
JRF! Literacy Coach Academy Training – Spring 2017 

Facilitator’s Guide 

Module 1 - Building Knowledge of Adult Learners (slides 1-25) 

90 Minutes 

Materials: 

 Article – Room to Improve: H.Herberg and C. Brighton 

 Handout 1 – Coaching Accessorizers 

 Handout 2 – Coaching Redecorators 

 Handout 3 – Coaching Renovators 

 Handout 4 – Coaching Resistors 

 Power Point 

Slide 1 Welcome participants 

Slide 2 Share with participants: 

“The art and science of helping adults learn…based on certain crucial 
assumptions about the differences between children and adults as learners” 
(Knowles, 1968). 

Slide 3 Review with participants the Five Principles of Adult Learners: 

 Personal benefits – Adult learners who are motivated by personal 
benefits are interested in personal and/or processional growth. They 
are motivated to learn if the learning solves or avoids a problem for 
them, provides an opportunity or increased status or leads to 
professional or personal growth. 

 Experience – Adult learners motivated by experience are interested in 
learning opportunities that provide a unique background of knowledge 
and experience. They are motivated to learn if they are provided 
opportunities to share what they know and if the material builds on what 
they know and validates their expertise. 

 Self Direction – Adult learners are typically self-directed and maintain 
some control over their individual learning. They are motivated to learn 
if they can take charge and make decisions about the content/process, 
contribute to the learning of their co-learners and have some degrees 
of independence in the learning process. 

 Application & Action – Most adult learners lead busy lives outside the 
school day. They prefer a practical, “learn by doing” approach, where 
they can immediately apply what they are learning and actively 
participate in the process, allowing them to practice or test new skills. 

 Learning Styles – Adults learn in a variety of ways Presenters should 
consider a variety of delivery methods for how materials will be 
presented in order to stimulate learning. 

Slide 4 Share with participants: 



The visual of the Academic Impact Model (AIM) is a framework that shows how 
we can provide professional learning experiences that will address adult 
learners as they look to change knowledge, skills and beliefs. 

We know that our ultimate goal is positive student outcomes and academic 
results. (circle) 

What students know, understand and are able to do, will impact their 
achievement in the classroom. (orange bar) 

It is also important to note that what we (literacy coaches) see a teacher DO in 
the classroom will impact student understanding and actions. (green bar) 

At the very foundation of this model is what a teacher does, or does not, 
”KNOW,” “DO” or “BELIEVE,” will impact the actions the teacher takes in the 
classroom. (black bar) 

Slide 5 Notes: 

During the next portion of the session facilitate discussions on the 4 types of 
teacher personalities using article 1 and handouts 1-4. Allow time for 
participants to identify who these teachers may be in their schools and how 
they can better serve them. 

Participants may share their experiences with each type of characteristic as 
the following slides are presented. 

Review slide 

Slide 6 Preparation:  

 Prior to the session place a copy of the Room to Improve article at each 
participant’s seat. 

 At each table, provide copies for each participant, of the Teacher 
Characteristics Coaching Guides (handouts 1-4).  Each person at the 
same table should have the same characteristic guide.   

 Depending on the size of the group you may have several tables 
discussing the same characteristics or you may need to divide tables 
up differently in order to have participants discussing and sharing out 
about each of the different characteristics. 

Share with participants the following: 

Using the Room to Improve Article and Teacher Characteristics Coaching 
Guides (HO 1-4 one type per table) each table will read the particular section 
pertaining to the type of learner assigned to their table and discuss at their 
tables the characteristics of each type.   

*As you facilitate the discussion of slides 7-16 each group will have 
opportunities to share with the entire group what they have learned about the 
type of learner they were assigned. 

Slide 7 Open discussion: 

Participants assigned the Resistor may share out the character traits they 
identified during the table discussion (positive or negative). 



As the participants share with the group what they learned about the resistor, 
be sure the following characteristics are mentioned.   

• Teacher is OPENLY resistant to change or suggestions 
• Teacher may HIDE their resistance, keeping their resistance behind the 

scenes 
• These teachers often times are not engaged during professional 

development trainings 
• Sometime the resistor is more verbal of their resistance and dislike of 

new practices. 

Facilitator can read the following statement pulled from the article: 

“Through their words and actions, resistors communicate to anyone listening 
that the educational philosophy and associated classroom practices that the 
coach is suggesting are not workable options for them.” 

Slide 8 Continue discussion – Reasons for Resisting  

Ask participants to discuss with their table mates the reasons why a 
teacher/adult learner may resist guidance or feedback. 

Move on to the next slide 

Slide 9 Continue discussion by asking participants to share with their group some 
of the reasons teachers may resist new ideas, strategies, programs etc. 

 Fear, frustration, or anger 

 Feeling threatened 

 Lack of skills and covers up 

 Personal issues/illness 

 Cynical due to so many initiatives over the years 

Slide 10 Review slide and discuss the impact of each of these traits. 

 Wearing a Mask – the Resistor may have a fear of anyone knowing 
he/she is not as knowledgeable as they have pretended 

 Cynical about another initiative or change – resistors often times 
have a negative attitude which they express to others in an effort to 
convince others to join them in resisting. 

 Health issues – a change in routines, programs or a new initiative 
often times requires more planning and preparation by the teacher.  
Teachers in poor health may have a more difficult time making these 
adjustment and therefore become a resistor to the change. 

 Fear, frustration or anger – Teachers who are afraid of change are 
often time afraid of failure. This may create frustration or anger toward 
the change. 

 Feeling threatened – feeling insecure about their ability to adjust or try 
a new initiative may leave a teacher feeling threatened. 

Ask participants for suggestions on ways to reach the Resistor. 

1. Find ways to encourage the teachers outside the new initiative 
2. Always include resistors in trainings or discussions about the initiative – 

leaving the door open for them to participate. 



3. The Resistor is the most challenging of all teachers and requires more 
support and TLC. 

4. When all else fails – give them chocolate  

Slide 11 Continue whole group discussion using the article and guides for the 
Redecorator. 

Points to be made during the discussion: 

 The teacher who is a Redecorator is typically stuck in her old ways, 
not willing to change to a modern look/approach. 

 The redecorator may lack the obvious enthusiasm and outward signs of 
support, but brings a strong command of the content, an intellectual 
view of the teaching profession and a desire to provide a powerful 
learning experience for his/her students.” 

Characteristics of Redecorators – as discussion is conducted make sure to 
expand on these bullets. 

A Redecorator… 

 may have deeply held and teacher centered beliefs about teaching and 
learning. 

 may become committed to effectively implementing approaches, but 
will not release deeply held beliefs. 

 holds strong (and often traditional) belief system regarding teaching. 

 is open to conversations and discussions about possible changes in 
instructional practices. 

 may have strong technical understanding of new practices. 

 is not usually “showy”. 

 has a strong command of content. 

Slide 12 Participants will share their experiences with Redecorators with other 
members at their table. Open the discussion to the whole group allowing 
participants to share experiences with everyone. 

Following group discussion, the facilitator may want to allow participants to turn 
back to their table mates and further discuss options and solutions on how to 
work with the Redecorator. 

Slide 13 Continue whole group discussion using the article and guides for the 
Renovator, asking participants assigned this character trait to share some 
characteristics of the Renovator with the whole group. Open discussion up to 
others as time allows. 

Follow up with a whole group discussion.  

Renovators… 

• are knowledgeable of content. 
• are willing to consider change. 
• are reflective about beliefs. 
• are motivated by students. 
• have a personal need to grow. 
• understand risk taking. 



• are good classroom managers. 
• view changes as a complex journey, not the final destination. 

“Teachers who rebuild their teaching practices and beliefs systems from the 
ground up when they are confronted.”  

Slide 14 Continue discussion and share experiences with Renovators. 

Slide 15 Discuss with participants the characteristics of an Accessorizer 

“teachers who initially are very involved with and excited about the topic, but 
never develop beyond a surface and somewhat inaccurate understanding.” 

Slide 16 Ask Participants to turn and share their experience with an Accessorizer. 

Slide 17 Present video clip and then provide an opportunity for participants to discuss 
and identify the character traits of the teacher in the video. 

Allow participants to share whole group and explain why they picked that trait. 

Slide 18 Open discussion - How might you adjust or improve the coaching provided to 
this type of teacher? 

Slide 19 Present video clip 

After viewing the video, discuss with your team mates what type of teacher you 
would connect to this teacher. 

Slide 20 Open discussion - How you might adjust or improve the coaching provided. 

Slide 21 Discuss Slide: 

Facilitating PLC meetings with adult learning principles in mind. 

 Set up – How will you plan and organize the environment? What 
resources will you have available? What methods will you use to 
present your information? 

 Participation – How will you ensure teacher’s needs are met and 
material is presented in a manner that is engaging and productive? 

 Learning objectives – Are the learning objectives relevant and valued?  

Slide 22 Review Slide: 

Provide tips and suggestions leading up to professional development set up. 

• The Learning Environment – provide your PLC in an area of the school 
that is conducive to learning. Table setup, resources are available 
(copier, printer, sticky notes, highlighters, etc.) 

• Learning Resources – provide resources such as data, articles or 
books related to the discussion. 

• Instructional Design – have you created a long term plan? Goals? 
Outcomes? Have you created a timeline from beginning to end that 
outlines the goals of the session? 



• Session Planning - how will you deliver the individual PD sessions or 
facilitate the discussion, keeping in mind the various adult learner 
characteristics? Be prepared! 

• Communication - part of planning is communicating the purpose and 
goal. Giving everyone a clear vision of what the sessions will contain, 
the time frame, the level of commitment from the teachers, etc. 

• Listening/Questioning/Feedback – always take time to listen, ask 
questions and allow for feedback from your participants. Take what you 
receive and apply it to the next session. Don’t take it personally  

• Evaluation – this is another opportunity to get feedback – allowing 
those who may not speak up in the group to share their thoughts. 

Slide 23 Review Slide 

Slide 24 Provide literacy coaches with the opportunity to begin thinking about their 
school based literacy plan and how they can incorporate the knowledge about 
adult learners into their professional development and coaching strategies. 



 

 



 

 



 

 



 

 

 



 

 



 

 



 

  

 



 

 



 

 



 

 



 

 



 

 



 



 



 



 



 



 



 



Coaching Accessorizers 

Accessorizers “are teachers who initially are very involved with and excited about” the topic, but 

“never develop beyond a surface and somewhat inaccurate understanding.” They may rearrange 

the furniture but not change their instructional practices. They are happy with their classrooms as 

they are. 

Their characteristics include: 

 Being an outspoken advocate of the new practices but never implementing them in their 

own classes 

 Becoming adept at using the language publicly 

 Shallow understanding (or serious misunderstanding) of the principle behind the practice 

 Misdirecting others because of their misunderstanding or unwillingness to take the time 

to study the issue 

 Limited ability for reflection 

 Teaching students the names of strategies but not helping them understand their purpose 

or how to use them for their own learning 

 High perception of personal competence, often reinforced by parents, administrators, and 

students 

Accessorizers require a delicate balance between affirming efforts and providing honest 

feedback. 

 They may not have the background knowledge to understand or implement new 

practices. 

 They may not be accustomed to reflecting. 

 They may not know the purpose for their instruction. 

 They may enjoy the “showy” quality of teaching but not tap into the depth. 

 They may be enthusiastic, charming, popular, and have a genuine desire to do the right 

thing for students. 

What to do? 

  



Coaching Redecorators 

Redecorators “lack the obvious enthusiasm and outward signs of support, but bring a strong 

command of their content, an intellectual view of the teaching professional and a desire to 

provide a powerful learning experience for their students.” They may not have a rich pedagogical 

background. 

Characteristics of Redecorators 

 May have deeply held and teacher centered beliefs about teaching and learning 

 May become committed to effectively implementing approaches, but will not release 

deeply held beliefs 

 Holds strong (and often traditional) belief system regarding teaching 

 Open to conversations and discussions about possible changes in instructional practices 

 May have strong technical understanding of new practices 

 Not usually “showy” 

 Strong command of content 

Redecorators will require time and care. 

 They will need to know the logistics, such as grading issues, planning time required, and 

parental response. 

 They want to have workable solutions before they embark on new practices. 

 They may believe that new practices are nice in theory but not workable. 

 They must be approached on an intellectual level. 

What to do? 

  



Coaching Renovators 

Renovators “are those teachers who rebuild their teaching practices and beliefs systems from the 

ground up when they are confronted.” They are ideal change agents, intrinsically motivated to 

find better, more effective ways to reach and teach students. 

Their characteristics include: 

 Knowledgeable about their content 

 Willing to consider alternative teaching practices 

 Reflective about beliefs 

 View change process as a complex journey, not the destination 

 Motivated by feeling of responsibility to students 

 Have a personal need to grow 

 Understand that risk-taking, discomfort and failure are a part of the growth process 

 Good classroom managers 

Renovators are already motivated and they are open to new ideas, however, they 

 May get discouraged when other teachers are cynical or resistant 

 May become frustrated with lack of resources to get started 

 May become so enthusiastic to new ideas that s/he suffers from anxiety if the practices 

can’t be implemented quickly and effectively 

 May require extra support 

What to do? 

  



Coaching Resistors 

“Through their words and actions, resistors communicate to anyone listening that the educational 

philosophy and associated classroom practices that the coach is suggesting are not workable 

options for them.” In effect, they shut the door in the face of the coach. 

Their characteristics include: 

 Overt resistance: anger, resentment 

 Covert resistance: strong avoidance behavior (scheduling conflicts preventing 

observations, excuses for not attending meetings) 

 Lack of engagement 

 Dramatic refusals 

 Verbal acknowledgement of disagreements with the coach 

 Uncooperative 

 Demonstrates an “attitude” 

 Disdain for new practices 

Try to uncover the real reason for the resistance. 

 Fear,  frustration or anger 

 Feeling threatened. 

 The teacher may not have the skills and resists having you know that. 

 An illness or personal issue that is draining energy and motivation 

 Cynical because s/he may have lived through many initiatives that came and went 

throughout the years 

What to do? 

Adapted from Hertberg, Holly & Brighton, Catherine (2005). “Room to Improve.” Journal of 

Staff Development.  pgs. 32-47. 
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	Continue discussion and share experiences with Renovators. 

	Span

	Slide 15 
	Slide 15 
	Slide 15 

	Discuss with participants the characteristics of an Accessorizer 
	Discuss with participants the characteristics of an Accessorizer 
	“teachers who initially are very involved with and excited about the topic, but never develop beyond a surface and somewhat inaccurate understanding.” 
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	Slide 16 
	Slide 16 
	Slide 16 

	Ask Participants to turn and share their experience with an Accessorizer. 
	Ask Participants to turn and share their experience with an Accessorizer. 

	Span

	Slide 17 
	Slide 17 
	Slide 17 

	Present video clip and then provide an opportunity for participants to discuss and identify the character traits of the teacher in the video. 
	Present video clip and then provide an opportunity for participants to discuss and identify the character traits of the teacher in the video. 
	Allow participants to share whole group and explain why they picked that trait. 
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	Slide 18 
	Slide 18 
	Slide 18 

	Open discussion - How might you adjust or improve the coaching provided to this type of teacher? 
	Open discussion - How might you adjust or improve the coaching provided to this type of teacher? 
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	Slide 19 
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	Slide 19 

	Present video clip 
	Present video clip 
	After viewing the video, discuss with your team mates what type of teacher you would connect to this teacher. 
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	Open discussion - How you might adjust or improve the coaching provided. 
	Open discussion - How you might adjust or improve the coaching provided. 
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	Slide 21 

	Discuss Slide: 
	Discuss Slide: 
	Facilitating PLC meetings with adult learning principles in mind. 
	 Set up – How will you plan and organize the environment? What resources will you have available? What methods will you use to present your information? 
	 Set up – How will you plan and organize the environment? What resources will you have available? What methods will you use to present your information? 
	 Set up – How will you plan and organize the environment? What resources will you have available? What methods will you use to present your information? 

	 Participation – How will you ensure teacher’s needs are met and material is presented in a manner that is engaging and productive? 
	 Participation – How will you ensure teacher’s needs are met and material is presented in a manner that is engaging and productive? 

	 Learning objectives – Are the learning objectives relevant and valued?  
	 Learning objectives – Are the learning objectives relevant and valued?  
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	Review Slide: 
	Review Slide: 
	Provide tips and suggestions leading up to professional development set up. 
	• The Learning Environment – provide your PLC in an area of the school that is conducive to learning. Table setup, resources are available (copier, printer, sticky notes, highlighters, etc.) 
	• The Learning Environment – provide your PLC in an area of the school that is conducive to learning. Table setup, resources are available (copier, printer, sticky notes, highlighters, etc.) 
	• The Learning Environment – provide your PLC in an area of the school that is conducive to learning. Table setup, resources are available (copier, printer, sticky notes, highlighters, etc.) 

	• Learning Resources – provide resources such as data, articles or books related to the discussion. 
	• Learning Resources – provide resources such as data, articles or books related to the discussion. 

	• Instructional Design – have you created a long term plan? Goals? Outcomes? Have you created a timeline from beginning to end that outlines the goals of the session? 
	• Instructional Design – have you created a long term plan? Goals? Outcomes? Have you created a timeline from beginning to end that outlines the goals of the session? 
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	• Session Planning - how will you deliver the individual PD sessions or facilitate the discussion, keeping in mind the various adult learner characteristics? Be prepared! 
	• Session Planning - how will you deliver the individual PD sessions or facilitate the discussion, keeping in mind the various adult learner characteristics? Be prepared! 
	• Session Planning - how will you deliver the individual PD sessions or facilitate the discussion, keeping in mind the various adult learner characteristics? Be prepared! 
	• Session Planning - how will you deliver the individual PD sessions or facilitate the discussion, keeping in mind the various adult learner characteristics? Be prepared! 

	• Communication - part of planning is communicating the purpose and goal. Giving everyone a clear vision of what the sessions will contain, the time frame, the level of commitment from the teachers, etc. 
	• Communication - part of planning is communicating the purpose and goal. Giving everyone a clear vision of what the sessions will contain, the time frame, the level of commitment from the teachers, etc. 

	• Listening/Questioning/Feedback – always take time to listen, ask questions and allow for feedback from your participants. Take what you receive and apply it to the next session. Don’t take it personally  
	• Listening/Questioning/Feedback – always take time to listen, ask questions and allow for feedback from your participants. Take what you receive and apply it to the next session. Don’t take it personally  

	• Evaluation – this is another opportunity to get feedback – allowing those who may not speak up in the group to share their thoughts. 
	• Evaluation – this is another opportunity to get feedback – allowing those who may not speak up in the group to share their thoughts. 
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	Review Slide 
	Review Slide 
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	Provide literacy coaches with the opportunity to begin thinking about their school based literacy plan and how they can incorporate the knowledge about adult learners into their professional development and coaching strategies. 
	Provide literacy coaches with the opportunity to begin thinking about their school based literacy plan and how they can incorporate the knowledge about adult learners into their professional development and coaching strategies. 
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	Coaching Accessorizers 
	Accessorizers “are teachers who initially are very involved with and excited about” the topic, but “never develop beyond a surface and somewhat inaccurate understanding.” They may rearrange the furniture but not change their instructional practices. They are happy with their classrooms as they are. 
	Their characteristics include: 
	 Being an outspoken advocate of the new practices but never implementing them in their own classes 
	 Being an outspoken advocate of the new practices but never implementing them in their own classes 
	 Being an outspoken advocate of the new practices but never implementing them in their own classes 

	 Becoming adept at using the language publicly 
	 Becoming adept at using the language publicly 

	 Shallow understanding (or serious misunderstanding) of the principle behind the practice 
	 Shallow understanding (or serious misunderstanding) of the principle behind the practice 

	 Misdirecting others because of their misunderstanding or unwillingness to take the time to study the issue 
	 Misdirecting others because of their misunderstanding or unwillingness to take the time to study the issue 

	 Limited ability for reflection 
	 Limited ability for reflection 

	 Teaching students the names of strategies but not helping them understand their purpose or how to use them for their own learning 
	 Teaching students the names of strategies but not helping them understand their purpose or how to use them for their own learning 

	 High perception of personal competence, often reinforced by parents, administrators, and students 
	 High perception of personal competence, often reinforced by parents, administrators, and students 


	Accessorizers require a delicate balance between affirming efforts and providing honest feedback. 
	 They may not have the background knowledge to understand or implement new practices. 
	 They may not have the background knowledge to understand or implement new practices. 
	 They may not have the background knowledge to understand or implement new practices. 

	 They may not be accustomed to reflecting. 
	 They may not be accustomed to reflecting. 

	 They may not know the purpose for their instruction. 
	 They may not know the purpose for their instruction. 

	 They may enjoy the “showy” quality of teaching but not tap into the depth. 
	 They may enjoy the “showy” quality of teaching but not tap into the depth. 

	 They may be enthusiastic, charming, popular, and have a genuine desire to do the right thing for students. 
	 They may be enthusiastic, charming, popular, and have a genuine desire to do the right thing for students. 


	What to do? 
	  
	Coaching Redecorators 
	Redecorators “lack the obvious enthusiasm and outward signs of support, but bring a strong command of their content, an intellectual view of the teaching professional and a desire to provide a powerful learning experience for their students.” They may not have a rich pedagogical background. 
	Characteristics of Redecorators 
	 May have deeply held and teacher centered beliefs about teaching and learning 
	 May have deeply held and teacher centered beliefs about teaching and learning 
	 May have deeply held and teacher centered beliefs about teaching and learning 

	 May become committed to effectively implementing approaches, but will not release deeply held beliefs 
	 May become committed to effectively implementing approaches, but will not release deeply held beliefs 

	 Holds strong (and often traditional) belief system regarding teaching 
	 Holds strong (and often traditional) belief system regarding teaching 

	 Open to conversations and discussions about possible changes in instructional practices 
	 Open to conversations and discussions about possible changes in instructional practices 

	 May have strong technical understanding of new practices 
	 May have strong technical understanding of new practices 

	 Not usually “showy” 
	 Not usually “showy” 

	 Strong command of content 
	 Strong command of content 


	Redecorators will require time and care. 
	 They will need to know the logistics, such as grading issues, planning time required, and parental response. 
	 They will need to know the logistics, such as grading issues, planning time required, and parental response. 
	 They will need to know the logistics, such as grading issues, planning time required, and parental response. 

	 They want to have workable solutions before they embark on new practices. 
	 They want to have workable solutions before they embark on new practices. 

	 They may believe that new practices are nice in theory but not workable. 
	 They may believe that new practices are nice in theory but not workable. 

	 They must be approached on an intellectual level. 
	 They must be approached on an intellectual level. 


	What to do? 
	  
	Coaching Renovators 
	Renovators “are those teachers who rebuild their teaching practices and beliefs systems from the ground up when they are confronted.” They are ideal change agents, intrinsically motivated to find better, more effective ways to reach and teach students. 
	Their characteristics include: 
	 Knowledgeable about their content 
	 Knowledgeable about their content 
	 Knowledgeable about their content 

	 Willing to consider alternative teaching practices 
	 Willing to consider alternative teaching practices 

	 Reflective about beliefs 
	 Reflective about beliefs 

	 View change process as a complex journey, not the destination 
	 View change process as a complex journey, not the destination 

	 Motivated by feeling of responsibility to students 
	 Motivated by feeling of responsibility to students 

	 Have a personal need to grow 
	 Have a personal need to grow 

	 Understand that risk-taking, discomfort and failure are a part of the growth process 
	 Understand that risk-taking, discomfort and failure are a part of the growth process 

	 Good classroom managers 
	 Good classroom managers 


	Renovators are already motivated and they are open to new ideas, however, they 
	 May get discouraged when other teachers are cynical or resistant 
	 May get discouraged when other teachers are cynical or resistant 
	 May get discouraged when other teachers are cynical or resistant 

	 May become frustrated with lack of resources to get started 
	 May become frustrated with lack of resources to get started 

	 May become so enthusiastic to new ideas that s/he suffers from anxiety if the practices can’t be implemented quickly and effectively 
	 May become so enthusiastic to new ideas that s/he suffers from anxiety if the practices can’t be implemented quickly and effectively 

	 May require extra support 
	 May require extra support 


	What to do? 
	  
	Coaching Resistors 
	“Through their words and actions, resistors communicate to anyone listening that the educational philosophy and associated classroom practices that the coach is suggesting are not workable options for them.” In effect, they shut the door in the face of the coach. 
	Their characteristics include: 
	 Overt resistance: anger, resentment 
	 Overt resistance: anger, resentment 
	 Overt resistance: anger, resentment 

	 Covert resistance: strong avoidance behavior (scheduling conflicts preventing observations, excuses for not attending meetings) 
	 Covert resistance: strong avoidance behavior (scheduling conflicts preventing observations, excuses for not attending meetings) 

	 Lack of engagement 
	 Lack of engagement 

	 Dramatic refusals 
	 Dramatic refusals 

	 Verbal acknowledgement of disagreements with the coach 
	 Verbal acknowledgement of disagreements with the coach 

	 Uncooperative 
	 Uncooperative 

	 Demonstrates an “attitude” 
	 Demonstrates an “attitude” 

	 Disdain for new practices 
	 Disdain for new practices 


	Try to uncover the real reason for the resistance. 
	 Fear,  frustration or anger 
	 Fear,  frustration or anger 
	 Fear,  frustration or anger 

	 Feeling threatened. 
	 Feeling threatened. 

	 The teacher may not have the skills and resists having you know that. 
	 The teacher may not have the skills and resists having you know that. 

	 An illness or personal issue that is draining energy and motivation 
	 An illness or personal issue that is draining energy and motivation 

	 Cynical because s/he may have lived through many initiatives that came and went throughout the years 
	 Cynical because s/he may have lived through many initiatives that came and went throughout the years 


	What to do? 
	Adapted from Hertberg, Holly & Brighton, Catherine (2005). “Room to Improve.” Journal of Staff Development.  pgs. 32-47. 



