DeSoto 2018-19 K-12 Comprehensive Research-Based Reading Plan
Contact Information
The district contact should be the person ultimately responsible for the plan. This person
will be FDOE’s contact for the K-12 Comprehensive Research-Based Reading Plan. Please
designate one contact for your district.
District Contact: Carrie Fuller
Contact Email: carrie.fuller@desotoschools.com
Contact Telephone: 863-494-4222 x1310
District-Level Leadership
District-level administrators must look at schools on an individual basis and distribute
resources based on students’ and teachers’ levels of need. To describe the district system
for monitoring reading instruction that differentiates school-level services, please address
the following.
1. Districts should match or exceed the State Board goals for increasing FSA-ELA
achievement by six percentile points, increasing the percentage of students making
learning gains on the FSA-ELA by seven percentile points and reducing the
achievement gap for the identified sub groups on the FSA-ELA by at least onethird by 2020. Please fill out the charts below with the actual results from the
2015-2016 and 2016-2017 FSA-ELA and the interim district goals for 2020
identified in the 2017-2018 Comprehensive Reading Plan.

Performance Goals
State Overall FSAELA
District Overall
FSA-ELA

Growth (Learning
Gains) Goals
State Gains FSAELA
District Gains FSAELA

20152016
Actual

20162017
Goal

20162017
Actual

20172018
Goal

20172018
Actual

20182019
Goal

20192020
Goal
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*

54

*

56

*

58
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32
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33

34

20152016
Actual

20162017
Goal

20162017
Actual

20172018
Goal

20172018
Actual

20182019
Goal

20192020
Goal

52

*

54

*

54

*
44

59
46

39
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41

41
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State Achievement
Gaps on FSA-ELA
White/African
American
White/Hispanic
Economically
Disadvantaged/NonEconomically
Disadvantaged
Students with
Disabilities/Students
without Disabilities
English Language
Learners/ NonEnglish Language
Learners

20152016
Actual

20162017
Goal

20162017
Actual

20172018
Goal

20172018
Actual

20182019
Goal

20192020
Goal

29

*

29

*

28

*

21

15

*

16

*

14

*

10

27

*

27

*

26

*

19

37

*

38

*

38

*

25

30

*

32

*

31

*

20

District
2015- 2016- 2016- 2017- 2017- 2018- 2019Achievement Gaps
2016
2017
2017
2018
2018
2019
2020
on FSA-ELA
Actual Goal
Actual Goal
Actual Goal
Goal
White/African
14
13
American
18
17
14
16
16
6
6
White/Hispanic
8
7
8
7
10
Economically
11
10
Disadvantaged/NonEconomically
Disadvantaged
16
15
14
14
18
Students with
18
16
Disabilities/Students
without Disabilities
23
22
22
20
23
English Language
17
15
Learners/ NonEnglish Language
Learners
22
21
19
19
22
* Values for subsequent years will be entered once results are available in order to track
progress toward the 2020 goal.
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2. Explain how expenditures from the allocation are expected to impact student
achievement in relation to your district goals.
•

•

•

The reading allocation pays for a variety of things in our district. Reading coaches
are a large expense that directly impacts classroom instruction. Student scores
will increase with effective classroom instruction. Coaches are in the classrooms
daily, assisting and modeling when needed. They often pull small groups and
work directly with students to ensure they are getting the targeted instruction
needed for growth. Additionally, coaches work with the teachers and students on
data. Data should drive the instruction in the classroom, so utilizing current data
when available is key for effective instruction.
Another large expense from our reading allocation is our reading diagnostic. As
stated before, data is key to drive instruction. Renaissance STAR will serves as
our diagnostic tool in DeSoto. Our students are progress monitored 3 times a year
and the data provides useful information for classroom instruction. Additionally,
the Renaissance offers a Spanish component for our ELL students. This will
allow our students to take the diagnostic in both English and Spanish. Thent he
teachers will be able to compare their scores, side-by-side, to guide them toward
skills mastery.
The diagnostic tool and our reading coaches are two of the large parts of our
reading plan. Other pieces that we utilize the reading plan allocation for
supplemental resources like classroom libraries, supplemental reading
curriculum, and online reading programs. Classroom libraries are necessary to
provide a print rich environment for our students. Next year, we are looking to
supplement our core reading curriculum with Wit and Wisdom from Great Minds.
They offer lessons using a selection literary texts, informational text, and visual
art pieces. Online programs, like Reading A-Z, provide a supplement to the core
material being used for reading instruction. All off these pieces, among others,
provide a well-rounded, effective, collaborative classroom environment.

3. In regard to district-level monitoring of student achievement progress, please
address the following:
A. Who at the district level is responsible for collecting and reviewing student
progress monitoring data?
Instructional Services will collect and review progress monitoring data.
B. What specific school-level progress monitoring data will be collected at the
district level to determine that students are progressing toward the district
goals stated above? Please specify which grade levels are associated with
specific school-level progress monitoring tools discussed in this section.
Elementary (K-5): Renaissance STAR diagnostic assessments, three times during
the year (August, January, May)
Middle (6-8): Renaissance STAR diagnostic assessments, three times during the year
(August, January, May)
High (9-Retake): Renaissance STAR diagnostic assessments, three times during the
year (August, January, May)
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C. How often will student progress monitoring data be collected and reviewed by
the district?
This data will be collected and reviewed formally three times by Instructional
Services. The district will also conduct data chats with each school administration
and the superintendent. These meetings will take place after each of the progress
monitoring windows.
4. Who at the district level is responsible for ensuring the fidelity of students not
progressing towards district goals receiving appropriate interventions?
The Instructional Services department along with school administration are
responsible for ensuring that all students are progressing toward the district goals
and receiving appropriate interventions.
5. In regard to district-level monitoring of instructional alignment to grade-level
Florida Standards, please address the following:
A. Who at the district-level is responsible for ensuring classroom instruction is
aligned to grade-level Florida Standards?
Instructional Services is responsible for ensuring classroom instruction is aligned to
grade-level Florida Standards.
B. What evidence will be collected to demonstrate that classroom instruction is
aligned to grade-level Florida Standards?
The district conducts fidelity checks where academic coaches, MTSS coaches, and
district leadership will visit most classrooms in the district to monitor classroom
instruction and alignment to Florida Standards. These visits take place bi-weekly and
are a part of our coaches’ assigned duties. After these visits, the team will meet with
the school and district leadership team and discuss the information gathered during
the visit. The team will then use that data to plan upcoming PD for their school in the
areas of need as well as hold discussions with teachers during weekly grade level
meetings. These walkthroughs are in conjunction with school-level classroom
walkthroughs which are done on a monthly basis by school-level administration.
C. How often will this evidence be collected at the district level?
These visits take place bi weekly and are a part of our coaches’ assigned duties.
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6. In regard to access to informational text for each content area in a variety of
mediums, please address the following:
A. Who at the district level will be responsible for ensuring that schools have
access to informational text for each content areas in a variety of mediums?
Instructional Services is responsible for ensuring that schools have access to
informational text for each content areas in a variety of mediums.
B. In addition to using texts from core, supplemental and intervention programs,
what will the district do to ensure that schools have access to informational text
for each content area in a variety of mediums?
All classrooms in our district have classroom libraries. All schools have well stocked
school libraries, maintained by certified media specialists. Student are able to check
out books for school and home use from both of these libraries. All academic coaches
and select lead teachers will continue to receive state-sponsored, research based
professional development, aimed at educating teachers on how to increase the use of
complex texts in their classroom. Materials have been provided to coaches and
teachers as they are released from the state and can be used to create more meaningful
professional development. The district's evaluation tool will reinforce and ensure that
teachers are familiar with these expectations through ongoing PD. Next year, we are
looking to supplement our core reading curriculum with Wit and Wisdom from Great
Minds. They offer lessons using a selection literary texts, informational text, and
visual art pieces.
7. In regard to Universal Design for Learning (UDL), please address the following:
A. Who at the district level will ensure that the all classroom instruction is
accessible to the full range of learners using UDL principles?
Instructional Services will ensure that the all classroom instruction is accessible to
the full range of learners using UDL principles.
B. What evidence will the district collect to demonstrate that all classroom
instruction is accessible to the full range of learners using UDL principles for
effective instructional design (planning) and delivery (teaching)?
The district conducts fidelity checks where academic coaches, MTSS coaches, and
district leadership will visit most classrooms in the district to monitor classroom
instruction and alignment to Florida Standards. These visits take place bi weekly and
are a part of our coaches’ assigned duties. After these visits, the team will meet with
the school and district leadership team and discuss the information gathered during
the visit. The team will then use that data to plan upcoming PD for their school in the
areas of need as well as hold discussions with teachers during weekly grade level
meetings. These walkthroughs are in conjunction with school-level classroom
walkthroughs which are done on a monthly basis by school-level administration.
Currently in our district, all students in grades 2-8 have a personal laptop that is used
only in the classroom. Elementary students have their laptop in their classroom and
middle school students travel from class to class with their laptop. All other K-1
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elementary classrooms have 5-6 desktop computers in their classroom, as well as 23 labs available on campus.
The high school has a classroom Chromebook cart is every classroom. There is one
large lab of 175 computers used for testing, which is utilized by classroom teachers
when available during the school year. In addition to the lab, there are 3 smaller labs
used for classroom instruction of Microsoft, Adobe, and credit retrieval; and 2 smaller
labs used for blended (live and online) instruction for HOPE.
Future plans include purchasing take home Chromebooks for incoming 9th grade
students that will stay with them throughout their high school career, with the hope
that upon graduation the Chromebook will be theirs to continue their education.
Our district continues with our use of Schoology. This is our LMS where teachers
and students are able to access curriculum content based on their course schedule.
Teachers are able to create lessons online and students are able to complete the work
and virtually submit to their teachers. Teacher work together with their curriculum
experts to create an effective lesson that covers the standards needed for mastery.
They utilize Google docs, sheets, and pages to complete all their coursework.
Students are able to collaboratively work with teachers and students alike to show
mastery of standards. More work will be done in the upcoming year to allow more
student access to Google and Schoology. PD is provided to teachers and students
quarterly to ensure effective use in the classroom.
C. How often will this evidence be collected at the district level?
We collect and monitor this information quarterly to ensure teacher and student
success in the classroom.
8. As a separate attachment please provide the meeting agenda which demonstrates
the district contact for the K-12 Comprehensive Research-Based Reading Plan has
met with the district contact for Exceptional Student Education (ESE) to discuss
the alignment between the District's Special Programs and Procedures (SP&P)
requirements and the district's 2018-2019 K-12 Comprehensive Research-Based
Reading Plan, as well as documentation that the district contact for the K-12
Comprehensive Research-Based Reading Plan has met with the district ELL
contact to discuss alignment with their district ELL plan.
See Appendix A.
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Research-Based Reading Instruction Allocation
As per Section 1011.62(c), F.S., funds allocated under this subsection must be used to
provide a system of comprehensive reading instruction to students enrolled in the K-12
programs, which may include the following:
• An additional hour per day of intensive reading instruction to students in the 300
lowest-performing elementary schools by teachers and reading specialists who are
effective in teaching reading;
• Kindergarten through grade 5 reading intervention teachers to provide intensive
intervention during the school day and in the required extra hour for students
identified as having a reading deficiency;
• Highly qualified reading coaches to specifically support teachers in making
instructional decisions based on student data and improve teacher delivery of
effective reading instruction, intervention and reading in the content areas based on
student need;
• Professional development for school district teachers in evidence-based reading
instruction, including strategies to teach reading in content areas with an emphasis
on technical and informational text;
• Summer reading camps, using only teachers or other district personnel who are
certified or endorsed in reading consistent with Section 1008.25(7)(b)(3), F.S., for
all students in kindergarten through grade 2 who demonstrate a reading deficiency
as determined by district and state assessments, and students in grades 3 through 5
who score at Level 1 on the statewide, standardized English Language Arts (ELA)
assessment;
• Supplemental instructional materials that are grounded in evidence-based reading
research; and
• Intensive interventions for students in kindergarten through grade 12 who have been
identified as having a reading deficiency or who are reading below grade level as
determined by the statewide, standardized English Language Arts assessment.
The following sections will require districts to submit their budget for these expenditures
and to answer questions regarding the implementation of the plan.
Professional Development
As per Section 1012.98, F.S. each school district shall develop a professional
development system which must include a master plan for inservice activities for all
district employees, from all fund sources. The Just Read, Florida! Office will review
professional development related to reading instruction listed in this plan during
monitoring. Please answer the following questions to assist with this process:
1. Who is responsible for ensuring every professional development activity funded
through the Research-Based Reading Instruction Allocation is appropriately
entered into the district master inservice plan?
Instructional Services is responsible for ensuring every professional development
activity funded through the Reading Allocation is appropriately entered into the
Master Inservice Plan.
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2. What is the total amount budgeted from the Research-Based Reading Allocation
for these inservice activities?
$40,000
3. Within the district professional development system, Section 1012.98 (4)(b)(11),
F.S., states the district must provide training to reading coaches, classroom
teachers, and school administrators in effective methods of identifying
characteristics of conditions such as dyslexia and other causes of diminished
phonological processing skills; incorporating instructional techniques into the
general education setting which are proven to improve reading performance for
all students; and using predictive and other data to make instructional decisions
based on individual student needs. The training must help teachers integrate
phonemic awareness; phonics, word study, and spelling; reading fluency;
vocabulary, including academic vocabulary; and text comprehension strategies
into an explicit, systematic, and sequential approach to reading instruction,
including multisensory intervention strategies. Each district must provide all
elementary grades instructional personnel access to training sufficient to meet the
requirements of Section 1012.585(3)(f), F.S..
Who is responsible for ensuring this training is entered into the master inservice
plan and is subsequently provided to reading coaches, classroom teachers and
school administrators?
Instructional Services is responsible for ensuring every professional development
activity funded through the Reading Allocation is appropriately entered into the
Master Inservice Plan.
4. Was the training in question #3 funded through the Research-Based Reading
Allocation? If not, please list the funding source for this training.
Reading Allocation, Title II and Title I are collectively responsible for funding training
in reading.
Reading/Literacy Coaches
The Just Read, Florida! Office strongly encourages district leadership to allocate
reading/literacy coaches for schools determined to have the greatest need based on student
performance data, especially achievement gaps. Please answer the following questions
regarding reading/literacy coaches:
1. What are the qualifications for reading/literacy coaches in your district? If there is
a posted job description you may submit the link.
http://images.pcmac.org/Uploads/SDDeSoto/SDDeSoto/Departments/DocumentsCateg
ories/Documents/Job%20descriptions%20REV%202012%202013.pdf
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2. Which schools have reading/literacy coaches funded from the Research-Based
Reading Instruction Allocation?
All 5 Schools have coaches that are funded through the reading allocation. Memorial
Elementary, West Elementary, Nocatee Elementary, DeSoto Middle School, and
DeSoto High School.
3. Were these schools identified to have the greatest need based on a review of
student achievement data? If not, please explain why reading/literacy coaches
were placed at these schools.
Yes, they are all identified of having the greatest need based on a review of student
achievement data.
4. How many total positions will be funded at each level using the Research-Based
Reading Instruction Allocation:
a. Elementary:1.5
b. Middle:0.5
c. High:0.5
5. How is the effectiveness of reading/literacy coaches measured in your district?
Observations are done by the district level administration throughout the year.
Administration will observe meetings, PD opportunities and mentor/ coaching sessions.
District administration will also meet with school based administration periodically for
feedback of the reading coach at their school. All will be evaluated using the district
evaluatation tool. Teachers also provide feedback throughout the year about PD
opportunities and grade level data chats lead by reading coaches. Student data, both
formative and summative, will also be used to determine effectiveness of the reading
coach.
6. What is the total amount from the Research-Based Reading Instruction Allocation
that will be expended on reading/literacy coaches?
$110,000
Supports for Identification and Intervention of Students With Reading Deficiencies
Districts are required to submit Identification and Intervention Decision Trees which can be
found in Appendix B.
Please answer the following questions regarding the use of the Research-Based Reading
Instruction Allocation in support of the identification and intervention of students with
reading deficiencies:
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1. Which schools will be provided reading intervention teachers to provide intensive
interventions funded through the Research-Based Reading Instruction Allocation?
None at this time.
2. Were these schools identified to have the greatest need based on a review of the
students achievement data? If not, please explain why reading intervention
teachers were placed at these schools.
N/A
3. How many total positions will be funded at each level through the Research-Based
Reading Intruction Allocation:
a. Elementary:0
b. Middle:0
c. High:0
4. What is the total amount expended on these positions funded through the
Research-Based Reading Instruction Allocation?
$0.00
5. Please list any supplemental instructional materials, or interventions, which will
be purchased using funds from the Research-Based Reading Intruction Allocation.
These will be reviewed by the Just Read, Florida! Office to ensure the materials, or
interventions, meet the requirements of Section 1001.215(8), F.S.:
Read 180 and System 44 reading intervention program
Reading A-Z- supplemental material
Read Works- supplemental material
Sonday Reading Intervention program
News ELA- supplemental material
Wit & Wisdom- supplemental material
I-spire- reading intervention program
Edge Reading curriculum
Renaissance/ STAR- reading diagonstic
IXL- supplemental material
APEX- supplemental material
Multisensory interventions might include:
• Listening to reading passages. Storys read alous either by students, teacher, or
computer program
• Reader’s Theater/ role playing/ charades
• Shared or partner reading
• Vocabulary mapping- Thinking Maps
• Elkonin boxes
• Letter hopscotch
• Writing in shaving cream, sand, sandpaper letters, letter magnets
• Story sticks
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6. What is the total amount expended from the Research-Based Reading Instruction
Allocation on supplemental instructional materials, or interventions?
$90,000
7. If the intensive, explicit, systematic and multisensory interventions required to be
provided to students in grades K-3 were not purchased using the Research-Based
Reading Intruction Allocation, please list the funding source.
Reading Allocation and Title I are collectively responsible for funding supplemental
and intervention materials.
Summer Reading Camps
Please complete the following questions regarding SRC.
1. SRC Supervisor Name:Carrie Fuller
2. Email Address:carrie.fuller@desotoschools.com
3. Phone Number:863-494-4222 x1310
4. Please list the schools which will host a SRC:
Memorial Elementary
5. Provide the following information regarding the length of your district SRC:
a.
b.
c.
d.
e.

Start Date:May 30, 2018
Which days of the week is SRC offered:Monday-Friday
Number of instructional hours per day in reading:4
End Date:June 29, 2018
Total number of instructional hours of reading: 92

6. Per the requirements of Section 1008.25(7)(b)(3), F.S., are all teachers selected to
deliver SRC instruction highly effective as determined by their evaluation under
Section 1012.34, F.S.?
Evaluations and certification are priority in hiring policies and practice. Each teacher
selected needs to have a high effective rating or a highly effective rating, for a
consecutive 3 years. Each teacher selected must also have their reading and ESOL
endorsement.
7. What is the anticipated teacher/student ratio?
12:1
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8. Will students in grades other than grade 3 be served as well? If so, which grade
level(s)?
1, 2, 4, 5
9. What evidence will be collected that demonstrates growth in student achievement
was a result of the instruction provided during SRC?
The students will work in iReady, Renaissance FLOW, and classroom activities
throughout summer school. Teachers will plan together and submit lesson plans daily.
All instruction is linked to FL Common Core standards. At the end of the camp, third
grade students will take the iReady diagnostic and the Renaissance STAR test, to
ensure achievement in the necessary third grade standards. The district will use the
scale score for both tests as determined by Just Read FL to determine proficiency.
300 Lowest-Performing Elementary Schools
Section 1011.62(9)(d)(2), F.S., requires school districts that have one or more of the 300
lowest-performing elementary schools, specifically delineate in the comprehensive reading
plan, or in an addendum to the comprehensive reading plan, the implementation design and
reading strategies that will be used for the required additional hour of reading instruction.
This may be found in Appendix C.
Budget Review
Estimated proportional share distributed to district charter
schools
District expenditures on reading coaches
District expenditures on intervention teachers
District expenditures on supplemental materials or
interventions
District expenditures on professional development
District expenditures on summer reading camps
District expenditures on additional hour for school on the
list of 300 lowest performing elementary schools
Flexible Categorial Spending
Sum of Expenditures
Amount of district researchbased reading intruction
allocation for 2018-2019

$0.00
$110,000
$0.00
$90,000
$40,000
$39,958
$30,000
$0.00
$309,958
$309,958
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APPENDIX A
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APPENDIX B
Identification of Students with Reading Deficiencies and Intervention Supports
In this section districts will describe how they identify students with substantial reading
deficiencies and provide them with required interventions. Districts will create three
Identification/Intervention Decision Tree charts to demonstrate how data from screening,
diagnostic, progress monitoring, local assessments, statewide assessments or teacher
observations will be used to determine specific reading instructional needs and
interventions for students. It is important to note that a school may not wait for a student to
receive a failing grade at the end of a grading period to identify the student as having a
substantial deficiency in reading. If a local assessment is being used for identification,
districts should internally analyze their data in order to ensure students are identified at
similar rates as on statewide assessments. Districts who use a procured diagnostic, progress
monitoring or assessment tool should, at a minimum, use the recommended ranges
provided by the instrument developer; however, these districts should also ensure that rates
of identification correlate to statewide performance.
•
•
•

DT1 – Elementary (K-5)
DT2 – Middle (6-8)
DT3 – High (9-12)

The charts must contain the following information:
•
•

•

•

•

The grade level(s) of the student;
Name and performance benchmark on screening, diagnostic, progress monitoring,
local assessment, statewide assessment or teacher observations used to identify
students with substantial deficiencies in reading and subsequent interventions
provided. FSA-ELA scores must be used for appropriate grade levels;
DT1 must clearly state the conditions the district uses to determine whether a
student has a substantial reading deficiency and will subsequently notify the
student’s parent as required in Section 1008.25, F.S. This also includes a
description of the intensive, explicit, systematic, and multisensory reading
interventions which will be provided to students in grades K-3;
DT1 must include information on how the Florida Kindergarten Readiness Screener
will be used to plan intervention for students scoring in the following performance
levels:
1) Scaled score of 497-529
2) Scaled score of 438-496
3) Scaled score of 437 and below; and
An explanation of how instruction will be modified for students who have not
responded to a specific reading intervention with the initial intensity (time and
group size) provided;
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APPENDIX C

300 Lowest-Performing Elementary School Additional Hour of Reading
Instruction Implementation Plan
Please complete the following questions to be included as an addendum to the 2018-2019 K-12
District Comprehensive Reading Plan for all schools in your district who are on the list of 300
Lowest Performing Elementary Schools. A district may submit one set of answers for multiple
schools in the district if every school is using the same implementation plan.
Section 1: Contact Information
1.
2.
3.
4.
5.

District name: DeSoto
Contact name for schools covered on this plan: Carrie Fuller
Contact phone number: 863-494-4222
Contact email: carrie.fuller@desotoschools.com
Schools covered by this plan: Nocatee Elementary School, Memorial Elementary, West
Elementary

Section 2: Length of School Day
F.A.C. Rule 6A-6.053 requires 90 minutes of reading instruction in grades K-5, and section
1011.62(9) F.S. requires an additional hour of reading instruction, which may be covered within
the school day, for a minimum total of 150 minutes. Please answer the following questions
regarding the length of the school day and the number of instructional minutes provided.
1.
2.
3.
4.

School start time: 7:30
School dismal time: 2:20
Total number of instructional minutes per day: 360
Minutes per day of reading instruction (must be at least 150): 170

Section 3. Instructional Design
1. Students enrolled in these schools who earned a level 4 or level 5 on the statewide
standardized English Language Arts assessment for the previous school year may
participate in the extra hour of instruction. Describe the process your
district/school uses to serve these students.
For students earning a level 4 or 5 on the FSA ELA, students are grouped for additional
instruction in vocabulary and comprehension to ensure students continue to enhance
their reading skills. Additionally, research skills are taught to allow students to
independently increase their background knowledge around many topics.

APPENDIX C
2. The additional hour per day of intensive reading instruction must be provided by
teachers and reading specialists who have demonstrated effectiveness in teaching
reading. Describe the process your district/school uses to ensure this occurs.
Students within a grade level are grouped according to reading need determined by a
reading diagnostic (STAR), and are instructed accordingly. We will be evaluating using
Marzano evaluation model. Teachers rated as effective or highly effective are assigned to
instruct these students.
3. The intensive reading instruction delivered in this additional hour shall include
research-based reading instruction that has been proven to accelerate progress of
students exhibiting a reading deficiency. Describe the intensive reading instruction
your district/school uses during the additional hour and how your district/school
has proven it to accelerate progress of students exhibiting a reading deficiency.
Due to little growth in ELA, DeSoto has decided to impletment Common Lit for the
2018-2019 school year.
K-1/2 EL Education Foundationa

l Reading Skills: ED Reports findings below
2-5 CommonLit: Research findings:
CommonLit’s texts are conveniently organized into five different grade-level bands: 3rd4th, 5th -6 th, 7th -8 th, 9th -10th, and 11th - 12th. Texts are sorted by complexity of
language, vocabulary, maturity, and content difficulty. As a differentiated resource,
CommonLit can be used to tailor instruction to different reading levels while still
exposing students to increasingly complex texts. Aligned to Lexile measurements,
teachers can use CommonLit texts as way to scaffold instruction and help students meet
the goal of being able to read and comprehend texts at grade level.

APPENDIX C
4. The intensive reading instruction delivered in this additional hour shall include
differentiated instruction based on screening, diagnostic, progress monitoring, or
student assessment data to meet students’ specific reading needs. Describe the
process your district uses to ensure this occurs.
In grades 2-5 DeSoto utilizes the Renaissance STAR diagnostic to diagnose and
progress monitor student’s reading skills. Students are grouped according to area of
need each time the assessment is given. Teachers then utilize lesson assignments
within the Renaissance Flow 360 program to address specific areas of need and monitor
progress with short formative assessments. Grades K-1 utilize Renaissance’s STAR
Early Literacy to diagnose and progress monitor student’s reading skills. This
assessment will diagnose specific areas of phonemic awareness and phonics to
determine what additional intensive instruction is needed to close gaps in reading
foundational skills. Lessons to address these gaps may be prescribed in EL Education.
Small formative assessments are used to determine mastery and movement in the
program.
5. The intensive reading instruction delivered in this additional hour shall include
explicit and systematic reading strategies to develop phonemic awareness, phonics,
fluency, vocabulary, and comprehension, with more extensive opportunities for
guided practice, error correction, and feedback. Describe the process your
school/district uses to ensure this occurs.
Students within a grade level are grouped according to reading need determined by a
reading diagnostic (STAR), and are instructed accordingly. Student groups are kept to
a maximum of six in a small group. This allows students to be given additional
practice and feedback during the course of instruction. Students are grouped according
to area of reading need each time the STAR or Early STAR assessment is given.
Teachers then utilize lesson assignments within the Renaissance Flow 360 or EL
Education programs to address specific areas of need and monitor progress with short
formative assessments.
6. The intensive reading instruction delivered in this additional hour shall include
the integration of social studies, science, and mathematics-text reading, text
discussion, and writing in response to reading. Describe the process your district
uses to ensure this occurs.
Desoto utilizes the CommonLit and the Achieve programs to build background
knowledge in social studies, science, and math while working on reading and writing
skills for students in grades 3-5. This allows students to be exposed to grade
appropriate text in many subjects and offers mentor texts for comparisons of ideas and
viewpoints. Grades K-2 may use Renaissance Flow 360 materials to practice skills, but
the focus is developing phonics and fluency skills. At times subject specific
vocabulary is appropriate for this skill practice.

