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Osceola 

 Virtual Preparatory Academy of Florida 

 Due: October 1  

Purpose 

 

The purpose of this document is to guide the charter school, in partnership with the sponsor district, in 

developing a single, consolidated turnaround plan for the school. This plan combines the stakeholder 

engagement and planning elements historically collected in TOP Step-1 with the full implementation plan 

collected in TOP Step-2, so the charter school and sponsor district can provide the Department with a one-year 

plan for approval by the State Board of Education (SBE). 

 

Directions 
 

The charter school, in collaboration with the sponsor district, shall complete this form. The charter governing 

board and school district board must approve the plan. This completed form must be signed by the charter 

executive head of school and the charter governing board representative and emailed to the Bureau of School 

Improvement (BSI@fldoe.org) no later than October 1. The subject line of the email must include the charter 

school name, sponsor district name and TOP. 

 

This template is designed for the operating model of a virtual charter school. 

 

Charter School 

 

 

Charter School Name/MSID Number 

Virtual Preparatory Academy of Florida/7030 

 

Grade Levels 

K-12 

 

Charter Management/Governing Board 

ACCEL, LLC/Virtual Preparatory Academy, Inc. 

 

School Leader / Principal Start Date 

Dr. Sandra Anthony 08/01/2024  

 

Turnaround Plan Lead / Date Completed 

Dr. Sandra Anthony / 09/30/2026 

mailto:BSI@fldoe.org
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Stakeholder Engagement & Community Assessment 

Describe the school’s efforts to engage and involve stakeholders, including a school advisory council to 

determine causes for low performance and make recommendations for school improvement. Include a list of 

names and affiliations of school advisory council members. The Bureau of School Improvement Regional 

Executive Director or their designee shall be a member of the school advisory council. Include a list of meetings 

held and scheduled during implementation of the plan. 

 

Names and affiliations of school advisory council members: 

 

2025-2026 School Advisory Council Members 

Brandi Byrd, Lead Teacher 2025-2026 

Melissa Stokke Larson, Principal 

Madison Jandrew, AP  

Donna Vitek, Teacher 

 

2026-2027 School Advisory Council Members as of 9.30.26 

April Carter, Coordinator 2026-2027 

Lori Gambino, Principal  

Donna Vitek, Teacher 

Katrina Feola, Teacher 

Dani Vanryn, Teacher 

Ma’Sha Tennant, HDT staff 

Stephanie Patrick, Coach 

Cody Swoboda, Lead Teacher 

Lita Stanton, Lead Teacher  

Toni Chieppa, Coach 

Jan Hancock, ESE Teacher 

Parent, Elem TBD 

Parent, Middle TBD 

Parent, Secondary TBD 

Josh John, Student 

Talia Floyd, Student 

Karina Nicole Orona Caraballo, Student 

Community Member, TBD 

BSI Regional Director or Designee  

Stevie Johns, Board of Director Member  

 

Dates of school advisory council meetings (held and upcoming meetings during implementation): 

 
Meeting Date  Meeting Topics  Number of Attendees 

September 24, 2025 Review of SAC, Review of the SIP, Discuss School 

Improvement Fund Allocations  

14 

December 4, 2025 Review of SIP Progress, Discuss School Improvement 

Fund Allocations, Review District and State Updates  

8 

April 23, 2026 Review of Title I Status, Review of SIP Progress, 

Discussion of Title I Survey, Feedback for 2026-2027 

Year  

10 
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2026-2027:   

SAC Meeting Date  SAC Meeting Topics  Number of Attendees 

September 30, 2026 Review of the SIP and Turnaround Plan, Stakeholder 

Feedback, Quarterly Progress Reporting  

45 

December 9, 2026 Quarterly Progress Reporting, Accountability Tracking 

Review, Stakeholder Feedback/Survey Launch  

TBD 

March 3, 2027 Quarterly Progress Reporting, Accountability Tracking 

Review, Stakeholder Feedback/Survey Review  

TBD 

May 12, 2027 Celebrations, Annual Report Review, Stakeholder Input 

for 2027-2028 School Improvement Plan  

TBD 

June 9, 2027 Review and Feedback for the 2027-2028 School 

Improvement Plan  

TBD 

 

Other stakeholder engagement (students, families, educators, governing board, community 

partners, etc.): 

VPrep engages leadership teams, teacher leaders, teachers, support staff, parents, and students through 

regular meetings, including School Advisory Council (SAC) meetings, and through family surveys that 

let families share feedback on student engagement, instructional support, communication, and barriers to 

learning outside scheduled meetings. 

Recently stakeholders, including parents with board representation, also completed the Best Practices for 

Inclusive Education assessment with the Florida Inclusion Network to set priorities, goals, and 

improvement strategies. 

The SAC, made up of the principal and representation of teachers, support staff, students, parents, and 

community members, helps prepare, implement, and evaluate the School Improvement Plan and resource 

allocations. 

School Advisory Changes in the 26-27 School Year 

The SAC lead is expanding stakeholder participation through targeted recruitment. The goal is at least 

one family representative from each grade level and at least two community or business partners by the 

second SAC meeting. Each school improvement team member will recruit at least one business partner 

from a different field, region, or background, and teachers will nominate at least two families per course 

for additional outreach. All families and community members are invited through an emailed flyer, the 

school website, and SchoolMessenger, and staff will recruit students through messages and teacher 

nominations. SAC participation will be framed as a valued chance to give input and help make impactful 

changes. 

During the 2026-27 turnaround plan, school leadership and the SAC will use stakeholder feedback 

alongside achievement, attendance, and engagement data to identify causes of low performance and 

recommend improvement actions. Positive feedback and outcomes will show which practices to sustain, 

while concerns and suggestions will inform adjustments to instruction and student supports. Resulting 

actions will be shared with stakeholders through SAC and regular communications, with ongoing 

opportunities for feedback. 
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How did stakeholder input influence the identification of causes and recommendations? 

In spring 2026, as part of our Title I outreach, stakeholder input helped school leaders interpret data, 

identify contributing causes of low achievement, and develop recommendations responsive to teacher, 

student, and family needs. Considered alongside achievement, attendance, and engagement data, 

educator and family perspectives pointed to gaps in proficiency and growth, inconsistent student 

engagement, and the need for more consistent teacher-led instruction and targeted support. 

Quarterly parent surveys showed recurring concerns about communication, pacing, and student 

motivation in the virtual environment. Parents reported that asynchronous workloads fluctuate and asked 

for structured pacing, clear assignment benchmarks, and early intervention before students fall behind. 

Staff surveys covered leadership, curriculum, instruction, intervention, attendance, engagement, and 

professional learning. Because several respondents were new to the school, their feedback was weighed 

in that context. Staff described substantial learning gaps and inconsistent participation, but also school-

controlled factors: uneven curriculum alignment, inconsistent instructional follow-up, poorly coordinated 

interventions, competing teacher responsibilities, and variable attendance and referral procedures. This 

framed our inquiry around both student needs and the school's capacity to deliver timely, effective 

support. 

Stakeholder input informed these recommendations: 

• Strengthen standards-aligned instruction: curriculum and pacing review, collaborative 

standards-based planning, and common instructional look-fors, with monitoring of both teacher 

delivery and student understanding. 

• Coordinate and intensify intervention: protected intervention time, clear referral procedures, 

flexible grouping, and frequent skill-specific progress checks. 

• Improve engagement and family partnership: staff noted that logging in does not show active 

learning, so we will set clearer expectations, identify disengagement early, hold timely family 

conferences, guide learning coaches, and verify re-engagement. 

• Protect instructional capacity: review workload, clarify attendance-support responsibilities, 

protect planning time, and focus on a manageable set of priorities. 

• Target professional learning: virtual math instruction, scaffolding, formative assessment, small-

group instruction, MTSS procedures, and coordinated data analysis. 

• Build on strengths: staff praised leadership accessibility, teacher dedication, and collaboration, 

so we will use coaching, teacher-led demonstrations, and shared planning to spread effective 

practices. 

Uneven understanding of intervention procedures, instructional-time expectations, and attendance 

documentation also led to recommendations for clearer written guidance, defined responsibilities, and a 

central source of information. 

 

 

 Data Analysis & Needs Assessment 

The plan requires a needs assessment using quantitative and qualitative data, including three-year trends at the 

state, district and school levels, and a review of strategies that are and are not resulting in improvement. 
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What school, district and state data were analyzed? Include three-year trends where available. 

 

The district and school teams reviewed three years of state data (2023-2024 through 2025-2026) of FLDOE 

school grade and Accountability Components disaggregated by subgroup (All Students, Students with 

Disabilities, Black/African American, Hispanic and Economically Disadvantaged) for ELA and Math 

achievement/learning gains and Science achievement. Additionally, the process included an analysis of school 

data which included progress-monitoring assessments, graduation tracker data, attendance and engagement 

records, student enrollment patterns, instructional data, and program implementation evidence collected through 

classroom observations, lesson-plan reviews, and professional learning community data discussions. 

  

State, district, and school results were compared across the 2023–24, 2024–25, and 2025–26 school years to 

identify persistent achievement gaps, changes in student performance, and areas in which school outcomes were 

not keeping pace with state and district results.  

 

Year Grade % of Points 

2023-2024 I 28.5 

2024-2025 F 33 

2025-2026 F 33 

 

 

Two-year data is available to show comparisons between school, district and state. 
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All Students  

 
Component 2023-2024 2024-2025 2025-2026 3 Year Trend 
ELA Achievement 23% 36% 38%  +15 

Grade 3 ELA Achievement 19% 17% 39%  +20 

ELA Learning Gains 48% 44% 45%   -3 

ELA LG, Low 25 56% 42% 40%  -16 

Math Achievement 12% 14% 11%   -1 

Math Learning Gains 28% 33% 26%   -2 

Math LG, Low 25% 40% 47% 41%   +1 

Science Achievement 24% 34% 27%   +3 

 

Students with Disabilities 

 
Component 2023-2024 2024-2025 2025-2026 3 Year Trend 
ELA Achievement 9% 23% 20%  +11 

Grade 3 ELA Achievement - - - - 

ELA Learning Gains 33% 37% 38%  +5 

ELA LG, Low 25 38% 43% 33%   -5 

Math Achievement 13% 9% 7%  - 6 

Math Learning Gains 44% 29% 23%  -21 

Math LG, Low 25% 50% 52% 34%  - 16 

Science Achievement 13% 29% 13%        0 

 

Black/African American Students 

 
Component 2023-2024 2024-2025 2025-2026 3 Year Trend 

ELA Achievement 28% 29% 31%   +3 

Grade 3 ELA Achievement     

ELA Learning Gains 53% 36% 46%   -7 

ELA LG, Low 25 60% 39% 46%  -14 

Math Achievement 15% 12% 12%   -3 

Math Learning Gains 27% 31% 27%        0 

Math LG, Low 25% 44% 44% 43%   -1 

Science Achievement 23% 32% 21%   -2 

 

 

Economically Disadvantaged  

 
Component 2023-2024 2024-2025 2025-2026 3 Year Trend 
ELA Achievement 55% 31% 38%  -17 

Grade 3 ELA Achievement  0% 26%  +26 

ELA Learning Gains 40% 41% 46%   +6 

ELA LG, Low 25  46% 42%   -4 

Math Achievement 45% 10% 11%  -34 

Math Learning Gains 30% 28% 27%   -3 

Math LG, Low 25%  45% 39%   -6 

Science Achievement  31% 24%   -7 
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2025-2026 Snapshot by Subgroup 

 
Subgroup ELA Math Science 

All Students 38% 11% 27% 
Students with Disabilities 20% 7% 13% 
Black/African American 31% 12% 21% 

Hispanic 41% 9% 32% 
Economically Disadvantaged 38% 11% 24% 

 

Identify points of strength at the school and system level. 

Literacy is the school's strongest area. Overall, ELA achievement rose from 23% in 2023-24 to 36% in 

2024-25 and 38% in 2025-26, a 15-point gain. Grade 3 ELA jumped from 17% to 39% in the most recent 

year, a 20-point gain over three years. The school attributes this to a deliberate focus on third-grade 

reading, including strengthened instruction responsive to identified student needs, and will extend those 

practices to other grades. 

Science achievement (+3 points) and Math learning gains for the lowest 25% (+1 point) also remain 

above their 2023-24 baselines. Both declined from the prior year and need continued attention, but 

together with the ELA gains they give the turnaround work a foundation. The school will identify and 

share effective practices, strengthen implementation across classrooms, and monitor impact. 

At the school level, results improve with years of enrollment. Students enrolled for three full years 

earned 48 points ("C") in the cohort analysis, compared with 35 ("D") for two years and 27 ("F") for one 

year. This suggests that continuity of instruction and support is a promising foundation for improvement. 

The three-year cohort posted Math learning gains for the lowest 25% of 75% (versus 42% and 29%), and 

science and social studies achievement of 53% and 83%. The two-year cohort led on ELA learning gains 

(48%) and ELA learning gains for the lowest 25% (39%). These areas warrant closer study to determine 

which practices to expand. 

Other subgroup strengths: Grade 3 ELA for economically disadvantaged students rose from 0% to 26% 

(+26), and their ELA learning gains rose 6 points. Students with disabilities gained 11 points in ELA 

achievement and 5 in ELA learning gains. 

At the system level, the ability to disaggregate results by enrollment duration and accountability 

component lets leadership distinguish the needs of new and returning students and target support and 

progress monitoring. Differences in cohort size and student characteristics limit direct comparisons, but 

the findings point to strengthening enrollment continuity, accelerating support for incoming students, and 

examining practices tied to stronger outcomes. 

 

Identify opportunities for growth. 

Mathematics is the school's primary opportunity for growth. Achievement has stayed persistently low, 

moving from 12% in 2023-24 to 14% in 2024-25 and then 11% in 2025-26. Learning gains fell from 
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33% to 26% in the most recent year, below the 2023-24 baseline of 28%. The school needs to strengthen 

both mastery of grade-level standards and the rate of progress for students below proficiency. 

Math learning gains for the lowest-performing 25% of students also need attention. The 2025-26 result of 

41% is one point above the 2023-24 baseline of 40% but down from 47% the prior year, which points to 

a need for more consistent, intensive support. Priorities include identifying foundational skill gaps, 

providing targeted instruction, and monitoring students' response to intervention so adjustments can be 

made quickly. 

Reading progress for the lowest-performing students has not kept pace with overall ELA gains. ELA 

learning gains for the lowest 25% fell from 56% in 2023-24 to 42% in 2024-25 and 40% in 2025-26, a 

16-point decline. Extending the school's third-grade reading practices to struggling readers in all grades 

is a priority. 

Students with disabilities show the steepest math declines. Math learning gains dropped from 44% to 

23% over three years, and gains for the lowest 25% fell from 50% to 34%, most of it in the past year. 

Only 7% were proficient in math in 2025-26, and science achievement fell back to 13% after reaching 

29%. ELA is a bright spot, with achievement up 11 points and learning gains up 5, though gains for the 

lowest 25% declined from 43% to 33% this year. The school will strengthen coordination between 

instruction and IEP supports, especially in math. 

Black/African American students show flat or declining results in most areas. Math achievement has held 

at 12% for two years, math learning gains are unchanged from 2023-24 at 27%, and science achievement 

dropped from 32% to 21% this year. ELA learning gains for the lowest 25% fell from 60% to 46% over 

three years, though they improved from 39% last year. 

Economically disadvantaged students improved in ELA learning gains (+6 points) and Grade 3 ELA (0% 

to 26%), but math achievement is only 11%, and learning gains slipped from 30% to 27%. Math gains 

for the lowest 25% fell from 45% to 39%, and science dropped from 31% to 24% this year. 

Hispanic students have the highest ELA and science results (41% and 32%) but only 9% math 

achievement, second lowest after students with disabilities. Math is the most consistent need across the 

student body. 

Which current strategies have evidence of improvement? What evidence supports continuing or 

reinforcing them? 

 

Strategy with evidence of improvement: Explicit, scaffolded, data-driven reading instruction in Grade 3 

Grade 3 ELA proficiency rose from 17% in 2024-25 to 39% in 2025-26, a 22-point gain in one year. 

Among economically disadvantaged Grade 3 students, proficiency rose from 0% to 26%. Overall, ELA 

achievement increased from 23% to 38% over three years. 

Teachers whose students showed growth and proficiency attributed the gains to a consistent set of 

practices: 
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1. Daily warm-ups reviewing prerequisite skills and common errors. 

2. Scaffolded standards: each standard broken into small steps practiced on short texts before 

students apply multiple skills to longer grade-level passages. 

3. "I do, we do, you do" structure with think-alouds, guided practice, immediate feedback, and 

independent tasks differentiated by readiness. 

4. Interactive checks in Nearpod (written responses, multiple choice, matching, drawing, 

discussion) so every student responds and misconceptions surface during the lesson. 

5. Small-group instruction in phonics, fluency, vocabulary, and comprehension, based on i-Ready 

groupings, assessment results, and teacher observation. 

6. Pacing set by formative checks of readiness rather than the lesson schedule. 

7. i-Ready and IXL used to target skill gaps. 

Why continue and reinforce this strategy 

The gains were large, came in a single year, and reached economically disadvantaged students. Teachers 

also describe a consistent, repeatable set of practices, which makes the strategy transferable to other 

classrooms. Based on these results, the school will continue the practices in Grade 3 and extend them to 

other grades and subjects. 

How these strategies will be reinforced 

Instructional coaches will use the Grade 3 practices as a model for K-5 literacy through demonstration 

lessons, shared planning, and coaching cycles. They will adapt them for secondary ELA and math, using 

the same formative-check structure to guide pacing and grouping, and for the lowest-performing readers, 

whose ELA learning gains declined from 56% to 40% over three years. Walkthroughs will look for these 

practices, and PLCs will compare student results in classrooms that adopt them with those that do not. 

The school will expand the practices where walkthrough and assessment data show results. 

Which strategies have not resulted in improvement? What will be done differently? 

Staff feedback, student performance data, and a review of prior practices identified six practices that did 

not produce sufficient improvement. 

1. Live instruction did not meet student needs. Students with significant learning gaps did not 

receive enough support. Assignment completion did not consistently show mastery, 

misconceptions persisted without timely correction, and some students logged in without 

engaging. What will change: structured, teacher-led live instruction with interactive checks and 

small-group support (Practice 1). 

2. Planning was not consistently aligned to benchmark depth and rigor. Activities and 

assessments did not reflect the full expectations of the standards, and academic leaders could not 

verify coverage, pacing, or alignment. What will change: collaborative standards-based planning 

and look-fors-based verification (Practices 3 and 5). 

3. Interventions did not match the intensity of student needs. Students with very different skill 

deficits received similar supports, with little adjustment to group size, frequency, duration, or 

approach. Progress monitoring was not consistently used to intensify or change intervention when 

growth was limited. What will change: individualized Tier II and III plans reviewed every three 

and six weeks (Practice 2). 
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4. Supplemental programs lacked instructional follow-up. Students completed platform 

activities, but usage did not translate into mastery, and results were not consistently reviewed to 

plan reteaching or corrective feedback. What will change: platform results will drive reteaching 

and feedback (Practice 2). 

5. Attendance monitoring did not verify active learning. Tracking focused on logins rather than 

whether students were learning. What will change: attendance verified through active 

participation, with early identification of disengagement and family follow-up (Practice 1). 

6. Professional learning lacked sustained coaching and follow-up. Training was not consistently 

tied to the reading and math gaps in assessment data. What will change: data-driven professional 

learning with coaching cycles and logs (Practices 4 and 6). 

What will be done differently in the 2026-27 school year 

VPrep will implement six connected practices to strengthen benchmark-aligned instruction, verify active 

student learning, and ensure consistent planning, coaching, and accountability. Each responds directly to 

a practice that did not produce sufficient improvement, and the practices begin October 2026. 

1. Explicit, systematic schoolwide instructional priorities (addresses live instruction and 

attendance monitoring). Five priorities will guide instruction: teach the grade-level benchmark, 

use explicit and systematic instruction, engage every student, respond to evidence of learning, and 

support students while maintaining rigor. Required live instruction will include modeling, guided 

practice, academic discussion, and frequent checks for understanding. Students will keep cameras 

on during required live sessions unless an individualized exception is approved. Attendance for 

live sessions will be verified through active participation, such as responses and completed 

checks for understanding, rather than login alone. Teachers will prompt disengaged students, 

identify barriers, and document unresolved concerns, referring them to success coaches and 

administration for family outreach and Student Success planning. 

2. Subject-specific instruction and targeted support (addresses interventions that did not match 

need and supplemental programs without follow-up). Math instruction will emphasize explicit 

modeling, conceptual understanding, reasoning, and problem-solving. ELA will address 

foundational reading skills as needed, vocabulary, comprehension, academic discussion, and 

writing. Certified interventionists will provide protected Tier II and III instruction through 

individualized plans specifying skills, goals, group size, frequency, duration, and progress 

measures. The MTSS team will review progress every three weeks and formally evaluate plans at 

least every six weeks. Supplemental programs and high-dosage tutoring will reinforce identified 

needs, with results guiding reteaching and corrective feedback rather than activity completion. 

3. Structured collaborative planning (addresses planning not aligned to benchmark rigor). Each 

core teacher will have protected weekly planning with an instructional coach and grade-level or 

content-area colleagues. Teams will unpack benchmarks, examine student learning evidence, and 

plan using the DuFour four-question framework. Each session will produce a lesson design 

identifying the benchmark, learning target, grade-level task, modeling and scaffolds, anticipated 

misconceptions, formative checks, and a named coaching follow-up. Each new cycle will begin 

by reviewing student work to determine adjustments. 
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4. Dedicated support and a defined monitoring schedule (addresses professional learning 

without sustained follow-up). The restructured leadership team will assign responsibility for 

academic accountability, MTSS, supplemental programs, and coaching. Coaches will provide 

differentiated cycles of modeling, co-teaching, observation, feedback, and follow-up. Weekly 

walkthroughs and monthly observations will inform coaching and professional learning. Leaders 

will use 4 Disciplines of Execution (4DX) in weekly accountability meetings to review 

commitments, address barriers, and assign next steps, with biweekly scoreboard sessions tracking 

lead measures. A monthly School Improvement Dashboard will report implementation and 

student outcomes to leadership, the governing board, the district, and FLDOE. 

5. Verification through instructional look-fors (addresses planning and rigor that leaders could 

not verify). Leaders and coaches will use the Look-Fors instrument to examine explicit 

instruction, systematic instruction, scaffolding, corrective feedback, and differentiation. Each 

walkthrough will document teacher actions and matching student evidence and verify that tasks 

match benchmark rigor and students are actively participating. The Director of Academic 

Accountability will ensure that lesson plans, assessments, state assessment specifications, and 

student work are documented with follow-up on gaps. 

6. Coaching logs that inform planning (addresses professional learning not tied to data). Each 

coaching interaction will document the targeted practice, teacher action, student response, 

feedback, next step, and follow-up. Coaches will use these records to plan and to verify whether 

changes improved instruction and learning. Leaders will review them to ensure follow-through, 

and professional learning will be evaluated through changes in practice and student outcomes. 

 

 



Turnaround Option Plan (TOP) 
 

13 

 

 

 Three Required Domains 

Organize findings in the three domains identified below: Transformational Leadership; Standards-based 

Instruction and Learning (for student and adult learners); and Positive Learning Environment. 

 

Domain Strengths / Evidence Needs / Root Causes Recommended 

Improvement Actions 

Transformational 

Leadership 

The restructured team has 

dedicated leads for data, 

academic accountability, MTSS, 

professional learning, and 

mentorship. 

Staff cited leadership 

accessibility, teacher dedication, 

and collaboration. 

Stakeholder structures are in 

place (SAC, quarterly parent and 

staff surveys), and leaders acted 

on feedback  

 

No integrated accountability 

system connecting data, coaching, 

and student outcomes: Academic 

leaders could not verify standards 

coverage, pacing, or alignment, and 

no integrated system connected 

data, coaching, and outcomes; 

professional development lacked 

integrated supports and 

accountability; limited turnaround 

experience below the executive 

level 

Expectations: Written guidance, 

defined responsibilities, a central 

information source, and a 

manageable set of priorities. 

Implementation: Weekly 

walkthroughs and monthly 

observations, Look-Fors, and the 

Director of Academic 

Accountability comparing plans, 

assessments, and student work. 

Impact: Weekly 4DX meetings, 

biweekly scoreboards, and a 

monthly dashboard to leadership, 

the board, the district, and FLDOE. 

Capacity: Deputy Head of School 

with turnaround experience, 

outside leadership coaching, and 

mentors from schools that exited 

turnaround. 

Standards-based 

Instruction and 

Learning 

Students: ELA achievement 

rose from 23% to 38% over three 

years. Grade 3 ELA rose from 

17% to 39% in one year 

(economically disadvantaged 

Grade 3 students rose from 0% 

to 26%) through explicit, 

scaffolded instruction and data-

based small groups. Students 

with disabilities gained 11 points 

in ELA achievement. The 

aligned digital curriculum is 

paired with FAST and i-Ready 

diagnostics. 

Adults: Instructional coaches 

added; tiered coaching model; 

monthly professional learning 

sequence; DuFour PLCs.. 

Students: Math achievement is 

11% (53 points below state) and 

learning gains are 26%, below the 

28% baseline. ELA learning gains 

are 45%, but the lowest quartile fell 

from 56% to 40% over three years. 

Subgroup gaps: students with 

disabilities (math gains 44% to 

23%), Black/African American 

students (science 32% to 21%), 

economically disadvantaged 

students (math 11%), Hispanic 

students (math 9%). 

Root causes: Planning followed 

the course sequence rather than 

benchmarks; over reliance on self-

paced work; interventions uniform 

in intensity; data not driving 

adjustments. 

Adults: Professional learning 

focused on platforms and 

procedures; evaluation tools were 

inadequate; PD was delivered as 

one-time sessions  

Students: Required live instruction 

(min 345/150 min/week plus 90 for 

Tier 2 / 120 Tier 3); Planbook EDU 

and a common walkthrough 

checklist, with 100% of core 

teachers benchmark-aligned by 

January 2027; individual 

intervention plans and high-dosage 

tutoring (3 or fewer students, 

3x/week); MTSS reviews every 3 

weeks; subgroup progress 

monitoring; Grade 3 practices 

extended to K-5 and adapted for 

struggling readers. 

Adults: Tiered coaching cycles 

with modeling and feedback; 

standardized Look-Fors; PLCs 

focused on student work and 

mastery; weekly protected planning 

with a coach. 

Positive Learning 

Environment 

A tiered Student Success process 

includes early attendance alerts 

and response plans. PBIS is built 

on SHARK expectations, with 

ClassDojo recognition. Staff and 

families cited caring teachers and 

strong relationships. Family 

communication channels have 

expanded, and in-person family 

events were added in response to 

stakeholder input. 

Live-session attendance and 

documentation are inconsistent, 

and logins have been treated as 

participation. Responsibility for 

family outreach is unclear. Parents 

raised concerns about pacing and 

communication. 

Require live participation and 

measure student engagement rather 

than logins; standardize attendance 

verification with daily monitoring 

and twice-monthly review; assign 

clear outreach responsibilities with 

defined timelines for each tier of 

absence; review Student Success 

Plans every one to two weeks; 

provide clear family guidance on 

pacing and expectations, and 

remove barriers 
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 Root Cause Analysis 

Identify the highest priority causes of low performance. For each, provide evidence that supports the conclusion 

and distinguishes the root cause from the resulting symptom. 

 

Priority Root Cause Evidence Adult Practice / System 

Change Needed 

Student Impact 

Over-reliance on unstructured 

asynchronous learning 

Symptom: Assignment completion 

without mastery; persistent 

misconceptions; ELA LG 45% 

(State 62%) Math LG 26% (State 

61%) 

Evidence: Students set their own 

pace and needed support to learn 

new content independently. 

Supplemental platform use did not 

translate into mastery, and results 

were not reviewed to plan 

reteaching. By contrast, Grade 3 

proficiency rose from 17% to 39% 

in one year, where live instruction 

and formative checks drove 

pacing. Validated through live-

session records, instructional 

review, and student work. 

Required live instruction (min 345 

elem /150 min grades 6-12/week 

plus min 90 minutes for Tier 2 / 

min 120 Tier 3) with modeling, 

guided practice, feedback, and 

active student responses. Align 

independent work to live 

instruction and use it for 

purposeful practice. 

More meaningful 

participation measured 

by cameras on, polling 

tools, voice engagement 

and chat. To be counted 

as present and attended, 

students must engage 

actively with those 

aforementioned 

activities; 100% of all 

students attending live 

classes must engage 

actively; timely 

correction of 

misconceptions, and 

stronger grade-level 

mastery; Minimum of 

70% completion on 

teacher assigned lessons. 

Lack of a common instructional 

framework and monitoring 

process for benchmark-aligned 

planning and rigorous task 

implementation. 

 

Symptom: Math achievement 11% 

(53 points below state), math 

learning gains 26%, science down 

from 34% to 27%. social studies 

achievement was 29% (state 77%). 

Staff report course-sequencing and 

some material gaps; the analysis 

identifies uneven standards-based 

planning. Benchmark audits of 

plans, tasks, assessments, and 

student work. 

Use Planbook EDU for common 

benchmark-aligned planning. Use 

the Instructional Look-Fors which 

require both teacher and student 

evidence. Conduct plan-book and 

assessment audits. Provide job-

embedded coaching, DuFour PLC 

analysis of lesson plans alongside 

student work, and 4DX 

accountability routines. 

Consistent access to 

rigorous grade-level 

tasks. 100% of core 

teachers are verified on 

both alignment checks 

by December 2026 

Absence of a strong data-driven 

MTSS process that identifies 

and responds to student 

learning needs in real time. 

 

Symptom: ELA lowest-quartile 

gains fell from 56% to 40%; for 

students with disabilities, math 

learning gains fell from 44% to 

23%. and lowest-quartile math 

gains from 50% to 34%. 

Evidence of cause: Staff reported 

fragmented services, limited 

monitoring between assessment 

windows, and participation 

barriers; students with different 

needs received similar services 

Standardize MTSS identification 

and referral criteria. Write 

individual plans that specify skills, 

goals, provider, and dosage. 

Protect certified-teacher Tier II/III 

instruction, and coordinate high-

dosage tutoring (HDT) in groups 

of no more than three, at least 

three times weekly. Hold MTSS 

reviews every three weeks and 

formal plan reviews every six 

weeks. 

Accelerated growth in 

targeted skills. At least 

70% of Tier II/III 

students show 

measurable growth, and 

lowest-quartile gains in 

ELA and math reach at 

least 50%. 

Lack of high-quality Tier 1 

instruction 

 

Symptom: Low Proficiency and 

ELA lowest-quartile gains fell 

from 56% to 40%; for students 

with disabilities, math learning 

gains fell from 44% to 23%. and 

lowest-quartile math gains from 

50% to 34%. 

Professional learning for standards 

aligned instruction and creating an 

engaging classroom culture and 

environment  

Proficiency in all 

subjects will increase by 

5 points. Increase ELA 

LG from 45 to 55; ELA 

L25 40 to 50; Math LG 

26 to 47; L25 from 41 to 

50. 

Lack of a coaching and 

accountability system that 

ensures professional learning 

translates into classroom 

implementation. 

Symptom: Instructional quality 

varies across classrooms; 40% of 

VAM-rated teachers rated NI/U 

(district: 21%). 

Tiered coaching cycles with 

instructional coaches (modeling, 

practice, observation, feedback, 

follow-up; weekly for Tier 3 

teachers). Protect collaborative 

More effective 

instruction, responsive 

feedback, and improved 

mastery of targeted 

benchmarks. 
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Evidence of cause: PD agendas 

emphasized procedures; sessions 

were one-time events without 

coaching follow-up, were not 

differentiated by teacher need, and 

were measured by attendance.  

planning and assess changes in 

teacher and student performance 

Leadership instability and 

inexperience in serving at-risk 

populations  

Symptom: Improvement strategies 

were implemented unevenly across 

grades, and the school earned an F 

in both 2024–25 and 2025–26. 

Evidence of cause: Expectations 

for planning, instruction, and 

intervention were not clear. 

Instructional quality, intervention, 

or supplemental support was a 

need. Leadership turnover added 

disruption. 

Unify leadership under a K–12 

principal, with dedicated owners 

for academic accountability, 

MTSS, and supplemental 

programs. Recruit a Deputy Head 

of School with turnaround 

experience. Use one 

implementation tracker that 

records the owner, deadline, 

corrective actions, and follow-up 

evidence for each action. 

Leadership action 

trackers and scorecard;   

From maintaining to 

commendable rating 

goal. 

 

 Accountable & Shared Leadership 

 

Describe how school leadership currently functions, and the leadership changes needed to 

implement turnaround. 

In 2025–26, the Executive Head of School, Dr. Sandra Anthony, provided executive oversight with 

support from a Deputy Head of School, separate elementary and secondary principals, an assistant 

principal, and administrative support staff. ACCEL provided regional and national support, and the 

governing board provided oversight. 

This structure kept school operations running but could not support a turnaround. With new leaders in 

place, instructional quality, intervention, or supplemental support needed more attention than was 

given. Leadership turnover added to these challenges: the secondary principal position changed hands 

in January 2026, when Lori Gambino joined the school, and the Deputy Head of School resigned at 

the end of the 2025–26 school year. 

Leadership Changes 

Unified K–12 leadership. The new K-12 principal role has expanded from secondary principal to K–

12 Principal. This change establishes one set of expectations for benchmark-aligned instruction, 

engagement, intervention, and teacher development across all grades. This position is vacant as of 

October 10, 2026.  Madison Jandrew's move to K–5 Assistant Principal keeps dedicated elementary 

and early-literacy expertise on the team. 

Dedicated owners for the highest-priority work.  Each of these now has a dedicated owner: 

• Dr. Amber Goulbourn, Director of Academic Accountability and Programs, audits whether 

planned instruction, classroom delivery, and assessments match the rigor of the benchmarks, 

and tracks corrective actions to completion. 

• Tonya Dix, MTSS Administrator, owns student identification, intervention plans, three-week 

progress reviews, and six-week plan evaluations. 

• April Carter, Coordinator of K–12 Programs, owns supplemental programs and high-dosage 

tutoring, so that assigned services match identified needs. 
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• Wendy Ross, Operations and Data Manager, ensures leaders work from accurate attendance

and engagement data.

Coaching capacity. The K–12 Principal oversees the instructional coaches and ensures coaching 

targets teacher needs identified through walkthroughs and student data. 

Grant and resource accountability. Dr. Kadie Mullins, UniSIG and SIP Program Director, tracks 

implementation milestones, activities, and expenditures, and maintains required documentation. She 

works alongside the leadership team, makes recommendations, and reports budget or compliance 

concerns to the Head of School and, once hired, the Deputy Head of School. 

Deputy Head of School vacancy. The Deputy Head of School resigned at the end of the 2025–26 

school year, and the position is currently vacant. Until it is filled, Dr. Anthony is leading turnaround 

implementation directly, with support from the ACCEL Turnaround Advisor, Dr. Bouchra Bouanani. 

Recruitment is the school's top staffing priority, with an immediate hire date. 

Candidates must have demonstrated school turnaround experience and a record of improving 

outcomes for at-risk students, including those with academic gaps, disengagement, or interrupted 

schooling. Once hired, the Deputy Head of School will lead daily turnaround implementation under 

Dr. Anthony. This includes oversight of curriculum, instruction, assessment, intervention, and 

leadership development, and holding school leaders accountable for implementation timelines and 

results. 

How the structure will work 

Each turnaround priority has an identified owner, timeline, required evidence, and measurable 

outcome, all tracked in one shared implementation tracker. Leaders meet weekly to review current 

evidence, resolve barriers, and assign corrective actions with deadlines. Monthly reviews assess 

progress toward goals and feed the School Improvement Dashboard and governing board reports, as 

described in the governance and monitoring section. Teachers, coaches, and interventionists 

contribute through PLCs and student-support teams, so shared leadership is paired with clear 

individual accountability. 
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Leadership changes for 2026–27 

Leader Previous Role 2026–27 Role Primary Turnaround Responsibility

Dr. Sandra Anthony Head of School Head of School Executive oversight, strategic direction, resources, 

and accountability for turnaround commitments; 

interim lead for Deputy duties

Vacant Deputy Head of 

School 

Deputy Head of School 

(recruiting)

Daily leadership of turnaround implementation; 

accountability for school leaders

Vacant Secondary Principal K–12 Principal 

(recruiting)

Unified instructional and operational leadership; 

daily execution of the SIP and TOP

Madison Jandrew Elementary 

Principal

K–5 Assistant Principal Elementary instruction, benchmark-aligned 

planning, coaching, and literacy

Dr. Amber Goulbourn Director of Special 

Programs

Director of Academic 

Accountability and 

Programs

Standards, instruction, and assessment audits; 

corrective-action tracking; special programs

Tonya Dix Assessment 

Coordinator

MTSS Administrator Identification, intervention plans, and response-to-

intervention reviews

April Carter Assistant Principal Coordinator of K–12 

Programs

Supplemental programs (i-Ready, Edgenuity, IXL), 

high-dosage tutoring, and PBIS

Wendy Ross Operations 

Manager

Operations and Data 

Manager

Enrollment, attendance, and engagement data 

integrity and reporting

Mariana Suarez Success Coach Testing Coordinator Attain testing participation 

Dr. Kadie Mullins — UniSIG Program 

Director (consultant)

SIP, TOP and SIG tracking and compliance

Dr. Bouchra Bouanani — ACCEL Turnaround 

Advisor

Turnaround guidance to school leadership

Identify the principal and leadership team experience relevant to turnaround and the student 

population served. 

Leader Role Years of 

Experience 

Years 

at 

VPrep 

Years of 

Turnaround 

Experience 

Years working with 

At-Risk 

Populations 
Dr. Sandra Anthony Head of School 38 2 5 38 

Dr. Amber Goulbourn Director 11 5 2 5 
TBD Principal 

Madison Jandrew Asst. Principal 8 3 0 8 
Tonya Dix MTSS Coordinator 38 5 0 38 
April Carter Coordinator 9 3 0 6 
Dr. Bouchra Bouanani ACCEL Turnaround 

Advisor 
28 0 7 15 

Dr. Kadie Mullins Consultant 20 0 0 4 

Wendy Ross Operations and Data 6 3 0 7 
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What leadership capacity, coaching, professional learning or operational flexibility is needed? 

VPrep's leadership team brings experience in instruction, intervention, and serving at-risk students, 

but limited experience leading school turnaround. The Executive Head of School has over 5 years of 

turnaround experience, but most of the current core school leadership team has none. The K–12 

Principal position is vacant along with the Deputy Head of School position. 

The supports below are designed to close these specific gaps. They are grounded in the Florida 

Educational Leadership Standards (Rule 6A-5.080, F.A.C.). The emphasis is on: 

• Standard 4, Student Learning and Continuous School Improvement

• Standard 5, Learning Environment

• Standard 6, Recruitment and Professional Learning

• Standard 7, Building Leadership Expertise

• Standard 8, Meaningful Parent, Family, and Community Engagement

Turnaround Partner 

VPrep has selected Instructional Empowerment (IE) as its turnaround partner for 2026–27. IE's 

School Turnaround Partnership reports ESSA Tier 2 (moderate) evidence for its coaching, 

measurement tools, and instructional model. 

The partnership moves through two phases this year: 

• Stabilize (first semester): consistent routines, teacher learning on grade-level standards,

protected planning time, and data-based goal setting for leaders.

• Strengthen Standards-Based Instruction (second semester): explicit, benchmark-aligned

lesson planning, PLCs focused on instruction and data, refined intervention systems, and

leader feedback on instruction.

These phases match the TOP's sequence of establishing common expectations in the fall and verifying 

rigorous instruction in every classroom by midyear. 

The partnership begins with IE's School Comprehensive Needs Assessment, which includes: 

• observations of live lessons and PLCs

• an instructional audit

• materials and curriculum review

• stakeholder interviews

• a leadership team survey

IE facilitates a Designing Implementation session, in which leaders build a Year 1 implementation 

plan aligned with this TOP. The needs assessment and survey results inform an individual 
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professional development plan for each leader. Each plan is aligned with the FELS and tied to that 

leader's role: 

• Deputy Head of School and Director of Accountability: K–12 instructional leadership,

coaching conversations, teacher evaluation, and monitoring benchmark-aligned instruction.

• K–12 Principal: elementary literacy and instruction, K–12 instructional leadership, and

teacher evaluation.

• K–5 Assistant Principal: elementary literacy and instruction, K–5 instructional leadership,

and teacher evaluation, coaching conversations, and monitoring benchmark-aligned

instruction.

• MTSS Administrator: setting intervention intensity and making data-based changes when

students do not respond.

• Coordinator of K–12 Programs: managing tutoring fidelity and aligning supplemental

programs with identified needs.

• All leaders: turnaround leadership calibrated walkthroughs, actionable feedback, root-cause

analysis, and following corrective actions through to completion.

• Each leader is also paired with a mentor who is an administrator at a school that successfully

implemented a Turnaround Option Plan and exited turnaround status. Mentors meet with their

leaders at least monthly to review data, solve implementation problems, and hold leaders

accountable for commitments. Partner schools will be finalized by November 1, 2026.

Coaching 

IE turnaround coaches provide job-embedded virtual coaching through June 2027: 

• 16 sessions each for the K–12 Principal and the K–5 Assistant Principal, about twice a month

• 8 sessions for the Executive and Deputy Head of School

Coaching focuses on: 

• recognizing rigorous instruction and evidence of student learning

• monitoring how teachers apply new strategies

• giving teachers actionable feedback

• using leading data to identify and act on root causes

The full leadership team builds the same skills through more IE services: 

• RigorWalk training with approved Look For Instrument

• three calibration rounds, in which an IE coach observes virtual lessons alongside leaders and

then leads root-cause analysis

• three Community of Practice sessions for school leaders

Teachers receive coaching through the SIP's tiered model. Instructional coaching is organized by 

content area and grade band, with clearly assigned responsibility for teacher support: 
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ELA and literacy (2 coaches): Support foundational reading instruction in the elementary 

grades, and vocabulary, comprehension, academic discussion, and writing across elementary 

and secondary ELA. Coaching emphasizes explicit, systematic instruction and the use of 

assessment results to address identified reading needs. 

Mathematics (2 coaches): Support elementary and secondary mathematics, including 

applicable high school courses. Coaching emphasizes benchmark-aligned instruction, 

conceptual understanding, mathematical reasoning, problem-solving, explicit modeling, and 

corrective feedback. 

Science and social studies (2 coaches): Support grade-level content standards, disciplinary 

vocabulary, inquiry, analysis of evidence, and aligned instructional tasks and assessments. 

Coaches facilitate protected collaborative planning, help teachers unpack benchmarks, model and co-

teach lessons, observe instruction, and provide actionable feedback. Each coaching cycle documents 

the targeted practice, teacher action, student response, and next step. Coaches coordinate with the 

Director of Academic Accountability and Programs and the MTSS Administrator to align core 

instruction, intervention, and professional learning with student needs. 

IE strengthens the school's own coaching capacity through: 

• 16 sessions supporting the instructional coaches

• 8 sessions supporting PLCs

• 8 sessions of direct teacher support

Teachers are placed in a support tier based on experience, prior evaluation, and VAM data: 

• Tier 3, including teachers previously rated Needs Improvement or Unsatisfactory: weekly

meetings with their content-area coach.

• Tier 2: biweekly meetings.

• Tier 1: coaching as needed.

Coaching cycles include modeling, co-teaching, observation, feedback, and follow-up. 

Professional learning 

Professional learning follows a monthly sequence from August through November 2026, moving 

from goal-setting and unpacking standards to unit planning, formative assessment, and sustaining 

instructional change. Sessions are recorded so coaches can continue the work through coaching cycles 

and PLCs from December through May. 

IE adds a half-day virtual session each for elementary and secondary teachers and coaches on 

planning high-rigor, high-engagement instruction in virtual classrooms. Teachers, coaches, and 

leaders also have year-long access to IE's online courses, standards and lesson-planning tools, and 

walkthrough dashboards. 
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Additional priorities include explicit instruction, the science of reading, mathematics instruction, 

differentiated supports, MTSS, and the effects of poverty and interrupted learning. Interventionists 

and tutors receive role-specific training in diagnosing skill gaps, delivering targeted instruction, and 

documenting progress. PLCs use the DuFour four-question framework so that professional learning is 

applied to planning and student work each week. 

Operational flexibility 

School leaders already have authority to align staffing, schedules, instructional groupings, and 

resources with turnaround priorities. To act quickly on progress-monitoring data, the school also 

needs the following. 

From ACCEL and the governing board: 

• approval of agreements and funding, so services can begin in October

• expedited approval of instructional purchases and hires

• authority to reassign staff and adjust schedules mid-year

• timely approval of UniSIG budget amendments

From the district: 

• guidance on certification, endorsements, and out-of-field assignments

• timely access to accountability and student data

• timely approval of UniSIG budget amendments

Measuring effectiveness 

Leaders 

• agreement between leaders' walkthrough ratings and IE coach ratings during calibration

rounds

• the share of tracker actions completed on time

• completion of individual professional development plan goals

• change between IE's fall and spring Rigor Appraisals, which provide an outside, non-

evaluative measure of instructional rigor

Teachers 

• Completion of coaching cycles

• Movement of teachers from Tier 3 to Tier 2 based on walkthrough evidence

• 100% of coached teachers showing documented improvement in at least one practice (SIP

goal)

Walkthrough data 

• Leaders and coaches established a baseline using the Virtual Classroom Instructional Look-

Fors by the end of September and review results twice monthly.
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• Reviews examine explicit instruction, systematic instruction, scaffolding, corrective feedback,

and differentiation, with linked teacher and student evidence verifying benchmark-aligned

instruction and grade-level tasks.

• The percentage of core teachers verified on both alignment checks will reach at least 50% by

the end of October, 75% by the end of November, and 100% by the end of December 2026.

• Findings guide individualized coaching, and follow-up walkthroughs verify that feedback was

implemented.

Students 

• progress on PM1 and PM2 toward SIP targets

• At least 70% of Tier 2/3 students showing measurable growth

Results are reviewed monthly by the leadership team, and coaching and professional learning are 

adjusted based on the findings. 

 Standards-Based Instruction & Learning 

The plan requires alignment of instructional programs to Florida’s state academic standards in English 

Language Arts, mathematics, social studies and science, as well as aligned progress monitoring and appropriate 

intervention/acceleration delivered through the school’s virtual instructional model. 

Area Current Practice / 

Evidence 

Gap or Barrier Change Needed Evidence of Success 

Mathematics 

instruction 

Mathematics achievement is 

11% (district 56%, state 64%) 

and has not exceeded 14% in 

three years. Learning gains are 

26% (state 61%), and lowest-

quartile gains are 41% (state 

53%). Students with 

disabilities are at 7% 

proficiency. Mid-year 

turnover in 2025–26 disrupted 

mathematics instruction. The 

SIP prioritizes explicit 

instruction, reasoning, 

discourse, problem-solving, 

coaching, and HDT. 

Foundational gaps, 

inconsistent rigor, and 

insufficient differentiation 

limit access to grade-level 

mathematics. 

Supplemental practice 

does not consistently 

demonstrate conceptual 

understanding. 

Prioritize mathematics in 

collaborative planning, 

content-specific 

coaching, and 

instructional monitoring. 

Coaches will support 

teachers in unpacking 

benchmarks, selecting 

tasks at the required 

rigor, planning explicit 

modeling and guided 

practice, and anticipating 

misconceptions. 

Teachers will use 

formative assessment 

results to provide timely 

reteaching and adjust 

small-group instruction. 

Leaders will verify 

implementation through 

lesson-plan reviews, 

mathematics 

walkthroughs using the 

common Look-fors 

instrument, and analysis 

of student work. 

Mathematics achievement 

reaches at least 25%; learning 

gains reach at least 47%; and 

lowest-quartile gains reach at 

least 50%. At least 70% of 

Tier II/III mathematics 

students demonstrate 

measurable growth. 

Standards-

aligned 

curriculum and 

planning across 

The school uses digital 

coursework, instructional 

resources, and teacher-created 

materials. Survey respondents 

Following the sequence of 

online materials has not 

consistently ensured 

complete benchmark 

Audit curriculum, pacing 

guides, instructional 

tasks, and assessments in 

all four content areas. 

Completed curriculum 

crosswalks and alignment 

audits document coverage and 

correction of gaps. 100% of 
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ELA, 

mathematics, 

science, and 

social studies 

described supplementation 

and requested stronger 

alignment among curriculum, 

pacing, Florida benchmarks, 

and assessments. Teachers 

also identified the need to 

unpack prerequisite skills and 

benchmark expectations 

before planning. 

coverage, appropriate 

rigor, or coherent 

instructional progression. 

Alignment varies across 

courses and classrooms. 

Use Planbook EDU to 

document benchmarks, 

learning objectives, 

instructional sequences, 

aligned tasks, 

assessments, and 

differentiated supports. 

Academic 

Accountability will 

coordinate reviews and 

track correction of 

identified gaps. 

core teachers will implement 

benchmark-aligned planning. 

Walkthroughs and student 

work confirm that planned 

instruction translates into 

grade-level learning 

ELA and 

literacy 

instruction 

ELA achievement increased 

from 23% to 38% over three 

years. Grade 3 proficiency 

increased from 17% to 39% in 

the most recent year. Staff 

described benefits from 

modeling, scaffolded reading, 

repeated practice, and small 

groups. 

ELA learning gains 

remain at 45%; lowest-

quartile gains are 40%. 

Staff identified uneven 

follow-up and insufficient 

reading, writing, and 

application opportunities. 

Extend effective 

practices through 

coaching and 

collaborative planning. 

Provide explicit, 

systematic instruction in 

foundational skills, 

vocabulary, 

comprehension, and 

writing. Use grade-level 

texts, scaffolds, guided 

practice, corrective 

feedback, and targeted 

intervention. 

Grade 3 proficiency reaches at 

least 50%; ELA learning 

gains reach at least 55%; and 

lowest-quartile gains reach at 

least 50%. Student work 

demonstrates stronger 

comprehension, writing, and 

independent application. 

Science and 

social studies 

instruction 

Science achievement declined 

from 34% to 27%. Survey 

feedback identified social 

studies alignment concerns 

and a need for content-

specific professional learning 

beyond ELA and 

mathematics. 

Benchmark alignment and 

task rigor require 

systematic verification. 

Assignment completion 

does not establish content 

mastery or application. 

Review materials against 

applicable Florida 

benchmarks. Strengthen 

teacher-led 

investigations, 

simulations, models, 

primary-source analysis, 

evidence-based 

discussion. Provide 

content-specific 

coaching, aligned 

assessments, and 

targeted reteaching. 

Curriculum reviews document 

correction of gaps. Student 

explanations, investigations, 

source analyses, unit 

assessments, and applicable 

statewide results demonstrate 

improved mastery. 

Quantifiable goals: Science 

from 27% to 50; Social 

Studies from 29% to 50% 

Progress 

monitoring and 

assessment 

alignment 

FAST, i-Ready, classroom 

assessments, student work, 

and PLC reviews inform 

instruction. Staff requested 

more consistent monitoring 

between major assessment 

windows. 

Assessment use and 

instructional follow-

through vary. Broad 

scores and course grades 

do not always identify 

specific skill needs or 

independent mastery. 

Review assessments for 

benchmark content and 

rigor. Use skill-specific 

intervention measures 

and document findings, 

instructional 

adjustments, responsible 

personnel, and follow-up 

through PLC and MTSS.  

Assessment reviews verify 

alignment. PLC and MTSS 

records document timely 

instructional changes. Follow-

up assessments show student 

response and progress toward 

SIP growth targets. 

Targeted 

intervention and 

high-dosage 

tutoring 

The SIP includes MTSS and 

HDT in groups of no more 

than three students at least 

three times weekly. Staff 

identified fragmented 

supports, competing demands, 

and a need for protected 

intervention time. 

Intervention intensity and 

coordination have not 

consistently matched 

student needs. 

Overlapping services and 

resources can reduce 

participation and 

instructional coherence. 

Establish common 

identification and 

referral procedures. 

Protect intervention time 

and coordinate 

schedules. Individual 

plans will specify skills, 

goals, provider, dosage, 

and progress measures. 

Certified teachers will 

provide Tier II/III 

instruction; qualified, 

tutors will provide HDT. 

Logs verify service delivery, 

attendance, and instructional 

focus. At least 70% of Tier 

II/III students demonstrate 

measurable growth. Formal 

reviews occur within six 

weeks, with earlier 

adjustments as needed. 

Midyear and year-end HDT 

evaluations document fidelity 

and impact. 
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Describe how instructional and intervention programs differ from previous approaches and the 

evidence supporting their effectiveness with similar low-performing schools/student populations. 

The 2026–27 instructional model replaces four practices that did not produce improvement. 

• From self-paced coursework to required live instruction. Students previously learned new

content largely on their own through online coursework. Now every student receives required live,

teacher-led ELA and mathematics instruction: at least 345 minutes per week in elementary grades

and 150 minutes per week in secondary grades. Live lessons follow a gradual-release structure,

with frequent checks for understanding and immediate feedback.

• From course-sequence planning to benchmark-aligned planning. Teachers previously planned

from the order of the online course. Now they plan in Planbook EDU from the B.E.S.T.

benchmarks, and leaders verify alignment using the Instructional Look-Fors.

• From uniform supports to individualized intervention. Students with very different needs

previously received similar supports. Now each Tier 2 and Tier 3 student has an individual plan.

Certified interventionists deliver an additional 120 minutes per week of live small-group

intervention. Support is adjusted based on progress-monitoring data.

• From one-time training to coaching cycles. Professional learning is now delivered through job-

embedded coaching, with modeling, observation, feedback, and follow-up.

Evidence of effectiveness with similar populations 

High-dosage tutoring (ESSA Tier 1). A 2020 meta-analysis of 96 randomized studies found large average 

effects for tutoring, about 0.37 standard deviations. The largest effects came from tutoring that happened 

three or more times per week, in small groups, with consistent tutors, during the school day. VPrep's 

tutoring model is built on those features. 

Explicit, systematic instruction and intervention. What Works Clearinghouse practice guides rate 

systematic, explicit instruction as supported by strong evidence for students struggling in mathematics and 

for foundational reading skills in K–3. These guides are the basis for the school's Tier 1 and intervention 

practices. 

Coaching and instructional leadership. Instructional Empowerment's turnaround model, which supports 

leader and coach development this year, reports ESSA Tier 2 (moderate) evidence. 

Describe the required frequency of synchronous instruction and the required time that students 

work independently. 

All students attend required live, teacher-led instruction delivered by certified teachers. The rest of the 

instructional week is independent work in Canvas and approved learning platforms, aligned with live 

lessons and monitored by teachers. 
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Grades K–3 

• Live lessons occur daily, lasting 30 to 45 minutes per core subject, for a minimum of 345 minutes

per week of live ELA and mathematics instruction.

• Required instructional time is 20 hours per week.

• The remaining time, approximately 3 hours per day, is independent practice and coursework

aligned with live lessons.

Grades 4–12 

• Students attend live instruction every school day. Each core subject meets live for a minimum of

30 minutes, four to five times per week, for a minimum of 150 minutes per week of live ELA and

mathematics instruction.

• Required instructional time is 25 hours per week.

• The remaining time, approximately 4 hours per day, is independent coursework and practice

aligned with live lessons.

Tiered intervention 

Students identified for Tier 2 attend a minimum of 90 minutes per week of live small-group intervention. 

Tier 3 attend a minimum of 120 minutes per week. The MTSS team places students using multiple 

measures, including FAST, i-Ready, classroom assessments, and course performance. A Level 1 or 2 

score on a state assessment flags a student for review but does not by itself determine placement. 

Interventions are scheduled so they do not replace core live instruction. 

How will students in need of intervention be identified and provided evidence-based strategies that 

will be used to support students? (Include a schedule of interventions, frequency of synchronous 

intervention time and staff providing intervention.) 

Identification 

Students are identified through multiple measures: 

• FAST progress-monitoring results

• i-Ready diagnostics

• common and formative assessments

• course performance

• attendance

These data are combined in an early-warning dashboard, which flags students for review by the MTSS 

team. 

Returning students with documented Tier 2 or Tier 3 needs from the prior spring continue receiving 

support at the start of the year. Other placements are made after the fall i-Ready diagnostic and FAST 

PM1. All placements are reviewed after PM2 and at every three-week MTSS review. 
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Tier 2 (at risk and in need of supplemental support): A student qualifies with any of the following: 

o performance below grade-level expectations on FAST or i-Ready

o specific prerequisite skill or standards deficits identified through common assessments,

curriculum-based measures, or student work

o persistent difficulty mastering grade-level standards despite access to Tier 1 instruction

Tier 3 (significant, persistent need): A student meets Tier 2 criteria and also shows one or more of the 

following:  

o significant foundational skill deficits identified through diagnostic assessment

o a rate of improvement too slow to close the gap

o insufficient response to Tier 2 intervention, documented by progress-monitoring data

Tier 3 placement is decided by the MTSS team when multiple data sources show intensive need. 

When identified needs exceed available intervention capacity, the MTSS team prioritizes students furthest 

below grade level and those showing the least growth. Other students receive targeted small-group support 

within Tier 1 instruction, and the team reassesses at each three-week review. 

Lowest-quartile students, students with disabilities, and English learners are reviewed at every MTSS 

meeting. For students with IEPs, intervention is coordinated with IEP goals and services, and ESE staff 

participate in placement decisions. For English learners, ESOL staff participate so that intervention 

supports language development alongside content skills. 

Evidence-based strategies 

Strategy Evidence Level How It Is Used

High-dosage tutoring ESSA Tier 1 (strong) Groups of no more than three, at least three times weekly for 30–

45 minutes, with consistent tutors, aligned to skill gaps and 

classroom instruction

Explicit mathematics instruction 

with data-based differentiation

ESSA Tier 2 

(moderate)

Gradual release (“I do, we do, you do”), daily formative checks, 

and flexible reteaching, using B.E.S.T.-aligned resources 

including B1G-M and B1G-MI

Explicit literacy instruction and 

foundational skills

Strong research base 

(science of reading)

Explicit comprehension instruction, text-based discussion,and 

systematic phonics and fluency instruction where diagnostics 

show foundational gaps, using Just Read, Florida! and CPALMS 

resources

Targeted small-group 

intervention

Strong research base 

(IES practice guides)

Explicit, systematic instruction on the specific skills in each 

student’s intervention plan, with frequent practice and corrective 

feedback

Adaptive digital practice Supplemental i-Ready and IXL lessons assigned to the skills in each student’s

plan and reviewed by teachers, not used as a stand-alone

intervention

https://ies.ed.gov/ncee/wwc/practiceguides
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Each student receiving Tier 2 or Tier 3 support has an individual intervention plan that specifies baseline 

performance, targeted skills, measurable goals, the instructional approach, provider, group size, frequency, 

duration, and progress measures.  

Schedule and frequency of synchronous intervention 

Tier Support Frequency and Group Size 

(Synchronous)

Staff Providing

Tier 1: All 

students

Core live instruction with in-class 

small groups and reteaching 

K-3: at least 345 min/week;

Grades 4-12; at least 150

min/week of live ELA and math

instruction

Classroom teachers, supported by 

instructional coaches

Tier 2: 

Targeted

Small-group intervention during 

protected intervention blocks, plus 

high-dosage tutoring. Sample 

schedule: daily 30-minute block 

An additional 90 min/3 days per 

week intervention in small 

groups; as needed plus tutoring 

at least 3 times weekly

Certified interventionists and 

teachers; high-dosage tutors

Tier 3: 

Intensive

Individualized intervention on 

foundational or prerequisite skills,

An additional 120 min/4 x week 

of live intervention in small 

groups with weekly progress 

monitoring

Certified interventionists

All tiers Assigned adaptive practice aligned 

to each student’s plan

Independent; 45 minutes per 

week

Monitored by teachers and the 

Coordinator of K–12 Programs

Intervention and tutoring are scheduled so they do not replace core instruction, and students assigned to 

them are expected to attend.  

Staff providing intervention 

• Certified interventionists deliver Tier 2 and Tier 3 intervention during protected intervention time.

• High-dosage tutors provide tutoring in ELA and mathematics and bilingual support for LY students

• Classroom teachers provide Tier 1 small-group instruction and, when scheduled, Tier 2 groups.

• ESE teachers provide specialized instruction consistent with IEPs

• Instructional coaches support intervention planning and observe sessions using Instructional Look-

Fors.

The MTSS Administrator leads identification, plan development, and three-week and six-week reviews, 

adjusting frequency, group size, approach, or tier when progress is insufficient. The Coordinator of K–12 

Programs manages tutoring schedules, tutor assignments, supplemental programs, and service-delivery 

records. At least 70% of Tier 2 and Tier 3 students are expected to show measurable growth on designated 

measures. 
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Describe how progress monitoring assessments are aligned to Florida state academic standards and 

used to support intervention and acceleration. 

The school recognizes that its approach to progress monitoring has not been sufficiently consistent or 

systematic. Strengthening this process is a priority of the turnaround plan. 

For 2026–27, the school has assigned clear ownership for assessment alignment and data use, established 

a fixed calendar of data reviews, and set decision rules that tie results directly to changes in instruction and 

support. Responsibility for progress monitoring is shared among three leaders with defined roles: 

• Dr. Amber Goulbourn, Director of Academic Accountability and Programs, verifies that

assessments, instructional tasks, and test-preparation materials match the content and rigor of

Florida's standards: B.E.S.T. benchmarks and item specifications in ELA and mathematics, and the

Next Generation Sunshine State Standards in science and social studies.

• April Carter, Coordinator of K–12 Programs, oversees the assessment calendar and

supplemental program data (i-Ready, IXL, Edgenuity) and ensures tutoring groups reflect current

results. She coordinates with the Testing Coordinator, who manages administration of state

assessments.

• Tonya Dix, MTSS Administrator, leads the MTSS team's use of progress-monitoring data to

place students and adjust intervention.

How assessments are aligned 

Assessment How It Is Aligned to Florida 

Standards

When How Results Are Used

FAST PM1, PM2, 

PM3 (ELA and 

math); B.E.S.T. EOCs

State-developed assessments built on 

the B.E.S.T. Standards

Fall, winter, 

spring; EOC 

windows

Set fall baselines; confirm placements 

and measure growth toward SIP 

targets; identify students needing Tier 

2/3 support

i-Ready Inform

Diagnostic

Results reported by B.E.S.T. domain; 

diagnostic data reviewed alongside 

FAST to confirm skill needs

Fall, winter, 

spring

Identify specific skill gaps; form 

intervention and tutoring groups; track 

typical and stretch growth

Common unit and 

classroom assessments

Built from CPALMS, B1G-M, and Just 

Read, Florida! resources; reviewed 

against state item specifications for 

content and rigor

End of each unit PLC analysis of benchmark mastery; 

reteaching, regrouping, and enrichment 

decisions

Daily formative 

checks and exit tickets

Tied to the lesson's posted benchmark 

(B.E.S.T. in ELA and math; NGSSS in 

science and social studies) and 4-point 

mastery scale 

Daily and weekly Adjust instruction within the lesson or 

the next day; flag students for small-

group support

Intervention and 

tutoring skill checks

Targeted to the specific prerequisite 

skills in each student’s intervention 

plan

Every 2 weeks 

for Tier 2; 

weekly for Tier 3 

Measure response to intervention; 

adjust frequency, duration, group size, 

or approach

Science Assessment 

(grades 5 and 8); 

Biology, Civics, and 

U.S. History EOCs 

State-developed assessments built on 

the Next Generation Sunshine State 

Standards; unit assessments in science 

and social studies built from CPALMS 

Spring and EOC 

windows; unit 

assessments 

Identify benchmark gaps by reporting 

category; plan reteaching and content-

specific coaching; set targets for the 

following year 
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Before each unit, teachers and coaches review common assessments against the benchmark’s content and 

depth, using the ELA and mathematics item specifications shared by the district. Assessments that fall 

short are revised before use. Dr. Goulbourn’s audits document the findings and confirm that corrections 

are made. 

After PM1 and PM2, the leadership team compares results to the prior checkpoint within five school days 

of receiving them. The team flags students and classrooms furthest from grade-level expectations and 

adjusts tutoring groups and Tier 2/3 placements rather than waiting for the next window. Between 

checkpoints: 

• PLCs analyze unit assessments and student work weekly or biweekly to plan reteaching and

regrouping.

• The MTSS team reviews Tier 2 and Tier 3 progress every three weeks and formally evaluates each

intervention plan at least every six weeks.

• Each intervention plan sets a goal and an expected rate of growth.

o A student is reviewed for a change in support when three consecutive skill checks fall

below that expected rate, when i-Ready shows the student is not on pace for typical growth

at the midpoint between diagnostics, or when PM2 shows no gain from PM1.

o Changes may include more frequent sessions, a smaller group, a different approach, or

movement to Tier 3.

o Students who meet their goal on three consecutive checks move to less intensive support

with continued monitoring.

• Results for students with disabilities and English learners are reviewed separately at every

leadership data review, since both groups have been below the federal 41% threshold for multiple

years.

Teachers whose classes show a pattern of unmet benchmarks are referred into the coaching cycle, so data 

drive changes in instruction as well as in student placement. 

Families receive each student's FAST results with an explanation of what they mean and any change in 

support. As required by state law, families of K–3 students with a substantial reading deficiency, and of 

K–4 students with a substantial mathematics deficiency, receive written notification and a description of 

the interventions and progress monitoring their child will receive. 

Holding the process accountable 

Leaders will track whether data are actually driving decisions: 

• Percentage of common assessments reviewed for alignment before use. Target: 100% of ELA and

mathematics unit assessments by December 2026

• Percentage of students flagged at PM1 or PM2 whose placement or intervention plan is reviewed

within two weeks of results. Target: 100%.

• Percentage of Tier 2/3 students with current progress data at each three-week review. Target: at

least 95%.

• Percentage of Tier 2/3 students showing measurable growth. SIP target: at least 70%.
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These measures are reported on the School Improvement Dashboard and reviewed at the monthly 

leadership data review. 

How results support acceleration 

Acceleration takes three forms: 

• Pre-teaching. For students below grade level, teachers and tutors pre-teach the prerequisite skills

needed for upcoming grade-level lessons, so students can access grade-level work rather than

being taught below it.

• Enrichment. Students who show mastery on unit assessments receive enrichment and deeper

application tasks through PLC-planned extension.

Describe supports for K-3 students with a substantial deficiency in reading and K-4 students with a 

substantial deficiency in mathematics. 

In alignment with the Comprehensive Evidence-based Reading Plan (CERP), a K–3 student is identified 

as having a substantial deficiency in reading based on screening, diagnostic, and progress-monitoring data, 

including FAST results. Identified students immediately receive intensive reading intervention and are 

placed on an individualized Progress Monitoring Plan (PMP), or have the intervention documented in an 

existing IEP. 

https://docs.google.com/document/d/19H0Umcwf2D4wQrDr0UIWK5eO2U99wOcI/edit?usp=sharing&ouid=109753532878135149740&rtpof=true&sd=true
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Intensive Supports for K–4 Students with a Substantial Deficiency in Mathematics 

A K–4 student is identified as having a substantial deficiency in mathematics based on a minimum of five 

data points, including FAST, i-Ready, and classroom assessments. Mathematics instruction and 

intervention align with Florida's Mathematics Formula for Success (5+5+T1+T2+T3). Each identified 

student has an individual intervention plan specifying targeted skills, goals, provider, dosage, and progress 

measures This work is in alignment with the schools’ math plan, CEMP, Comprehensive Evidence-Based 

Math Plan. 

Tiered intervention: Identified students receive additional daily, explicit, synchronous intervention 

outside the core math block.  

o Focus: Intervention targets foundational number sense, operations and algebraic thinking,

and the specific skills in each student's plan.

o Resources and staff: It uses B1G-MI and other B.E.S.T.-aligned resources and is

delivered by certified interventionists or math teachers in 30-minute sessions.

o Tier 2: Students work in small groups, with progress monitored every two weeks.

o Tier 3: Students work in groups of one to three, with progress monitored weekly.

o Supplemental practice: Adaptive i-Ready practice, assigned through Canvas, reinforces

the same skills.

• Family partnership: Parents are notified in writing of the deficiency and the planned

interventions. After a consultation with the family, the school shares the student's intervention plan

along with FLDOE math-at-home resources that learning coaches can use to build foundational

understanding at home. These include grade-specific games, hands-on activities, and digital

manipulatives. Families receive progress updates at each progress-monitoring window.

Positive Learning Environment 

Area Current Reality / 

Evidence 

Need Action Measure 

Attendance and timely 

re-engagement 

Inconsistent live-class 

attendance, time-consuming 

outreach, and variation in 

attendance documentation.  

Consistent attendance 

definitions, accurate 

records, early 

identification of 

disengagement, and 

clearly assigned follow-

up responsibilities. 

Establish common 

attendance-recording 

and verification 

procedures using live-

session reports, teacher 

records, and documented 

learning activities. 

Review attendance daily 

and unresolved concerns 

weekly. Staff to 

coordinate outreach, 

identify barriers, and 

implement 

individualized Student 

Success Plans. Review 

plans every one to two 

weeks and adjust 

Track chronic-absence 

rates, required-session 

attendance, outreach 

completion, and re-

engagement following 

intervention. Review 

results by grade level 

and student group. 

https://www.fldoe.org/file/7576/FLMathFormuSuccess.pdf
https://docs.google.com/document/d/19H0Umcwf2D4wQrDr0UIWK5eO2U99wOcI/edit?usp=sharing&ouid=109753532878135149740&rtpof=true&sd=true
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support based on 

response. 

 

Active participation and 

supportive classroom 

routines 

Staff described caring 

teachers, positive 

relationships, interactive 

lessons, and small-group 

support. Respondents also 

reported students attending 

without consistently 

responding or demonstrating 

understanding, along with 

uneven expectations for 

participation and school-day 

routines. 

Common definition of 

active learning and 

consistent classroom 

routines that make 

participation accessible 

and verify student 

understanding. 

Teach and reinforce 

expectations for 

attendance, readiness, 

respectful interaction, 

and active participation. 

Apply the school’s 

camera policy with 

individualized 

exceptions. Build 

frequent opportunities 

for students to respond 

through discussion, chat, 

polls, collaborative 

tasks, and written work. 

Use the common 

walkthrough tool to 

document both teacher 

practice and student 

response, followed by 

coaching and 

reassessment. 

Review the proportion 

of observed lessons 

showing clear routines, 

frequent participation 

opportunities, and 

evidence of student 

understanding. Monitor 

student response rates, 

formative-assessment 

performance, and 

follow-up walkthrough 

results. Track 

participation separately 

from logging in or 

joining a session. 

Student belonging, 

relationships, and 

positive behavior 

Survey respondents identified 

teacher care, supportive 

relationships, and positive 

classroom environments as 

strengths. Staff recommended 

more student connections, 

celebrations, clubs, and 

opportunities for student 

voice. The SIP and TOP 

identify PBIS, SHARK 

expectations, and ClassDojo 

recognition as schoolwide 

strategies. 

Consistent 

implementation of 

positive expectations 

and recognition, with 

meaningful 

opportunities for 

students to feel 

connected, supported, 

and successful. 

Explicitly teach and 

revisit SHARK 

expectations across 

classrooms. Use 

ClassDojo and 

schoolwide celebrations 

to recognize 

participation, effort, 

growth, and positive 

behavior. Provide 

structured peer 

collaboration, individual 

check-ins, and 

opportunities for student 

voice. The PBIS 

committee will review 

implementation and 

coordinate activities that 

strengthen school 

connectedness. 

Monitor staff 

implementation of 

PBIS, the number and 

proportion of students 

receiving recognition, 

participation in school 

activities, and 

student/family feedback 

on belonging. Review 

attendance and 

engagement trends 

alongside these 

measures to determine 

whether improved 

school climate is 

accompanied by 

increased participation 

Family partnership and 

removal of learning 

barriers 

Staff requested clearer 

communication about the 

learning coach’s role, 

consistent expectations, early 

conferences, and coordinated 

follow-up. Respondents 

identified competing demands 

on teachers and families and 

the need to address barriers 

before students become 

substantially disengaged. The 

SIP includes family academic 

events, two-way 

Accessible, consistent 

communication and a 

shared understanding of 

school, student, and 

family responsibilities, 

supported by practical 

assistance. 

Provide clear guidance 

on schedules, required 

live instruction, home 

learning routines, 

assignments, and 

available supports. 

Conduct early 

conferences when 

attendance, 

participation, or 

academic concerns arise. 

Document barriers and 

assign follow-up for 

Track successful two-

way family contacts, 

conference 

participation, 

documented barriers 

resolved, and 

completion of agreed 

support actions. Review 

family feedback and 

participation in SAC 

and academic events. 

Examine whether 

students receiving 
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communication, surveys, and 

SAC participation. 

technology, scheduling, 

language-access, or 

student-support needs. 

Gather input through 

surveys and SAC 

meetings and 

communicate resulting 

actions to families. 

family support 

demonstrate improved 

attendance, 

engagement, and 

academic progress. 

 

Describe how the school will strengthen student engagement, family/community partnership, 

attendance/participation and conditions for learning in a virtual setting. 

 

In a virtual school, live sessions are the main way students receive explicit instruction, feedback, and 

intervention. Attendance and engagement are therefore academic priorities rather than compliance 

measures. The school's approach has four parts: 

• active learning in every live session 

• a positive and predictable learning environment 

• consistent attendance follow-through 

• a stronger partnership with families and the community 

1. Student engagement: Active learning 

Participation in assigned live, teacher-led sessions is required. Logging in does not show that a student is 

learning, so teachers build frequent opportunities for every student to respond during each lesson. These 

include chat, polls, digital whiteboards, interactive tools such as Nearpod, and verbal responses. 

Lessons follow a consistent "I do, we do, you do" structure, with formative checks before moving on. Exit 

tickets show whether each student met the lesson's objective. Students are expected to turn on their 

cameras when asked and to respond actively throughout the lesson, with individual exceptions for 

documented needs. 

Walkthroughs record the share of students responding, not only the number attending, and data on student 

talk and participation are used in coaching. Teachers whose sessions show low response rates receive 

coaching on engagement strategies. 

2. Conditions for learning: A positive, predictable environment 

VPrep's schoolwide PBIS plan is built on the SHARK expectations: Stay Engaged, Hard Worker, 

Advocate for Yourself, Respectful, and Kind to All. Homeroom and classroom teachers explicitly teach, 

model, and reinforce these expectations in live sessions and digital spaces, using common visuals and 

language. 

Staff across all departments award Shark Points through ClassDojo for positive behavior, effort, 

participation, and growth. Students track and redeem points through classroom routines, supported by 

weekly Canvas leaderboards and tiered recognition levels. 
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Predictable routines also support learning. These include consistent weekly schedules, a common lesson 

structure, and clear expectations for readiness and participation. 

To build belonging, teachers hold individual check-ins and structure peer collaboration. Students have 

opportunities for leadership and voice through clubs, celebrations, and student input. Students facing 

barriers receive mentoring, counseling referrals, or technology support, and school-issued computers are 

available to any family for whom equipment is a barrier. 

A PBIS committee led by April Carter monitors fidelity and refines the approach. Committee members are 

responsible for rewards and incentives, teacher support, media, mini-lessons, and data analysis. The 

committee reviews ClassDojo use, attendance patterns, and stakeholder feedback. 

3. Attendance and participation: Consistent follow-through 

Attendance is recorded and verified using common procedures based on live-session reports, teacher 

records, and completed learning activities. The Operations and Data Manager validates the data. Staff 

review attendance daily and unresolved concerns weekly, and leaders review attendance and engagement 

trends twice monthly. 

When a student misses sessions or stops participating, the teacher responds first. Continued concerns move 

to a Success Coach, who works with the student and family on an individualized Student Success Plan that 

is reviewed every one to two weeks. Students assigned to intervention or tutoring are expected to attend 

those sessions, and missed sessions prompt outreach and a plan to make up the support. The escalation 

steps and policies are described in the attendance policy sections that follow. 

4. Family and community partnership 

Families are essential partners in a virtual school, and the school is making that partnership clearer and 

more practical: 

• Clear expectations: Families receive guidance on schedules, required live sessions, home learning 

routines, and the learning coach's role. They commit to ensuring students attend all required and 

invited sessions. 

• Two-way communication: Through ClassDojo, learning coaches see recognition and messages 

from teachers and can message teachers directly. SchoolMessenger and email provide schoolwide 

updates. 

• Early problem-solving: Teachers hold conferences as soon as attendance, participation, or 

academic concerns appear. Staff document barriers such as technology, scheduling, or language 

access and assign follow-up. 

• Family voice: Quarterly family surveys and the School Advisory Council gather input, and the 

school reports back on actions taken. The SAC is recruiting at least three family representatives per 

grade level and at least ten community and business partners. 

• In-person connection: In response to family requests, the school holds in-person Reading, 

STEAM, and AMP Dashboard events across the state. 

Measuring progress 
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The school will monitor: 

• attendance rate and chronic absence 

• required live-session attendance and student response rates during lessons 

• completion of outreach and Student Success Plan reviews, and students re-engaged after 

intervention 

• family conference participation, barriers resolved, and family survey results 

• PBIS recognition data and SAC family and community membership 

Attendance targets will be set once the fall baseline is validated in October.  Leadership reviews results 

twice monthly and reports them on the School Improvement Dashboard. The school also examines 

whether improved attendance and engagement are accompanied by academic growth. 

 

Describe the policies and practices that are in place for students who do not adhere to the attendance 

and engagement expectations.  

 

VPrep's response to attendance and engagement concerns is designed to restore meaningful participation in 

learning as quickly as possible. It pairs early, individualized support with clear and escalating 

accountability. This approach is consistent with the Attendance Works multi-tiered model identified in the 

School Improvement Plan and with Florida attendance requirements. 

What counts as not meeting expectations 

A student is not meeting expectations when they: 

• miss a required live session, intervention session, or tutoring session without an excused reason 

• join a live session but do not participate (a student who does not turn on their camera when asked, 

or does not respond after a teacher's re-engagement prompt, is marked absent for that session, with 

individual exceptions for documented needs) 

• fall behind in required coursework or show a pattern of inactivity in Canvas 

Families are notified the same day when a student is marked absent for a session, including absences for 

non-engagement. These notices are separate from full-day absence notices. 

Four-tier Student Success process 

Concerns are addressed through a four-tier Student Success process. The absence counts below mark the 

latest point at which each tier begins; staff move a student to a higher tier sooner when the pattern of 

disengagement warrants it. 

Tier When It Begins Led By Actions 

Tier 1: Early 

intervention 
Any missed session, non-

participation, or missing work; 

automated call or email to the 

family the same day for each 

absence – Missed You 

Classroom teacher Teacher contacts the student and family, clarifies 

expectations, identifies barriers, and offers help such 

as technology support or schedule clarification. 

Teacher documents contacts and assistance in the 

referral tracker. 
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Tier 2: Success 

Plan 
Tier 1 interventions have not 

resolved the concern, or 5 

unexcused absences 

Success Coach, 

with teacher and 

family 

Attendance conference with the student and family. 

Coach develops an individualized Success Plan 

naming specific actions, supports, and expectations; 

supports may include mentoring, counseling referral, 

a school-issued computer, adjusted scheduling within 

required sessions, and make-up instruction.  

Tier 3: 

Attendance 

and 

engagement 

contract 

Continued concerns under the 

Success Plan, or 10 unexcused 

absences 

Success Coach and 

administrator 
Formal attendance and engagement contract issued. 

Family is informed in writing of the consequences of 

continued noncompliance under school policy; failure 

to schedule the required conference may be grounds 

for administrative withdrawal. Supports continue and 

are intensified as needed. 

Tier 4: 

Administrative 

review 

Interventions exhausted and 

the student remains 

disengaged, or 15 unexcused 

absences 

School 

administrators; 

ESE administrators 

for students with 

disabilities 

Direct phone call from an administrator; welfare 

check where warranted; At 20 unexcused absences, 

the student becomes subject to administrative 

withdrawal. Administrators decide the course of 

action after reviewing documented interventions. 

 

Reviewing progress and stepping down 

Success Plans for students at Tiers 2–4 are reviewed every one to two weeks. Progress determines whether 

support is maintained, reduced, or intensified. Students who improve move to a lower tier, and their 

teacher continues to monitor attendance and participation to sustain engagement. Students also receive 

help making up missed instruction, including placement in small-group or tutoring sessions when they 

have missed essential content. 

Students with disabilities 

For students with disabilities, the Success Coach coordinates with ESE personnel so that expectations and 

supports reflect each student's IEP and individual needs. This includes any documented need affecting 

camera use or session participation. ESE administrators participate in all escalation decisions and review 

any proposed withdrawal. 

Documentation and monitoring 

Staff document every intervention, family contact, conference, and plan review in a shared referral tracker. 

The tracker supports consistent case management and shows what was tried before any escalation. The 

Operations and Data Manager validates attendance data. 

The leadership team reviews attendance, engagement, and intervention outcomes twice monthly. These 

reviews examine whether students re-engage after each tier of support and whether the school is on track 

to reduce chronic absence. 

Describe the policies and practices that are in place to ensure attendance is accurately tracked and 

monitored. 
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The school's prior attendance practices varied in how attendance was defined, recorded, and documented. 

This made it difficult to identify disengaged students early or to trust the data used for decisions. For 

2026–27, VPrep has established common definitions, recording procedures, data validation, and a regular 

monitoring schedule, so that attendance data are accurate enough to guide timely support. 

All staff use the same definitions and attendance codes: 

• Session attendance: Presence and active participation in each required live session. A student who 

does not turn on their camera when asked, or does not respond after a teacher's re-engagement 

prompt, may be marked absent for that session, with individual exceptions for documented needs. 

• Intervention and tutoring attendance: Recorded separately for each Tier 2/3 and high-dosage 

tutoring session. 

Recording procedures 

Session attendance is recorded in the student information system using live-session platform reports 

together with teacher observation of participation. Interventionists and tutors record attendance and skill 

performance for each session in the shared intervention and tutoring tracker. All staff are trained on 

attendance definitions and recording procedures at the start of the year, with refresher training whenever 

procedures change. 

Validation 

Wendy Ross, Operations and Data Manager, is responsible for attendance data integrity. Each week she: 

• reconciles teacher records against live-session platform reports and Canvas activity 

• identifies missing or conflicting entries 

• works with teachers to resolve discrepancies 

She also validates enrollment records, so that attendance and chronic absence rates are calculated on an 

accurate enrollment count. 

Monitoring 

Attendance data are reviewed on a set schedule, consistent with the School Improvement Plan: 

• Daily: Absences trigger same-day automated calls or emails to families, and teachers follow up on 

missed sessions. 

• Daily during the first week of each month, then weekly: April Carter and Principal review 

attendance to identify students at risk of chronic absence. 

• Weekly: Staff review unresolved concerns and students approaching the 5, 10, 15, and 20 

unexcused-absence thresholds in the Student Success process. 

• Twice monthly: The leadership team reviews attendance, engagement, and intervention outcomes 

by grade level and student group. 

• Monthly: Results are reported on the School Improvement Dashboard and to the governing board. 
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An early-warning dashboard combines attendance, engagement, and course performance data so staff can 

see which students need support. A shared referral tracker and Success Coach records document every 

contact, conference, Success Plan, and follow-up. Each student's case is therefore managed consistently, 

and escalation decisions rest on complete records. 

Checking accuracy 

Leaders monitor the quality of the data as well as the attendance results, tracking: 

• the percentage of teacher attendance records submitted on time 

• the number of discrepancies found in weekly reconciliation and the time taken to resolve them 

The purpose of these practices is to restore meaningful participation in learning through coordinated 

support, while maintaining clear expectations for students and families. 
 

 School Capacity — Leaders 

 

Provide information and evidence of effective leadership, including a review of the principal’s turnaround 

experience, leadership team capacity, incentives, capacity building and contingency actions. 

 

Principal(s) name, start date, selection process and relevant leadership/turnaround experience: 

 

Summary 

VPrep’s leadership team combines one leader with extensive turnaround experience, the Executive Head of 

School, with school leaders who have deep experience in instruction, intervention, and serving at-risk 

students but limited turnaround experience. The school is addressing this gap directly through a Deputy Head 

of School search, outside leadership coaching, turnaround-school mentors, and clear individual 

accountability. The sections below review the principal’s experience, the team’s capacity, and the incentives, 

capacity building, and contingency actions in place. 

Principal(s) name, start date, selection process and relevant leadership/turnaround experience: 

• Vacant  

Leadership team capacity 

Leader 2026–27 Role Years 

Turnaround 
Years At-

Risk Pop. 
Relevant Evidence of Effectiveness 

Dr. Sandra Anthony Executive Head 

of School 
10 20 Improved Florida Cyber Charter Academy’s 

grade from I to C and raised graduation from 25% 

to 74%; former superintendent and Director of 

School Turnaround (K12/Stride) 

          
Madison Jandrew K–5 Assistant 

Principal 
0 8 Former MTSS Coordinator and Student Success 

Coach; Reading and ESOL endorsements 

Dr. Amber Goulbourn Director of 

Academic 

Accountability 

and Programs 

2 5 Five years leading special programs at VPrep 
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Tonya Dix MTSS 

Administrator 
0 38 14 years as a K–8 charter principal; maintained 

assessment completion above 95% in every 

progress-monitoring window at VPrep 

April Carter Coordinator of 

K–12 Programs 
0 6 ESE and reading credentials; experience with 

IEPs, academic and behavioral intervention, and 

teacher coaching 

Wendy Ross Operations and 

Data Manager 
2 15+ Former principal; coordinated interventions for 

credit-deficient students, contributing to a 93% 

graduation rate 

Dr. Bouchra Bouanani ACCEL 

Turnaround 

Advisor 

7 15 Seven years of turnaround experience supporting 

school leaders 

 

Together, the team brings experience in turnaround leadership (Executive Head of School and ACCEL 

Turnaround Advisor), intervention and MTSS, special education, literacy, assessment, and data systems. The 

main capacity gap is turnaround leadership below the executive level, which the Deputy Head of School 

position is intended to fill. That position is currently vacant after the prior Deputy resigned at the end of the 

2025–26 school year. 

Leadership team members to be retained/replaced, timing and relevant turnaround experience: 

Dr. Sandra Anthony, Executive Head of School (retained) 

Dr. Anthony continues to provide executive oversight, strategic direction, and accountability for the 

turnaround plan, and is leading daily turnaround implementation directly while the Deputy Head of School 

position is vacant. She holds a Doctor of Education in Educational Leadership and Florida certification in 

Educational Leadership (all levels). She has served as superintendent, assistant superintendent, principal, 

Head of School, and Director of School Turnaround for the K12/Stride national team, in both virtual and 

traditional settings. At Florida Cyber Charter Academy Osceola and Clay, she led improvement of the school 

grade from I to C and increased the graduation rate from 25% to 74% at FLCCA@ Duval. 

Deputy Head of School (vacant; recruiting) 

The prior Deputy Head of School resigned at the end of the 2025–26 school year, and the position is vacant. 

The school is prioritizing recruitment and expects to fill it immediately. Reporting to Dr. Anthony, the 

Deputy will carry responsibilities comparable to an assistant superintendent: oversight of curriculum, 

instruction, assessment, intervention, special programs, and leadership development, and accountability for 

turning the turnaround plan into assigned actions, timelines, and measurable results. 

Candidates must have demonstrated school turnaround experience and a record of improving outcomes for at-

risk students, including those with academic gaps, disengagement, interrupted schooling, or barriers related to 

poverty. The school will prioritize documented success developing instructional leaders, strengthening tiered 

supports, and using data to make timely adjustments. Until the position is filled, Dr. Anthony leads 

implementation with support from the ACCEL Turnaround Advisor. 

Madison Jandrew, from Elementary Principal to K–5 Assistant Principal (retained; effective immediately) 

Mrs. Jandrew’s move to K–5 Assistant Principal supports unified K–12 oversight while keeping dedicated 

elementary leadership. She holds a master’s degree in Educational Leadership, Florida certifications in 

Educational Leadership and Elementary Education K–6, and Reading and ESOL endorsements. Her 

experience as an elementary teacher, Student Success Coach, MTSS Coordinator, and administrator includes 

developing individualized success plans, coordinating interventions, helping families address barriers to 
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engagement, and giving teachers instructional feedback. Her elementary and early-literacy expertise 

complements the principal’s secondary background. She will focus on core elementary instruction, 

benchmark-aligned planning, teacher coaching, intervention monitoring with the MTSS team, and attendance 

and family partnership. 

 

Dr. Amber Goulbourn, from Director of Special Programs to Director of Academic Accountability and 

Programs (retained; effective immediately) 

Dr. Goulbourn keeps oversight of special programs and adds responsibility for academic accountability, 

addressing the lack of a schoolwide process to verify that planned instruction, classroom delivery, and 

assessments match the rigor of Florida’s benchmarks. She coordinates reviews of Planbook EDU lesson 

plans, standards coverage, progress-monitoring assessments, and test-preparation materials against state 

specifications; examines walkthrough findings, student work, and assessment results with the principal, 

coaches, and MTSS team; and maintains audit records that track corrective actions to completion. 

Tonya Dix, from Assessment Coordinator to MTSS Administrator (retained; transition complete) 

Mrs. Dix has already moved into the MTSS Administrator role, which provides dedicated leadership for the 

identification, delivery, and monitoring of interventions, an area where prior practices lacked sufficient 

differentiation and intensity. She brings 14 years as principal of a K–8 charter school, an Educational 

Specialist degree in Educational Leadership, a master’s degree in TESOL, and certifications in Educational 

Leadership, ESOL, and Physical Education. As VPrep’s Assessment Coordinator, she managed statewide 

assessment operations and maintained completion above 95% in every progress-monitoring window. She now 

leads student identification, ensures each intervention plan specifies skills, goals, dosage, and progress 

measures, and facilitates reviews and adjustments when growth is insufficient. 

 

April Carter, from Assistant Principal to Coordinator of K–12 Programs (retained; effective immediately) 

Mrs. Carter’s new role establishes clear ownership of supplemental programs and high-dosage tutoring, so 

services are consistently delivered, matched to student needs, and evaluated for effectiveness. She holds a 

master’s degree in Exceptional Student Education, Elementary Education K–6 and ESE K–12 certifications, 

and a K–12 Reading Endorsement, and is pursuing graduate study in Instructional Design and Technology 

and Educational Leadership. She manages i-Ready, Edgenuity, IXL, and the tutoring program, including 

scheduling, tutor assignments, service documentation, and staff training, and uses program reports and 

student learning evidence to recommend and monitor adjustments. She also leads the PBIS committee and is 

responsible for the SIP attendance goal. 

 

Wendy Ross, Operations and Data Manager (retained; revised title) 

Ms. Ross remains on the leadership team with a revised title that reflects the importance of accurate data to 

turnaround. She brings more than 15 years in traditional, charter, and virtual education, including service as a 

principal and vice principal, and holds master’s degrees in Education Administration and Secondary 

Education. She audits and validates data across information systems, resolves discrepancies, and manages 

system transitions. As a principal in the Medford School District, she led a 52-person team that coordinated 

interventions for credit-deficient students, contributing to a 93% graduation rate. She will strengthen 

procedures for collecting, validating, and reporting enrollment, attendance, and engagement data. 
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School Transformation Specialist (advisor) 

Dr. Bouchra Bouanani, will serve as advisor to the head of school and deputy head of school.  

Incentives 

VPrep uses incentives to retain effective leaders and teachers and to reward progress on turnaround goals. 

Retention efforts include leadership development, instructional coaching, recognition programs, and teacher 

leadership roles in PLCs, curriculum development, and school improvement. Performance-based stipends will 

be tied to turnaround milestones, retention bonuses will be offered for effective staff, and/or recruitment 

incentives for hard-to-fill positions, with the funding source. 

 

Professional learning/coaching and capacity-building supports needed: 

Each leader will have an individual professional development plan tied to their role and to the Florida 

Educational Leadership Standards, informed by Instructional Empowerment's needs assessment and 

leadership team survey. Supports include: 

• job-embedded coaching from Instructional Empowerment's turnaround coaches 

• pairing with a mentor from a school that has exited turnaround status 

• the August–November professional learning sequence 

• training in calibrated walkthroughs, including calibration rounds in which an outside coach observes 

lessons alongside leaders 

• training in coaching conversations and corrective-action follow-through 

Interventionists, tutors, and their supervisors receive role-specific training in diagnosing skill gaps, delivering 

targeted instruction, and adjusting intensity based on student response. Full details, including schedules and 

measures of effectiveness, are provided in the leadership capacity, coaching, and professional learning 

section. 

Contingency actions 

The school has plans to keep turnaround work on track if key leaders leave or implementation falls behind: 

• Deputy Head of School vacancy (current): The Executive Head of School leads turnaround 

implementation directly, supported by the ACCEL Turnaround Advisor, until the position is filled. 

• Loss of the principal or another leader: Each leader has a designated backup, named in the 

implementation tracker, who assumes interim responsibilities. ACCEL regional support provides 

additional coverage while a replacement is recruited. Every improvement action is recorded in the 

shared tracker with an owner, timeline, and evidence, so the work can transfer without loss of 

continuity. 

• Cross-training: Leaders with related responsibilities, such as the MTSS Administrator and 

Coordinator of K–12 Programs, are cross-trained so that critical processes continue during absences. 

• Mathematics staffing: Mid-year turnover disrupted mathematics instruction in 2025–26, so the 

school maintains a pipeline of certified mathematics candidates. During any vacancy, students 

continue to receive required live instruction from certified mathematics teachers or math coaches. 
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Recorded lessons are used only as a supplement. Recruitment begins immediately, with priority given 

to candidates with effective virtual instruction experience. 

• Tutoring capacity: Teachers cover sessions until replacement tutors are hired and trained. 

• Implementation that falls behind: When monthly reviews show a leader's area is off track, the 

rapid-cycle process assigns corrective actions, additional coaching, and a reassessment date. If 

performance does not improve, the Executive Head of School may reassign responsibilities or make 

leadership changes. 

 

 School Capacity — Educators 

 

Provide a review of hiring, recruitment, retention, reassignment, certification and intensive reading instruction 

qualifications. 

 

Current instructional staffing roster and vacancies by content area/teaching assignment: 

 

See attached.  

 

How are hiring, recruitment, retention and reassignment decisions informed by student performance 

data? 

Before 2026–27, hiring decisions did not use student performance data, and retention and reassignment 

decisions did not include VAM scores. This gap matters: 40% of VAM-rated teachers were rated Needs 

Improvement or Unsatisfactory, compared with about 21% in the district. Beginning in 2026–27, all 

personnel decisions will use multiple measures: VAM scores where available, FAST and i-Ready growth, 

walkthrough and coaching evidence, and annual evaluations. 

Hiring. Candidates provide evidence of prior student results, including VAM data where available, and teach 

a virtual demonstration lesson scored with the Instructional Look-Fors. References are asked about the 

candidate's impact on student learning, and certification and endorsements are verified before an offer. 

Recruitment. Recruitment focuses on the highest-need areas: mathematics, where achievement is 11% and 

mid-year turnover disrupted instruction in 2025–26; reading-endorsed teachers for intensive reading; and 

ESE-certified teachers. 

Retention. Teachers whose students show strong growth are prioritized for retention and offered leadership 

roles and performance-based incentives. Teachers rated Needs Improvement or Unsatisfactory are placed in 

Tier 3 coaching, with weekly coaching and two informal observations per month. Their retention decisions 

consider whether walkthrough evidence and student growth improve during the year. 

Reassignment. Teachers rated Needs Improvement or Unsatisfactory are not assigned to these groups 

whenever staffing allows. When unavoidable, the teacher receives weekly coaching and co-planning, and the 

class's progress is reviewed at every MTSS meeting.  

Process and timeline. The Executive Head of School, K–12 Principal, and Human Resources, with 

assistance from Osceola County personnel specialists, complete the initial review of certification, out-of-field 
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assignments, and VAM data by October 2026. Assignments and coaching tiers are reviewed each grading 

period, with a midyear review in January 2027. Retention decisions are made at the end of the year. 

 

How will the school ensure certified instructional personnel are available when unexpected vacancies 

occur? 

VPrep maintains a staffing contingency plan, coordinated by the K–12 Principal, with three parts: 

• A coverage roster. The roster identifies certified staff who can provide temporary coverage in each 

core subject. This includes instructional coaches, interventionists, and teachers with the required 

certification. Reading-endorsed and ESE-certified staff are identified so that intensive reading 

instruction and IEP services continue without interruption. 

• A candidate pipeline. The school keeps an active pipeline of certified candidates, with priority for 

mathematics, reading-endorsed, and ESE positions. 

• Expedited hiring. ACCEL and the governing board have agreed to expedited approval of critical 

hires, as described in the operational flexibility section. 

When a vacancy occurs 

• The principal assigns interim coverage from the roster, verifying certification and endorsements 

before the assignment begins. 

• Temporary assignments account for certification, workload, and students' instructional and service 

needs. 

• Students continue to receive required live instruction, feedback, assessment, and intervention during 

the transition. 

Communication and monitoring 

School leaders notify affected families of coverage arrangements. Until the position is filled, they monitor 

instructional delivery, attendance, and student progress in that class at each MTSS and leadership data review. 

Recruitment 

Recruitment begins within 3 school days of the vacancy. Priority goes to certified candidates who 

demonstrate effective virtual instruction and the ability to support students with significant learning needs. 

How will appropriately credentialed personnel provide K-12 intensive reading instruction? 

VPrep assigns intensive reading instruction only to certified personnel who hold the reading certification, 

endorsement, or micro-credential required for their assignment under the school's CERP. The principal 

verifies credentials before each assignment. The school maintains a staffing record of each instructor's 

qualifications, grade-level assignment, and students served. The initial verification for 2026–27 is completed 

by October 2026. 
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Instruction. Students receive explicit, systematic, and multisensory reading instruction matched to their 

identified needs. Diagnostic and progress-monitoring data target foundational skills, fluency, vocabulary, and 

comprehension. 

• Grades K–5: Intensive instruction is delivered in scheduled, live small-group intervention sessions. 

• Grades 6–12: Intensive instruction is delivered through intensive reading instruction and intervention 

sessions, as outlined in the CERP. 

At every level, group size, frequency, and duration are adjusted based on each student's response. Reading 

instructors coordinate with ELA teachers, so intervention supports grade-level work. They also coordinate 

with ESE and ESOL staff, so instruction aligns with IEP goals and language-development needs. 

Roles and oversight. Tutors provide additional practice and reinforcement. Credentialed instructional 

personnel remain responsible for intensive reading instruction, instructional decisions, and evaluation of 

student progress. The K–12 Principal and K–5 Assistant Principal monitor service schedules, attendance, 

instructional delivery, and progress data to verify that students receive the planned support. When staffing 

changes occur, coverage is assigned only to staff whose credentials have been verified for the assignment. 

 

 

Fill out the table below to verify the Value-Added Model (VAM) classification data. 

 
VAM DATA — Charter School % Compared to District and State % 

VAM Category School Number School % District % State % 

Highly Effective (HE) 1 total 20 of 

instructional staff 

6.25% 11.26% 11.3% 

Effective (EF) 11 total 20 of 

instructional staff 

75% 67.5% 65.8% 

Needs Improvement (NI) 4 total 20 of 

instructional staff 

12.5% 12.69% 13.07% 

Unsatisfactory (UN) 4 total 20 of 

instructional staff 

6.25% 8.55% 9.84% 

 

The number of instructional staff is calculated by only including teachers with VAM scores. 

 

 

 Charter School Support & Resources Needed 

 

Provide the allocation of support/resources; policies and practices; governance/monitoring systems; 

instructional alignment; assessment; and flexibility in staffing, scheduling and budgeting needed to support the 

charter school. 

 

Support / 

Resource 

Current Support Additional Support 

Needed 

Responsible Lead Timeline 

Leadership capacity Executive Head of 

School, school leaders, 

and national/regional 

support provide 

leadership and oversight. 

Add a Deputy Head of School with 

demonstrated turnaround 

experience and experience serving 

at-risk students; expand the 

principal’s scope to K–12; 

establish clear responsibilities and 

Executive Head of 

School 

Implement role 

changes 

immediately; 

prioritize Deputy 

recruitment; review 

progress weekly. 
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measurable implementation 

expectations. 

Coordinated K–12 

instructional leadership 

Elementary and 

secondary leadership 

support instruction and 

staff development. 

Expand K–12 Principal; transition 

Madison Jandrew to K–5 Assistant 

Principal. Establish common 

instructional expectations, aligned 

planning, and clear accountability 

across grade levels. 

Executive Head of 

School; Deputy Head of 

School; K–12 Principal 

Implement 

immediately, review 

effectiveness 

monthly. 

Outside consulting and 

leadership development 

Internal leadership 

collaboration and 

professional learning 

support school 

improvement efforts. 

Partner with an outside consulting 

firm to establish a turnaround 

framework and provide ongoing 

coaching focused on instructional 

leadership, students experiencing 

poverty, alternative education, and 

effective support for at-risk 

learners. 

Executive Head of 

School; Deputy Head of 

School 

Establish scope and 

schedule in fall 

2026; provide 

support throughout 

2026–27. 

Teacher professional 

learning and coaching 

School-based 

professional learning and 

UniSIG-supported 

coaching efforts. 

Provide protected time for 

coaching, modeling, observation, 

and feedback. Implement the 

DuFour PLC framework and 4DX 

accountability routines. Use 

evidence from instruction and 

student learning to determine 

professional learning priorities. 

K–12 Principal; 

Instructional Coaches; 

Director of Academic 

Accountability and 

Programs 

Begin in fall 2026; 

ongoing coaching 

and PLC cycles; 

monthly review of 

impact. 

Benchmark-aligned 

planning and instruction 

Core curriculum, digital 

resources, and live 

teacher-led instruction are 

available. Planning and 

rigor have not been 

consistently monitored 

schoolwide. 

Implement a common planning 

platform. Require explicit 

benchmarks, appropriately 

rigorous activities, checks for 

understanding, and differentiation. 

Conduct lesson-plan reviews and 

calibrated walkthroughs with 

documented feedback. 

K–12 Principal; Director 

of Academic 

Accountability and 

Programs 

Implement in fall 

2026; monitor 

weekly; target full 

implementation by 

January 2027. 

Assessment alignment 

and standards mastery 

State assessments, i-

Ready diagnostics, 

classroom assessments, 

and student performance 

reports inform 

instructional decisions. 

Establish recurring audits of 

instructional standards, assessment 

alignment, applicable state 

assessment specifications, and 

student mastery. Use findings to 

adjust instruction, reteaching, 

intervention, and acceleration. 

Maintain evidence of findings and 

follow-up. 

Director of Academic 

Accountability and 

Programs; K–12 

Principal; Assessment 

Coordinator 

Establish audit 

procedures in fall 

2026; review 

monthly and after 

assessment 

windows. 

MTSS and intensive 

intervention 

Interventionists and 

existing MTSS processes 

support students with 

identified needs. 

Intervention intensity and 

differentiation require 

improvement. 

Establish individualized 

intervention plans specifying skill 

targets, provider, group size, 

frequency, duration, and progress 

measures. Protect teacher 

intervention time and use student 

response to intensify or modify 

services. 

MTSS Administrator; K–

12 Principal; 

Interventionists 

Implement 

immediately; review 

progress at least 

every six weeks, 

sooner when needed. 

High-dosage tutoring and 

supplemental programs 

Academic tutoring and 

supplemental platforms 

support learning. 

Coordinate i-Ready, Edgenuity, 

IXL, and HDT through the 

Coordinator of K–12 Programs. 

Align assignments with identified 

needs, train providers, document 

participation and service delivery, 

and evaluate learning gains. 

Schedule HDT in groups  

Coordinator of K–12 

Programs; MTSS 

Administrator 

Establish 

coordinated 

schedules in fall 

2026; monitor 

delivery weekly and 

effectiveness 

monthly. 

Attendance, engagement, 

and family support 

Required live instruction, 

attendance monitoring, 

family communication, 

and tiered engagement 

supports are in place. 

Apply consistent follow-up for 

missed sessions and limited 

participation. Use cameras for 

identification and designated 

engagement checks, with 

K–12 Principal; 

Operations and Data 

Manager; Student 

Support Staff 

Communicate 

expectations 

immediately; 

monitor daily; 



Turnaround Option Plan (TOP) 
 

46 

 

appropriate exceptions. Identify 

barriers, document outreach, and 

establish individualized re-

engagement plans with families. 

review unresolved 

concerns weekly. 

Operations, technology, 

and data integrity 

Wendy Ross supports 

operational systems, data 

validation, technology 

coordination, and school-

year transitions. 

Formalize the OD Manager role. 

Establish data-validation 

schedules, common reporting 

procedures, and timely resolution. 

Provide attendance, engagement, 

enrollment, and participation data 

for leadership decisions. 

Operations and Data 

Manager 

Formalize 

procedures in fall 

2026; validate data 

weekly and report 

monthly. 

Funding Some general fund 

budget for spot bonuses 

Additional funding for bonuses 

and incentives for eligible leaders 

and teaching staff, Effective and 

Highly Effective 

Head of School, UniSIG 

Director, Finance 

Director 

October 2026 

 

Identify charter administration policies or practices that should be reviewed or changed to support the 

charter school. 

Several policies and practices currently in place might impact the school’s ability to carry out its turnaround 

plan. The table below identifies each area, the evidence that it needs review, the change planned, and who is 

responsible. Each change is tied to a root cause or barrier identified in this plan. 

 

Policy or Practice Why It Needs Review Change 

Enrollment policy Rolling and open enrollment 

resulted in rapid growth 

Maintain the current enrollment pause  

Instructional model The model relied heavily on self-

paced asynchronous learning. 

Adopt required live instruction (345 min/week elementary, 150 

min/week secondary in ELA and math, plus 120 min/week for 

Tier 2/3) as school policy, reflected in the student handbook and 

family enrollment agreement. 

Attendance, 

engagement, and 

withdrawal policy 

Expectations and procedures 

varied  

Adopt one aligned school policy covering session attendance, the 

camera and engagement expectation (with individual exceptions), 

the four-tier Student Success process, and escalation steps. 

Withdrawal occurs after administrative review of documented 

interventions, with ESE administrators reviewing any case 

involving a student with a disability. 

Hiring, staffing, 

and caseloads 

Hiring was not informed by 

student performance; 40% of 

VAM-rated teachers were rated 

NI/U; staff reported large rosters; 

mid-year math turnover disrupted 

instruction. 

Use student performance data, including VAM, in hiring, 

retention, and assignment. Expedite hiring approvals for critical 

vacancies and maintain a pipeline of certified mathematics, 

reading-endorsed, and ESE candidates. 

Professional 

learning and 

leadership time 

Prior professional development 

emphasized platforms and 

procedures, and administrative 

duties limited time for 

instructional leadership. 

Give the school authority to direct professional learning toward 

turnaround priorities. Review administrative duties to protect time 

for walkthroughs, teacher feedback, PLCs, coaching, and data 

analysis. 

Governance and 

oversight 

The board lacked a consistent 

view of implementation, 

outcomes, and unresolved 

barriers. 

The board and BSI receive a monthly School Improvement 

Dashboard and turnaround report, documents its review and any 

requested corrective actions, and participates in scheduled district 

and BSI progress reviews. 
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Describe the governance and monitoring system needed to review effectiveness of turnaround support. 

VPrep’ s governance and monitoring system connects governing board oversight, executive leadership, 

school-level implementation, and district and state support. It evaluates three questions for every turnaround 

priority: 

1. Are supports being delivered as planned? 

2. Are they improving instructional practice? 

3. Are they producing measurable gains in student learning and engagement? 

Each priority has an identified owner, timeline, implementation measures, student outcome measures, and 

required evidence, all recorded in one shared SIP/TOP implementation tracker. 

Roles and responsibilities 

Governing board 

• The board receives a monthly School Improvement Dashboard and turnaround report. The report 

covers:  

o academic performance 

o attendance and engagement 

o intervention and tutoring effectiveness 

o staffing 

o professional learning 

o use of improvement funds 

Reports identify progress toward targets, implementation gaps, and decisions requiring board action. The 

board approves policy changes and budget amendments needed to adjust the plan, and documents its review, 

requested corrective actions, and follow-up in meeting records. 

School leadership 

• Executive Head of School: Holds overall accountability and currently leads implementation reviews 

directly while the Deputy Head of School position is vacant. Once hired, the Deputy will lead 

implementation reviews and coordinate support across school, regional, and national teams. 

• K–12 Principal: Directs daily implementation of the SIP and TOP, oversees instructional coaches, 

and leads PLC and 4DX routines. 

• Dr. Amber Goulbourn, Director of Academic Accountability and Programs: Compiles academic 

audits, walkthrough findings, standards-mastery data, assessment alignment reviews, and evidence of 

instructional follow-through. 

• Tonya Dix, MTSS Administrator: Reports on Tier 2 and Tier 3 student progress and intervention 

fidelity. 

• April Carter, Coordinator of K–12 Programs: Reports on tutoring delivery, supplemental program 

use, and attendance and engagement trends. 

• Wendy Ross, Operations and Data Manager: Validates the attendance, enrollment, and 

engagement data used in every review. 
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• Dr. Kadie Mullins, UniSIG Program Director: Tracks grant-funded activities, expenditures, 

milestones, and documentation, so leaders can examine both the delivery and the effectiveness of 

programs. 

Outside partners 

• ACCEL Turnaround Advisor: Joins biweekly check-ins to review data, barriers, and support needs. 

• Instructional Empowerment: Provides outside measures of instructional rigor and leadership 

practice through calibration rounds and fall and spring Rigor Appraisals. 

• Osceola County and the Bureau of School Improvement: Review implementation and outcomes at 

scheduled progress reviews. 

Monitoring cadence 

Structure Frequency Focus Led By 

Professional learning 

communities 
Weekly or 

biweekly 
Standards-level data, student work, reteaching 

and enrichment decisions 
Principal; instructional 

coaches 

4DX scoreboard sessions Biweekly Leading measures for math and ELA goals K–12 Principal; K–5 

Assistant Principal 

MTSS team Every 3 weeks Tier 2/3 student progress and intervention 

fidelity 
MTSS Administrator 

Turnaround liaison 

check-in 
Biweekly Data, trends, implementation barriers, and 

training needs 
Executive Head of School; 

turnaround liaison 

Leadership 

implementation meeting 
Weekly Current evidence, barriers, corrective actions 

with owners and deadlines 
Executive Head of School 

(Deputy Head of School) 

Attendance and 

engagement review 
Semi-monthly Chronic absence, session participation, Student 

Success Plans, PBIS data 
Coordinator of K–12 

Programs; K–12 Principal 

Full leadership team data 

review 
Monthly Progress on all Areas of Focus; School 

Improvement Dashboard 
Executive Head of School 

Governing board review Monthly Dashboard and turnaround report; decisions 

and corrective actions requiring board action 
Board chair; Executive 

Head of School 

School Advisory Council Quarterly Stakeholder input and SIP/TOP progress 

updates 
SAC chair; K–12 Principal 

District and BSI progress 

review 
Weekly/Monthly Implementation, outcomes, and effectiveness of 

district and state support 
Executive Head of School; 

Osceola; BSI 

 

Separating implementation from impact 

The School Improvement Dashboard tracks six priority levers: Tier 1 instruction, high-dosage tutoring, 

progress-monitoring cycles, instructional coaching, leadership accountability, and engagement and 

attendance. Each is judged by data: 

• Coaching is judged by improved teacher practice, not sessions held. 

• Tutoring is judged by sessions delivered, attendance, and skill growth. 



Turnaround Option Plan (TOP) 
 

49 

 

• Planning is judged by alignment, classroom delivery, and student mastery. 

PM1 and PM2 are formal checkpoints. Results are analyzed within five school days, and groupings, 

placements, and coaching assignments are adjusted before the next window. Mid-year (January 2027) and 

final (May 2027) reviews compare results against every measurable outcome in the SIP and TOP. 

 

Program Evaluation 

Each dashboard measure is rated On Track (at least 90% of target), Monitoring (70–89%), or At Risk 

(below 70%). 

• A measure rated Monitoring is discussed at the next weekly leadership meeting. 

• A measure rated At Risk triggers the rapid-cycle improvement process. The responsible leader 

documents the cause, corrective action, additional support needed, and a reassessment date, and 

results are checked at the next monthly review. 

• Supports that remain ineffective after reassessment are modified, intensified, or replaced. 

The school also evaluates whether outside support is producing the intended change in practice or results: 

• Instructional Empowerment's coaching and professional learning: judged by the fall-to-spring 

change in Rigor Appraisal results and by agreement between leaders' and IE coaches' walkthrough 

ratings. 

• Leadership mentoring and district technical assistance: judged by whether they resolved the 

implementation problems they were meant to address. 

 

 

 School Improvement Plan (SIP) Alignment 

Provide a description of the correlation between the SIP/annual school plan and the turnaround plan, including 

how the school and charter administration leadership teams work together. 

 

How does the current SIP address the needs identified in this turnaround plan? 

The 2026–27 School Improvement Plan (SIP) and this Turnaround Option Plan (TOP) function as one 

improvement effort. SIP sets the school's academic goals and evidence-based strategies. The TOP adds the 

leadership, accountability, and monitoring structures needed to carry them out consistently. The leadership 

team compared each root cause in the TOP against the SIP's Areas of Focus to confirm every need is 

addressed. 

Low achievement and growth are addressed through SIP’s mathematics and ELA Areas of Focus, which 

include explicit instruction and high-dosage tutoring.  

Reliance on self-paced learning is addressed through the SIP's required live instruction minutes. The TOP 

adds a participation policy that counts active engagement, not logins. 
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Planning that followed the online course sequence is addressed through the SIP's benchmark-aligned 

instruction focus. The TOP adds a Director of Academic Accountability, the Instructional Look-Fors, and 

regular audits of plans and assessments. 

Professional learning without follow-through is addressed through the SIP's instructional coaching model. 

The TOP adds tiered coaching schedules, outside leadership coaching, and turnaround-school mentors. 

Uniform interventions are addressed through SIP’s small-group instruction and tutoring focus. The TOP adds 

individual intervention plans and three-week MTSS reviews with clear rules for adjusting support. 

Inconsistent attendance response is addressed through the SIP’s Attendance system.  

Fragmented leadership is addressed through the TOP's unified K–12 structure, dedicated owners for each 

priority, a shared implementation tracker, and a monthly dashboard. 

 

Which SIP strategies will be reinforced, supplemented, revised or discontinued? 

The 2026–27 SIP and this TOP were developed from the same needs assessment, so the SIP already reflects 

the school's shift away from practices that did not produce improvement. The TOP keeps all SIP strategies. It 

reinforces those with evidence of effectiveness, supplements them with leadership and accountability 

structures, and revises one element so the two plans align. 

Reinforced 

• Explicit literacy instruction. Grade 3 proficiency rose from 17% to 39% in one year. The practices 

behind that gain will be extended to other grades through coaching and demonstration lessons. These 

include explicit instruction, pacing based on formative checks, interactive student response, and data-

based small groups. 

• Explicit mathematics instruction. Mathematics is the largest gap, at 11% achievement. The SIP's "I 

do, we do, you do" framework, with daily formative checks and flexible reteaching, will continue and 

be monitored through walkthroughs. 

• High-dosage tutoring (ESSA Tier 1). Tutoring continues in groups of no more than three, at least 

three times weekly for 30–45 minutes. 

• Instructional coaching. The SIP's tiered coaching model continues, with the goal of 100% of core 

teachers providing benchmark-aligned instruction by December 2026. 

• Live instruction, PBIS, and data use. These continue, with live participation enforced more 

consistently and assessment results reviewed within five school days of each progress-monitoring 

window. 

Supplemented 

The TOP adds structures the SIP does not include, each tied to a root cause: 

• Leadership. Unified K–12 leadership, with dedicated owners for each priority, a Deputy Head of 

School search, a shared implementation tracker, and a monthly dashboard. 
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• Benchmark alignment. Planbook EDU and regular audits of plans, assessments, and test-preparation 

materials. 

• Leadership capacity. Instructional Empowerment coaching, turnaround-school mentors, and 

individual leader development plans. 

• Attendance. Camera and engagement expectations and a four-tier Student Success process, so 

attendance means active participation, not just logging in. 

Revised 

• The SIP's walkthrough checklist is replaced by the BSI recommended Virtual Classroom Instructional 

Look-Fors for all walkthroughs of core instruction, intervention, and tutoring. Each Look-For requires 

linked teacher and student evidence, so a teacher action alone never counts as proof of learning. 

• Teachers receive feedback within two school days, and leaders and coaches calibrate monthly. The SIP 

milestones of 50% of core teachers benchmark-aligned by October 2026 and 100% by December 2026 

will be measured as the percentage of teachers verified on both alignment checks. 

Discontinued 

• No SIP strategies will be discontinued. The practices that did not produce improvement were already 

discontinued when the 2026–27 SIP was developed. These include over-reliance on self-paced 

coursework, uniform interventions, planning driven by the online course sequence, and rolling 

enrollment without onboarding. 

• Leaders will review all strategies through walkthroughs, assessment results, intervention records, and 

monthly improvement reviews. Strategies that do not produce results will be adjusted, intensified, or 

replaced. 

 

How will the charter school and charter administration leadership teams work together to implement 

both plans? 

 

ACCEL and the governing board provide resources, policy decisions, and accountability. Osceola County 

provides oversight, required services, and technical assistance, and BSI monitors progress. 

ACCEL, the board, and outside partners: 

• ACCEL's Turnaround Advisor, Dr. Bouchra Bouanani, supports the Executive Head of School and 

once hired, the Deputy, through biweekly check-ins. 

• ACCEL's academic, HR, and finance teams support pacing flexibility, expedited approval of 

purchases and hires, and recruitment for hard-to-fill positions. 

• The board reviews the monthly dashboard, approves policy changes, and documents corrective 

actions. 

• Instructional Empowerment provides leadership coaching, calibration rounds, and outside measures 

of instructional rigor. 
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Osceola County: VPrep is responsible for implementation. Osceola reviews the SIP, monitors progress, and 

provides required services, including assessment support, data access, ESE administration, and certificate 

processing. VPrep will seek targeted district help in three areas: 

• Accountability: learning-gains calculations, data validation, and cohort identification. 

• Staffing: VAM interpretation, certification requirements, and out-of-field assignments. 

• Alignment: reviewing instruction and assessments against the B.E.S.T. Standards and, in science and 

social studies, the Next Generation Sunshine State Standards 

• Programs serving at-risk populations, including intensive intervention, credit recovery, and graduation 

readiness 

Coordination: The Executive Head of School is the primary liaison to ACCEL, the district, and BSI. The K–

12 Principal directs daily implementation. VPrep, district, and BSI leaders hold monthly progress reviews, and 

each review produces documented actions with leads and deadlines. 

 

 

 

 Turnaround Implementation Plan 

Priority 

Need / Root 

Cause 

Strategy / Action Owner Start End Evidence of 

Implementation 

Student Outcome 

/ Target 

Inconsistent 

benchmark 

alignment and 

instructional 

rigor 

Implement common 

lesson planning and 

evaluation and feedback 

loop. Require 

benchmark-aligned 

objectives, explicit 

instruction, appropriately 

rigorous tasks, checks 

for understanding, and 

differentiation.  

Principal; 

Director of 

Academic 

Accountability; 

Instructional 

Coaches 

Fall 2026 Ongoing to 

May 2027 

Lesson plans; 

alignment rubrics; 

walkthrough records; 

feedback and follow-

up documentation; 

student work 

100% of core teachers 

implement benchmark-

aligned planning by 

December. 2026; 

improved standards 

mastery supports ELA 

and mathematics targets. 

Low 

mathematics 

achievement 

and insufficient 

learning gains 

Strengthen explicit 

mathematics instruction 

through modeling, 

guided practice, 

mathematical discourse, 

problem-solving, and 

frequent formative 

assessment. Use PLC 

findings to plan 

reteaching and 

differentiation. 

K–12 

Principal; 

Mathematics 

Coaches; 

Mathematics 

Teachers 

Fall 2026 May 2027 Lesson plans; 

observation records; 

PLC minutes; 

formative assessments; 

student work; progress 

dashboards 

Increase mathematics 

achievement from 11% 

to at least 25% and 

mathematics learning 

gains from 26% to at 

least 40%; Mathematics 

Lowest 25% from 41% 

to at least 45%. 

ELA 

proficiency and 

growth remain 

below 

expectations 

Strengthen explicit 

literacy instruction, 

including foundational 

skills as needed, 

vocabulary, 

comprehension, text-

based discussion, and 

writing. Provide targeted 

support while 

maintaining access to 

grade-level texts and 

tasks. Extend the 

practices behind the 

K–12 

Principal; K–5 

Assistant 

Principal; 

Literacy 

Coaches; ELA 

Teachers 

Fall 2026 May 2027 Literacy lesson plans; 

walkthrough findings; 

coaching records; 

student work; FAST 

and i-Ready results 

Increase Grade 3 ELA 

proficiency from 39% to 

at least 50%; ELA 

learning gains from 45% 

to at least 55%; and 

lowest-quartile ELA 

gains from 40% to at 

least 50%. 
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Grade 3 gains through 

coaching and 

demonstration lessons 

while maintaining access 

to grade-level texts. 

Curriculum and 

classroom 

assessments 

have not 

consistently 

reflected 

benchmark 

depth and rigor 

Distribute the shared 

B.E.S.T. ELA and 

mathematics item 

specifications to 

coaches. Audit 

curriculum, instructional 

tasks, classroom 

assessments, and test-

preparation resources for 

alignment. Address gaps 

through revised lessons 

and coaching. 

Director of 

Academic 

Accountability 

and Programs; 

Principal; 

Instructional 

Coaches; 

Content 

Specialists 

Oct. 2026 Initial 

review by 

Nov. 2026; 

recurring 

reviews 

through 

May 2027 

Curriculum 

crosswalks; completed 

alignment audits; 

revised assessments 

and lessons; coaching 

agendas; documented 

follow-up 

100% of ELA and 

mathematics unit 

assessments reviewed for 

alignment by Jan. 2027; 

improved mastery of 

assessed benchmarks. 

Interventions 

have not 

consistently 

matched student 

needs or 

intensified when 

progress is 

insufficient 

Identify needs using 

FAST, i-Ready, 

classroom assessments, 

course performance, and 

attendance. Develop 

intervention plans 

specifying targeted 

skills, qualified provider, 

group size, frequency, 

duration, and progress 

measures. Review 

response within six 

weeks or sooner and 

adjust support. 

MTSS 

Administrator; 

K–12 

Principal; 

Appropriately 

Certified 

Interventionists 

Fall 2026 May 2027 Intervention plans; 

placement records; 

service schedules; 

progress graphs; MTSS 

minutes; documented 

changes 

100% of identified 

students receive targeted 

intervention and progress 

monitoring; at least 70% 

of Tier II/III students 

demonstrate growth on 

designated measures. 

Students with 

substantial skill 

gaps need 

additional 

individualized 

support 

Provide high-dosage 

tutoring in groups of no 

more than three students, 

at least three times 

weekly for 30–45 

minutes. Use 

credentialed instructors, 

coordinate with 

classroom teachers, and 

align supplemental 

program assignments 

with identified needs. 

Coordinator of 

K–12 

Programs; 

MTSS 

Administrator; 

Tutoring 

Providers 

Fall 2026 June 2027 Tutor qualifications; 

student rosters; 

schedules; session and 

attendance logs; skill 

assessments; 

coordination records 

≥70% of tutored students 

show measurable growth 

in targeted skills, 

contributing to ELA and 

mathematics learning-

gains targets. 

Progress-

monitoring 

results have not 

consistently led 

to instructional 

adjustments 

Establish an assessment 

calendar and recurring 

reviews of assessment 

alignment and student 

performance. Use PLC 

and MTSS meetings to 

adjust instruction, 

grouping, intervention 

intensity, and 

acceleration. Document 

the response to identified 

needs. 

Director of 

Academic 

Accountability 

and Programs; 

MTSS 

Administrator; 

K–12 Principal 

Oct. 2026 May 2027 Assessment calendar; 

alignment reviews; 

data-meeting minutes; 

revised groupings; 

instructional response 

records 

Increase the percentage 

of students meeting or 

exceeding expected 

growth on i-Ready and 

district benchmark 

assessments by at least 

15 percentage points 

Inconsistent 

attendance and 

engagement 

limit 

instructional 

access 

Monitor live-session 

attendance and active 

participation daily. 

Implement tiered 

outreach, individualized 

Student Success Plans, 

mentoring, and family 

K–12 

Principal; 

Operations and 

Data Manager; 

Student 

Support Staff; 

Teachers 

Fall 2026 May 2027 Attendance reports; 

participation records; 

outreach logs; Success 

Plans; progress 

reviews; documented 

barrier resolution 

Increase live-session 

participation and reduce 

chronic absence. 

Establish targets after 

validating the fall 

baseline in October. 
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assistance. Review 

unresolved concerns 

weekly and address 

technology, scheduling, 

and other barriers. 

Staffing 

assignments 

require careful 

review of 

qualifications 

and turnaround 

expectations 

Review certification, 

endorsements, out-of-

field assignments, and 

available VAM data with 

district assistance. Use 

findings to inform 

recruitment, placement, 

coaching, and personnel 

decisions. Verify 

qualifications for 

intensive reading and 

maintain appropriate 

vacancy coverage. 

Head of 

School; K–12 

Principal; 

Human 

Resources; 

Osceola 

Personnel 

Specialists 

Sept. 2026 Initial 

review: 

Oct. 2026; 

ongoing 

through 

May 2027 

Verified staffing roster; 

certification records; 

VAM review 

documentation; 

assignment decisions; 

recruitment and 

coverage plans 

Students receive 

uninterrupted instruction 

and required 

interventions from 

personnel qualified for 

their assignments. 

Professional 

learning has not 

consistently 

translated into 

improved 

instruction 

Implement coaching 

cycles that include 

modeling, observation, 

feedback, and follow-up. 

Use DuFour PLC 

questions and 4DX 

routines to connect 

professional learning to 

student needs and 

measurable changes in 

practice. 

K–12 

Principal; 

Director of 

Academic 

Accountability 

and Programs; 

Instructional 

Coaches 

Fall 2026 May 2027 Coaching plans; 

observation records; 

PLC products; 4DX 

scoreboards; evidence 

of instructional 

changes 

Improved instruction 

produces stronger 

benchmark mastery and 

progress toward ELA 

and mathematics growth 

targets. 

Accountability 

data and student 

cohorts require 

accurate 

interpretation 

and validation 

Partner with Osceola to 

review learning-gains 

eligibility, denominator 

calculations, cohort 

membership, assessment 

participation, and data 

accuracy. Maintain 

student-level monitoring 

and testing plans while 

addressing the learning 

needs of all students. 

Director of 

Academic 

Accountability 

and Programs; 

Operations and 

Data Manager; 

Assessment 

Coordinator; 

Osceola 

Accountability 

Team 

Oct. 2026 May 2027 Validated cohort 

reports; data-review 

records; resolved 

discrepancies; 

participation trackers; 

accountability 

dashboard 

Meet the Commendable 

rating goal, including at 

least a 15-percentage-

point increase from the 

identified 35% baseline, 

and applicable minimum 

testing participation 

criteria. 

Implementation, 

resources, and 

corrective 

actions need 

coordinated 

oversight 

Maintain a shared 

tracker. Conduct weekly 

leadership reviews, 

monthly SIT and board 

reporting, and scheduled 

district/BSI reviews. 

Align staffing, 

schedules, expenditures, 

and grant-funded support 

with priorities. Assign 

corrective actions with 

deadlines and follow-up. 

Executive 

Head of 

School; SIP 

Program 

Director; 

School 

Leadership 

Team; Finance 

Team;  

Sept. 2026 May 2027 Implementation 

tracker; dashboards; 

meeting minutes; 

expenditure records; 

district feedback; 

completed corrective 

actions 

Timely delivery and 

adjustment of supports 

contribute to 

achievement, learning-

gains, engagement, and 

participation targets. 

Leadership 

capacity needs 

strengthening for 

turnaround and 

alternative 

education 

Contract with an outside 

consulting firm to 

provide professional 

learning and coaching 

focused on instructional 

leadership, poverty, 

alternative education, 

and students at risk. 

Executive 

Head of 

School; 

Deputy Head 

of School, 

upon 

appointment 

Fall 2026 June 2027 Consultant agreement; 

leadership 

development 

framework; coaching 

logs; professional 

learning records; 

documented changes in 

practice 

Improved leadership 

practices contribute to 

stronger student 

engagement, academic 

growth, and attainment 

of targets. 

Fragmented 

leadership and 

Establish K–12 

leadership under the 

Executive 

Head of School 

Sept. 2026 Role 

alignment: 

Organizational chart; 

job descriptions; hiring 

Consistent instructional 

and intervention 
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inconsistent 

accountability 

across grade 

levels 

Principal, supported by 

the K–5 Assistant 

Principal. Recruit a 

Deputy Head of School 

with turnaround 

experience. Clarify 

responsibilities, 

decision-making 

authority, and 

implementation 

expectations. 

Oct. 2026; 

recruitment 

prioritized 

fall 2026; 

monitoring 

through 

June 2027 

records; leadership 

meeting minutes; 

implementation tracker 

practices across grades 

support the TOP goal of 

a Commendable school 

improvement rating. 

Subgroups have 

remained below 

the federal 41% 

threshold for 

multiple years 

Review results for 

students with disabilities, 

English learners, and 

other subgroups at every 

leadership data review. 

Coordinate ESE and 

ESOL supports with 

intervention plans and 

tutoring. 

MTSS 

Administrator; 

Director of 

Academic 

Accountability 

and Programs; 

ESE and ESOL 

staff 

Aug. 2026 May 2027 Subgroup data reviews; 

IEP and ELL plan 

alignment records; 

intervention records 

All subgroups at or 

above the 41% federal 

index threshold. 

 

Summary: 15 Needs to 15 Points  

These 15 actions are designed to raise learning gains at least 15 percentage points above the 2025–26 baseline 

of 35%, the increase needed for a Commendable rating. Targets include mathematics learning gains rising from 

26% to at least 47%, ELA learning gains from 45% to at least 55%, and lowest-quartile gains in both subjects to 

at least 50%. 

Each strategy addresses a root cause identified in this plan, and every action has an owner, timeline, evidence of 

implementation, and measurable outcome. PM1 and PM2, three-week intervention reviews, monthly dashboard 

ratings, and the January 2027 mid-year review provide regular checkpoints. When a measure falls behind, the 

team adjusts support and reassesses at the next checkpoint. This gives VPrep a clear path to the 15-point 

increase and a foundation for improvement beyond 2026–27. 

 

Monitoring and Continuous Improvement 

Identify progress monitoring and summative assessments that will be used and explain how data will drive 

changes in support. 

 

Measure Baseline Target Data Source Review 

Frequency 

Responsible 

Person/Position 
Overall learning 

gains and 

assessment 

participation 

35% 

learning-

gains 

baseline  

Increase learning 

gains by at least 15 

percentage points 

meet applicable 

testing participation 

requirements. 

State 

accountability 

reports; FAST 

results 

Monthly cohort 

and participation 

reviews; after each 

assessment 

window 

Executive Head of School; Deputy 

HOS, Director of Academic 

Accountability; Test Coordinator 

ELA achievement 

and learning gains 

Grade 3 

proficiency: 

39%; ELA 

learning 

gains: 45%; 

lowest-

Grade 3 proficiency: 

≥50%; ELA learning 

gains: ≥55%; lowest-

quartile ELA gains: 

≥50% 

FAST ELA cerp 

and year-end 

results; i-Ready 

Diagnostic; 

benchmark-

aligned classroom 

Weekly PLC 

reviews; monthly 

leadership reviews; 

after each 

diagnostic and 

FAST window 

K–12 Principal; K–5 Assistant 

Principal; Director of Academic 

Accountability and Programs; 

Literacy Coaches 
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quartile ELA 

gains: 40% 

assessments; 

student work 

Mathematics 

achievement and 

learning gains 

Mathematics 

achievement: 

11%; 

mathematics 

learning 

gains: 26% 

Mathematics 

achievement: ≥25%; 

mathematics learning 

gains: ≥40%; math 

lowest 25% ≥45% 

FAST 

mathematics and 

applicable EOC 

results; i-Ready 

Diagnostic; 

benchmark-

aligned classroom 

assessments; 

student work 

Weekly PLC 

reviews; monthly 

leadership reviews; 

after each 

diagnostic and 

state assessment 

window 

K–12 Principal; Director of 

Academic Accountability and 

Programs; Mathematics Coaches 

Response to 

intervention and 

high-dosage tutoring 

Individual 

student 

starting 

levels 

established 

through fall 

diagnostics 

and skill-

specific 

assessments 

before 

intervention 

≥70% of Tier II/III 

students demonstrate 

growth on designated 

measures; 100% of 

identified students 

receive intervention 

and progress 

monitoring 

Individual 

intervention 

plans; skill-based 

progress 

measures; i-

Ready results; 

tutoring records; 

attendance and 

service-delivery 

logs 

Monitor delivery 

weekly; review 

student response 

every three weeks 

and formally 

evaluate 

intervention plans 

within six weeks, 

sooner when 

needed 

MTSS Administrator; Coordinator 

of K–12 Programs; Interventionists; 

Instructional Coaches 

Attendance and 

active participation 

in required 

instruction 

Verified fall 

2026 live-

session 

attendance, 

intervention 

participation, 

and chronic-

absence rates 

Improve required-

session attendance; 

establish targets after 

baseline validation. 

Document follow-up 

and support for 

students with 

identified concerns. 

Live-session 

attendance; 

teacher 

participation 

records; family 

outreach logs 

Daily monitoring; 

weekly review of 

unresolved 

concerns; monthly 

trend analysis 

K–12 Principal; Operations and 

Data Manager; Student Support 

Staff; Teachers 

 

How data will drive changes in support 

FAST PM1, PM2, and PM3, end-of-course exams, and statewide science and social studies assessments are the 

summative measures of progress. Between those windows, i-Ready diagnostics, unit assessments, intervention 

skill checks, walkthroughs, and attendance data give early evidence to adjust support before results are final. 

After each FAST window, the leadership team analyzes results within five school days and identifies the 

students, classrooms, and student groups furthest from their targets. Tutoring groups and Tier 2/3 placements 

are adjusted, and teachers whose classes show a pattern of unmet benchmarks enter a coaching cycle. PM2 

results feed into the January 2027 mid-year review. 

Each measure is reported monthly on the School Improvement Dashboard and rated On Track (at least 90% of 

target), Monitoring (70–89%), or At Risk (below 70%). An At-Risk rating triggers the rapid-cycle process: the 
responsible leader documents the cause, corrective action, and reassessment date. Supports that still don't produce results 

are intensified, redesigned, or replaced, and changes are reported to the governing board, Osceola County, and the Bureau 

of School Improvement. 

Required Evidence and Documentation Checklist 

The school must submit the following as part of the TOP: (check boxes) 

☒ 1. Submit school advisory council membership, affiliations, and meeting dates. (embedded) 
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☒ 2. Submit documentation that the charter school provided notification to parents/families of school grade 

history (2024-2025 and 2025-2026) and evidence that assistance was offered to parents to move students 

if elected by October 1. 

☒ 3. Submit needs assessment and root-cause evidence. (embedded) 

☒ 4. Submit evidence for strategies that will result in a “Commendable” school improvement rating for 2026-

2027, the stated goal communicated by the charter school representative to the State Board of Education 

on September 16, 2026. The charter school must achieve at least a 15-percentage point increase from the 

2025-2026 learning gains data (i.e., 35% in 2025-26) and meet the minimum percent tested criteria to 

achieve this rating. (embedded) 

☒ 5. Submit documentation of strategies that have not improved outcomes and proposed changes.  

☒ 6. Submit virtual instructional program/curriculum alignment evidence.  

☒ 7. Submit progress monitoring and assessment information. (embedded) 

☒ 8. Submit leadership and educator capacity evidence/resumes.  

☒ 9. Submit staffing roster/VAM information, where applicable. 

☒ 10. Submit SIP and turnaround plan alignment documentation.  

☒ 11. Submit Professional Learning Plan submitted to the Bureau of School Improvement (BSI) 

☒ 12 Submit Resource/budget/support plan.  

 School Certification and Submission 

The school verifies the information in this form and confirms that it has collaborated with the district and the 

charter administration. 

Name and title of person responsible for completing and submitting the TOP 

Dr. Sandra Anthony, Head of School 

Contact information: email, phone number 

santhony@vprepfla.org, 689-205-5233 

Date submitted to the Bureau of School Improvement (due October 1) 

October 1, 2026 

Charter Executive Head of School signature 

 

Charter Governing Board Representative signature 

 
 

Important submission note: The official Turnaround Plan is due October 1 to the Bureau of School 

Improvement (BSI@fldoe.org).  
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