2016 Template - Turnaround Option Plan (TOP) - Phases 1 and 2 Hillsborough
This is a paper form generated to satisfy the requirements of Form TOP-1 and Form TOP-2, incorporated by reference in 6A-1.099811, F.A.C. (December 2014)

Part I: Schools to Be Supported

Pursuant to section 1008.33, Florida Statutes (F.S.), and Rule 6A-1.099811, F.A.C., the district shall submit a Turnaround Option Plan for the school(s) required
to plan for turnaround in 2015-16.

Item 1: In the box below, list the full name and Master School Identification (MSID) number for each school to be supported through the district’s
turnaround plan.

District: Hillsborough 29

Schools: Lockhart Elementary 0962, Potter Elementary 3521, Gibsonton Elementary 1601, Mort Elementary 3121, Memorial Middle 2882
and Van Buren Middle 0682

Part I1: Stakeholder Engagement
A. Community Assessment Team

Pursuant to section 1008.345, F.S., the district shall recruit representatives of the community, including the RED, parents, educators, local government and
business representatives, and community activists, to establish a Community Assessment Team (CAT) to review performance data in schools earning a grade
of F or three consecutive grades of D. Note: The CAT is a districtwide initiative; a School Advisory Council (SAC) cannot replace a CAT.

Item 2: The district shall use the 2016-17 DIAP, Section 1.B.2, to describe the role of the CAT in reviewing school performance data,
determining causes for low performance and making recommendations for school improvement.

B. Turnaround Option Selection Process

Item 3: The district shall use the 2016-17 DIAP, Section 1.B.2, to describe efforts to engage and involve stakeholders (including feeder patterns)
in the turnaround option selection process, including, but not limited to, providing evidence of parent meetings held at times and locations
convenient for parents or guardians.

Part I11: Turnaround Option Selection

Pursuant to section 1008.33, F.S., the district shall select a turnaround option to implement in the next full school year should the district be required to implement
based on the 2016 school grade.

A. Needs Assessment
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The district shall review each school's performance trend data and qualitative information, such as data collected through school visits, surveys and
interviews, to develop a plan to address the greatest areas of need across the following domains: Effective Leadership, Public and Collaborative Teaching,
Ambitious Instruction and Learning, Safe and Supportive Environment, and Family and Community Engagement.

Item 4: Describe the needs assessment methodology used by the district and provide a brief summary of the results in the box below.

The methodology utilized to determine the needs of the schools listed above involved a thorough analysis and synthesis of multiple data points
over multiple years. Data points included: student achievement, early warning systems, faculty evaluations, observations, stakeholder surveys,
and input from the Community Assessment Team. The Principal, Area Superintendent, Director of School Improvement, and Superintendent
analyzed these data points. The results are summarized across the five domains of effective schools as specified by Florida’s School
Improvement Plan: Effective Leadership, Public and Collaborative Teaching, Ambitious Instruction, Safe and Supportive Environment, and
Family and Community Engagement. The surveys included in the analysis are the Teaching Empowering Leading and Learning Survey
(TELL) and the School Climate and Perception Survey (SCP). The TELL survey is completed by teachers, and has been used for the past three
years. Results are reported in the composite areas of time, facilities and resources, community support and involvement, managing student
conduct, teacher leadership, school leadership, professional development, and instructional practices and support. Results are also reported by
individual item. The SCP survey is completed by students, parents, and school-based support staff, and has been actively archived for the past
eight years. Results are reported in the composite areas of the principal, the work environment, and the students. Results are also reported by
individual item. Use of these two surveys has been consistent and stable over several years, allowing us to compare results from year to year
and plan accordingly.
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Lockhart Elementary
Effective Leadership- The current principal was appointed to Lockhart on July 1, 2015. One Assistant Principal was appointed September 2,
2013, and the second Assistant Principal was appointed November 9, 2015.

2015 2016
School Leadership * 88% 94.7%
My principal cares about me ** 94% 94%
My principal is an effective leader ** 94% 83%
Public and Collaborative Teaching-
2015 2016
Teacher Leadership* 80.1% 92.2%
Professional Development * 84.8% 91.0%
Time (for collaboration, planning, and instruction)* 63.5% 74.3%
Ambitious Instruction
2015 2016
1% Gr Reading (SAT-10) 37 Percentile Avg | 38 Percentile Avg
1t Gr Math (SAT-10) 37 Percentile Avg | 39 Percentile Avg
2" Gr Reading (SAT-10) 25 Percentile Avg | 26 Percentile Avg
2" Gr Math (SAT-10) 32 Percentile Avg | 34 Percentile Avg
3"Y Gr Reading Comp (SAT-10) 29 Percentile Avg | 41 Percentile Avg
3" Gr FSAELA 26% 3+ 41% 3+
3" Gr FSA Math 12% 3+ 37% 3+
4" Gr FSAELA 40% 3+ 34% 3+
4" Gr FSA Math 40% 3+ 36% 3+
5" Gr FSAELA 39% 3+ 31% 3+
5™ Gr FSA Math 28% 3+ 30% 3+
5" Gr SSA Science 41% 3+ 29% 3+
Instructional Practices and Support * 80.5% 84.5%
Teacher Evaluation Data-2016 Observation
Requires Progressing | Accomplished | Exemplary
Action
Domain 1: Planning & Preparation | 0% 16% 82% 2%
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Domain 2: The Classroom 2% 10% 87% 1%
Environment
Domain 3: Instruction 0% 32% 67% 0%
Domain 4: Professional 3% 0% 94% 3%
Responsibilities
Safe and Supportive Environment
2015 2016
Attendance Rate 95.69% 94.75%
% of Students 90%+ Attendance 90.76% 83.12%
% of Students with 1+ Suspensions 9.81% 9.72%
Number of Students Incidents 299 299
Managing Student Conduct* 63.9% 69.3%
I have a mentor or someone who helps me n/a 77.0%
succeed**
Family and Community Engagement
2015 2016
The school is supported by the community** 79.0% 76.0%
The school informs families about community 89.0% 76.0%
resources (e.g., after school programs, crisis
support, tutoring, social services)**
Students are encouraged to participate in school | 86.0% 83.0%
and community events**
Overall Community Support & Involvement* 69.4% 85.7%

*Teaching Empowering Leading and Learning Survey

**School Climate and Perception Survey
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Potter Elementary
Effective Leadership- The current principal was appointed to Potter on April 25, 2016. One Assistant Principal was appointed February 4, 2014
and the second Assistant Principal was appointed on June 13, 2016.

2015 2016
School Leadership * 66% 62.9%
My principal cares about me ** 71% 80%
My principal is an effective leader ** 64% 79%
Public and Collaborative Teaching
2015 2016
Teacher Leadership * 63.4% 59.1%
Professional Development * 80.6% 66.8%
Time (for collaboration, planning, and instruction) * 50.6% 46.5%
Ambitious Instruction
2015 2016

1% Gr Reading (SAT-10)

28 Percentile Avg

20 Percentile Avg

1% Gr Math (SAT-10)

32 Percentile Avg

22 Percentile Avg

2" Gr Reading (SAT-10)

20 Percentile Avg

18 Percentile Avg

2"4 Gr Math (SAT-10)

21 Percentile Avg

22 Percentile Avg

3"Y Gr Reading Comp (SAT-10)

28 Percentile Avg

30 Percentile Avg

34 Gr FSA ELA 22% 3+ 23% 3+
34 Gr FSA Math 19% 3+ 18% 3+
4" Gr FSA ELA 18% 3+ 17% 3+
4™ Gr FSA Math 19% 3+ 18% 3+
50" Gr FSA ELA 14% 3+ 11% 3+
5" Gr FSA Math 20% 3+ 11% 3+
5" Gr SSA Science 13% 3+ 13% 3+
Instructional Practices and Support * 80.1% 74.8%

Teacher Evaluation Data-2016 Observation

Requires Progressing | Accomplished | Exemplary
Action
Domain 1: Planning & Preparation | 0% 19% 81% 0%
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This is a paper form generated to satisfy the requirements of Form TOP-1 and Form TOP-2, incorporated by reference in 6A-1.099811, F.A.C. (December 2014)

Domain 2: The Classroom 1% 20% 7% 2%
Environment
Domain 3: Instruction 3% 46% 51% 0%
Domain 4: Professional 0% 6% 94% 0%
Responsibilities
Safe and Supportive Environment
2015 2016
Attendance Rate 92.76% 92.34%
% of Students 90%+ Attendance 78.53% 71.64%
% of Students with 1+ Suspensions 15.40% 11.50%
Number of Students Incidents 265 306
Managing Student Conduct* 51.4% 53.4%
I have a mentor or someone who helps me n/a 77.0%
succeed**
*Teaching Empowering Leading and Learning Survey
**School Climate and Perception Survey
Family and Community Engagement
2015 2016
The school is supported by the community** 72.0% 86.0%
The school informs families about community 87.0% 88.0%
resources (e.g., after school programs, crisis
support, tutoring, social services)**
Students are encouraged to participate in school | 87.0% 96.0%
and community events**
Overall Community Support & Involvement* 47.2% 42.9%

*Teaching Empowering Leading and Learning Survey

**School Climate and Perception Survey
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Gibsonton Elementary

Effective Leadership- The current principal was appointed on January 7, 2013. The Assistant Princi

pal was appointed on August 17, 2015.

2015 2016
School Leadership * 80.8% 77.5%
My principal cares about me ** 7% 81%
My principal is an effective leader ** 78% 80%
Public and Collaborative Teaching-
2015 2016
Teacher Leadership * 83.4% 71.9%
Professional Development * 90.4% 89.1%
Time (for collaboration, planning, and instruction) * 73.2% 62.4%
Ambitious Instruction
2015 2016

1% Gr Reading (SAT-10)

22 Percentile Avg

21 Percentile Avg

15 Gr Math (SAT-10)

34 Percentile Avg

32 Percentile Avg

2" Gr Reading (SAT-10)

34 Percentile Avg

20 Percentile Avg

2" Gr Math (SAT-10)

45 Percentile Avg

29 Percentile Avg

3"Y Gr Reading Comp (SAT-10)

39 Percentile Avg

39 Percentile Avg

39 Gr FSA ELA 26% 3+ 33% 3+
34 Gr FSA Math 25% 3+ 41% 3+
4™ Gr FSA ELA 19% 3+ 29% 3+
4™ Gr FSA Math 14% 3+ 24% 3+
5" Gr FSA ELA 27% 3+ 22% 3+
5 Gr FSA Math 32% 3+ 29% 3+
5™ Gr SSA Science 44% 3+ 45% 3+
Instructional Practices and Support * 88.9% 84.4%

Evaluation Data-2016 Observation

Action

Requires

Progressing

Accomplished

Exemplary

Domain 1: Planning &Preparation | 1%

0%

96% 3%
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Hillsborough

This is a paper form generated to satisfy the requirements of Form TOP-1 and Form TOP-2, incorporated by reference in 6A-1.099811, F.A.C. (December 2014)

Domain 2: The Classroom 1% 5% 91% 3%
Environment
Domain 3: Instruction 0% 14% 82% 3%
Domain 4: Professional 0% 0% 96% 4%
Responsibilities
Safe and Supportive Environment
2015 2016
Attendance Rate 93.50% 92.85%
% of Students 90%-+ Attendance 76.42% 72.55%
% of Students with 1+ Suspensions 3.92% 3.75%
Number of Students Incidents 70 55
Managing Student Conduct* 84.2% 75.8%
I have a mentor or someone who helps me n/a 62.0%
succeed**
Family and Community Engagement
2015 2016
The school is supported by the community** 72.0% 76.0%
The school informs families about community 68.0% 70.0%
resources (e.g., after school programs, crisis
support, tutoring, social services)**
Students are encouraged to participate in school | 74.0% 74.0%
and community events**
Overall Community Support & Involvement* 85.0% 78.9%

*Teaching Empowering Leading and Learning Survey

**School Climate and Perception Survey
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Hillsborough

This is a paper form generated to satisfy the requirements of Form TOP-1 and Form TOP-2, incorporated by reference in 6A-1.099811, F.A.C. (December 2014)

Mort Elementary

Effective Leadership- The current principal was appointed on July 2, 2012. One Assistant Principal was appointed December 8, 2014, and the

second Assistant Principal was appointed on August 3, 2015.

2015 2016
School Leadership * 80.8% 77.5%
My principal cares about me ** 72% 81%
My principal is an effective leader ** 81% 87.5%
Public and Collaborative Teaching
2015 2016
Teacher Leadership * 77.6% 89.4%
Professional Development * 89.9% 91.2%
Time (for collaboration, planning, and instruction) * 61.8% 74.1%
Ambitious Instruction
2015 2016

1% Gr Reading (SAT-10)

25 Percentile Avg

18 Percentile Avg

17 Gr Math (SAT-10)

29 Percentile Avg

27 Percentile Avg

2" Gr Reading (SAT-10)

17 Percentile Avg

19 Percentile Avg

2" Gr Math (SAT-10)

25 Percentile Avg

26 Percentile Avg

3"Y Gr Reading Comp (SAT-10)

38 Percentile Avg

38 Percentile Avg

39 Gr FSA ELA 29% 3+ 32% 3+
34 Gr FSA Math 32% 3+ 349% 3+
4" Gr FSA ELA 36% 3+ 21% 3+
4™ Gr FSA Math 36% 3+ 30% 3+
5" Gr FSA ELA 30% 3+ 26% 3+
5" Gr FSA Math 23% 3+ 30% 3+
5" Gr SSA Science 30% 3+ 23% 3+
Instructional Practices and Support * 79.2% 89.7%

Teacher Evaluation Data-2016 Observation
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2016 Template - Turnaround Option Plan (TOP) - Phases 1 and 2

Hillsborough

This is a paper form generated to satisfy the requirements of Form TOP-1 and Form TOP-2, incorporated by reference in 6A-1.099811, F.A.C. (December 2014)

Requires Progressing | Accomplished | Exemplary
Action
Domain 1: Planning & Preparation | 0% 12% 87% 1%
Domain 2: The Classroom 0% 8% 91% 0%
Environment
Domain 3: Instruction 0% 31% 69% 1%
Domain 4: Professional 0% 10% 84% 6%
Responsibilities
Safe and Supportive Environment

2015 2016
Attendance Rate 93.66% 93.78%
% of Students 90%+ Attendance 79.92% 80.17%
% of Students with 1+ Suspensions 1.38% .97%
Number of Students Incidents 56 22
Managing Student Conduct* 71.8% 72.4%
I have a mentor or someone who helps me n/a 69.0%
succeed**

Family and Community Engagement

2015 2016
The school is supported by the community** 80.0% 83.0%
The school informs families about community 84.0% 87.0%
resources (e.g., after school programs, crisis
support, tutoring, social services)**
Students are encouraged to participate in school | 85.0% 87.0%
and community events**
Overall Community Support & Involvement* 70.8% 86.6%

*Teaching Empowering Leading and Learning Survey
**School Climate and Perception Survey
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Memorial Middle
Effective Leadership- The current principal was appointed on November 26, 2012. One Assistant Principal was appointed on August 24, 2009
and the second Assistant Principal was appointed on January 4, 2016.

2015 2016
School Leadership * 45% 67.3%
My principal cares about me ** 72% 52%
My principal is an effective leader ** 71% 80%
Public and Collaborative Teaching
2015 2016
Teacher Leadership * 81.1% 70.5%
Professional Development * 84.1% 90.5%
Time (for collaboration, planning, and instruction) * 66.1% 54.8%
Ambitious Instruction
2015 2016
Gr6 ELA 21% 3+ 20% 3+
Gr 6 Math 29% 3+ 16% 3+
Gr7ELA 24% 3+ 21% 3+
Gr 7 Math 27% 3+ 32% 3+
Gr8 ELA 23% 3+ 29% 3+
Gr 8 Math 16% 3+ 16% 3+
FSA Algebra 1 EOC 53% 3+ 86% 3+
Gr 8 Science 19% 3+ 22% 3+
Instructional Practices and Support * 80.4% 71.8%
Teacher Evaluation Data-2016 Observation
Requires Progressing | Accomplished | Exemplary
Action
Domain 1: Planning & Preparation | 0% 16% 80% 4%
Domain 2: The Classroom 0% 8% 85% 6%
Environment
Domain 3: Instruction 1% 27% 70% 2%
Domain 4: Professional 0% 10% 73% 17%
Responsibilities
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Safe and Supportive Environment

2015 2016
Attendance Rate 92.34% 92.87%
% of Students 90%+ Attendance 76.11% 77.53%
% of Students with 1+ Suspensions 40.41% 37.40%
Number of Students Incidents 750 1290
Managing Student Conduct* 50.7% 38.0%
I have a mentor or someone who helps me n/a 58.0%
succeed**

Family and Community Engagement

2015 2016
The school is supported by the community** 66.0% 53.0%
The school informs families about community 64.0% 77.0%
resources (e.g., after school programs, crisis
support, tutoring, social services)**
Students are encouraged to participate in school | 69.0% 82.0%
and community events**
Overall Community Support & Involvement* 47.6% 40.9%

*Teaching Empowering Leading and Learning Survey

**School Climate and Perception Survey
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Sligh Middle
Effective Leadership- The current principal was appointed on July 20, 2015. Both Assistant Principals were appointed on August 17, 2015.
2015 2016
School Leadership * 69.7% 85%
My principal cares about me ** 62% 48%
My principal is an effective leader ** 72% 75%
Public and Collaborative Teaching
2015 2016
Teacher Leadership * 66% 86.9%
Professional Development * 79.4% 91.6%
Time (for collaboration, planning, and instruction) * 48.6% 62.9%
Ambitious Instruction
2015 2016
Gr6 ELA 18% 3+ 29% 3+
Gr 6 Math 25% 3+ 39% 3+
Gr7ELA 25% 3+ 18% 3+
Gr 7 Math 37% 3+ 25% 3+
Gr8 ELA 22% 3+ 26% 3+
Gr 8 Math 15% 3+ 12% 3+
FSA Algebra | EOC 69% 3+ 81% 3+
Gr 8 Science 18% 3+ 28% 3+
Instructional Practices and Support * 76% 81.5%
Teacher Evaluation Data-2016 Observation
Requires Progressing | Accomplished | Exemplary
Action
Domain 1: Planning &Preparation 0% 19% 79% 3%
Domain 2: The Classroom 1% 17% 7% 6%
Environment
Domain 3: Instruction 1% 37% 58% 4%
Domain 4: Professional 0% 9% 79% 12%
Responsibilities

Page 15




2016 Template - Turnaround Option Plan (TOP) - Phases 1 and 2

Hillsborough

This is a paper form generated to satisfy the requirements of Form TOP-1 and Form TOP-2, incorporated by reference in 6A-1.099811, F.A.C. (December 2014)

Safe and Supportive Environment

2015 2016
Attendance Rate 92.16% 92.91%
% of Students 90%+ Attendance 74.32% 77.50%
% of Students with 1+ Suspensions 33.23% 34.17%
Number of Students Incidents 515 969
Managing Student Conduct* 52.3% 64.4%
I have a mentor or someone who helps me n/a 59.0%
succeed**

Family and Community Engagement

2015 2016
The school is supported by the community** 51.0% 78.0%
The school informs families about community 67.0% 78.0%
resources (e.g., after school programs, crisis
support, tutoring, social services)**
Students are encouraged to participate in school | 69.0% 84.0%
and community events**
Overall Community Support & Involvement* 53.9% 68.6%

*Teaching Empowering Leading and Learning Survey

**School Climate and Perception Survey
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Van Buren Middle

Effective Leadership- The current principal was appointed to Van Buren on November 30, 2015. One Assistant Principal was appointed
January 5, 2015, and the second Assistant Principal was appointed August 17, 2015.

2015 2016
School Leadership * 60.5% 69.6%
My principal cares about me ** 47% 58%
My principal is an effective leader ** 55% 66%
Public and Collaborative Teaching
2015 2016
Teacher Leadership * 57.5% 66.3%
Professional Development * 76.5% 79.1%
Time (for collaboration, planning, and instruction) * 41,7% 48.7%
Ambitious Instruction
2015 2016

Gr6 ELA 16% 3+ 19% 3+

Gr 6 Math 19% 3+ 14% 3+

Gr7ELA 16% 3+ 31% 3+

Gr 7 Math 37% 3+ 25% 3+

Gr8 ELA 25% 3+ 23% 3+

Gr 8 Math 12% 3+ 26% 3+

FSA Algebra | EOC 66% 3+ 50% 3+

Gr 8 Science 21% 3+ 18% 3+

Instructional Practices and Support * 63.9% 72.6%

Teacher Evaluation Data-2016 Observation

Requires Progressing | Accomplished | Exemplary
Action
Domain 1: Planning & Preparation | 0% 20% 80% 3%
Domain 2: The Classroom 1% 15% 83% 1%
Environment
Domain 3: Instruction 1% 36% 62% 0%
Domain 4: Professional 0% 0% 100% 0%

Responsibilities
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Safe and Supportive Environment
2015 2016

Attendance Rate 89.70% 90.13%
% of Students 90%+ Attendance 64.07% 64.39%
% of Students with 1+ Suspensions 44.17% 38.22%
Number of Students Incidents 960 1023
Managing Student Conduct* 63.9% 69.3%
I have a mentor or someone who helps me n/a 61.0%
succeed**

Family and Community Engagement

2015 2016

The school is supported by the community** 43.0% 64.0%
The school informs families about community 71.0% 70.0%
resources (e.g., after school programs, crisis
support, tutoring, social services)**
Students are encouraged to participate in school | 69.0% 73.0%
and community events**
Overall Community Support & Involvement* 34.7% 53.9%

*Teaching Empowering Leading and Learning Survey

**School Climate and Perception Survey

B. Turnaround Option Selection

Item 5: The district must select from the following turnaround options based upon the school’s needs assessment. Indicate the selection(s) by
marking one or more boxes below with an X.

[] Option 1: District-Managed Turnaround

The district will manage the implementation of the turnaround plan in the school. Note: 4 school that earns a grade of “D” for three consecutive years
must implement the district-managed turnaround option.

[] Option 2: Closure

The district will reassign students to another school or schools and monitor progress of each reassigned student.

[] Option 3: Charter
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The district will close and reopen the school as one or more charter schools, each with a governing board that has a demonstrated record of
effectiveness.

[] Option 4: External Operator
The district will contract with an outside entity that has a demonstrated record of effectiveness to operate a school.
[Ix  Option 5: Hybrid
The district will implement a hybrid of turnaround options 1-4 or other reform models that have a demonstrated record of effectiveness.

Item 6: Provide a brief summary of the rationale for the turnaround option selection(s) in the box below.

Option 5: Hybrid was chosen to utilize proven best practices to strengthen district capacity in such a way as to assist and collaborate with
our turnaround schools while providing individualized supports based on data points specific to each school. In addition to specialized
plans for each school, the district continues to build its own capacity for supporting turnaround schools by working in tandem with several
outside partners. The organizations chosen as partners all have an extensive, successful record of providing support to high-poverty, low-
performing schools nationally, as schools and districts build systems and structures that provide for the very best education for our
disadvantaged students.

One of those partners is Cross & Joftus, who helps clients build internal capacity so they can find solutions to problems and do what they do
better. Cross & Joftus has a proven record of successfully helping school districts to improve their organizational structures around issues of
principal leadership and human resources. Cross & Joftus has a long history of supporting school improvement efforts, and focuses on
analytical methods supported by problem solving, an approach that promotes capacity building that enriches organizations. Cross & Joftus
focuses on several practice areas, including district and school finance, human capital management, and school/district transformation. Cross
& Joftus believes that at the heart of every school reform effort is the need to recruit, develop, and retain the very best and brightest staff to
meet the needs of its students. Schools and districts will not see sustainable gains in student achievement without a team of effective
educators that is well trained, supported, and valued as professionals. With this non-negotiable in mind, Cross & Joftus designed a human
capital management practice — under the leadership of partner Monica Santana Rosen — to help districts ensure that they have the appropriate
human capital strategy and organization in place to meet the district’s vision for student achievement. Monica Santana Rosen is an alumni of
the Broad Center, having completed a two year residency as a project manager for Chicago Public Schools. Other Cross & Joftus partners,
with experiences assisting large, urban school districts include: Christopher T. Cross — a former Assistant Secretary for Educational Research
and Improvement at the U.S. Department of Education; Scott Joftus — a veteran teacher, education policy firm director, education consultant,
and education advocate; Sharon Deich — an expert in school finance and after-school programming, with experience at the Urban Institute,
American Institutes for Research, and with The Finance Project; and Jean-Claude Brizard — a district leader for Chicago Public Schools and
Rochester City Public Schools, as well as an educator and administrator in the New York City Department of Education who brings his
experience with CTE as well as school transformation. Cross & Joftus boasts a host of other Associates, with experience in school system
management and governance, youth engagement, special education, teacher preparation, program evaluation, and more. Cross & Joftus has
improved organizational structures and practice in several large, urban districts, including Madison Metropolitan School District (43% White,
18% Black, 20% Hispanic), Highline Public Schools (24% White, 13% Black, 37% Hispanic), Syracuse City School District (57% White,
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29% Black, 8% Hispanic), Newark Public Schools (8% White, 50% Black, 40% Hispanic), and Denver Public Schools (22% White, 14%
Black, 57% Hispanic). Improving HR practices is a key issue for HCPS turnaround schools, one that is actively being dealt with at each site.
As well as the work they are doing to support our efforts, Cross & Joftus founded the Race to the Top Technical Assistance Network,
designed to help states implement their Race to the Top reforms. Cross & Joftus also works with a vast array of other state and local school
organizations, including Allenton School District, Arkansas Department of Education, Buffalo Public Schools, California Department of
Education, Camden City Board of Education (New Jersey), Charlotte-Mecklenburg Schools (North Carolina), City of Philadelphia, Creighton
School District (Arizona), Dallas Independent School District, Denver Public Schools, District of Columbia Public Schools, District of
Columbia Office of the State Superintendent of Education, Fairfield-Suisin Unified School District, Fayette County Public Schools, Hawaii
Department of Education, Huntsville City Schools, Jersey City Public Schools, Kansas Department of Education, Kansas Districts, Kipp San
Antonio, Lee County School District (Florida), Los Angeles Office of Education, Madison Metropolitan School District, Millard Public
Schools (Nebraska), Nevada, New York State Department of Education, Omaha Public Schools, Pittsburgh Public Schools, Rogers School
District (Arkansas), Sacramento County Office of Education, San Jose Unified School District, Syracuse City School District, Tulsa Public
Schools, Wayne Township Schools (Indianapolis, Indiana), and Wyoming.

HCPS is also working closely with the Wallace Foundation to develop the leadership pipeline. HCPS is joined in this venture by Charlotte-
Mecklenburg Schools (cited as successful in school turnaround in the context of a larger school system by the Aspen Institute), Denver
Public Schools (praised by the USDOE as having a legacy of improving student outcomes through collaboration with the union, and better
aligning their evaluation system to align with performance management initiatives), Gwinnett County Public Schools (Georgia, winner of
the 2010 and 2014 Broad Prize for Urban Education), New York City Department of Education (the largest school system in the U.S.), and

Prince George’s County Public Schools (Maryland, 18" largest school district, LEED Award). The Wallace Foundation mission is to foster
improvements in learning and enrichment for disadvantaged children and the vitality of the arts for everyone. This particular initiative is
focused on building the strong leaders that form the foundation of our schools and ultimately foster improvements in learning for
disadvantaged children. Through the Hillsborough Principal Pipeline, current and future school leaders gain valuable skills to help them
lead a school to success. They also develop new perspectives and become part of a close-knit network that they can tap into throughout their
career. The HCPS Principal Pipeline offers the unique and valuable opportunity for teachers to experience and prepare for a school
leadership position by helping them gain the skills, experience and confidence that are crucial to becoming a high-performing leader.
Pursuing school leadership provides the opportunity to make a direct impact on school culture and positively influence instructional quality,
which will result in improved outcomes and higher long-term success rates for students in Hillsborough County. This has even greater
ramifications for our teachers and students in turnaround schools, which is the focus for the Wallace Foundation. The Wallace Foundation is
also working with principals serving low-income children in Tulsa Public Schools (named a Tulsa Top Inclusive Workplace in 2015, Pre-K
Program recognized by researchers from Georgetown University as high-quality nationally in 2014) and the District of Columbia Public
Schools as those districts develop their own principal pipelines. The program is still too young to produce conclusive data, however, to
quote their own research, “D.C. schools overall have seen some of the most impressive increases in attendance and graduation rates in the
nation since the redesigned principal supervisor program was launched” (Wallace Foundation, 2016). TUDA results from 2015 support this
trend, however, as they continue to be the fastest improving urban school district in the U.S., even outperforming charter schools with
regards to growth. Past Wallace Foundation initiatives have: provided support to The National Board for Professional Teachers Standards to
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increase the number of National Board Certified teachers working in low-income communities; assisted The National Council for
Accreditation of Teacher Education in Washington, D.C. to revise a system of professional development accreditation; and supported The
National Commission on Teacher and America’s Future in New York City to help twelve states reform their systems of teacher preparation
and licensing.

Evidence of Impact: Cross & Joftus implemented the Learning Network model across the state of Kansas from 2008-2013. All 36 LEAs and
43 schools in Kansas that were identified as on improvement, corrective action, or restructuring as defined by the No Child Left Behind Act

were included. The results of this work were impressive. According to evaluations of participating LEAs conducted by graduate students at
George Washington University’s Graduate School of Education and Human Development (evaluations available upon request):

On average, students in participating LEASs consistently increased achievement scores on state reading and math assessments at a faster
pace than students in non-Network districts.

Network districts outperformed non-Network districts in 64 percent of the achievement comparisons in reading and in 57 percent of the
achievement comparisons in math.

In 2009-10, 23 out of 32 schools (72.0%) made AYP after the first year of working with a Learning Network coach.

Over two-thirds (68.2%) of score comparisons to 2008-09 exhibited a significant increase over two years in reading and math for
schools that worked with a coach in both 2009-10 and 2010-11.

School and district administrators in districts making the greatest gains attributed much of their success to participation in The Learning
Network.

The vast majority of stakeholders involved in The Learning Network—including school, district, and State administrators—found great
value in their participation.

During the first year of implementation of The Learning Support Network in Washington, DC during 2014-15, graduate students from GW’s
Graduate School of Human Development found that:

Most of the schools were on track to implement most of the goals from their action plans.

These action plans aligned well with OSSE’s theory of action for school improvement and were perceived as valid and important
strategies by principals.

Most principals agreed that their transformation coaches were engaged in the implementation of the action plan.

Supports provided by the coaches ranged from full-day visits; developing and reviewing lesson plans; observing teachers and providing
feedback; creating community partnerships; providing new professional development for teachers, staff, and administrators; and directly
supporting the principal in implementing the action plan.

Due to the coaches’ participation in the implementation of the action plan, principals have stated that they have seen professional
growth within themselves.

Principals stated they have grown to be better managers and improved their leadership skills.

All of the principals stated that the action plan is the correct foundational step to having a positive impact on students’ performance.
The level of impact initiated by the action plan varies by school, but overall it is viewed as positive. Principals view the action plan and
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support from coaches as good tools that can and do contribute to increasing student academic performance. The principals believe the
action plan will be key for them to have success this year and in the future.

HCPS has developed a strong local partnership with the University of South Florida. For example, Mort Elementary, one of the seven
schools targeted for turnaround, has a partnership with The University of South Florida for twenty teachers who are working toward their
Education Specialist degree. The program is embedded in the school which includes coursework during early release days. The partnership
between HCPS and USF has also produced a unique Turnaround Principals Education Specialist Degree program. The program is
specifically designed to address turnaround and underperforming school contexts. An appreciative inquiry orientation and action research
capstone project enable candidates to work in teams to develop and implement an improvement plan based on analysis of school data,
climate and culture inventories, site-specific interviews and observations, applicable research-based perspectives and strategies, and effective
program evaluation practices. As a result of being enrolled in the program, students will develop their ability to make student-centered
decisions through integration of rigorous analysis of theory, research, and exemplary practices with authentic, engaging inquiry and
problem-based learning. Two of the principals in these seven schools are currently enrolled in this program. The goal is for students
graduating from this program to be equipped to tackle the challenges of turnaround.

There is clear evidence that the hybrid model and new support structure will increase student achievement. For example, the principal at
Sligh Middle School is a direct graduate from the HCPS Principal Pipeline developed in partnership with the Wallace Foundation. The
principal coach, directly supporting the principal, has a record of school success. The principal worked directly with the Human Resources
department and the area support team for initial and continuing assistance. The Area Superintendent has a proven record of turnaround in our
own district at Middleton High School. The efforts were recognized by the U.S. Department of Education and featured in Doing What Works.
The Area Superintendent reapplied for the position and went through a rigorous process created with the support of Cross and Joftus. The
Office of School Improvement, now within the newly created Office of Strategy Management, supported the principal and Area
Superintendent in developing extended learning time (with the use of SIG funds) to meet the needs of all students in a fluid personalized
system. As result, Sligh has increased their school grade to a C.

To maintain success and provide focused support, HCPS is choosing the hybrid model as indicated by the disaggregated data and the
need to revise all turnaround plans.
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Pursuant to section 1008.33, F.S., the district shall submit a plan for implementing the turnaround option should the district be required to implement based on the
2016 school grade of the school(s) named in this form. Complete the requirements of the option(s) selected during Phase 1 and attach relevant documentation.

Option 1: District-Managed Turnaround (DMT)
Areas of Assurance

By selecting this option and submitting this form, the district agrees to the following assurances. The district shall use the 2016-17 DIAP in
CIMS to document compliance responses to the assurances and attach the completed DIAP to this form.

DMT Item 1: Assurance 1 — Addressed in DIAP Section 1.C.2

The district shall ensure the district-based leadership team includes the superintendent; associate superintendent(s) of curriculum; general and
special education leaders; curriculum specialists; behavior specialists; student services personnel; human resources directors; professional
development leaders; and specialists in other areas relevant to the school(s), such as assessment, English language learners and gifted learners.

DMT Item 2: Assurance 2 — Addressed in DIAP Section 1.A.2.c

The district leadership team shall develop, support and facilitate the implementation of policies and procedures that guide the school-based
leadership team(s) and provide direct support systems.

DMT Item 3: Assurance 3 — Addressed in DIAP Section 1.C.1

The district shall adopt a new governance structure for the school(s), which may include, but is not limited to, requiring the principal(s) to
report to a “turnaround office” or “turnaround lead” at the district level who reports directly to the superintendent.

DMT Item 4: Assurance 4 — Addressed in DIAP Section 1.A.2.d

The district shall give the school(s) sufficient operating flexibility in areas such as staffing, scheduling and budgeting, to fully implement a
comprehensive approach to substantially improve student achievement outcomes and increase graduation rates in high schools.

DMT Item 5: Assurance 5 — Addressed in DIAP Section 1.C.3.b

The district shall employ a reliable system to reassign or replace the majority of the instructional staff whose students’ failure to improve can
be attributed to the faculty.

DMT Item 6: Assurance 6 — Addressed in DIAP Section 1.C.3.b

The district shall ensure teachers are not rehired at the school(s), unless they are effective or highly effective instructors, as defined in the
district’s approved evaluation system, pursuant to section 1012.34, F.S.
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Implementation Plan

DMT Item 7: Identify one or more of the following Areas of Focus the district will address in the 2016-17 DIAP by marking the box with an X.
Part 111 of the DIAP shall contain the details of how the district will implement the selected Area(s) of Focus and other strategies in order to
meet the needs of the school(s) identified in this form.

O

X*x

Area of Focus 1

The district shall identify progress monitoring and summative assessments that will be used in the school(s), the administration frequency
of each, how the data will be analyzed, and how changes in instruction will be implemented and monitored. The district shall describe the
specific training and follow-up that will be provided to support the implementation of a comprehensive, data-based, problem-solving
framework.

Area of Focus 2

The district shall identify the new or revised instructional programs for reading, writing, mathematics and science; the research base that
shows it to be effective with high-poverty, at-risk students; and how they are different from the previous programs.

Area of Focus 3

The district shall ensure instruction is differentiated to meet the individual needs of students. Strategies for push-in, pull-out or individual
instruction shall be included in the plan.

Area of Focus 4
The district shall conduct a comprehensive search to replace the principal(s), assistant principal(s) and instructional coach(es).
Area of Focus 5

The district shall increase learning time in the school(s), as defined in Rule 6A-1.099811(2)(m), F.A.C., by a total of 300 hours annually;
at least 60 percent of time shall support all students (e.g., extended day, week, or year) and up to 40 percent of time may be provided
through targeted services (e.g., before school, after school, weekend and summer).

DMT Item 8: In the box below, briefly summarize the strategies the district has included in Part 111 of the 2016-17 DIAP to reduce or eliminate
internal systemic barriers and address the needs of the school(s) named in this form.

HCPS is implementing the hybrid model. The hybrid model includes Area of Focus 3 as determined through data analysis.

As a component of the hybrid model, Area of Focus 3 in DMT is included as determined through data analysis. HCPS shall ensure
instruction is differentiated to meet the needs of students by utilizing the Problem-Solving and Response to Instruction/Intervention/Multi-
tiered Systems of Support Framework.
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PS-RtI/MTSS is the practice of providing high-quality instruction and intervention matched to student needs using learning rate over time
and level of performance to make important instructional decisions. PS-RtI/MTSS involves the systematic use of assessment data to most
efficiently allocate resources in order to improve learning for all students. To ensure efficient use of resources, the schools will begin with
the identification of trends and patterns using school- wide and grade-level data. Students who need instructional intervention beyond what
Is provided universally for positive behavior or academic content areas are provided with targeted, supplemental interventions delivered
individually or in small groups at increasing levels of intensity. The RtI/MTSS framework is characterized by a continuum of academic and
behavior supports reflecting the need for students to have fluid access to instruction of varying intensity levels. Three tiers describe the level
and intensity of the instruction/interventions provided across the continuum. The three tiers are not, conversely, used to describe categories
of students or specific instructional programs. The three tiers are characterized as follows: Tier 1: Core Universal Instruction and Supports —
General academic and behavior instruction and support designed and differentiated for all students in all settings; Tier 2: Targeted
Supplemental Interventions and Supports — More focused, targeted instruction/intervention and supplemental support in addition to and
aligned with the core academic and behavior curriculum and instruction; and Tier 3: Intensive Individualized Interventions and Supports —
The most intense (increased time, narrowed focus, reduced group size) instruction and intervention based upon individual student need
provided in addition to, and aligned with, core and supplemental academic and behavior, curriculum, instruction, and supports the problem-
solving process is critical to making the instructional adjustments needed for continual improvement in both student level of performance
and rate of progress and is critical for assessing (through students’ response) the effectiveness of the instruction/interventions provided.
Throughout the continuum of instruction and intervention, problem solving is used to match instructional resources to educational need.
Teams continue to engage in problem solving to ensure that student success is achieved and maintained. The four critical parts of the on-
going problem-solving cycle as a consistent way of work for teams are as follows:

l. Define the problem by determining the difference between what is expected and what is occurring. Ask, “What specifically do we
want students to know and be able to do when compared to what they do know and are able to do?” When engaged in problem
solving at the individual student level, the team should strive for accuracy by asking, “What exactly is the problem?”

. Analyze the problem using data to determine why the issue is occurring. Generate hypotheses (reasons why students are not meeting
performance goals) founded in evidence-based content area knowledge, alterable variables, and instructionally relevant domains.
Gather assessment data to determine valid/non-valid hypotheses. Link validated hypotheses to instruction/intervention so that
hypotheses will lead to evidence-based instructional decisions. Ask, “Why is/are the desired goal(s) not occurring? What are the
barriers to the student(s) doing and knowing what is expected?” Design or select instruction to directly address those barriers.

M. Develop and implement a plan driven by the results of the team’s problem analysis by establishing a performance goal for the group
of students or the individual student and developing an intervention plan to achieve the goal. Then delineate how the student’s or
group of students’ progress will be monitored and implementation integrity will be supported. Ask, “What are we going to do?”
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IV.  Measure response to instruction/interventions by using data gathered from progress monitoring at agreed upon intervals to evaluate
the effectiveness of the intervention plan based on the student’s or group of students’ response to the intervention. Progress-
monitoring data should directly reflect the targeted skill(s). Ask, “Is it working? If not, how will the instruction/intervention plan be
adjusted to better support the student’s or group of students’ progress? Team discussion centers on how to maintain or better enable

learning for the student(s).

Progress monitoring to ensure differentiation occurs and that all students’ needs are met will be conducted at the school level and also with
the Area Leadership Teams. The Area Leadership Teams will progress monitor biweekly. Progress monitoring will include data analysis,
walkthroughs, Instructional Leadership Team work (focus on student work), and problem solving.
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Option 5: Hybrid
By selecting this option, the district shall develop a hybrid of turnaround options 1-4 or other turnaround models that have demonstrated effectiveness
in increasing student achievement in similar populations and circumstances.

Areas of Assurance

By selecting this option and submitting this form, the district agrees to the following assurances. The district shall use the 2016-17 DIAP to
document compliance with the assurances.

Assurance 1
In the case where multiple providers may be engaged, the district and organizations shall provide documentation that clearly delineates the
roles and responsibilities of each organization and how each works to support or enhance the function of others.
Additional Assurances
If the district is developing a hybrid model that includes components of options 1-4, the district shall comply with all applicable requirements
of the respective options, and should include the corresponding assurances in the implementation plan.

Implementation Plan

Hybrid Item 1: The 2016-17 DIAP shall include the details of how the district will implement the strategies in the school(s) identified for
turnaround in order to meet the needs of the school(s) as identified through the needs assessment in Phase 1. Use the box below to enter a brief

summary of the strategies the district has included in Part 111 of the DIAP to reduce or eliminate internal systemic barriers and address the needs
of the school(s) named in this form.

Building District Capacity
School level support is provided by The Area Superintendent and the Area Leadership Team. The Area Leadership Team includes the
following members: Principal Coach, MTSS/RtI Facilitator, ESE Supervisor, ELL District Liaison, Elementary Generalist, Professional
Development Liaison, and Human Resource Partner. Specific content and job embedded curriculum support is provided by area On- the-
Ground Coaches in ELA, math, and science. The goal of the Area Leadership Team is to support the Area Superintendent in providing
differentiated supports to principals in his/her area, and to support all schools. Support will be focused on schools in turnaround, while also
making sure to provide the supports necessary for all schools to be successful. To ensure the direct support to the school is effective, a
reapplication process for the position of Area Superintendent was implemented. HCPS conducted a nationwide search for instructional
leadership, the Area Superintendent. The rigorous application process was developed with the expertise of Cross & Joftus.
Additionally, with the support of Cross & Joftus, HCPS has already accomplished the following:
e Developed the Leader Standards and Principal Supervisor Standards for the district.
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e Identified how leader standards are demonstrated through four phases of the district’s principal pipeline, from teacher, to Assistant
Principal, to aspiring principal to principal.

e Systemically aligned all principal pipeline curriculums to the Leader Standards.

e Trained all Area Superintendents (principal supervisors) in a new model for assessing principal development needs, identifying high
performers for promotion or more challenging roles, differentiated development and succession planning.

e Developed vacancy model used to assess the strength of the principal pipeline, and the vacancies anticipated over the next 3 school
years.

e Redesigned the principal recruitment, screening and selection processes.

e Trained and developed principals in how to use teacher evaluation data to build capacity school wide.

Cross & Joftus will continue to provide professional development and support to the new Area Superintendents who will support, and evaluate,
the principals at these seven turnaround schools. The start date of the new Area Superintendents will be July 1, 2016. The Area Superintendents
and Area Leadership Teams will progress monitor these seven schools through bi-weekly support meetings. The Area Superintendents are part
of the Superintendent’s staff, with the responsibility to focus on school turnaround as well as the success of all schools in their assigned areas.
Area Superintendents will be held accountable for helping their assigned principals to set, monitor, and achieve high academic achievement for
all students and for setting challenging goals based on student outcomes.

Building School Capacity

The building of school level capacity is supported by the district in various ways, including unit and personnel analysis, problem solving,
progress monitoring, and Title 1 support. Cross divisional collaboration occurs, beginning with the basic allocation of units, an analysis of the
effectiveness of the assigned personnel, and the building of a supportive structure with the addition of units and services. The principal works
in partnership with the Title 1 office to utilize their Title 1 budget effectively, adding additional layers of support that data corroborates.
Personnel added includes additional content coaches, guidance counselors, psychologists, social workers, and student success coaches,
providing additional resources that allow for students to be successful.

In an effort to recruit and retain teachers, all seven schools participate in the Salary Differential program. The salary differential is paid as a flat
rate bonus to all eligible instructional employees who meet the criteria (highly qualified, effective or highly effective evaluations, required PD
based on their Individual Professional Development Plan).

Quiality schools require quality personnel. A fully-released principal coach for turnaround, a veteran principal with a track record of successful
school turnaround, has been added to support the principals of turnaround schools. Principals and Assistant Principals are matched to
complement each other’s leadership skills based on the HCPS School Leader Competencies and Key Elements Matrix. Our Human Resources
Department is a crucial part of our efforts to support our schools through recruitment and retention of the most highly qualified and effective
teachers. Each of our seven schools has an HR Partner assigned to ensure that all teachers are highly qualified and are effective/highly
effective. The determination of effective/highly effective status is based on three year trend data comprised of VAM scores and observation
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data. Additionally, the principal works directly with the General Manager of Personnel Services to support the specific needs of the school as it
relates to personnel.

As a component of the the hybrid model Area of Focus 3 in DMT is included as determined through data analys