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Questions and Answers

The following questions and responses reflect the most common inquiries and are intended to assist educators in the consistent implementation of the rule. As appropriate, specific citations to Rule 6A-6.03028, FAC, are provided in the responses.

1. What is the role of the parent(s) in an IEP meeting?

(1) Parents are partners with school personnel in developing, reviewing, and revising the IEP for their child. The role of parents includes but is not limited to
· providing information regarding their child’s strengths

· expressing concerns for enhancing the education of their child
· participating in discussions about their child’s need for specially designed instruction

· discussing how their child will be involved in the general curriculum and in what setting, including participation in state assessments and other district tests
· assisting in the determination of what services the school district will provide to their child and in what setting

· participating in discussions that determine if their child is pursuing a standard or special diploma.
2. What is meant by a “reasonable number of participants” in an IEP meeting?

(4) The term “reasonable” is not defined or quantified. The intention is that there will not be too many school representatives as to not overwhelm the parents involved. Local school districts are encouraged to reduce the numbers of professionals present but not at the cost of sacrificing the needs of the student. Similarly, parents should invite only individuals who have a knowledge or specific expertise concerning their child. At the discretion of the district, the exceptional student education (ESE) teacher of the student may serve as the local education agency (LEA) representative. At a minimum, the student’s parent, at least one ESE teacher of the student, at least one general education teacher of the student, and the student, when appropriate, should be in attendance at the meeting. 
3. What is meant by “a statement of remediation needed to pass the statewide assessment” in the present levels of educational performance?

(7)(a) For students with disabilities who have IEPs and participate in the FCAT, the present level of educational performance statement must include “a statement of the remediation needed for the student to achieve a passing score on the FCAT.”  This requirement is intended to provide a focus for the IEP team on which to make decisions regarding the types of special services that should be offered to students who have not yet passed the FCAT. The statement of remediation needs should describe the specific skills, benchmarks, and/or standards that the student must master in order to achieve a passing score on the FCAT. Those specific areas of need would then be reflected in the annual goals and short-term objectives or benchmarks, as well as the description of services to be provided to the student.
4. May an IEP team determine that a student should get instructional accommodations that would not be allowable as testing accommodations on the FCAT?
(7)(e) Yes. However, a parent must provide signed consent for a student to receive instructional modifications that would not be permitted on the FCAT and other district-wide assessments and must acknowledge in writing that he or she understands the implications of such accommodations. The parental consent may be included as a part of the IEP or may be a separate document. 
Note: the parent signature on the IEP represents attendance and participation in the development of the IEP; it does not represent consent for any particular action. 

5. Is consent required for a student to participate in an alternate assessment and to be exempt from the FCAT?
No. However, if the IEP team determines that a student meets the criteria under Rule 6A-1.0943, FAC, for exclusion from the FCAT, then the district must notify the student’s parent and provide the parent with information regarding the implications of such nonparticipation in accordance with Section 1008.22(3)(c)6, F.S.
6. How must the frequency and location of specially designed instruction and related services; supplementary aids and services; and accommodations, modifications, and supports for school personnel be documented on the IEP?
(7)(f) Frequency on an IEP is intended to reflect the amount of services to be provided. The amount of time must be appropriate to the specific services and stated in the IEP in a manner that is clear to all involved in both the development and implementation of the IEP. There is no federal or state requirement that the amount of services be reported in hours and minutes; appropriate measures will vary depending on the type of service to be provided. Some examples include

· specially designed instruction in math; 1 period daily (assuming all involved understand what “one period” means in the specific school day)
· specially designed instruction in reading comprehension; 1 hour daily

· instruction in organizational strategies; 1 period, 3X per week

· language therapy, 30 minutes twice weekly

· behavioral support/positive behavior intervention plan; daily
· consultation for 3rd grade teacher; weekly
In order to ensure clarity, DOE recommends that the amount of services for speech, language, occupational, and physical therapy be stated in minutes.

Location on an IEP refers to the type of environment in which services are provided; it is not intended to reflect the specific school or classroom teacher. For the majority of students that means “general education classroom” or “ESE classroom.” Locations such as “community” or “campus” are appropriate for services such as community-based instruction or orientation and mobility training.
7. At what age must students be invited to participate in their IEP meeting?
(4)(g)-(i) The student must be invited to participate in the IEP team meeting beginning at age 14 or younger if determined appropriate by the IEP team. However, the IEP must include required transition components by the time of the student’s 14th birthday, and the student must be invited to attend any meeting that includes a discussion of transition service needs. Therefore, if the duration of an IEP extends to the student’s 14th birthday or beyond, the student must have been invited to attend the meeting during which that IEP was developed, generally at age 13. 
8. What is the new requirement relating to self-determination?
(7)(i)3 In addition, for students age 14 and older, the IEP team must consider the need for instruction in or the provision of information about the area of self determination. Self-determination activities are designed to assist the student to actively and effectively participate in IEP meetings and to self-advocate when necessary. Documentation of this would appropriately appear in the present level of educational performance statement, the annual goals and short-term objectives or benchmarks, as a statement of supplemental aids and services, or in any other manner deemed appropriate by the IEP team.
9. Who is responsible for ensuring that agencies provide the transition services identified on the IEP?
(8)(d) The district must identify a member of the IEP team or a designee of the team to follow-up with any agency designated to be a service provider to the student. That individual is responsible for verifying that the services are being provided in accordance with the IEP. If the district is unable to ensure that the agency is providing the needed services, the IEP team should reconvene to determine alternative measures.
10. What is required by the IEP team regarding transition service needs for a student beginning at age 14 (or younger, if determined appropriate by the IEP team), or needed transition services for students beginning at age 16 (or younger, if determined appropriate by the IEP team)?
(7)(i)-(j), (8)(a) The IEP team must employ a student-centered process to develop a statement of the student’s desired post-school outcome, and must include a statement of the student’s transition service needs under the appropriate components of the IEP that focuses on the student’s course of study. In addition, the team must consider the needs of the student regarding self-determination, and provide the instruction or information needed for the student to participate effectively in the IEP team meeting. All of these activities must be based on the student’s needs and take the student’s preferences and needs into account. 
By age 16, the IEP must include activities in the areas of instruction, related services, community experiences, the development of employment, and/or other post-school adult living objectives. If appropriate, the IEP team also must address the acquisition of daily living skills and the need for a functional vocational evaluation
11. If a student does not need transition service, should it be documented on the IEP?
(8)(d) Yes. If the IEP team determines that a transition service is not needed in the area(s) of instruction, related services, community experiences, the development of employment, and/or other post-school outcomes, the IEP must include a statement to that effect.
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