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Introduction 

 

  

 

Student papers are scored following administration of the FCAT Writing assessment each 
year. Prior to each scoring session, members of the Writing Rangefinder Committee 
(comprised of Florida educators) read student responses and select papers to represent 
the range of quality allowed within the established criteria for each score point on the 
rubric. These papers are used to train the readers for the holistic scoring of the FCAT 
Writing responses. Each anchor set (scoring guide) includes a student response and an 
annotation to explain why it was assigned a particular score. This provides the basis for 
developing a common understanding of the scoring criteria. A skilled scoring director and 
scoring supervisors are responsible for training, assisting, and monitoring readers 
throughout the training and holistic scoring process. All scoring is monitored by Florida 
Department of Education staff.  

It should be noted that the nature of holistic scoring addresses the writing elements of 
focus, organization, support, and conventions as an interrelated body of evidence. More 
information about the holistic scoring method and links to the FCAT Writing rubrics are 
available at http://fcat.fldoe.org/rubrcpag.asp

In 2012, in addition to the elements of focus, organization, support, and conventions 
described in the rubrics, the scoring decisions for FCAT Writing included expanded 
expectations regarding the following: (1) increased attention to the correct use of standard 
English conventions and (2) increased attention to the quality of details, requiring use of 
relevant, logical, and plausible support, rather than contrived statistical claims or 
unsubstantiated generalities. 

Structure of the Anchor Sets 
The released 2012 FCAT Writing Anchor Sets for grades 4, 8, and 10 contain examples of 
responses used as training materials for the 2012 writing assessment. Personal 
information has been removed or fictionalized to protect the identity of the writer. For 
spring 2012, only one type of prompt per grade was administered for FCAT Writing; thus, 
for each tested grade, one Anchor Set was used.  

Description of the Prompt for Grade 4: Writing to Tell a Story (Narrative)
The grade 4 narrative prompt directed the student to suppose someone had a chance to 
ride a camel and to write a story about what happens on this camel ride.
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Anchor Paper 1 (page 1 of 1)  Score Point 1 

  
 

 

 
 

 

Anchor Paper 1 
Score Point 1 

• The writing minimally addresses the topic of riding a camel, but offers some 
information that is extraneous (A man that work in the animal place wash it teeth). 

 
• No transitions are provided to signal connections between or among ideas. 

Organization is random as ideas are easily rearranged without changing meaning. 
 
• Support of events is sparse and provided as a list. Word choice is limited, and the 

writer has difficulty expressing meaning, causing confusion (I ride a small camel 
but it was big). 

 
• Sentence structure is limited and stilted, with several run-ons in this brief story (I 

got some food and the camel ate it all and I ate nothing and they love it all). While 
capitalization and spelling are generally correct, errors occur in usage, verb forms, 
and omitted words. 
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Anchor Paper 2 (page 1 of 2)  Score Point 1 
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Anchor Paper 2 (page 2 of 2)  Score Point 1 
 
Anchor Paper 2 
Score Point 1 
 

• The story is minimally focused on the day that “12 year [Amy]” went on a camel ride 
(I 12 year [Amy] had fun riding in the very hot daster [desert]). 

 
• A few basic transitions are used in the sequence of the story, providing nominal 

organization (One day, frist, in the beging, and then). 
 
• Support is sparse and provided with rambling and limited cause-and-effect events 

(then it got butter because every time we stop we both got a drike and every time we 
started ride again we went a lot fastest and when he went a little to fastest he puoped). 

 
• Frequent errors occur across all areas of conventions and sometimes impede 

understanding (if you thing it was boring you are roge [wrong]). The body of the 
story, starting with frist [first], is one long sentence. 
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Anchor Paper 3 (page 1 of 1)  Score Point 1 
 

 
 

Anchor Paper 3 
Score Point 1 
 

• This brief story minimally addresses the topic of riding a camel.  
  
• Two basic transitions between ideas (so, then) are present to signify some 

movement through time (So he went home and got his water contaner. then he went 
to his camel). 

 
• Support is not developed and is presented in a hasty list-like manner (then he went 

to his camel and take a ride. then there a bad sandstrom so he went to his house). 
Word choice is limited. 

 

 
 
 

• Errors in conventions include run-on sentences, fragments, and missing and 
random capitalization, sometimes impeding communication (then there a bad 
sandstrom so he went to his house he stad at his house ontil the strom blow off). 
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Anchor Paper 4 (page 1 of 1)  Score Point 2 
 

 
 

Anchor Paper 4 
Score Point 2 
 

• The writing is slightly related to the topic of going to Africa to go camel riding. 
Loosely related information is included (Now I will write a story, I was still in my pj 
because I wanted to sleep on the Plane). 

 
• Some basic transitions signal movement through time, though events move rapidly 

(Then finally we got to Africa and we went to a place to stay because it was dark out 
side and in the morning we went camel riding). 

 
• Support is inadequate as the writer jumps from one event to the next with little 

development (I was so exited to go. I jumped out of bed and pack everything I needed 
and I didn’t get dressed I was still in my pj because I wanted to sleep on the plane). 

 
• Errors in conventions include missing punctuation, sometimes resulting in run-on 

sentences, and usage issues (and in the morning we went camel riding it was fun 
then we went back to the place we stayed and the next morning we flyed back home 
and the night was over). Spelling is generally correct. 
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Anchor Paper 5 (page 1 of 2)  Score Point 2 
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Anchor Paper 5 (page 2 of 2)  Score Point 2 

Anchor Paper 5 
Score Point 2 

 
• The writing in this response is slightly related to the topic as the writer dreams 

about being in Egypt (When I opend my eyes I was in Egypt it was so cool I could 
Hardly. breathe. I said cool the First thing I said was I’m going to ride the cammel). 

 
• Some transitions are used to provide a brief sequential organizational pattern (One 

day, So, When mornig came). 
 
• Development of support is inadequate (I yelled “Hi” [Mrs. Lee] [Mrs. Lee] said “Whats. 

UP” [Bart] I was so thriled to see My own teacher in egypt). 
 
• Frequent errors occur in basic punctuation, capitalization, and sentence structure 

(One day when we came Home From Macdonald. Mom said [Andrew] time to go to bed 
So I exerted the cover over Tight and wen’t to sleep). 
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Anchor Paper 6 (page 1 of 2)  Score Point 2 
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Anchor Paper 6 (page 2 of 2)  Score Point 2 

Anchor Paper 6 
Score Point 2 
 

• The response is slightly related to the topic, but unrelated information is included, 
which shifts the focus (My mom bout me a cherry red hat and, a bananas dress with 
red shoes). 

 
• A chronological organizational pattern is attempted through the use of transitions 

(One day, so, The next day, When I got home). However, irrelevant details stall the 
progression of the story (When I got out of the tub it was time for dinner. I had 
chesse pizza. Yum me!).   

 
• Support is inadequate (The next day my mom took me to ride a camel. It was fun 

untile I fell off and a grape puddle. I was covered with grapes that was not a good 
sichewash [situation]).     

   
• Errors occur in the basic conventions of spelling, punctuation, and usage (It was fun 

untile, I fell off and a grape puddle). 
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Anchor Paper 7 (page 1 of 2)  Score Point 3 
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Anchor Paper 7 (page 2 of 2)  Score Point 3 

 
 

Anchor Paper 7 
Score Point 3 
 

• The response is generally focused on “Bob” the camel. 
 
• An organizational pattern has been attempted, and some transitions are used 

which move events through time (Then, Two hours later). A lapse occurs with the 
repetitive ending. 

 
• Some events are supported with details (Bob was nervous because people at the zoo 

started staring at us because a girl (Me) riding a camel (Bob) in the zoo is wierd to 
them. I said to Bob “It’s ok because they want to ride you also”). Support is not 
developed in other areas (Bob was happy to see the kids play on the pretend camel). 
Word choice is adequate.  

 
• Sentence structures are mostly simple, although some variety has been attempted. 

Knowledge of conventions is demonstrated. The writer attempts to punctuate 
dialogue (“Bob” I said, “do ever make fun of people?”). 
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Anchor Paper 8 (page 1 of 2)  Score Point 3 
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Anchor Paper 8 (page 2 of 2)  Score Point 3 

Anchor Paper 8 
Score Point 3 
 

• The writing is generally focused on a camel ride, although it contains some loosely 
related information (I got all shrimp dinner. [Steven] got crab, and shrimp). 

 
• An organizational pattern has been attempted, and basic transitions are used 

between and within paragraphs (One day, Then, So, After that, Finally). The paper 
lacks a sense of wholeness because ideas are not developed thoroughly. 

 
• Each event is extended with a few details (After we got the camel to walk we said go 

to the surf shack. So the camel went to the surf shach and we got surfboards, buge 
board, and also skim board too). Word choice is adequate. 

 
• There is an attempt to use a variety of sentence structures. Knowledge of 

conventions is demonstrated, although there are a few spelling and usage errors 
(We tryed agian and we said walked and it waked). 
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Anchor Paper 9 (page 1 of 2)  Score Point 3 
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Anchor Paper 9 (page 2 of 2)  Score Point 3 
 

 
 

Anchor Paper 9 
Score Point 3 
 

• The response is generally focused on a family’s camel ride (We went on as a family, 
my mom and dad on one and my brother and I went on another). 

 
• The writing is organized, and transitions appear between and within paragraphs 

(When we got used to it, After he gave them drink). 
 
• The writer maintains the storyline, even while using some exposition to tell facts 

about camels (Camels carry water in their humps on their back, and they have 2 or 3 
humps on there back. The last thing he told us is when they drink water they fill there 
humps). Word choice is occasionally vague (On the camel was so fun).  

 
• Though there are a few minor errors in punctuation and usage in this response, 

knowledge of conventions is generally demonstrated. There is an attempt to 
punctuate dialogue (My little brother, [Ben] said “They mostly live in the desert.”). 
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Anchor Paper 10 (page 1 of 2)  Score Point 4 
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Anchor Paper 10 (page 2 of 2)  Score Point 4 

Anchor Paper 10 
Score Point 4 
 

• The writing is generally focused on the topic (One time, me and my friend [Hudson] 
went on a free camel ride in the desert). 

 
• An organizational pattern is evident and events are sequential from the 

introduction to the summary conclusion, providing a sense of completeness (That 
is the story of me and [Hudson’s] camel ride. It was actually pretty fun. Well, except 
for when Shelia wouldn’t budge. I will always remember the camel ride me and 
[Hudson] took). 

 
• In some areas of the response, specific detail is provided as support (The school had 

been having a raffle drawing and our names were chosen! When they buzzed in on 
the morning news, they announced our names and what we were going to do the next 
day). In other areas, ideas are not developed (I named it Shelia because its real 
name was Doloras). Word choice is mostly adequate, but there are also some 
descriptive words used (cooking hot, bucked me and [Hudson] off, buzzed in on the 
morning news, sweat hogs).  
 

• Knowledge of conventions of punctuation, capitalization, and spelling is 
demonstrated. There is an attempt to vary sentence structures (Boy, oh boy, was 
that camel stubborn!). 
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Anchor Paper 11* (page 1 of 3)  Score Point 4 
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Anchor Paper 11* (page 2 of 3)  Score Point 4 
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Anchor Paper 11* (page 3 of 3)  Score Point 4 

Anchor Paper 11 
Scor

•

e

 

 Point 4 

The response is generally focused on the writer’s topic (Have you ever had the chance to 
ride a camel. Well, My freind [Wyatt] did and I did too).  

 

 

 

 

• An organizational plan is evident and events progress from the introduction to the lesson 
in the conclusion. Transitions connect ideas within and between paragraphs (A little while 
later, A couple minutes later, So), contributing to the sequencing of ideas. The paper 
demonstrates a sense of completeness and wholeness.  

• The storyline is controlled and details are provided as support (A little while later [Wyatt] 
asked again if we could stop and of course I said NO! I did not mean to be a top banana. Joe 
was going so fast that he tripped over a rock and went strait on his hippopotamic head! We 
got back up and I knew [Wyatt] was going to ask again and we stopped by an cactus and had 
a break). Other areas of the response lack details that would further develop the story (We 
saw a note and it said “Ha! Ha! There is no treasure. We were mad bulls and we headed back 
home after reading the letter). Word choice is adequate, though more precise in places 
(making extraordinary time, be a top banana, learned not to be so greedy or gulible).  

• Sentence variety has been attempted (“We need 200 more miles until we find the treasure.” I 
said. We were making extraordinary time. Treasure, here we come!). Overall, knowledge of 
conventions is demonstrated, despite a few minor errors in spelling, capitalization, and 
punctuation.   

 
* The original anchor paper contained sensitive content and posed a problem for public release. 
Anchor paper 11 has been removed and a substitute is in its place. 
 

21



Grade 4 FCAT Writing Narrative Anchor Set 2012 

 

 

 

  
 

Anchor Paper 12 (page 1 of 3)  Score Point 4 
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Anchor Paper 12 (page 2 of 3)  Score Point 4 
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Anchor Paper 12 (page 3 of 3)  Score Point 4 

Anchor Paper 12 
Score Point 4 
 

• This response maintains focus, from the opening where the writer finds a camel in 
a nearby desert, to the closing (However deep down I knew that wasn’t a dream). 

 
• 

 
• 

An organizational pattern is evident, complete with transitions to move the action 
through time (After a few tries, After a while, When I woke up). The writing 
demonstrates a sense of completeness in this story. 

Support is provided for events throughout the story with both internal and 
external dialogue (“I wonder if Mom would let me keep him?” “Our yard is definetly 
big enough.” Big enough or not Mom probably wouldn’t want an animal at our 
house). Word choice is adequate but lacks precision in areas.   
 

• Despite a few missing commas, the writer demonstrates knowledge of conventions 
(Well I have always wanted to see a camel so I started to pet him to see if he was 
friendly. It turns out he is friendly so when he stood up I tried to get on his back). 
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Anchor Paper 13 (page 1 of 3)  Score Point 5 
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Anchor Paper 13 (page 2 of 3)  Score Point 5 
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Anchor Paper 13 (page 3 of 3)  Score Point 5 

Anchor Paper 13 
Score Point 5 
 

• The writing is focused on the topic of riding a crazy camel named Kam. 
 
• There is a chronological organizational pattern framed by an interesting opening 

and closing. Transitions are used within and between paragraphs and move events 
through time (One day, Every day, The next morning, After I woke, Then, When I got 
all the camels, By the time). There is a sense of wholeness. 

 
• Support is evenly developed with details throughout (No one was visiting the zoo 

because it was 5:06 in the morning. I found Kam sleeping in a seperate cage from the 
others. He looked so, so, lonely by himself. I really wanted to ride him. So, I found some 
reigns, a pad for his back, and grabbed a couple of waters for me and and Kam, even 
though he probably wouldn’t need it). Word choice is sometimes precise (boy was he 
wild, grabbed a couple of waters, got all the camels settled down, astonished, star 
atraction). 

 
• Despite a few minor spelling errors, conventions are generally correct. Sentences 

are complete, and various beginnings and lengths are used to make the writing 
more interesting and fluent (After I woke Kam you can probably guess what 
happened. He went crazy. He went so crazy, that when I let him out of his cage, and he 
started kicking and yelling, he kicked some other camel in the eye that was sleeping). 
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Anchor Paper 14 (page 1 of 3)  Score Point 5 

28



Grade 4 FCAT Writing Narrative Anchor Set 2012 

 

 

 

  
 

Anchor Paper 14 (page 2 of 3)  Score Point 5 
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Anchor Paper 14 
Score Point 5 
 

• This response is focused on winning a ride on a camel named Buddy, and the writer 
builds suspense in this well-crafted story (It was almost imposible to wait that long. 
I wish she could have let me go whenever I wanted to but I couldn’t. So, I waited and 
waited and waited. Finally it was one o’clock). 

 
• This response is organized from the introduction to the clever ending, and ideas 

transition from one event to the next (Quikly [Ann] punched the buttons 1-800-
Buddy and you’ll never guess what we heard. “Welcome, your the lucky winner!” said 
a lady like voice). 

 
• Supporting ideas are adequately developed with specific details and some precise 

word choice (But there’s two of us I exclaimed. “Then take your pick” she said. [Ann] 
said “you can go,” and she didn’t have to tell me twice. I quickly said I’m going like 
someone was going to take the chance away from me).  

 
• The preponderance of the evidence indicates that the writer has control over 

conventions, despite some spelling errors. Strengths, such as punctuated dialogue 
and sentence variety (“WHAT!” [Ann] cried. “This could be possible”. “We’re only 
nine!”), outweigh errors in this response.  
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Anchor Paper 15 (page 1 of 3)  Score Point 5 
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Anchor Paper 15 (page 2 of 3)  Score Point 5 

32



Grade 4 FCAT Writing Narrative Anchor Set 2012 

 

 

  
 

Anchor Paper 15 (page 3 of 3)  Score Point 5 

Anchor Paper 15 
Score Point 5 
 

• The writing in this response is focused on events that take place on a school field 
trip, leading up to the camel ride (Me and [Molly] got stuck in a sandstorm and ended 
up in King Tuts pyramid!, But we made it outside! We saw a camel which was the only 
way out).  

 
• The writing is organized by the grouping of ideas, and events progress through the 

narrative storyline. Transitional phrases are used (We went inside, [Molly] then said, 
Me and [Molly] started to run, All of a sudden, so we hopped on anyway). The story 
demonstrates a sense of completeness. 

 
• Ideas are adequately supported with details and are tied together (I responded “It’s a 

curse, The curse of the Mummy! Ahhhhh!” [Molly] thought I was trying to scare her but 
it was in our History Book which luckily I had with me). Word choice is sometimes 
precise and purposeful ([Molly] yelled “Holy Father, Help Me, Ahhhhh!”). The wording 
of the awkward metaphor about turning right at the corner lacks precision. 

 
• The conventions of punctuation, capitalization, and spelling are generally followed. 

Sentences are complete and varied ([Molly] said “[Siobhan], how did we get here and 
why are we running from a coffin?!” in a freaked out voice). 
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Anchor Paper 16 (page 1 of 3)  Score Point 6 
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Anchor Paper 16 (page 2 of 3)  Score Point 6 
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Anchor Paper 16 
Score Point 6 
 

• The response is focused on the topic of “[Edie]” seeing a camel ride advertised and 
the events that occur when she goes to ride one. 

 
• The writing is organized logically from beginning to satisfying ending (“Maybe I 

shoud of stuck with Spongebob.” [Edie] said. “What a ride!”). Transitions are used to 
move events through time (One bright, sunny morning; After 15 minutes; After 2 
minutes of difficulty; Then she took off; Finally Juniper halted). 

 
• Details provided as support are ample and relevant (Just then a commercial switched 

on to a view of a camel. “Come today for out-of-this-world camel rides. Yes, they are in 
[Flamingo Grove].” Wow, camel rides! Those don’t come around often! “Hey, mom!” 
[Edie] exclaimed. “Can I go on a camel ride?). The writer demonstrates a mature 
command of language (excitedly slipped, scrambled across, flopped, ruckus, grunted, 
difficulty, darted across Juniper’s path, halted). 

 
• Conventions are generally correct, and sentences are complete and varied (She 

excitedly slipped out of bed, scrambled across her bedroom, flopped on the navy blue 
couch in the loft and carefully switched on the tv). 
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Anchor Paper 17 (page 1 of 3)  Score Point 6 
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Anchor Paper 17 (page 2 of 3)  Score Point 6 

 

38



Grade 4 FCAT Writing Narrative Anchor Set 2012 

 

 

  
 

Anchor Paper 17 (page 3 of 3)  Score Point 6 

Anchor Paper 17 
Score Point 6 
 

• The writing in this story is focused on a family being stuck in Egypt and riding 
camels to get home. 

 
• The storyline is organized with a problem/solution structure and follows a logical 

progression of ideas. Events transition smoothly within and between paragraphs (A 
light bulb popped in my head. “We’ll ride the camel home!” I thundered with joy. At 
first, my family looked as if I was losing my mind. My brother [David] made the kookoo 
sign at me). 

 
• Ample development of supporting ideas is offered with specific, relevant, and 

descriptive detail (The sand looked like an everlasting ocean. A tiny rattlesnake 
peeked out of its hole and I turned away so quickly it made the camel jump. “I hate 
snakes” I mumble under my breath as I shake from the thought of it). Language is 
mature and masterful (smile on my face from ear to ear, hot wonderland, panicked 
voice, glum face, analyzed, ponder, fellow siblings, sympathy towards me, adorable 
miniscule rats, scurrying, cacti). 

 
• Conventions of written language are generally correct. The use of various sentence 

structures adds fluency and enhances understanding (After about three hours, when 
the camel stopped, my heart jumped for joy at the thought of being home). 
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