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District-Managed Turnaround Plan—Step 2 (TOP-2)
BN

The purpose of this document is to guide districts to develop a plan for implementation of a district-managed
turnaround plan. The district shall provide the Department with the plan for approval by the State Board of
Education (SBE).

Di¥ecionSRS i .
Districts shall complete this Step 2 form for each school that is required to implement a district-managed
turnaround plan. This completed form must be signed by the superintendent or authorized representative and
emailed to BSI@fldoe.org no later than October 1. The subject line of the email must include district name,
school name and TOP-2.

S G B R R

In the box below identify the name and MSID number of the school that will be supported through the district-
managed turnaround plan.

School Name/ MSID Number

Gulfport Montessori Elementary / 1691

The district is responsible for documenting a needs assessment that uses quantitative and qualitative data to
identify the needs of the school system, including needs identified by families and the community.

The summary of the needs assessment results must address points of strength and opportunities for growth in
the school system (at both the district and school level) in each of these three domains:

1. Accountable and Shared Leadership
2. Standards-based Instruction and Learning (for student and adult learners)
3. Positive Culture and Environment

In the box below, describe the methodology used for the needs assessment, including 3-year data trends from
the state, district. and school levels. Include a review of all strategies to determine which are improving the
school and should be reinforced or supplemented, as well as which strategies are not resulting in improvement.
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District-Managed Turnaround Plan—Step 2 (TOP-2)

Introduction:

Pinellas County Schools is committed to academic excellence in creating the highest possible performance
outcomes for the students at Gulfport Montessori Elementary School. As such, the district has conducted
an extensive analysis of the supports and interventions in place at Gulfport Montessori as part of its annual
review of student performance data and the district’s commitment to continuous improvement. This
review includes a longitudinal analysis of the interventions in place presently, as well as those piloted and
modified at the school over the past five years.

A district team met with the school leadership team and the Community Assessment Team to review
schooldata, determine causes related to the school’s growth areas, and make recommendations for
improvement. A full rendering of our analysis and the substantive conclusions are offered via this
document and are specific to the unique opportunities and challenges at Gulfport Montessori related to

the following domains:

e Accountable and Shared Leadership
e Standards-based Instruction and Learning (for student and adult learners)
e Positive Culture and Environment

Gulfport Montessori Elementary is part of an ongoing, research evaluation to identify and build upon the
strengths at the school and to isolate growth opportunities in pursuit of academic excellence for all
children. To better inform and validate the ongoing initiatives at the school, the district has contracted for
2019-20 with a national research team to provide further insights into current strengths and growth steps.
As such, the district has been proactive in creating a robust, evidenced-based model for school turnaround
and to champion innovative solutions specific to this school’s population and community.

Pinellas County Schools is fully committed to supporting Gulfport Montessori as part of its differentiated
system of supports for schools. The district’s tiered-support model continues to evolve and mature as data
are reviewed and best practices are identified. Based upon our analyses of the school’s contemporary
trends, we have concluded that the best solution in supporting Gulfport Montessori is to build upon the
successes already in place via the district’s Transformation Zone, and supplement those with additional
resources in light of findings of this needs assessment. It should be noted that nearly half of the students at
Gulfport are in the Montessori magnet program, which is open to both zoned and non-zoned students. This
unique approach provides great flexibility in meeting children where they are, with a focus on hands-on,
didactic materials and an inquiry-based approach.

The district is proud of its successful history of school improvement, and we recognize that our efforts at
Gulfport Montessori must be executed and monitored even tighter to sustain the school’s continuous
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instructional and leadership growth. As evidenced by the district’s steady drop in D and F schools, the
district’s Transformation Zone has a strong record for supporting schools in turnaround and the assignment
of Gulfport to the intensive supports provide within the zone ensures that improvement will continue. We
believe that the actions outlined in this Turnaround Option Plan will advance the school beyond the
minimum standards to attain a grade of C and provide lasting success moving forward.

Gulfport Montessori Elementary: Summary of key strategies / interventions

Robust supports already in place:

e Dedicated support from the district’s Transformation Zone team, including bi-weekly visits
to the school, review of lesson plans, classroom walkthroughs, and analysis of assessment
data.

e Extended Learning Programs funded by the district and community partners. This includes a
partnership with the Juvenile Welfare Board to support Promise Time, an after-school program
that provides students with quality reading and mathematics instruction.

e Recruitment / retention / and school performance salary packages (up to $25,000 additional
pay).

e Hiring and recruitment advantages outside of the teacher contract that are provided to schools
(e.g., the ability to hire outside of the contractual transfer window, unique job fairs, etc.).

e Full-time, embedded instructional coaches and lesson-planning support (ELA, Math, Science and
MTSS).

e Additional paraprofessionals and teacher interventionists to support instruction and small-
group intervention.

e Additional support services personnel (full-time psychologist, full-time social worker, and
counselor).

e Asix-week Summer Bridge program, including field experiences, for intervention and
enrichment. The program is designed to reduce the summer slide in reading, mathematics
and science and excitestudents about future learning opportunities.

e Gifted screening for every student in the school to support increased identification of
minority students eligible for gifted services.

e Family engagement training and related “linked to learning” workshops based on the work
of Dr. Karen Mapp / Harvard University.

Additional supports planned for 2019-20:

e A new principal with turnaround experience and a track record of strong academic gains at a
nearby Title 1 school. One-on-one coaching of the new principal provided by the district’s Chief

Transformation Officer.
e Additional personnel to assist with the school’s ELL and ESE students and to impact smaller class

sizes.
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e District assignment of its most effective Instructional Staff Developers in ELA, Math and Science to
provide the embedded coaches at Gulfport Montessori with weekly support (coaching the

coaches).

e Weekly support from the Transformation Zone Literacy Coach, ESE Specialist, and District Math
Specialist as needed.

e Use of the iReady intervention curriculum for ELA and Math after a review of student “gains”
showed that additional resources were needed.

e Supplemental support for students through the use of strategies from (AVID) Advancement Via
Individual Determination to build successful academic habits. Selected teachers attended the AVID
summer institute to learn the latest in AVID methodologies and strategies to successfully
implement the program.

e A new partnership with Achievement Network to provide on-site training to the instructional
coaches and teachers specific to the instructional shifts required by the Florida standards.

e Support from the Cambio Group in working closely with the site-based equity teaching team to
support the implementation of equitable learning initiatives. This includes a thorough examination
of current culturally proficient and culturally responsive teaching research and practices and self-
reflection of personal cultural knowledge and awareness.

e Additional support for the ESE program to ensure early interventions and accommodations are
being met with fidelity.

Pinellas County Schools / Key Strategies Overview

As part of the district’s innovative approaches to school turnaround, Superintendent Michael A. Grego
and the Pinellas County School Board have invested in an ambitious support structure that provides for an
increasing number of strategies and interventions to support schools based upon their unique needs. It
should be noted that Pinellas County Schools has a long history of taking aggressive and proactive
approaches in supporting our most struggling schools. The district has exited many schools from
turnaround status, which is a testament to our School Board’s willingness to do “whatever it takes” to
ensure student achievement for all.

In response to the state’s call for bold, innovative approaches to school turnaround, Pinellas County
Schools has dramatically and exponentially invested in our most struggling schools each year. The district’s
model of tiered supports is designed to increase resources annually in response to each school’s needs and
then differentiate the manner and degree that the interventions are provided. The proactive nature of
these efforts is yet another example of our district’s commitment to being a state leader in creative and
effective school turnaround solutions.

The structure for the district’s support for schools is as follows:

1. Continuous feedback on the elements of excellent instruction is provided through the
Transformation Zone site visits. Pinellas County Schools has established a unified
definition of excellent instruction that outlines what students, teachers, and leaders do in
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meeting highinstructional standards. These expectations are continually monitored
through instructional rounds and site visits.

2. Adistrict Multi-Tiered System of Support is in place that outlines interventions, processes,
and progress measures that are unique to each school’s needs. Additionally, the district has
established an ongoing developmental, research evaluation of our turnaround initiatives
and all of the strategies and interventions in place to support learning. A weekly meeting of
the district’s executive leadership is in place to monitor these interventions and their
impact on schools.

3. A dedicated Transformation Zone team is on-site in our turnaround schools to provide a
series of intensive supports and coaching to our teachers and leaders. This team is led by
our Chief Transformation Officer, Ms. Nikita Reed, whose reputation and track record on
school turnaround is much-acclaimed and impressive. Ms. Reed and her team have full
authority to coordinate with the Superintendent and Teaching and Learning Division to
provide real-time solutions to the school with great efficiency in removing any barriers
related to academics, staffing, operations, and culture and climate needs.

Needs Assessment / Measures / Summary:

A thorough data review has informed every aspect of this plan and is connected to a number of
ongoing monitoring systems and supports in place at Gulfport Montessori to ensure alignment to the
domains below:

1. Accountable and Shared Leadership
2. Standards-Based Instruction and Learning (for student and adult learners)
3. Positive Culture and Environment

PCS /

Definition of Excellent

Instruction Leaders are:

Teachers are: e Setting goals and developing
eBuilding intentional plans to actionable plans, aligning resources,

Students are: ensure delivery of standards-based and monitoring data around learning
*Cognitively engaged in instruction * Building a positive culture and
rigorous, standards-based eGradually releasing climate by being visible and
content responsibility of learning supportive, and via feedback and
*Empowered to take eProviding feedback about the coaching to teachers
ownership of their learning learning « Empowering teacher growth
*Demonstrating eProviding multiple ways to through PLCs, collaboration, and
understanding of learning assess learning distributed leadership

[Pinellas County] — Page 6
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Summary conclusions related to continuous growth at Gulfport Montessori Elementary:

The district’s comprehensive data review provides evidence that the district’s turnaround model has
contributedto increases at Gulfport Montessori, even though the school grade remained a D in 2018-
19.

e Gulfport Montessori received a C grade two years ago after having been a D previously. This
provides us strong evidence that the school can attain a C or higher again and (with proper
support) maintain a satisfactory school grade moving forward.

e Toincrease achievement and secure an improved school grade, our primary conclusions
reached through our data review are as follows:

o The school showed slight decreases overall from 2018 to 2019 in FSA proficiency and
gains, though positive trends were evident in 3'¢ and 4'h grades (both ELA-Reading and
Math). The school’s 3" grade Reading proficiency improved by 4 percentage points and
its 4'h grade ELA improved by one percentage point. In fact, within the ELA strands
measured on the FSA, the writing scores at Gulfport improved sufficiently as a result of
unique interventions in place at the school. Those same solutions will be employed for
the reading strands in 2019-20. In math, 3" grade proficiency remained the same,
though 4" grade improved by 6 percentage points to its highest point in several years
(see table below). These data provide strong evidence that school interventions are
having a positive impact and the school is likely to reach a C grade in 2019-20.

o To ensure continued growth at Gulfport, the district has installed a new principal with a
proven track records of success. The school’s principal is arriving from Pinellas Park
Elementary School, a Title 1 school in Pinellas County. Pinellas Park increased its grade
from a D to a C grade under the principal’s leadership. This includes double-digit
increases (10+ points) in math proficiency, science proficiency, math gains, and ELA

gains.

o The principal is well-known as a dedicated curriculum leader who has partnered with her
teachers in unpacking the standards and using materials and assessments tailored to the
unique population of the students at her schools.

o The biggest drop in scores for Gulfport from two years ago (when the school had a C grade)
is found in the ELA and Math learning gains for students in the bottom quartile (L25). It
should be noted that there are fewer than 50 students in the L25 cell at Gulfport and
percentages can fluctuate based on the performance of a few students. With this in mind,
the school has put a dedicated plan in place to identify, support, and monitor each child in

the bottom quartile individually.
=¥ T — - R - FLORIDA DEPARTMENT OF
[Pinellas County] — Page 7 RN




District-Managed Turnaround Plan—Step 2 (TOP-2)

o Insupport of increased learning gains, the school has employed improved intervention
protocols that are better aligned to core instruction and bi-weekly assessments to

measure student progress.

o The district has also provided two supplemental classroom teachers to lower the
teacher-pupil ratio beyond the class size requirement and provide focused support for
English Language Learners, ESE students, and students needing Tier 2 and Tier 3
interventions.

o Achallenge at Gulfport has been a large turnover of its teaching staff over the past three
years. That has contributed to some instability since the school last had a C grade. Since
the hiring of the new principal, staff stability has improved. Of the school’s 47 teachers
who ended last school year, 44 returned for the 2019-20 school year (a 94% rate).

o The school has seen a decrease in its science scores and the district has provided the
school with a full time Science Coach/lab teacher. An intentional science action plan is in
place to focus on 3™ and 4'" grade Science Standards based upon a recent 51" grade
Science diagnostic.

o The district has invested in Reading Recovery at Gulfport as a promising, new
intervention for at-risk readers in first grade.

o The district’s Transformation Zone team has also increased its visits to the school to
support the implementation of improved Tier 1 processes and “conditions for learning,”
which have already shown improvement with new leadership in place.

e Table 1. School Performance Trends / Returning Students / Gulfport Montessori Elementary School

Gulfport ES / Change in 3rd and 4th Grade Proficiency /
Returning Students for School Year 2019-20

43 43
40
4
32 -
2
' I 26 | I

3rd Grade Reading 4th Grade ELA 3rd Grade Math 4th Grade Math

50
45
40
35
3
2
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NEEDS ASSESSMENT METHODOLOGY

Pinellas County Schools has conducted an extensive analysis of Gulfport Montessori Elementary as
part its annual review of student performance data and the district’s commitment to continuous
improvement. Specifically, the district has established an ongoing developmental, research evaluation of
our turnaround initiatives and all of the strategies and interventions in place to support learning. The
evaluation design is collaborative and involves mixed methods—both quantitative and qualitative. This
allows for triangulation of information sources, and to provide a more in-depth understanding of our

turnaround efforts as well as the strength and fidelity of implementation.

The recommendations provided for Gulfport Montessori are aligned to a recurring set of best
practices and recommendations that have been revisited during the past three years. It is important to note
as well that the data for Gulfport are evolving as new assessment and observational data are reviewed. For
this reason, the Transformation Zone team meets each Monday with our Superintendent of Schools and key

district leaders to remain nimble and actionable in their supports.

In reaching conclusions specific to Gulfport and its needs for 2019-20, the Transformation Zone team
employed both a resource and gap analysis methodology in the development of a whole-school
transformation plan for the school. The components of the five-step needs assessment process are

described below.

1. Review of Areas of Assurance- The needs assessment process commenced with a review of the areas
of assurance outlined by the state. Each area of assurance was examined through the lens of our
District Strategic Plan and Bridging the Gap Plan, which provide a framework for academic excellence
and closing of achievement gaps through evidence-based, equitable educational practices. The
guiding question for this review was, “What is the district’s capacity and commitment to support the
implementation of a whole-school transformation model?”

2. Review and Analysis of Pertinent School Data- After making a determination of district capacity and
commitment for implementation of a whole-school transformation model, a critical review and
analysis of pertinent school data was conducted. Both qualitative and quantitative measures were
examined, with the goal of creating a comprehensive school profile. The guiding question for this
review was, “What are the current school conditions for teaching, learning, and achievement?”

S S ————— —— FLORIDA DEPARTMENT OF
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3. Resource Analysis and Asset Mapping- Subsequent to the review and analysis of pertinent school
data, the existing assets and resources at Gulfport Montessori Elementary were identified. This
process was informed by goals, strategies, and resources outlined in the School Improvement Plan,
Title | Schoolwide Plan, and Turnaround Option (TOP-2) Plan. The guiding questions for this strategic
analysis were, “What is the school’s current capacity to effectively implement a whole-school
transformation model? What supports are already in place?”

4. Gap Analysis- Armed with information about existing assets at the school, an objective analysis was
made to identify remaining gaps in resources and supports. Consideration was given to current
federal, state, and local resources. The guiding questions for this analysis were, “What needs have
not been adequately addressed by existing resources? How will additional resources address
remaining gaps or augment existing supports to maximize the return on investment, without
duplicating efforts?”

5. Identification of High Yield Practices and Programs- The final step in the needs assessment process
was the identification of evidence-based, high yield practices and programs to address remaining
gaps or enhance and extend existing resources. The guiding question was, “What practices and
programs will maximize our capacity to effectively implement a whole-school transformation model,
based on this needs assessment?”

The district also reviewed the results from the AdvancED survey conducted at Gulfport Montessori. The 360-
degree survey of school staff, students, and parents support conclusions related to school environment,
leadership capacity, and family engagement. District leaders also met with the principal and with the
Community Assessment Team to review school performance data, determine causes for the school’s

performance, and make recommendations for school improvement.

3-YEAR DATA TRENDS

A core component of our needs assessment process is an analytical review of 3-year data trends for student
achievement. In 2018-19, Gulfport Montessori’s overall school grade points and proficiency rates dropped
for ELA, Math, and Science. Additionally, the school saw significant drops in students making learning gains,

especially among those students in the bottom quartile (L25).

Gulfport Montessori had previously shown steady improvement in gains so that must be a primary area of

focus for the school to meet and sustain its goal of a C grade or higher.
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Three-year data trends are summarized in the tables below.

Tables 3 and 4. School Grade Trends / Gulfport Montessori Elementary School

Total % of Grade

Gulfport

ELA /
Reading

Math

Science

Points

Total

Earned Possible

Elementary

Points

2019 Proficiency 29 36 23 241 34 D
Gains 39 427142 | 43
AT ST 58] S ATETRE| E1525
2018 Proficiency 31 38 39 262 37 D
Gains 37 | 28 | 46 | 43
ALL | L25 | ALL | L25
2017 Proficiency 34 39 28 302 43 C
Gains 45 | 5E =51 1 54
ALL .| 25 | ALL | L25
CHANGE in Students Scoring Proficient / ELA MATH SCI
3-Year TREND / All Grades x 3 3

MATH MATH
Gulfport Elementary Gains L25
2019 29 39 27 36 42 43 25 241 34 D D (o 77.6 100
2018 31 37 28 38 46 43 39 262 37 D C 77.3 100
2017 34 45 51 39 51 54 28 302 43 C 74.2 100
-5 -6 -24 -3 -9 -11 -3 -61
3-Year TREND
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N |

ANALYSIS OF EXISTING STRATEGIES

An analysis of 3-year data trends led district and school leaders to reflect on existing strategies and the
extent of their effectiveness. This reflection included identification of potential barriers to their efficacy.
Below is a description of strategies that have been implemented, including a summary of their impact on
school improvement.

Strategy 1: Provide support for rigorous, standards-based instruction.

Professional development is provided for all teachers on the Marzano instructional framework and
the high-yield strategies for improving learning through increased rigor. On-site instructional
coaches, including “Just in Time” coaches who remain on call as needed, provide embedded
supports for teachers in standards-based planning and instruction. Regular classroom observations
are conducted by district staff, with feedback aligned to the LSI Rigorwalk. This process in Pinellas
County is referred to as the Instructional Support Model (ISM). Weekly visits are also conducted by
the Transformation Zone team, with specific feedback to school leaders and instructional coaches on
best practices for conducting instructional walkthroughs and providing meaningful feedback to
teachers.

This strategy is evidenced-based and critical to the school’s success, though our analysis shows that
not all classrooms are adequately teaching to the rigor and complexity of the standard. Some ways
that the district is addressing this is to partner with the Achievement Network to train the school’s
coaches and teachers on how to improve instruction specific to text and task complexity and the
instructional shifts.

The district’s Transformation Zone team is also partnering with Gulfport in providing targeted, on-
site coaching to school leaders in implementing strong Tier 1 processes and maximizing conditions
for learning. Additionally, the Transformation Zone team has increased its level and depth of support
for Gulfport specific to increasing academic rigor, including visiting the school bi-weekly, and
systemically improving instruction via the process outlined below.

Additional instructional supports specific to Gulfport Montessori:

* Instructional walkthroughs (observations) weekly by Transformation Zone director and reflection left
with regards to focus areas. Teacher/principal/coach agree and then review to ensure purposeful
and focused follow-up visit.

* Instructional coaches and teachers work together to correct and put standards/complexity in place.
Reviewed upon next visit to ensure that complexity is visible.

* Lesson plans are forwarded via email or Planbook access provided to Transformation Zone team.
Instructional coach completes walkthrough with director.

+ Walkthroughs and grade level meetings are held to collaborate with regards to DOK levels and
opportunities to “think” for students (coaches model, if needed).

FLORIDA DEPARTMENT OF
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Strategy 2: Provide additional learning time for core instruction.

A review of the outcomes data and classroom observation metrics show learning gains were not
found across the board among many students. In response, the district has better aligned this
classroom intervention time and has added the iReady intervention curriculum in support of
improved ELA and Math results.

The district also added additional paraprofessionals at Gulfport Montessori who are academically
focused and trained to support student growth. The school is dedicated to strengthening the core
academic program by assigning paraprofessionals and other instructional support personnel to
provide timely, additional assistance for students and utilization of supplemental, research-based
instructional materials.

Strategy 3: Provide timely, additional assistance for students not meeting standards beyond the
instructional day.

Increased extended learning budgets and programs are in place, including a Summer Bridge Program
to address summer learning loss. Gulfport Montessori also increases learning time with a partnership
with 21t Century Learning, where students not only receive assistance with core curriculum but also
engage in Project-Based Learning Activities.

This is another best practice that the district remains committed to. Our data review shows that the
district’s Promise Time intervention at Gulfport Montessori is supporting student growth and that
the Summer Bridge program is addressing summer learning loss. The Promise Time initiative focuses
on the acceleration, achievement, and advancement of academic performance for students in the
district’s Title | elementary schools. Participating students have weekly access to small group
tutoring and the online iReady curriculum for reading and mathematics. In addition, enrichment
overlays are provided through a variety of asset and interest-based club activities.

Strategy 4: Provide resources and supports to recruit and retain highly effective teachers and
school leaders.

Recruitment, retention, and school performance pay bonuses are provided.

Our data review shows that an increasing number of veteran teachers were hired at Gulfport
Montessori for 2019-20, though it is not clear as of yet whether these financial incentives were key
drivers. Since the hiring of the new principal this summer, staff stability has improved. Of the
school’s 47 teachers who ended last school year, 44 returned for the 2019-20 school year (a 94%
rate). As well, the school was intentional in carefully reviewing its state-issued VAM data by teacher
in making critical instructional placement decisions for 2019-20.

Strategy 5: Provide resources to support students’ social-emotional wellbeing and remove barriers
to learning in school.
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Additional support services personnel have been allocated to support the safety and security needs
of children and support increased instructional time (e.g., psychologist, social worker,
paraprofessionals). Extensive training has been provided in Positive Behavioral Intervention and
Supports (PBIS). Additional paraprofessionals have been assigned to elementary classrooms to serve
as “teaching partners,” per each school’s needs (supports increased learning and improved
engagement). Monthly training has been provided for school leaders in restorative practices and
discipline disparity.

Real-time data are made available daily to school leadership teams, including:

e Student Attendance (daily attendance rate, percentage of students missing 10% or more
days, etc.).

e Student Discipline (referrals by type, out-of-school suspensions, in-school suspensions, and
discipline disparity data).

e Early Warning Indicators (students with excessive referrals, excessive absences, F grades or
low test scores).

e Students At-Risk (student-by-student alerts for meeting multiple risk factors — color-coded by
red / yellow / green).

e Student Assessment data (FSA, MAP, Running Record, etc.).

Our analysis shows that the students who are most in need at the school (Tier 3) may require
additional social-emotional supports than were provided in previous years. The district already
provides additional support services personnel (full-time psychologist and full-time social worker),
with related wrap-around services at no cost to families in need.

The district is going to supplement these efforts in 2018-19 by hiring an MTSS coach to narrow the
focus on students in Tier 3 and to track specific interventions tied to their unique needs, as well as
the hiring of additional teacher units to reduce class size.

Strategy 6: Provide dedicated, comprehensive support for school staff to effectively implement
evidence-based principles and practices of school transformation.

Daily support for teachers and school leaders is provided by the district Transformation Zone team
and Learning Specialists. Ongoing training is provided in school turnaround strategies, restorative
practices and equity pedagogy in schools. Quarterly data chats are held with district leadership team
to discuss progress monitoring metrics.

Data in support of this strategy is not yet clear, as the equity and turnaround strategies are still in
the early implementation stages. To accelerate this work, the district has provided training to a
cross-functional equity team at the school, including a certified trainer in restorative practices
(certified by the International Institute on Restorative Practices). The school principal also took part
in the recent cohort of the New Leaders training program, which included face-to-face and on-site
training in turnaround competencies as well as leadership walks at other schools.
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