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Scaffolding Complex Text During Tier 1 
Instruction to Develop Strategic Readers 
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Objectives

• Build a common understanding of text complexity 
and the role it plays in Tier 1 instruction.

• Establish an understanding of scaffolding in the 
context of Tier 1 instruction.

• Develop scaffolds based on student data to 
support comprehension of grade-level texts 
during Tier 1 instruction.
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Understanding Text Complexity
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Knowledge Matters

“We cannot think deeply, creatively, or critically about a 
subject if we have little knowledge of it. Thus, the key to 
developing real critical thinking skills in our students is to 

increase knowledge about a breadth of subjects by 
reading rich texts on the subjects.”

—Florida’s B.E.S.T. English Language Arts Standards
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Handout #1Components of Text Complexity

Quantitative Qualitative Student-CenteredMid Complexity High Complexity

There are few uses of multiple meanings with 
isolated instances of metaphors.

The text contains multiple levels of meaning 
with intentional ambiguity.

Figurative language builds on what is plainly 
stated.

Figurative language may have multiple 
interpretations.

Mid Complexity High Complexity

Limited background knowledge is needed for 
understanding.

Background knowledge is essential for 
understanding.

Text can be read without fatigue. Text may demand stamina.

Directions: Using page 149 of Appendix B in the B.E.S.T. ELA Standards, what differences do 
you notice for mid and high complexity text based on qualitative measures?

Directions: Using page 150 of Appendix B in the B.E.S.T. ELA Standards, what differences do 
you notice for mid and high complexity text based on student-centered measures?
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Understanding Scaffolded Instruction
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Handout #2Core Component: Scaffolded Instruction 

Scaffolded instruction is the intentional support 
provided by a teacher for learners to carry out a task 
or solve a problem, to achieve a goal that they could 
not do without support. It is temporary support 
matched to the current understanding or skill level of 
learners. The intent is to provide a decreasing level of 
support until learners are empowered to 
perform independently.
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Handout #2Core Component: Scaffolded Instruction, 
Continued 
Contributions to the 
Desired Outcomes

Accomplished Use Ineffective Use

Scaffolded instruction 
contributes toward the 
quality of a learner’s 
efforts in relating to 
new or unfamiliar 
content, concepts and 
skills that fortify the 
development of 
language and literacy 
skills orally and in 
written form.

1. Identifies learners who are having 
difficulty carrying out a task or solving a 
problem on their own.

2. Provides intentional support matched 
to the learner’s need, such as asking an 
open-ended question, providing 
prompts and cues, breaking down the 
problem into smaller steps, using visual 
aids, providing an example or offering 
encouragement.

3. Monitors the learner’s response to the 
scaffold and provides the next level of 
support needed on a scale from intense 
to moderate, gradually releasing 
ownership of learning to the student 
until they are able to perform the task 
independently.

1. Overlooks learners having difficulty 
carrying out a task or solving a 
problem on their own.

2. Does not provide appropriate support 
that relates to the needs of the 
learner.

3. Does not monitor learner response to 
scaffolding; does not identify next 
level of requisite support for further 
learning; does not empower the 
learner to perform the task 
independently.
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Handout #3Article Jigsaw
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Handouts #3, #4Article Jigsaw, Continued

 Section 1: Why Use Instructional Scaffolding?
 
 Section 2: Types of Scaffolds
 
 Section 3: Preparing to Use Scaffolding
 
 Section 4: Guidelines for Implementing Scaffolding
 
 Section 5: Benefits and Challenges of Instructional Scaffolding
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Who is Doing the Heavy Lifting?

teacher

student

Intense Support

teacher student

Moderate Support

teacher

student

Light Support

Provide the student with 
two answer choices and 
have him/her choose the 

correct answer.

Point to a part of the 
anchor chart and 

prompt, “Remember 
when we (refer to 

explicit instruction). Try 
that here.”

Say, “Look at the 
anchor chart. Which 
part of the anchor 
chart will help you 

right now?”
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Structuring Scaffolded Support

The teacher models.

The class collaborates.

The students work in 
groups.

Students work 
independently.
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Using Benchmarks and Data to Scaffold 
Instruction Aligned to Student Needs
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Benchmark Progressions

ELA.5.R.1.2 Explain the development of stated or implied themes throughout a 
literary text.

ELA.4.R.1.2 Explain a stated or implied theme and how it develops, using details, in 
a literary text.

ELA.3.R.1.2 Explain a theme and how it develops, using details, in a literary text.

ELA.2.R.1.2 Identify and explain a theme of a literary text.

ELA.1.R.1.2 Identify and explain the moral of a story.
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Achievement Level Descriptions

Level 3 Explains a stated theme and how it develops, using some details, in 
grade-level mid complexity literary texts.

Level 2 Identifies a stated theme and how it develops, using minimal detail, 
in grade-level low complexity literary texts.

Level 1 Students at this level demonstrate that they are well below grade 
level with respect to challenging content of the B.E.S.T. ELA 
Standards. 

Level 4 Explains a theme and how it develops, using details, in grade-level 
mid-to-high complexity literary texts.

Level 5 Explains a complex theme and how it develops, using relevant 
details, in grade-level high complexity texts.

Achievement level descriptions (ALDs) describe a student’s level of achievement (e.g., Below Grade Level, On Grade Level, 
Proficient) on a large-scale assessment. The purpose of the ALD development framework is to enable valid inferences 
about student content area knowledge and skill in relation to a state’s content standards measured on a large-scale 
assessment.
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Handouts #2, #5Determining Student Needs

Accomplished Use

1. Identifies learners who are having 
difficulty carrying out a task or solving 
a problem on their own.

2. Provides intentional support matched 
to the learner’s need, such as asking an 
open-ended question, providing 
prompts and cues, breaking down the 
problem into smaller steps, using visual 
aids, providing an example or offering 
encouragement.

3. Monitors the learner’s response to the 
scaffold and provides the next level of 
support needed on a scale from intense 
to moderate, gradually releasing 
ownership of learning to the student 
until they are able to perform the task 
independently.
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Handout #5Determining Student Needs, Continued

Date Profile: Semester 1 Student: Jack Jones                                Subject: ELA

Unit 1 Assessment: 47%                                                                      
Unit 2 Assessment: 43%
Unit 3 Assessment: 51%
Unit 4 Assessment: 46%
Mastery for unit assessments is 70%.

Lowest Skills Scores for Units 1, 2, 3 and 4: 
3.R.1.2 (Theme), 3.R.2.2 (Central Idea)

The student is only able to talk about details related to the theme or central idea 
when both have been provided. 

Writing Skills: Jack has limited writing skills. He is currently able to express his
thoughts in writing in a few words but is unable to develop complete sentences that reflect
mastery of grade-level communication skills. He is eager to talk and share his
thinking with peers.
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Handouts #2, #3, #5, #6Mapping Out Scaffolds

Accomplished Use

1. Identifies learners who are having 
difficulty carrying out a task or solving a 
problem on their own.

2. Provides intentional support matched to 
the learner’s need, such as asking an 
open-ended question, providing prompts 
and cues, breaking down the problem 
into smaller steps, using visual aids, 
providing an example or offering 
encouragement.

3. Monitors the learner’s response to the 
scaffold and provides the next level of 
support needed on a scale from intense 
to moderate, gradually releasing 
ownership of learning to the student 
until they are able to perform the task 
independently.

Accomplished Use

1. Identifies learners who are having 
difficulty carrying out a task or solving a 
problem on their own.

2. Provides intentional support matched to 
the learner’s need, such as asking an 
open-ended question, providing 
prompts and cues, breaking down the 
problem into smaller steps, using visual 
aids, providing an example or offering 
encouragement.

3. Monitors the learner’s response to the 
scaffold and provides the next level of 
support needed on a scale from intense 
to moderate, gradually releasing 
ownership of learning to the student 
until they are able to perform the task 
independently.

Table Discussion Activity 

Is the student better 
positioned for mastery of 

3.R.1.2? 

What aspects of the 
accomplished use indicators 

have been addressed? 

Are more scaffolds 
needed? 
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Scaffolding to the Benchmark, Text 
and Task
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Handouts #7, #8Starting with the Text and Task

Task: 
In one or more 

paragraphs, explain how 
the perspectives of George 

and his father change 
throughout the story. Use 
text evidence to support 

your answer.

http://www.fldoe.org/


www.FLDOE.org
21

Handouts #2, #4, #7, #8Culminating Activity

Table Team Activity 

Section 1 Section 2

Complete Parts 
A, B and C.

Complete Parts 
A, B, C and D.

Reference scaffolded 
instruction on Handout 

#2.

Reference your Bank of 
Scaffolding Practices on 

Handout #4.
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Reviewing the Objectives

• Built a common understanding of text complexity 
and the role it plays in Tier 1 instruction.

• Established an understanding of scaffolding in the 
context of Tier 1 instruction.

• Developed scaffolds based on student data to 
support comprehension of grade-level texts 
during Tier 1 instruction.
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Takeaways and Next Steps

On a sticky note, take a moment to 
capture 1-3 takeaways from today’s 
session. 

On a second sticky note, take a moment 
to capture 1-3 action steps based on 
today’s learning.
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