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Turnaround Option Plan -3 — Kathleen High

Kathleen High School -1131

WHOLE SCHOOL TRANSFORMTION -- DISTRICT-MANAGED TURNAROUND

Part I: Needs Assessment

Item1: Description of the needs assessment methodology and summary of the results to develop the whole-
school transformation plan. Also, describe who participated in the formulation of this plan.

The district and the school conducted a comprehensive needs assessment that used quantitative and
qualitative data, including feedback from families, teachers, students, within the following five domains
inspired by the SEssentials Framework: 1. Effective Leadership 2. Professional Capacity 3. Ambitious
Instruction and Learning 4. Supportive Environment 5. Family and Community Engagement

1. Qualitative survey feedback from stakeholders — parents, teachers, students.

Following are the survey questions that received the most positive (area of strength) and the most
negative (opportunity for improvement) responses. While the survey results indicate some positive
trends, overall this area is an opportunity for growth. Several individuals have ties with the community,
however strong relationships with families and the community to support learning are lacking.

Parent Survey Results: 177 parents completed survey/2152 enrollment

Strength: I believe I am welcome and respected at this school.

Weakness: I believe rules are applied consistently to all students.

Teacher Survey Results: 120 staff members completed survey/approximately 122 teachers
Strength: T believe school staff care about students at this school.

Weakness: 1 believe rules are applied consistently to all students.

Student Survey Results: 1121 students completed survey/2152 enrollment

Strength: I believe this school offers a wide selection of courses and after-school programs.
Weakness: I believe this school maintains a clean and tidy appearance.

2. Ambitious Instruction: Student Performance on the FSA shows recurring low performance as
evidenced by being on the DA List for 2017. While both the Geometry and Algebra percent proficient
went up from 2016 to 2017 scores, the highest percent proficient (Geometry) was still just 24. Biology
percent proficient on the other hand went down from 2016 to 2017 by 6 percentage points to 42%. The
9" grade FSA percent proficient went down by 4 points to 31% and 10™ grade went up by only 1 point
to 31%. Looking at subgroup data (as presented in the TOP2 needs assessment) it is clear that there is
tremendous achievement gap for both ELL and SWD students that must be addressed in both ELA and
Math. The data indicates a need for professional development to provide insight to the standards and
rigorous instruction and to revisit MTSS to ensure process is followed with fidelity and integrity.

This area is an opportunity for growth. Classroom walk through and observations typically reveal
teacher-centered approaches to learning that lack academically demanding activities and authentic
engagement; most lessons lack higher order thinking activities/discussions. Therefore, students lack
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exposure to content that allows them to build knowledge and skill at the higher Ievels of rigor assessed
on the FSA.

3. Supportive Environment: Student Discipline data shows 2336 discipline referrals for the school in
the 2016-2017 school year. The district average for high schools is 2,372 indicating that this school is
average for student discipline. While progress has been made in the number of out of school
suspensions, in 2015-2016 there were 2627 OSS and 2016-2017 the number had dropped to 2392.
However, more progress needs to be made. Overall this essential is an area of strength for Kathleen.
Structures for discipline and gencral safety are in place to create a safe and orderly environment. The
parent surveys indicated that they believe they am welcome and respected at this school. The teacher
surveys indicated that they believe school staff truly care about the students at Kathleen High.

4. Collaborative Teaching: Observations of classroom instruction do not always include higher order
thinking activities/discussions. The school's master schedule is developed with collaborative planning in
mind. Each subject area department has a common planning period. For example, all science teachers
have 1st period planning, ail social studies teachers have 2nd period planning, so on and so forth. The
leadership team developed a co-planning guide to help guide the conversations that occur during the co-
planning sessions. Co-planning is expected at least once per week for each core academic area and is
facilitated by a leadership team member. Leadership team members and instructional coaches offer
support and guidance to teachers regarding instruction, curriculum, and environment. Departments meet
weekly to collaborate further and share any concerns with leadership. Leadership meets with department
chairs at least once per month to collaborate and problem solve in an effort toward continuous
improvement. The plan is to incorporate higher level thinking skills within the collaborative planning
times.

This essential area is an opportunity for growth. The teachers have common planning time. Despite
conscientious efforts by teachers to collaborate and align their lessons to the standards, they arc using
strategies that are not fully aligned to the cognitive taxonomy of the standards.

5. Effective Leadership: This area is a strength for Kathleen to build on. A new principal has been
assigned to Kathleen for the 2017-2018 school year. The administrative staff are working together to
cultivate a legacy of lifelong learners by providing the knowledge and skills needed to be successful,
productive citizens. Our students, staff, parents, and community will work together as a family to instill
a sense of P.R.I.D.E. in who we are, where we are, and what we are to become.

Kathleen High School has many opportunities for growth and improvement. The Polk County School
District also has several areas of strength: highly motivated to learn and improve, new effective
leadership, and prior experience with positive implementation of school improvement interventions.
Polk has struggled in the past with providing effective and sustainable school improvement so there is a
heightened sense of urgency and awareness of the critical need to continuously refine our systems and
structures. In summary, based on our needs assessment and consultation with stakeholders, a specific
action plan has been determined and will be guided by the 5Essentials framework. Following this
framework the areas of focus are Ambitious Instruction, Family Engagement, Supportive Environment,
and Collaborative Teaching. These are best aligned with the target areas and will facilitate maximizing
and sustaining overall school improvement at Kathleen High School.

A large group of staff representative of areas across the school district and the school participated in the
formulation of this plan: Superintendent of Schools, Associate Superintendent and Chief Academic
Officer, Associate Superintendent for Human Resources, Turnaround Lead and Regional Assistant
Superintendent, Executive Principal for School Improvement, Senior Director of Federal Programs,
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Senior Director of Curriculum, Director of Grants Management, Principal and leadership team of the
school.

Item 2: Explain how the school is going to leverage community assets, improve school and community
collaboration, and develop family and community partnerships.

The Community Assessment Team (CAT) includes district, regional, school and community
stakeholders. The District team is led by the Superintendent and Deputy Superintendent and includes
district leaders in Curriculum and Instruction, Technology, Student Support Services, Equity and
Diversity Management, Assessment and Accountability, and ESOL. Regional Superintendents lead the
district’s five regions, and principals, teachers, students, parents, community/business partners, local
government and community activists participate at the school and community level. The Regional
Executive Director (RED) participates as the representative for the Florida Department of Education.

Kathieen High School will further ensure that it is accessible to the community through transparent and
frequent communication on the opportunities it provides for engagement, including a summary as part of
the school's Parent Involvement Policy brochure that is sent home to all parents, making available at the
front office and including as part of the agenda during the annual Title I meeting.

The Polk County Public School district leadership team will empower the school to create and foster
partnerships aligning student and family needs by providing research based strategies for effective
family engagement and technical assistance on professional development opportunities for building the
school's capacity in this area.

The school will continue to ensure that it is welcoming to families and the community by having an
open-door policy and providing staff development on the importance of parent and family engagement
as required under section 1116 of the Every Student Succeeds Act for Title I schools. Open, two-way
and positive communication methods will promote the development and maintenance of relational trust,
Involvement of stakeholders in providing input in decisions regarding services and resources will further
develop a meaningful partnership and formation of trust.

The school will have a fully released Student Success Coach to focus on building the home school
connection and strengthening the school's partnerships with families. This facilitator will assess
needs/interests, develop and provide the community with workshops and training opportunities to build a
strong bridge with the school and build the capacity of families and communities in helping all students
enrolled be academically successful.

The school administration/staff will actively engage in building partnerships with local community
businesses and organizations by inviting community partners to the school as well as by the school
leadership participating in community events and organizations. Meetings will be held between school
administration and support staff and business/partner organization leadership. Decisions will be made to
decide how the business/partner organization can assist and implement activities to support the school.

The school builds and sustains partnerships with the local community by reaching out to community
leaders and businesses to assist in human support for mentoring projects at KHS and financial support
for student and staff needs at KHS. Through KHS United, we actively recruit community volunteers to
assist with student development and achievement in our school. Community partnerships are also
established and developed through our School Advisory Council. Our SAC meets four times a year. We
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have many community leaders on our SAC Committee. Working together has strengthened our ability to
secure and utilize resources that support our school and student achievement.

Part II: Implementation Plan

A. Areas of Assurance for Whole-Sehool Transformation Plan

Below are the six key areas of assurance selected by the district based upon the school’s needs assessment to
implement a whole-school transformation model.

The school will;

s Tk .

Provide wrap-around services that develop family and community partnerships

Increase parental involvement and engagement in the child’s education

Establish clearly defined and measurable high academic and character standards

Identify a knowledge-rich curriculum that the school will use to focus on developing a student’s
background knowledge

Provide professional development that focuses on academic rigor, direct instruction, and creating
high academic standards and character standards.

The school district will:
6. Identify, recruit, retain, and reward instructional personnel.

Item 3: Explain the strategies the school will implement to provide wrap-around services that develop
family and community partnerships.

The school already addresses the social-emotional needs of students through the following strategies:
1.

il

Student absences are identified through the Genesis program. Attendance warning reports are
generated bi-weekly which indicate students who have been absent both five (5) and ten (10) days
(unexcused) and also the triggers for when those warnings have been sent previously. Letters are
generated and mailed and the School Messenger system is utilized to call/email parents/ guardians
with the same information contained in the letters. Five (5) day warnings are informational in
nature while ten (10) day warnings instruct the parent/guardian to contact the school to discuss
student attendance and possible consequences.

Students receiving disciplinary referrals have their demographic information pulled by the Dean of
Students. The Dean discusses with the student possibie issues relating to attendance, grade point
average, grades, and graduation requirements. When necessary, this information is shared with the
parent/guardian by phone and a copy of the Notice of Disciplinary Action is mailed, along with
the parent copy of the Disciplinary Referral, to the home,

Student progress is checked in the guidance department during various contacts with the School
Counselors, Dean, Testing Coordinator, Success Coach and Administrators.

District school social workers are informed when attendance indicators are triggered. They make
contact with parents/guardians during the course of their investigations.

Behavior and attendance contracts are utilized to aide in student/parent accountability.

Alternative programs within district's Multiple Pathways Department may be suggested as
alternatives for students with age or credit deficits that are unlikely or impossible to overcome.
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7. Polk Virtual School and Florida Virtual School programs are suggested to aide students in credit
recovery and grade improvement.

School leaders and guidance personnel have 24 hour access to the EWS for our student population. This
information is stored in a digital format online on a secure platform and is updated weekly. Key
personnel are responsible for monitoring the list of students who meet one or more of the criteria. After
students have been identified, a problem-solving team intervenes to decide upon an appropriate course of
action to ensure the students stay on track. Indicators include: grade point average below a 2.0 for the
semester, progress of credits earned, attendance below 90%, OSS, more than 2 course failures for the
semester, age, 1 or more failures in core courses.

The guidance department develops an individualized graduation plan for each student. Each counselor,
divided by grade level, reviews their student'’s academic standing each semester and makes adjustments to
their individualized plan as needed. Additionally, the academic team reviews grades and progress reports
throughout the semester. Counselors hold conferences with students to mentor and coach them if they are
falling behind. Parent/teacher/student conferences are scheduled and held where plans are developed to
provide additional support to students. Tutoring is available weekly for students. Summer school and
other extended learning opportunities are offered to students to improve their academic standing as well.
The school has the Success Team organization for students who are at-risk. The purpose of the
organization is to provide intense mentoring and monitoring for students to keep them on track and is
headed by our Success Coach, Jeffrey Williams. Community volunteer members engage in this process
by offering additional tutoring and mentoring. Teachers notify parents and school leaders as soon as there
15 a sign that a student is slipping.

The school will have, using TOP3 funding, a fully released Student Success Coach to focus on monitoring
student success and strengthening the school's partnerships with families. This facilitator will assess
needs/interests, ensure students are on track for promotion, develop and provide the community with
workshops and training opportunities to build a strong bridge with the school and build the capacity of
families and communities in helping all students enrolled be academically successful.

An additional strategy that will be implemented as part of the TOP3 initiative will be the implementation
of the DRUMBEAT rhythm based intervention program. DRUMBEAT is an acronym for Discovering
Relationships Using Music — Beliefs, Emotions, Attitudes and Thoughts. The drumming in
DRUMBEAT, like the activities in other experiential therapies, provides young people with a distraction
from the confronting nature of the therapy itself and a common purpose for the group. The drumming
creates a safe medium for communication and emotional expression and delivers a reward for quick
success. Rhythm games are a core part of DRUMBEAT and encourage social interaction, teamwork,
trust, and a playful environment for practicing social skills. A number of research studies have shown
positive and powerful impact of the program including on measures of self-esteem, absenteeism, student
engagement, and behavior incidents (Faulkner and Wood, 2014, “Reach Me and You Can Teach Me:
Engagement and social learning through a hand drumming program in Australia.” Relational Child and
Youth Care Practice, vol. 27, Issue 1). TOP3 funds will be used to purchase the drums, provide staff
development on the program and to provide an additional teaching period.

itemn 4: Explain the strategies the school will implement to increase parental involvement and engagement
in the child’s education,
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Kathleen High School provides numerous opportunities throughout the year to engage parents in learning
about high school programs during informational sessions at school. Parents may attend open house,
freshmen orientation, graduation requirements, college readiness, and AP courses. Parents read school
newsletters and information posted on the school's website to stay updated during the school year. School
and community resources are shared with parents through phone calls, conferences, and information
sessions.

Additional strategies for parent and family engagement to ensure educational success of all students
enrolled will be implemented.

1. Schools will establish a Parent and Family Resource space to provide support and access to
materials to help parents help their children be successful in school;

2. The District ESOL and Federal Programs departments will facilitate providing workshops and
classes (such as English, GED) at the school to build the capacity of parents to be successful
partners in their child’s education and as well as successful in the community. By supporting the
family we help the students, the workforce and the community.

The school district of Polk County Public Schools also provides a number of initiatives to promote family
and community engagement such as Parent Involvement Resource Centers and a BooksBridge Bus
initiative (a traveling media center).

Item 5: Explain the strategies the school will implement to establish clearly defined and measurable high
academic and character standards.

A strategy the school will implement as part of TOP3 initiative is partnering with Learning Sciences
International to provide professional development on a Marzano based instructional plan for the school.
This would require a consultant services agreement customized to support the unique needs of the school
and its faculty in implementing the Essentials Model for Achieving Rigor schoolwide.

The school’s teachers will use Learning Sciences International’s (LSI) Standards Tracker to identify
critical standards, create standards-aligned performance tasks, and connect them to lessons. With the
Florida Standards pre-loaded in this online tool, including Marzano Center approved learning targets and
success criteria, teachers will monitor student progress toward standards mastery in real time, making
instructional adjustments within the lesson to ensure that all students meet the level of rigor required by
the standard. Standards Tracker is an evidenced-based tool. Research studies have found moderate and
significant correlation (.357) between Standards Tracker scores and student assessment scores (Basileo,
2016).

Through extensive field experience and research, LSI has discovered the critical role of onsite leaders.
These Tracking Leaders, will be a critical component to implement and solidify the new model of
instruction as a Demonstration School for Rigor (further described in Item 9). McLaughlin will appoint
teachers to serve as Tracking Leaders who will assist in driving both the technology and strategy
implementation with their peers.

Tracking Leaders will be the first cadre to work with to work in the LSI Standards Tracker. These
individuals will be technically competent teachers who understand the need and value of using technology
to support learning and track student progress. They show a willingness to share their practice with peers.
To accelerate learning, Tracking Leaders receive extensive support and training from LSI in advance of
the rest of the school staff. Through interacting with and seeing the Tracking Leaders’ success, staff will
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have a better understanding of this instructional tool, and greater confidence in using it in their own
classrooms.

Standards Tracker

Kathleen’s teachers will use Learning Sciences International’s (LST) Standards Tracker to identify critical
standards, create standards-aligned performance tasks, and connect them to lessons. With the Florida
Standards pre-loaded in this online tool, including Marzano Center approved learning targets and success
criteria, teachers will monitor student progress toward standards mastery in real time, making
instructional adjustments within the lesson to ensure that all students meet the level of rigor required by
the standard. Standards Tracker is an evidenced-based tool. Research studies have found moderate and
significant correlation (.357) between Standards Tracker scores and student assessment scores (Basileo,
2016).

Through extensive field experience and research, LSI has discovered the critical role of onsite leaders.
These Tracking Leaders, will be a critical component to implement and solidify the new model of
instruction as a Demonstration School for Rigor (further described in Item 9). Kathleen High will appoint
teachers to serve as Tracking Leaders who will assist in driving both the technology and strategy
implementation with their peers.

Tracking Leaders will be the first cadre to work with to work in the LSI Standards Tracker. These
individuals will be technically competent teachers who understand the need and value of using technology
to support learning and track student progress. They show a willingness to share their practice with peers.
To accelerate learning, Tracking Leaders receive extensive support and training from LSI in advance of
the rest of the school staff. Through interacting with and seeing the Tracking Leaders’ success, staff will
have a better understanding of this instructional tool, and greater confidence in using it in their own
classrooms.

Kathleen High School works to ensure all materials and instructional programs are aligned with the
Florida Standards as approved through the district review process. Polk County Schools Learning Maps
which are aligned to the Florida Standards by subject are utilized as available by curriculum area.
Teachers utilize these maps during collaborative planning and delivery of instruction. During common
planning work sessions, teachers work weekly to ensure the material taught and the assessments given are
all standards-based and common among teachers of the same courses. During planning, coaching and
monitoring, administrators conduct fidelity checks of instructional programs by verifying that planned
lessons reflect the direct instruction observed and that both are aligned to the Florida Standards and/or
industry certification standards by CTE course. Lesson plans are due weekly and required to be at least
one week in advance, with the inclusion of the focus standards and lesson outline using the LSI
Instructional Framework. Lesson plans are due in each teacher's online shared folder by 3:00 each Friday.

Kathleen High School teachers/staff use data to provide the road map to ensure students stay on track to
acquire learning the standards and to meet graduation requirements. Data is collected from state
assessments, progress monitoring tools and teacher-developed tests. Based on this output, teachers
provide appropriate instruction to differentiate according to student needs within the classroom. For
students requiring additional support for mastery, tutoring services are offered. For students needing
additional remediation or acceleration, additional supports to supplement teacher instruction are provided
through grouping, small group instruction and use of rotations. For students with even greater needs,
support facilitation may be provided to monitor grades, progress and ensure the appropriate level of
instruction and/or additional assistance is received. This is structured through incorporating MTSS/RtI for
academics. Educators provide learner-centered classrooms using LSI Instructional Frameworks that
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encourage the use of technology as an instructional, problem solving, communication and productivity
tool that enhances every area of the curriculum. Students engage in an accelerated leaming process in
honors level and advanced placement curriculums through the use of technology which accommodates
diverse learning styles. Technology provides the opportunity for global communication and cooperative
learning that reaches outside of the school campus.

In terms of curricular resources, the district forms instructional material adoption committees that meet
several times to review and evaluate curriculum and resources from several different vendors. The school
selects representatives to serve on these committees to offer input and suggestions. The committees then
make a recommendation to the Superintendent. The school also has a team of individuals that meet to
review supplemental materials that align to the needs of the students. In terms of personnel and
instruction, the school-based leadership meets every week, throughout the school year and summer
months, to discuss observational data from classroom walkthroughs as well as the scheduling of students
and specific teacher assignments. The team provides staff with ongoing feedback related to teaching,
learning, and performance. Walkthroughs are performed daily to support teachers and other staff
members. When recruiting and selecting new employees to serve at the school, the selection committee
strives to ensure that the candidate's values, beliefs, and attitudes align to the school's mission, vision,
core values, and needs of the students.

Kathleen High School is committed to cultivating a legacy of lifelong learners by providing the
knowledge and skills needed to be successful, productive citizens. Our students, staff, parents, and
community will work together as a family to instill a sense of P.R.I.D.E. in who we are, where we are,
and what we are to become. Kathleen High School reaches out to community stakeholders to gain support
and resources necessary to increase student achievement.

The school organizes professional development opportunities for teachers and other staff members that
focuses on building and cultivating positive relationships with students. Teachers are encouraged to get
to know their students - culture, background, learning style, likes and dislikes, etc. School leaders and
support staff make student relationships a priority by maintaining high visibility throughout the school
day and interacting with students in a positive and supportive way. Various cultures are celebrated
throughout the school year with school-wide events and initiatives (e.g. Hispanic Heritage, Black History,
etc.). The school also promotes clubs and organizations that are accessible to students of various
backgrounds.

The school has established a set of expectations entitled PRIDE (Preparedness, Respect, Integrity,
Dependability, and Engagement). Through character lessons and daily interactions, the school instills
these character traits within the student body. During times when students are out of classrooms, all
available staff members are in the hallways monitoring student movement and behavior. This includes all
classroom teachers who are expected to be at their doorways greeting their students and monitoring
behavior in the public arcas. The high visibility of the school's adults create a safe and secure
environment. The Principal and/or one of the Assistant Principals makes daily announcements to the
student body about expectations for behavior and respect as well as regular communications (email/phone
messages) to parents.

Parents of students who are identified by the early warning system due to attendance issues are sent letters
and/or receive phone calls from the Assistant Principal of Administration. Students with academic or
character concerns also meet with their assigned school counselor and student success coach to identify
causes and develop strategies to improve behavior/performance and/or explore multiple pathways.
Tutoring is offered to students who are in need of additional assistance outside of the classroom.

(57,1 FLORIDA DEPAREMENT OF
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Mentoring services are also available for students by school staff member and community volunteers.
Critical seniors meet monthly with administration to discuss resources and tutoring opportunities.

Ftem 6: Explain the strategics the school will implement to identify a knowledge-rich curriculum that the
school will use to focus on developing a student’s background knowledge.

Our partner organization, Learning Sciences International (LSI) will work with Kathleen High and the
district to provide supports to Kathleen’s leaders and faculty. Through its work with schools nationwide,
LSI has identified the primary root cause of low ELA and Math scores. Despite conscientious efforts by
teachers to align their lessons to the standards, they are using curricula and teaching routines that are not
fully aligned to the cognitive taxonomy of the standards, usually at the Retrieval or Comprehension
levels. Consequently, students lack exposure to content that allows them to build knowledge and skill at
the higher levels of rigor assessed on the FSA.

To address this root cause, we propose to use LSI’s “Curriculum Lab” approach at Kathleen High. The
Curriculum Lab team will consist of Kathleen teacher leaders chosen for their knowledge and
instructional effectiveness in their content areas, the principal, and district curriculum specialists. The
process will start with job-embedded professional development for the Kathleen teacher leaders and
principal. This training will begin with the entire team participating in a baseline Curriculum Walk led by
LSI curriculum faculty to observe the alignment of teaching and learning at Kathleen IHigh with the rigor
of the standards. During the summer, LSI faculty will then facilitate Summer Academies to heip the
Curriculum Lab team develop a better understanding of the instructional shifts required by the standards,
what those instructional shifts look like in practice, and how to build instructional routines to reach the
rigor of the standards. Next, the team will map elementary ELA curriculum to the standards. They will
also create two full standards-based ELA units to be piloted at the school. In the fall of 2018, as the
school implements the units in its classrooms, LSI faculty will guide Kathleen teacher leaders and district
instructional coaches in providing supportive coaching and feedback for the implementation of the first
unit. The Curriculum Lab team will conduct Curriculum Walks after each piloted unit to measure the
impact of the unit on building student learning at the taxonomic level of the standards. The team will
reflect on their findings and incorporate them in refining the units, using the same cycle of Build-Coach-
Curriculum Walk-Reflect. Through the development of the two ELA units, both the school and the
district curriculum specialists will develop capacity to create standards-aligned units and to provide
cffective peer coaching that results in evidence of student learning at higher levels of rigor. Additionally,
in the summer of Year 2, Kathleen High will participate in another Curriculum Academy focusing on
Math to develop a better understanding of the instructional shifts required by the standards, what those
instructional shifts look like in practice, and how to build instructional routines to reach the rigor of the
standards. The team will map elementary Math curriculum to the standards and create two full standards-
based Math units to be piloted at the Kathleen High during the 2019-20 school year.

We know that the extent to which students learn new content is dependent upon many factors: skill of the
teacher, interest level of the student, and complexity of the content. Research literature all support one
important fact: what students already know is one of the strongest indicators of how well they will learn
new information.

Numerous studies have confirmed the relationship between background knowledge and achievement
(Marzano, 2004; Nagy, Anderson, & Herman, 1987; Bloom, 1976; Dochy, Segers, & Buehl, 1999;
Tobias, 1994; Alexander, Kulikowich, & Schulze, 1994; Schiefele & Krapp, 1996; Tamir, 1996;
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Boulanger, 1981) as well as the positive correlation between poverty and low levels of background
knowledge (Smith, Brooks-Gunn, and Klebanov, 1997).

Providing mentoring opportunities is a direct approach (supported by the research literature mentioned
above) that will enhance students’ background knowledge and that the school is already providing and
will continue to expand.

The more academically oriented experiences we have, the more opportunities we have to store those
experiences as academic background knowledge. For this reason the TOP3 funds will be used to provide
out of class learning opportunities (admission fees and travel) for students to have academically oriented
experiences such as field trips to museums, science centers, zoological parks.

Among the many potential outcomes, research has shown that field trips:

e Expose students to new experiences and can increase interest and engagement in science regardless of
prior interest in a topic (Kisiel, 2005; Bonderup Dohn, 2011),

e Result in affective gains such as more positive feelings toward a topic (Csikszentmihalyi &
Hermanson, 1995; Nadelson & Jordan, 2012).

» Are experiences that can be recalled and useful long after a visit (Salmi, 2003; Falk & Dierking, 1997;
Wolins, Jensen, & Ulzheimer, 1992).

Item 7: Explain the strategies the school will implement to provide professional development that focuses
on academic rigor, direct instruction, and creating high academic standards and character standards.

Three main professional development strategies will be implemented as part of the TOP3 project to
provide additional professional development at McLaughlin: 1. Masters Cohort program through a
partnership with USF, 2. Re-culturing and building leadership capacity through the Center for
Appreciative Organizing’s framework for student success summits, and 3. Learning Science
International’s training of rigorous teaching and learning.

The College of Education at the University of South Florida will offer support and commitment to
facilitate the offering of master’s degrees for three cohorts of Polk County teachers as part of the TOP3
initiative. Teachers will be provided with tuition reimbursement and textbooks as part of this
participation.

The Center for Appreciative Organizing in Education will provide professional development through
District and School summits that have the purpose of fostering a cohesive district and school culture that
is receptive and advocates for change, builds relational trust and creates a unifying purpose.

Working collaboratively to produce a climate and a culture of high expectations and internal
accountability requires relational trust first. It is the foundation for results. Therefore, The AOE’s Center
Executive Associate Director, Dr. John Mann will lead the mentoring of principals and their school based
leadership teams. Dr. Mann will lead our Appreciative Coaching process. Dr. Mann is currently the
director of the Guif Coast Partnership at USF and is a former Florida leadership development director
from PASCO county and is well aware of the diversity of Polk County schools and communities. He will
help the principal assess his strengths and lead him in learning about the positive core of his faculties. He
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Turnaround Option Plan —3 — Kathleen High

has worked in Title One schools in Pasco and has spent twenty-one years as a principal. He will work to
help the principal and his leadership team develop their relational theories of action using the AOE
framework. He will also coach the principal and team members to learn to manage conflict more
successfully and lower the threshold of resistance to change in their schools.

1. LSI’s professional development series will ensure that every teacher can quickly learn and use
effective strategies that have an immediate, positive effect on student learning. During each
session, teachers will deeply explore, practice, and apply strategies so that they are fully prepared
and comfortable using them the next day. The outcome for each professional leaming day will be

two-fold:
. To establish a common language for teaching and learning; and
. To acquire strategies that will be immediately and effectively implemented in classrooms.

The progression will encompass professional development, coaching, and support designed to decpen
teacher practice and raise student autonomy—resulting in higher achievement. Each session will guide
teachers in building their individual expertise while making the critical instructional shifts necessary to
meet the demands of the new state standards.

As a Demonstration School for Rigor (further described in Item 9), Kathleen’s leaders and teachers wil
experience rigorous teaching in all phases—planning, delivery, reflection, and adjustment—and how that
teaching impacts student lcarning.

Professional Development

Vision Day: This session will provide the school staff a clear vison of what rigor is, an overview of the
progression of training and coaching, and a first glimpse into the instructional shifts required by the
standards. This work is connected to the Designing Implementation Day, and the school leadership team
will share their experiences from that day.

Igniting Student Ownership: School staff will learn how to have students use Learning Targets and
Success Criteria to influence their work and give feedback to a peer. Math and ELA Learning Targets and
Success Criteria developed by experts are included in the Standards Tracker to help jump start teacher
facilitation. The training format will allow participants to learn how to immediately shift toward a more
student-centered classroom and allow time for them to plan their lesson implementing the techniques
leared during the training.

Beginning with direct instruction to build student foundational knowledge and skill, teachers will guide
their students to work at increasing levels of autonomy. Student engagement and enthusiasm will grow as
they take ownership of their leaming and responsibility for their progress. Under the guidance of their
teachers, students will work in collaborative learning teams where they will develop both the academic
and the social skills they will need to be successful in future careers of the new economy.

Engaging Productive Teams: School staff will learn how to align small segments of a lesson to standards
and support students to share their thinking with other students as they work. The training format will
allow participants to learn how to immediately support academic conversations and standards-aligned
team tasks, and will allow time for them to plan their lessons implementing the techniques learned during
the training.

Coaching for Implementation Using LSI Growth Tracker

A\ FLORIDA DEPARTMENT OF
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Immediately following each professional development session, the LSI staff developer will provide two
consecutive days of Coaching for Implementation designed to support teachers in using the strategies
correctly in their classrooms. A third coaching session will occur two weeks later and a fourth session,
scheduled one month later, will conclude the six-week Intensive Implementation Cycle. These sessions
will support teachers to look for lesson effects as they implement their learnings from the professional
development.

Standards-Driven PLC Teams

LSI facilitates Coaching Support for PLC Teams to train and equip Demonstration Schools for Rigor
(further described in Item 9) with self-supporting, effective instructional teams. Self-supporting, effective
PLC Teams will become engines of innovation and growth in both teacher practice and student
achievement through relentless monitoring of student evidences.

The LSI Growth Tracker is a technology-based tool for collaboration and teacher professional learning.
The Growth Tracker’s on-demand components include the Marzano Center Essentials for Achieving
Rigor model of instruction. This professional development is fully aligned to the Marzano Center’s
Standards-Based Classroom Teaching Map. Peer coaches will use the Growth Tracker to record
observations on specific strategies. They will focus on one strategy at a time and provide feedback on it,
building a shared language of effective instruction.

In addition to using Growth Tracker for implementation coaching supports, the school will use its online
professional development modules in a PLC Team setting. PLC members will choose an instructional
strategy on which to focus growth and collaborate with peers, as well as provide and receive coaching and
feedback. Supported by exemplar videos, resource articles, and collaboration tools within the Growth
Tracker, Kathleen High’s PLC Teams will be better equipped to drive student achievement and deepen
teacher practice.

The Principal and Assistant Principals work with the district to recruit professional and experienced
teachers to work at Kathleen High School. Administrators have frequent contact and communication with
teachers and provide meaningful professional development. KHS realizes that teachers are our #1
resource. Collaborative planning time is given to allow for professional collaboration and development of
common lessons and assessments. To support new teachers, meetings are held monthly and to provide
classroom strategies, instructional techniques, and classroom management procedures. Support staff and
administrative team members also meet with new teachers to provide support.

Professional development will lead to classroom instruction with academic rigor, high order questions,
high academic and character standards, and engaged, active student learning as a result of the many layers
of support provided at the school:
1. Fully released on site academic coaches: Literacy, Math and Science subject area coaches
2. Student Success Coach to serve as a liaison with student, family, instructional staff in ensuring all
students are placed in challenging courses and progress successfully to be on track for graduation
and college/career success
3. Mentoring for inexperienced teachers
4. Collaborative planning opportunities for professional learning to ensure grade level and vertical
curriculum alignment

Literacy coaches and admin team work with new staff. Assign admin to new teachers to monitor/meet
with them as needed. First-year teachers are paired with strong instructional leaders in their content areas.
New teachers to Kathleen High School are also paired with instructional icaders. Monthly teacher

)\ FLORIDA DEPARTMENT OF

[District] — Page 13

fiducary




-



Turnaround Option Plan —3 — Kathleen High

meetings and professional development specifically geared toward new teachers are provided.
Leadership team members are assigned to each new teacher to provide additional support.

All core teachers (and even elective teachers) participate in an in-depth professional learning community
that focused on the Florida Standards. The PLC lasted several weeks and teachers collaborated across
like disciplines with school leaders to develop a common understanding of the standards. Each week,
teachers, instructional coaches, and school leaders collaborate during common planning time to develop
standards-based lessons. Coaches and leaders attend these sessions to help guide the conversations and
keep them grounded in the standards. The leadership team developed a co-planning guide that includes
several prompts that help shape the conversation around the standards. Furthermore, all leaders are
trained to look for evidence of standards-based instruction when performing classroom walk-throughs.
Additional measures to ensure alignment include the implementation of lesson study and group walk-
throughs to evaluate the effectiveness of instructional programs (not individual teachers). At the
conclusion of these types of walk-throughs, the "data collectors” collaborate with the teachers in a
reflective conversation and develop an action plan to increase effectiveness for future standards-based
lessons.

Multiple research studies have shown that Coaches have a positive effect on the success of teachers,
students and school administration. To date, the most thorough and comprehensive study on coaching was
done in 2004 by the Annenberg Foundation for Education Reform. It showed that coaches have the
following impact: 1. encourage collaborative, reflective practice. 2.promote positive cultural change. 3.
result in teachers' increase in using data to inform practice. 4. promote the implementation of learning and
reciprocal accountability. 5. support collective leadership across a school system.
Mentoring leads to retention of teachers as well as an increase in student proficiency as supported in a
variety of research studies:
Hobson A. J., Ashby P., Malderez A., Tomlinson P. D. (2009). Mentoring beginning teachers:
What we know and what we don’t. Teaching and Teacher Education, 25, 207-216.
® Hegstad C. D. (1999). Formal mentoring as a strategy for human resource development: A review
of research. Human Resource Development Quarterly, 10, 383—390.
¢ Fletcher 8. H., Strong M., Villar A. (2008). An investigation of the effects of variations in mentor-
based induction on the performance of students in California. Teachers College Record, 110,
2271-2289.
» Fletcher S. H., Strong M. (2009). Full-release and site-based mentoring of elementary grade new
teachers: An analysis of changes in student achievement. New Educator, 5, 329-341.

TOP3 funds are to be used to support the on-site customized professional learning provided by LSI, subs
as needed for teachers to participate during the school year and stipends for teachers to participate during
the summer. Additionally, TOP3 funds will be used to provide tuition reimbursement for teachers to
obtain Master’s Degree as part of collaboration with local university.

Item 8: Explain the sirategies the school district will implement to identify, recruit, retain, and reward
instructional personnel.

Polk County School Board is committed to ensuring that high quality educators are placed at the school
by attracting, recruiting, and retaining high quality candidates. Polk County School Board's Recruiting
office commits to attracting, assessing, recruiting, and facilitating the selection of high quality teachers to

— - T = /\\ FLORIDA DEPARTMENT OF
[District] — Page 14 “ oA Es e

fldot.org



-



Turnaround Option Plan —3 — Kathleen High

reflect school. The recruitment office will facilitate the selection of high quality teachers. They will also
help to ensure a strong pool of candidates and support the selection processes for teachers and principals.
Finally, they will assist departments in the recruitment and selection of high quality personnel and support
staff.

Research conducted in multiple economy sectors shows that recruitment and retention bonuses for hard to
staff positions is an effective strategy (Kowal, Hassel, Hassel, 2008: “Financial Incentives for Hard to
Staff Positions: Cross sector lessons for Public Education™). While there is no specific formula amount or
type of incentive, cross sector research shows that incentives of 10-30% off staff salary would be more in
line with other (non-education) sectors.

One specific research study showed that paying math, science, and special education teachers in high-
poverty schools $1,800 bonuses (about $2,500 adjusted for inflation), reduced teacher turnover by 17
percent (Clotfelter, Glennie, Ladd, Vigdor, 2008: “Would Higher Salaries Keep Teachers in High Poverty
Schools?” Journal of Public Economics).

Another study conducted right here in Florida looked at $1,200 (about $1,700 adjusted for inflation)
retention bonuses given to middle or high school teachers in certain subjects. The research found even
more pronounced results: Teachers who received the relatively modest payment were about 25 percent
less likely to quit than similar teachers who didn’t receive the pay incentive. The researchers concluded
that such bonuses are more effective than loan forgiveness of similar costs. (Feng & Sass, 2015: “The
Impact of Incentives to Recruit and Retain Teachers in “Hard to Staff” Subjects: An analysis of the
Critical teacher Shortage Program”, CALDER American Institutes for Research)

Supported by this research and in order to provide operational flexibility and improve both the
recruitment and retention of effective, highly effective, experienced teachers at the school the following
additional strategies will be implemented as part of TOP3:
* A recruitment sign on bonus will be provided to all instructional staff at the school who have a
performance evaluation rating of effective or highly effective.
¢ A retention bonus will be provided to all instructional staff at the school who have a performance
evaluation rating of effective or highly effective, stay at the school and have at least 51% of
assigned students who achieve learning gains as measured by Reading and Math FSA proficiency
or report card results.

B. Correlation Between Whole-School Transformation Model and District-Managed Turnaround

The evaluation process for this application will consider how this model correlates to the strategies and
activities listed in the TOP-2 document.

lfem_ 9: Summary of the strategies the district will implement to reduce or eliminate internal systemic
barriers and address the needs of the school, including a description of how the district will address all of the

Areas of Assurance.
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It is our intention to not just improve Kathleen High, but for the school to become an exemplar of
rigorous teaching, learning, and instructional leadership for the entire district. For this reason, we have
asked LSI to be our partner in developing Kathleen as a Demonstration School for Rigor. LSI’s
Demonstration School for Rigor model will provide intensive training and coaching, rapidly building the
expertise of Kathleen’s faculty and school leadership. We will implement this deep professional learning
within 30-day data cycles, collecting and examining with LSI objective metrics to monitor and accelerate
progress. Each cycle will focus on one set of strategies at a time to quickly increase our capacity for
rigorous instruction. Every administrator, teacher, and support player in the school will participate in
stakeholder groups, cach playing an integral part of the solution and overall success. The cycle consists
of three phases: 1) Examine, Measure, and Analyze; 2) Implement; and 3) Measure, Analyze, and
Adjust.
Examine, Measure, and Analyze
With our partner LSI, we will conduct quarterly RigorWalks to gain the actionable data needed to
determine the status of teaching and learning within Kathleen High. District and school leaders will
examine objective metrics from LSI’s RigorWalk instrument to address root causes and guide specific
coaching to meet the unique needs of the school.
The findings from the RigorWalk, coupled with surveys of school culture and leadership, will provide
immediate feedback and insight into barriers to achievement and opportunities for growth. The
RigorWalk process will examine and identify the status of the following evidence-based pillars for
school success:

* Conditions of Schoolwide Environment
School Leadership
Growth Mindset
Standards-Based Professional Learning Communities
Formative Assessment

» Rigorous and Standards-Based Instruction
Implement
LST’s professional development (PD) will ensure that every teacher can quickly learn and use effective
strategies that have an immediate, positive effect on student learning. Teachers will deeply explore,
practice, and apply strategies so that they are fully prepared and comfortable using them the next day.
Coaching sessions for the principal and teacher leaders follow the PD to help teachers immediately begin
using the strategies in their classrooms while providing feedback to help them rapidly develop a high
level of skill.
Measure, Analyze, and Adjust
Additional RigorWalks with the district and school leaders will examine what changes are occurring in
the indicators. If necessary, adjustments will be made based on the unique variables specific to the
school before the next Implement cycle begins.
An Executive Action Team (E.A.T.) will continuously monitor data and make necessary adjustments to
ensure high quality, rigorous instruction. This team, composed of the district leaders, principal, teacher
leaders and a dedicated LSI senior consultant, will meet each month to eliminate any impediments and
ensure success for the students of Kathleen High.

School Leader Coaching

LSI’s School Leader Coaching will build the skills of the school leader to effectively monitor teacher
implementation of strategies in daily classroom practice. As an individualized, job-embedded, and
focused mentoring of the school leader by an experienced LSI consultant, the principal will build
expertise at recognizing rigorous instruction and evidences of student learning.
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A district leadership team has been established that meets all of the conditions of Assurance #1. This
leadership team will support the school’s implementation of TOP, including TOP3 should it be awarded,
by providing project management, monitoring and facilitating implementation of strategies with fidelity
and integrity. This team will provide a direct support system to the school based leadership and ensure
compliance with Assurance #2.

Additionally, Polk's Community Assessment Team (CAT) was established as part of the TOP system of
support. Led by the Superintendent, Deputy Superintendent, and Turnaround Lead, the District-Based
Leadership Team (DBLT) consists of representatives from the following departments and areas:
curriculum and instruction, professional development, human resources, federal program, student
services, transportation, technology, ELL, public relations; community engagement, behavior and
discipline, MTSS, budget, scheduling, data and assessment, school improvement, and the local
bargaining unit. The team was already meeting monthly as a whole and the TOP Implementation Sub-
committee meeting bi-weekly. Assistant Superintendents, Senior Directors, Directors, and other
Executive staff members on the leadership team have assigned staff within their departments to provide
specific assistance and, in some cases, dedicated support to the five schools in TOP.

Polk County School Board has a District Turnaround Lead in place to facilitate and promote the school
improvement transformation and this school will report directly to him. Thus providing a district
governance structure that complies with Assurance #3. The Regional Assistant Superintendent, Tony
Bellamy is the turnaround leader who reports directly to the deputy superintendent. His role and
responsibilities are to implement and monitor a tiered model of clustering schools; coordinate additional
resources and support based on needs of individual schools; oversee funding and deployment of district,
regional, and site-based coaches; coordinate support with Department of Teaching and Learning to
provide additional professional development; implement and monitor a structure for early return of
school-based staff; negotiate with local bargaining organization to create a priority staffing model;
negotiate with local bargaining organization a plan for performance and incentive pay; oversee funding
and implementation of extended learning programs; and assemble and manage Office of School
Improvement staff,

Timely and effective staffing of the school is one of the highest priorities in order to ensure the school
turnaround efforts are successful and that students receive high quality instruction. For this reason the
schools in Comprehensive or Targeted Support have the highest priority for staffing and MOUs are
developed with the teachers’ union to achieve both operational and staffing flexibility

Item 10: Summary of how this model correlates to the strategies and activities listed in the district-managed
turnaround plan submitted in the TOP-2 document.

The District Managed Turnaround model proposed for Kathleen High has been designed in tandem with
the Turnaround Option Plan — Phase 2 development. All stakeholders have been involved in the
development of both plans. The proposed initiatives and activities outlined as part of the TOP-3
application are aligned with and have the sole purpose of achieving the Areas of Focus identified in the
TOP-2 — assessments, instructional programs, differentiated instruction, and school leadership.

Specifically, the partnerships with LSI and USF will provide an accelerated professional learning plan
for both effective leadership and ambitious, rigorous instruction that will transform not only the quality
of teaching in the classroom but the culture of the school into a positive learming environment for
students, faculty and families. The addition of a Student Success Coach will provide an extra resource
person to ensure all students stay on track for promotion and will build connections with families and
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community. Providing a recruitment and retention bonus for the instructional staff will serve as a gesture
of the value and importance of each person’s role at the school. The implementation of the DrumBeat
program will further strengthen the positive and supportive learning environment while the expansion of
field trips and mentoring opportunities for students will enhance their background knowledge and
facilitate their acquisition of new knowledge.

Item 1'1;: Identify and describe the areas of assurance your district has the capacity to sustain after the
Schools of Hope funding expires.

The progression of our work with LSI is deliberately designed as a gradual release model, wherein the
school will develop internal capacity to sustain high quality instructional leadership, teaching and
learning beyond the period of the Schools of Hope grant.

Continuous progress monitoring, evaluation of impact, and strategic implementation of improvements
are planned and expected as the Turnaround initiatives take place during the year. Mid-year and end of
year reflection and data analysis will allow the school and district to determine what initiatives had
successful impact, are still important and relevant to continue at the school or have already achieved
desired impact and are no longer needed. The prioritized strategies to sustain will be identified through
this process and alternate funding sources determined to ensure continued school improvement and
support. When the Schools of Hope funding expires collaborative district-wide budget planning will
identify the funding to continue any strategies prioritized for this school.

Specifically, should the Student Success Coach and Recruitment/Retention bonuses prove to be
initiatives with positive impact and return on investment then Title I School Improvement or Basic
Schoolwide funds may be used to sustain the initiatives.

By submission of this plan, the district verifies that this whole-school transformation model was developed
in consultation with the school’s principal.
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FLORIDA DEPARTMENT QF EDUCATION

BUDGET NARRATIVE FORM
A) Name of Eligible Recipient/Fiscal Agent: The School Board of Polk County, Florida (Kathleen Senior High School)
B) DOE Assigned Project Number:
C) TAPS Number: 18A085
a 2 3 (4 _(& (6) O L] &)}
ALLOWABLE NECESSARY
FTE % ALLOCATED| DOEUSE | REASONABLE | DOE USE
FUNCTION OBJECT ACCOUNT TITLE AND NARRATIVE POSITION AMOUNT to this PROJECT ONLY DOE USE ONLY| ONLY

5100 120 Basic (FEFP K-12)--Clagsroom Teacher ] 1,115,400.00
5100 210 Basic (FEFP K-i2)}—Retirement b} 01,915.24

Basic (FEFP K-12)--Federal Innurance Contributions
e s Act (FICA) 8 B8,781.75
5100 240 Basic (FEFP K-12)—Workers' Compensation 5 6,499.06
5100 130 Basic (FEFP K-12)-Other Certified 3 105,146.00
5100 730 Tuition Reimbursement § 457,500.00
6150 510 Parent Resource Materials end Supplies < 64,905,650

Instructional Staff Training Services--
6400 310 Professional and Technical Services $ 1,386,726.00
5100 330 Basic (FEFP K-12)--Travel $ 115,000.60

Transportation: School Buses for Field Trip
7800 750 Travel $ 45,000.00
5100 230 Basic (FEFP K-12)—Group Insurance 5 14,774.40
5100 516 Supplics 3 112,728.53
5100 644 Cepitalized Equipment; Laptop Computers 3 19,800.00

Instruction and Curriculum Development
5300 330 Services—Travel 5 15,800.00
5100 642 Nor-Capitalized Equipment 5 17.500.00
6100 130 Student Support Services--Other Certified 5 324,580.00
6100 210 Student Support Services—Retirement 3 25,706.72

Student Support Services—Federal Insurance
6160 220 Contributions Act (FICA) 8§ 24,831.36
6100 230 Student Support Services--Group Insurance $ 44,323.20

Student Support Services--Workers'
6100 240 Compensation $ 1,817.66
6150 370 Parental Invelvernent--Communications $ 2,152.00
6400 120 Teacher 3 142,154 40
6150 120 Parental Imvolvement--Clagstoom Teacher 5 63,969.00

Instructional $1aff Training Services--Federal
6400 220 Ingurance Contributions Act (FICA) 5 10,874.82

Instructional $taff Training Services--Workers'
6400 240 -Compensaticn 3 796.06
65150 210 Parental Involvement--Retirement 3 5,066.34

Parental Involvement—Federal Insurance
6150 220 Contributions Act (FICA) 3 4,893.63
6150 240 Parcntal [ivol -Workers' Comp i $ 358.22
6400 510 Supplies: Professional Development 5 4,800.00

D} TOTAL{§  4,304,000.00
DOE 1015~ Print ion - Page 1 of 2 RSO0 MPNTO
VErsion - Page 1 ol
EDUCATION

Tuty 2015
DOE USE ONLY (Programy)

1 certify that the cost for each line item budget category has been evaluated and determined to be allowable, reasonable and necessary as required by Section
216.3475, Florida Statates. Documentation is on file evidencing the methedology used and the conclusions reached.

Printed Name:

Signature:

Title:

Date:

DOE USE ONLY (Grants Management)
1 cenlify that the cost for each line itemn budget category has been evaluated and determined to be allpwahble as required by Section 215.3475, Florida Statutes.

Printed Name:

Signature:

Title:

Date:

DOE 10153 Print version - Page 2 of 2 Foeamitaa ey oy
Tuly 2015 @EQH__C_—:\'.ILI.QJE






Enter the favard in Cell H1 $§  4,304,000.00 Enter Projectad # of $tudents and Teachers Balow by Year Total Budgat s 4,304,000.00
CLEAR ALL DATA fof of
Enter School Nama Balow Uniqua School I # of Stusdents  Teachers/Cassrooms  # of Students  Teach: Classrov nlnll_ng $

Kathlman Saninr High Srbnad S | 531181/ 2152 122 2152 122

YEAR 7 £ !
|
FUNCTION

22 Receutment el RETEINGA Tapaids 3 SZH, A W 5 SI7,70006 595 105540000 1100 1
5100 210 Retirement on Recrutment anid Retentlon Stipends $ 41,793 84 H 41,793 84 (3] 83,587 64 4100 2
5100 220 FICA on Recratmant and Retention Stipends $ £0,359.05 s 40,369 35 G & 80,738 18 7100 2
5100 240 Woriker's © on Recr and Stipends 5 2,955 12 3 2,55512 03 5,910 24 100 2
bkl 13p Salanes Student Success Coach H 52,573 00 ] 5257300 03 105,346 08 ' 100 1
5100 210 Retirement for Student Succass Coach $ 4,163 78 $ 4,163 78 us 8327 54 1060 ?
aiim 720 FCAfot Student Surcess Coach 5 40088 ] 4,02183 L £,042 64 5150
5100 240 Worker's Compensation for Student Sutcess Coach s 204 41 3 294 41 o8 chY 8, (e i
Lifi 120 Shpents for Piofassenal Davelopmant for UNSAT and Nl teachers % 35,000 50 H 30,600 50 oS 60,000 07 3100 3
5100 730 Tuttion Reimbursement Education Cohort at USF $ 343,125 00 L 11437500 [ 457,500 01 200 7
6150 514 Parent Resource Room Mazevials and Supplres 5 35,900 00 5 25,005 650 435 64,505 6i 3100 2

Contracted Sennces Curricaium Alignment Marzana LSI - ELA and Math, LSI
8400 31p Teacher Traming, L5! Leadership Traiung I 920,356 60 $ 309,750 0 0% 121900000 100
5100 330 Fefd Tnps Student Adrivssions 13 &0,000 GO H 55,600 00 ns 115,000 041 11100 &
7800 740 Transportation School Ruses for Field Tnp Travel 4 25,000.00 5 20,060 00 0n s 45,000 &) 11300 3
5100 230 Lie Insurance for Student Suecess Coaches s 1920 3 g L | 33 40 100 ]
5100 730 Health Insurance for Student Success Coaches i1 7,368 00 1 736800 ns 14,736 00 1100 1
5100 510 Supplin | 62,728 53 5 56,000 60 04 112,728 5 100 z
e Laptep C for secess Coaches, Socal

5100 644 Worker, Connsefor, Psycholigst s 10,800 00 5 0% 1080000 100 2
=T 330 In-County Travel 5 750000 5 T S i 1soesor [l %
5400 310 €ontracted Sennces DRUMBEAT 3 Day Training $ 2,998.00 5 15 14,580 0O 13 55 14,990 00 1100 1]
5100 642 Drums for DRUMBEAT Pragram 550071 of three drums 5 50360 s 5 17,500 G0 $ 35 5 17.500 G¢ 150 3
6100 13p Salarres Socal Worker 5 52,573 00 ] 52,57300 [ ) 205,146 00 =400 1
wm 2]p Retrement Social Worker H 416378 & 4,153 78 L] 232736 w150 1
6100 220 Social Secunty Soal Worker $ 4,021 83 $ 402183 0 8,143.66 400 I;
&100 230 Haaith Insurance Soom Worksr E 736890 E TG - [ 147I6E0 400 - |
6100 230 Life Insurance Sacial Waorker 5 1520 5 1920 (18- 3840 k150 21
B10D 13G Salares Colleme Career Courseinr 5 52,573 00 5 52573 00 s 135,145 0 §150 22
6160 210 Retirement College Career Counselor H 4,163 78 H 4.163.78 0% B3275u EL50 24
L 270 Setwsl Secunity College Career Counsaior 3 4,071 83 $ 4028 B3 [ 0B E) 1100 51
100 230 Health Insurance College Career Counselor i 7,368 00 § 7,368 00 ] 14,736 01
6100 230 Life inturance College Caseer Counsaiar i bLE.] 3 1920 B3 k-2
6100 24p Warker's Compensation Social Woikeré College Career Counselor H 588 82 3 588 82 05 1,177 6
6103 13g Salary School Peychologst 3 57,1450 5 57.134 00 05 114,288 00
6100 210 Retirement Scheol Psycholngist 13 4,525 30 3 4,525 80 a8 9,051 &1
&100 220 Socil Secunty Schoct Psychologist 1 437551 5 43752 b5 874300
6100 230 Health Insurance Scheml Peychologist $ 7.368 00 H 7.368 00 [ ) 14,736 071
100 23 Lfe Insucance School Psychologist s 520 5 192 58 E T
6160 240 Worker's Compensatioh’ School Psychalogist E3 32001 & 32001 035 5400
5150 370 Postage for Parent and Communnty Engagement § LO76D0 3 1,076 08 3% 215200
6400 120 Stpends for Teachers - Summer PD 5 94,769 60 H 47,384 80 [ 142,154 40
BT 120 Stipends for Tanchers - Parent Nights $ £2,64600 ¥ 21,323 00 o5 £1,969 6|
wall 220 FICA on Summer PD Stipends $ 7,243 88 $ 3,62494 o s 10,874 8;
5400 240 Warker's Compensation on Summer P& Stpends g 53071 5 26535 L TIEH
5150 2to Retnementon Sopends for Parent Kights. s 337756 s 1,698 78 (Th8 1 5,066 34
FTTe e 220 HILA on Shpends for Parent Nights 1 326242 s 163121 os 455367
6150 a0 Worker's Compensatian on Stpends for Parent Nights 13 238 82 3 119 40 0§ 358 22
6100 510 Suppiles for Professional Development 1 250000 3 2,300 02 a5 480050
BAL) amn Teachers for Devel 1 66,368 00 5 66,368 00 0 & 132.736.00







