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1 MS. HEBDA: i'm Kathy Hebda. i work in the

2 Flori da Department of Educati on, and wel come to the

3 Rul e Development workshop for two di fferent state

4 Board of Educati on rul es we ire goi ng to cover today.

5 And i thi n k eve rybody that is he re has th ree handouts,
6 two di ffe rent rul es, two di ffe rent rul es whi ch are
7 proposed, proposed rul es i and then there's al so a

8 copy of the Powe rPoi nt that I'm goi ng to wal k

9 th rough,

10 Just a few i nstructi ons about how we Ire goi ng to
11 wo rk thi s, what au r agenda wi'l be today fa r the

12 wo rkshop. We ire goi ng to do thi sin th ree parts.
13 The fi rst part is goi ng to be an ave rvi ew Powe rPoi nt

14 to ori ent you to a coupl e thi ngs. what is -- what
15 the 1 aw says we have to wri te rul es on; so what we ire

16 supposed to cove r in thi s rul e. And then al so to
17 gi ve you an idea of what we are i ntendi ng to say by

18 the draft text that's proposed here for your
19 consi derati on. And we do th because one of the
20 thi ngs we need feedback on is whether or not we

21 actua 11 y got that intent by the words we used. You

22 may look at something and say, well, you said you
23 were trying to say this but that's what it says to
24 me; I think you should say it this way. So that's
25 one of the thi ng5 we want feedback on.
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1 The second part after that wi 11 be c1 ari fyi ng

2 questions and answers. And some of the Q and A just

3 happens naturally during the overview presentation,

4 and th iS compl etel y fi ne wi th me. The who1 e part

5 -- the whol e reason for parts i and 2 is so you can

6 ask any questions you have or things you don't

7 understand so you have a reall y good understandi ng of

8 what lsi n front of you and then you can know what it

9 15 you're reacti ng to when you gi ve the feedback.

10 Then the thi rd part is comments. And by the
11 ti me we get to the thi rd part fo r you r comments afte r
12 all the Q and A and everythi ng el se is over wi th --

13 and we nit deb e comments" op 1 e get to make
14 whatever comments they want. They stand on the

15 record as they are and nobody chall enges you or asks
16 you questi ons about your comments. And we have a

17 cou rt repo rte r he re today because when eve r we do

18 face-to-face meetings we always get a transcript.
19 Then we can post the transcri pt on1 i ne just 1 ike we

20 di d
21 Hello. wel come. We have some handouts ri ght

22 over here and the si gn-i n sheet.
23 when we did the two webinar workshops week

24 before 1 ast the recordi ng of those webi nars is onl i ne

25 now i so you can see what was sai d and who as ked
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1 questions and wh they were and what the responses

2 we re. So the re caul d be questions that you as k that

3 we won i t know the answe r to, but we'll take those

4 back and get you a response if we don i t know the

5 answer today"

6 NOw, wei re a little worried about participation.

7 There i s several ki nds of thi ngs we're hopi ng you wi 11

8 gi ve us feedbac on. Even it i S not today, we have a

9 spot on line where all of the, as I said, those
10 recordi ngs are and copi es of these rul es are where
11 you can just c i ck a button and gi ve us input any
12 ti me. And that i s goi ng to be open all the way
13 th rough next month. So even if the re i s somethi ng you

14 don't thi nk of today j you go back and you tal k about
15 it wi th you r coll eagues and anythi ng el se and you go,

16 oh, I want to tell them that you can al ways do that
17 on1 i ne. You nit need to wai t for a workshop to do
18 that.
19 ere are a coupl e thi ngs we ire hopi ng we wi 11
20 get out of thi 5 ei ther today or in the future. And
21 if you woul d i so that we have a good record, when you

22 are maki ng -- it doesn i t matter as much for the Q and

23 A i but when you are actuall y maki ng you r comments

24 that is what the speaker card is for i and if you woul d
25 hand that to the cou rt repo rte r i then she can make
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1 sure she spells your name correctly.

2 And then it looks 1 i ke we don i t have that many

3 peop 1 e he re, so we won i t have to ti me anybody IS

4 commen to rna sure everybody gets to speak.
5 You' l' probabl y have as much ti me as you want at the

6 end to say whateve r you 1 ike. But even if you want

7 to just say a few words today and you want to give us

8 somethi ng wri tten that we take back and ente r that in

9 the record, we can do that too; howeve r you waul d

10 1 i ke to do it.
11 So thi s 1 s what I was expl ai ni ng a coupl e
12 seconds ago. We ire hopi ng that you gi ve us
13 suggesti ons for just 1 ike anythi ng el se you woul d do

14 for editing. Take this out; I don't agree with this;
15 take thi s part out; add thi s part in because you
16 forgot to tal k about thi s and I thi nk you ought to
17 take thi s into consi derati on; or I see what you Ire
18 trying to say here but here's how I would word it to
19 make it make more sense. Any of that. And then we

20 ask th -if you're --- if you do -it online or if you
21 do it today a r any othe r ti me i someti mes it al so

22 he' ps for us to know the context of why you're sayi ng

23 that because if you're sayi ng that for a parti cul ar
24 reason and it's inane part of the rul e, it caul d
25 al so show up somepl ace el se and we want to make su re
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1 if we change it one pl ace eve rythi ng el se makes

2 sense. So you don't have to say that, of cou rse, but
3 if you want to expl ai n i someti mes that's ve ry hel pful

4 to us.
5 And then 1 so, as I sai d j we! re doi n9 part of
6 thi 5 present ion so you can know what we intended

7 r thi s to mean and so you can tell us not onl y do

8 you agree or disagree, but you didn't actually say

9 what u were supposed to s there.
10 So are there any questions about the agenda or
11 anythi ng?
12 So the fi rst thi ng you woul d want to know is
13 wi th our ti me -¡ ne. For the month of February, 1 ast
14 weekend -- or two weeks ago and thi s week we Ire

15 actuall y hol di ng workshops somewhere onl i ne on

16 webi nars and some were face-to- ce. And we'll
17 concl ude those i that rst set, thi s Thu rsday. And
18 th roughout the months of March and Apri', as you

19 know, 1 egi sl ve sessi on is gai ng on and anythi ng

20 can happen. So the re caul d be somethi ng, a bi 11
21 that's ultimately passed and signed into law that
22 coul d affect the content of these rul es. So we don l t
23 have any pl ans to put these before the state board
24 unti 1 they meet ai n in June because we're goi ng to
25 monitor session to see if anything else happens.
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1 pl us, that wi 11 gi ve us a chance in those months to

2 al so run data on any suggesti ons we get for what the

3 standards ought to be because we U re tal ki ng about

4 standards i per rmance standards, in these rul es and

5 to see how those mi ght impact if they had -- we

6 usuall y do those based on d a we al ready have. We

7 look at 11- d a, and if these rul es had been 1 n

8 place in 11-12 what would that have meant for folks.

9 But based on -- we've al ready gotten some suggesti ons

10 for how to do the standards di fferentl y or add to the
11 standards that we proposed. So we hope everybody

12 keeps thi nki ng about that and gi ves us more
13 sugges ons so we can run some impact data.

14 So we U ve got th rough March, Ap ri 1, and May we

15 woul d put out another versi on of these thi ngs for
16 consi de rati on. And then ou r target waul d be to take

17 them to state ard in June because the intent waul d

18 be that the ru es waul d then go into effect for the
19 fall owi ng school year. So nothi ng waul d change
20 for -- since these relate to personnel evaluations,

21 nothi n9 waul d change based on these rul es fa r the
22 current school year, r 12-13. It would only be
23 13-14 and forward th they waul d go into effect.
24 Any questi ons on the ti me 1 i ne?
25 A"ll l'"ight. wevll take these rules in order. So
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1 the fi rst rul e we i re gai ng to tal k about is the one

2 thatis labeled -5.030, 030. These rules work ,n

3 conjunction with each other. This is kind of the

4 overarchin9 rule that implements how -- we have to

5 expl ai n in thi 5 rul e how a di st ri ct waul d submi t an

6 eval u , on to t e Department of Educati on fo r revi ew

7 and app rov ba ed on what they Ire requi red to have
8 , n thei r eval uati on system unde r the 1 aw.

9 the fi rst thi ng you Ire goi ng to want to know
10 1 s wh does the 1 aw say is supposed to be in the
11 rul e ut ev u i on systems the di st ri ct submi ts

12 and how we prove, and then agai n our explanati on of
13 what we put in the draft for your consideration.
14 the r t thi ng you i d want to know is the
15 rul e autho ri ty. So what does the 1 aw say we have to
16 write the rules on? And e process for rule-making
17 for any st e ency i whether it i 5 Department of Ed

18 0 r Department of Ag ri cul tu re i 1 S you have to have

19 speci c author'l ty in the 1 aw to wr-¡ te the rul es.
20 And the 1 aw ve often wi 11 get down into
21 ni tty-g ri tty 0 exact1 y what they want you to wri te
22 rules on.
23 So in this case what we have to do in this rule
24 1 S we have to e tabl i sh a uni rm procedure for how a

25 school di st r c woul d submi t and we waul d revi ew and
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1 approve thei r pe rsonal eval u i on system, two ki nds:

2 The instruct anal personnel eval uation system and the

3 school admi ni st rata r eval uati on system. The re caul d

4 be othe r peopl e that the di st ri ct has eval uati on

5 systems r, but the only two ki nds the department

6 waul d app rove b sed on the 1 aw waul d be i nst ructi onal

7 personnel and school admi ni strators.

8 secondl y we waul d need to tal k about how

9 districts would annually report results of the

10 evaluation sys em and then what would be contained ,n

11 the commi s si one r is repo rt that has to be done by 1 aw

12 every oecembe r 1st th says wh happened 1 ast year.

13 Fi nall y i a new thi ng for us i because we v ve had
14 the requi rement to revi ew and approve i nstructi anal

15

16

pe rsonnel eval uati ons rove r a decade i a new thi ng

that the 1 aw ded was a mon; tori n9 process; how

17 woul d the department moni to r di st ri ct i mpl ementati on

18 of the eval uati on system. So we have to expl ai n that

19 in the rule.
20 So be re we go to how the rul es -- what the

21 next secti on is if you loak at you r rul e copy for a
22 second i'll kind of orient you to where these things
23 are ,n the rule so you see how itis set up. And
24 because we use he copi es of the rul es, they're
25 actuall y the same co pi es that are publ i shed in the
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1 Flori da Admi ni st rati ve weekl y, the re are no page

2 numbe rs. We v re tryi ng to be consi stent wi th au r

3 copi es and not have di rent drafts and versions out

4 there. So it i 5 hard for me to tell you whi ch page to

5 tu rn to, but th rul e starts on page 2. It i S easy to
6 fi nd e 2. And the fi rst se i on you can see in

7 this rule, we h ve set up a section for definitions.

8 So these te rms that are in the defi n1 ti on secti on can

9 be used all ki ds of di fferent ways outsi de the

10 context of t ç
.~) ul e i but for pu rposes of thi s rul e

11 thi sis how we defi ne them to try and he' p peopl e

12 understand at the te rms mean for thi s parti cul ar

13 use. And then he de ni ti ons go through page 3 and
14 on to p e 4 and then the re i 5 a second secti on. That
15 is the submissi n Process; how would a district

16 actually send us their evaluation system for review.
17 And so that rocess has to be outl i ned in the rul e.
18 And then when u get to the next page about hal fway
19 down the re i S a hi rd secti on whi ch is the Content of

20 the App roved Ev 1 uati on systems. NOw, that secti on

21 is the longest because it's -- and i'll explain in
22 the next set sl i des what's in that secti on.
23 Because that is 01 n9 to be the evi dence the di stri ct
24 waul d have to p esent to us that they have i ncl uded
25 eve ryth ng the aw says iss upposed to be in thei r
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eval u -I on system. So ttl IS where we explain to the

schoo-i d-¡ s t r-¡ ct at we ire go-i I1g to be 1 ooki ng at for

revi ew and app royal . at! 5 the longest secti on. It

goes on for a

all that 1 s

pages. And then eventuall y when

cl ear r then you get to what waul d be

p e So se eral pages over there is a paren 4

which 15 called the initi Revi ew Process. It's

8 about a hi rd a the way down on page 11, and Secti on

9 5 the approval process.

10 So in the ni ti al revi ew process we tell
11 di st ri cts what we Ire goi rig to do and how long we're

12 gai ng to ta t do it so th know that ti me 1 i ne

13 and we Ire hel d to that ti me 1 ne. And then in
14 Section 5 we ac uall y tal k about what the approval

15 status needs to be, whethe r you caul d be full y
16 approved and how do you get to have a fully-approved

17 system i how do u get a condi ti onall y approved

18 system i and then unde r what condi ti ons waul d we deny

19 a di stri ct su sian to have an evaluation approved.

20 e r those are defi ned 9 then in Secti on 6 on
21 the next page i on page 12 near the bottom, the 1 aw

22 says the di st ri ct can modi fy its eval uati on system at

23 any ti me i but on y a substanti al revi si on waul d have

24 to be submi tted to the department for approval. So

25 we try defi ne what does it mean to have a
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1 substanti al rev si on" So we de ned substanti al

2 whi ch means somethi ng ess than substanti al. So an

3 exampl e of some hi n9 1 ess than substanti al waul d mean

4 they just h a new election, there's new board

5 membe rs i they changed the front cove r. That i s not

6 substan i ve.. I they deci de they Ire goi n9 to change

7 from the Marzan framework to the Dani el son framework

8 that is a s stanti ve change" if they Ire goi n9 to do

9 that, th waul have to come back to us for revi ew

10 and app roval . ose are just exampl es .
11 en the mani tori ng secti on. i tol d you we had
12 to do that new thi ng wi th moni tori ng the eval uation

13 systems the di st ri cts i mpl ements and that waul d be in

14 Secti on 7 th tri ed to 1 that process out so
15 eve ry waul d ow what to expect" And we based it

16 on the same pro ess we have been usi ng for over a
17 decade provì e feedback to di stri cts on thei r
18 pe rsonnel - - excuse me thei r profes si anal
19 deve 10 nt sys em" And we put togethe r teams of
20 district and un versity folks that get trained ,n all
21 the pro col st ndards for professional development

22 and we actually - districts would report information
23 on what happened in the eval uati on system every year,
24 but we would on y go on-s1 te and moni tor once every

25 five ars.. An we would put districts on a schedule
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1 1 i ke we do r he pro ssi anal development system,

2 go on-site once every five years and then do annual

3 reports on what we found in each district evaluation

4 system for th year and then over the whol e eycl e.

5 So si nee that 5 stem seems to be fami 1 i ar to

6 di stri cts now and we seem to get -- they seem to get

7 good edback that way i we model ed thi s moni tori ng

8 system on that one,

9 u hav a questi on?
10 And then fi nall y, repo rti ng is on page 15 next
11 to the 1 ast p i what i s reported by di stri cts. And

12 then the 1 ast thi ng is the 1 aw refers to when
13 di stri cts are requi red to do tr n1 ng programs, that
14 training has to they have to consider in that

15 training guidel nes for tr ning evaluators that the
16 depar ent has developed. So even though a di stri ct
17 doesn! t have to use these exact gui del i nes, they're
18 just gui del i nes, we thought we better put them in the

19 rul e so peopl e new what they we re. So that i s what

20 the 1 ast secti 0 -¡ s,
21 So what I waul d 1 i ke to do is on the next few
22 sl i des go back to that Secti on 3 of the rul e, whi ch

23 1 s the me wh i s the content that we're goi ng to
24 be 1 ooki ng r th the 1 aw says, and these are the

25 thi ngs that we woul d expect to see ina di st ri ct' s
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1 eval uati on syste i so thi 5 1 S reall y what lsi n that
2 Secti on 3 of the rul e.
3 e fi rst hi ng is: Is the eval uati on system
4 desi gned the the 1 aw requi res, whi ch is desi gned
5 for e cti ve 1 structi on and student 1 earni ng

6 growth and for school principals, school leadership
7 and student 1 ea ni ng growth? Is the di stri ct usi ng

8 the resul ts to evelop di st ri ct and school 1 evel

9 improvement plans and then is the district using the

10 results to iden ify profession development? How is
11 it connected the professi onal development system?

12 And are the y us i n q the res u 1 t s fo rot her hum a n

13 capi tal deci si 0 s?
14 e 1 aw a requi res u r di ffe rent 1 evel s of
15 performance and so we waul d check to see if the
16 district would have those four performance levels in

17 thei r system: i ghl y e ct ve i effecti ve, needs
18 improvement or evel opi ng, and then unsati sfactory.

19 And as you know today i we are ri ght he re doi ng thi s,

20 whi ch is consul i ng wi th peopl e on how to set those

21 performance sta dards, whi ch wi 11 be in the second

22 rule that we di cuss.
23 e law se 5 forth that there are three maJor
24 sets of c ri te r in the eval uati on system:
25 performance of udents i i nstructi onal practi ce or
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1 school le ersh p if it1s for school administrator,
2 and pro ssional and job res nsibilities.
3 ere are di stri cts who combi ne these 1 ast two

4 togethe r inane secti on, whi ch is fi ne as long as the

5

6

cr-¡ ter-¡ a are th r'oc: .

And the 1 aw al so says that the eval uati on system

7 needs to be bas on sound educ ional principles and

8

9

contem rary re earch and e ctive instructional

practices. So e of the thi ngs that you waul d see

10 if you looked i the de ni ti on secti on is what 1 s
11 the de ni ti on f contemporary research and

12 i nstruct-¡ ona-¡ p acti ce" So those ki nd of thi ngs we

13 tri ed to de ne in the rul e so peopl e woul d know what

14 e expect ion 1 s .
15 is is the remi nde r of what the 1 aw says the

16 di stri ct needs to i ncl ude 1 n the i nstructi anal
17 practi ce secti on. (1 ass room teachers is the Educator
18 Accomplished practices, and for classroom -- people
19 who are not c assroom teachers but are still
20 consi de red i nst ucti anal pe rsonnel, the accompl i shed

21 practi ces and 0 her thi ngs rel ated to student support
22 that are part a their job responsibilities.
23 And ce rt 1 y the re i s an expectati on in the
24 evaluation syst m and professional development that
25 every dy can i rease thei r experti se from year to
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1 year in somethi ng.

2 For instru tional leadership for the school

3 admi ni strator e 1 uati on system, the 1 aw al so says it

4 shoul d be based on the standards, in thi s case, the

5 1 eadershi p standards instead of the Educator

6 Accomp1 i shed Pr ti ces.

7 And then t 1 aw al so provi des speci fi c thi ngs
8

9

10

1 n addi ti on to hose th need to be i ncl uded in the

administr r ! S (~va 1 uat:-i on stem that mostl y support

facul ve-io nt and supporti ng effecti ve

11 instruction.
12 e othe rig set of c ri te ri a, pe rfo rmance of
13 students c ri te r a, so we waul d look fo r evi dence of

14 these trri ngs i he di st ri ct J s eval u , on system.

15 The fi rst part here is the actual, it Y 5 a quote from
16 the law, th p rformance of students i thi 5 cri teri a,

17 at 1 east 50 per nt is based on data and i ndi cators

18 of student 1 ear ng growth assessed annuall y and

19 measured by statewide assessments or, for subjects
20 and gr e 1 eve-I not measured by statewi de

21

22

23

aS5eSSfll(::l1ts, di stri ct assessments that they have

chosen. And th 1 i ttl e refe renee ri ght he re is

actua 1-1 y 1008. t! s the chapter in the school code

24 that rel ates to student assessment programs, most of

25 wh-,'ch -:Ç,' a t";.::i'l'~I ., .) L u .. de as ses sment p rag ram, but paren 8
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1 1S specific to local assessments.

2 Then these are sort of summari es of thè other

3 thi ngs we waul d be 1 ooki ng for in the di stri ct
4 system. The di stri ct can choose to reduce the
5 percentage based on performance of students down to

6 40 percent for someone who doesn't have three years

7 of thei r student's data avai 1 abl e. The di stri ct al so
8 splits for nonclassroom instructional personnel the

9 pe rcentage between statewi de assessment resul ts and

10 other measures of student outcomes, not student
11 support behavi or thi ngs that you waul d expect 1 n the

12 i nstructi anal practi ce, but that are based on thei r
13 job responsi bi 1 i ti es. And then and that's a
14 choi ce, di stri cts can choose to do that. They can
15 al so choose to combi ne state and local assessments.
16 For exampl e, if someone is teachi ng seventh grade
17 soci al studi es and the di stri ct wants to i ncl ude a
18 1 i ttl e bi t of the readi ng component in that pe rson' s
19 evaluation and all social studies teachers'
20 eva 1 uati ons, they can choose to do that, but the
21 local assessment has to weigh more. And they can

22 choose a performance measure over 1 earni ng growth.

23 Learni ng growth is what you're shooti ng for most of
24 the ti me, but there are some cou rses that have in the
25 course assessment such as industry certification
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1 where it's just a pass-fail test. So it's very
2 di ffi cul t to measu re growth on a pass-fai 1 test, so
3 a di stri ct can say we're goi n9 to use achi evement

4 measu res for those and they can set targets for

5 di ffe rent 1 eve 1 s of pe rfo rmance you achi eve. But if

6 they choose to do that, that's somethi ng that we

7 waul d expect an exp 1 anati on of in thei r eva 1 uati on

8 system.

9 UNIDENTIFIED SPEAKER: But if there's a learning

10 growth doesn't it have to grow from one assessment to

11 another?

12 MS. HEBDA: Yes, if you're doing growth, that's
13 correct. But they can choose for a certai n course

14 that doesn i t have an assessment that has maybe a

15 scale or any kind of performance levels if it's just
16 a pass-fai 1 test - hard to measure growth on the
17 pass-fai 1 test - they caul d choose an achi evement

18 measure for that particular course to use for
19 eval uati on pu rposes instead of t ryi ng to measu re
20 growth on a pass-fai 1 test.
21 UNIDENTIFIED SPEAKER: But if they choose

22 achi evement, then they waul d have to choose - thi 5 is

23 my gri pe - they waul d have to choose one achi evement

24 and then the growth of the same type of an
25 achievement. Assessments, assessments and growth to
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1 the same type of

2 MS. HEBDA: only if they1re going to actually

3 measure growth. if they are sayi ng I can't measure

4 growth on thi s industry cert test, certi fi cati on
5 exam, because all i get ls a result for each kid

6 whether they passed or fai 1 ed, then what I i m goi ng to

7 do - - and some di st ri cts al ready di d thi s wi th AP

8 because they're used to thi s wi th advanced pl acement

9 tests anyway. Advanced pl acement tests have fi ve

10 levels, 1, 2,3,4,5. Three and above is considered

11 passi ng. Some i nsti tuti ons want a 4 or above or

12 whatever, but 3 above is consi dered passi ng. So what
13 some di st ri cts di d 1 ast year was they took those fi ve

14 levels and said we can't measure growth on AP yet,

15 but what we do want i nstructi onally for these
16 studehts is we waul d 1 ike to increase the percentage
17 of students that are passi ng the AP test. So they
18 woul d set performance targets for the number or the

19 percent of students in di fferent AP courses that
20 passed the AP test. And they may al so set targets
21 for students who maybe come in who don't

22 t radi ti ana 11 y get placed in AP based on thei r

23 previous FCAT score where they would adjust those

24 targets or they may give additional credit as more
251 students gets a 4 or 5 on the AP. There are lots of

I
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1 di ffe rent thi ngs they di d based on what the goal s

2 were for the AP course.

3 UNIDENTI FlED SPEAKER: So it does not have to

4 show growth.

5 MS. HEBDA: It does not have to show growth.

6 Growth is the premium. That's what you try to shoot

7 for because you want to be abl e to reward peopl e

8 taki ng fol ks from wherever they start to wherever

9 they can fi ni sh, but the re are ti mes when you just

10 can't cram a growth measure into a pass-fai 1 test
11 because your growth measure always has to work with

12 your assessment that you have. And, agai n, the --
13 what we also want, of course, because we're trying to
14 increase student achi evement i 1 sit needs to make
15 sense i nst ructi onall y fo r what's happeni ng in the

16 class. That's really important stuff.
17 MS. CORN: Excuse me.

18 MS. HEBDA: Yes.
19 MS. CORN: if you i re an i ti ne rant teache r i you
20 go around to di fferent school s, do they use every
21 school that you go to?
22 MS. HEBDA: They can. What the 1 aw tal ks about

23 a 1 at is bei ng based on the students that are
24 assi gned to you. So if you ire assi gned one cl ass of
25 students, for exampl e i i don't know how it works for
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1 you.
2

3

MS. CORN: No. Indi vi dual students.

MS. HEBDA: individuals. So you have three or

4 four students in each school.

5

6

7

8

9

10

MS. CORN: uh-huh.

MS. HEBDA: Those are the students that are

assi 9ned to you, not the other students.

MS. CORN: What if you're hal f and hal f, you

teach part ti me and you're i ti ne rant?

MS. HEBDA: They shaul d be abl e to combi ne those

11 thi ngs all together. Because there are some teachers
12 that have 9 rowth meas u res and teach all ki nds of

13 cl asses. They may have a coupl e of cl asses a day

14 that are related to a statewide assessment like sixth
15 grade readi ng whi ch is rel ated to si xth grade FCAT

16 readi n9, but they may also have fou r othe r cl asses
17 duri ng the day that are somethi n9 el se. So all of
18 that shaul d be combi ned into what goes into the

19 evaluation. And that's what we would, in this
20 particular rule for us to approve the evaluation
21 system, that's what we i re 1 ooki ng for is has the
22 di stri ct consi dered that and have they expl ai ned that
23 to us, how that wo rks, in thei r eval uati on system.

24 Here's the 1 ast pi ece of the performance of
25 students. Between now and JUlY 1, 2015, which is

I
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1 when this little piece of the law, this little
2 paragraph expi res, it says, then di stri cts have some

3 choi ces for teachers, c1 assroom teachers, thi sis not

4 nonclassroom, this is just classroom teachers of

5 courses where the di stri ct has not i mpl emented or

6 hasn i t chosen or is uncomfortabl e wi th, or whatever

7 the words are, the assessment they use for the

8 students in that cou rse ri ght now. Because students

9 in seventh grade soci al studi es get grades ri ght now.

10 They take tes ts . They do all ki nds of thi ngs and
11 p raj ects and whateve r else, but the di st ri ct may not

12 be selecting those for use in evaluation yet. So if
13 that i s the case, between now and 2015 these are the
14 thi ngs the di stri ct can choose to do. Fi rst thi ng is
15 for those classroom teachers assigned students, the
16 student 1 earni ng growth must be measured by the
17 growth in 1 earni n9 of the cl assroom teacher's

18 students on statewi de assessments. So what does that
19 mean? what some di stri cts have done 1 ast year, they
20 started wi th - I menti oned readi"g for the seventh
21 grade soci al studi es teacher. Some di stri cts chose
22 to use both parts of the FeAT results for all the
23 teachers that they di dn' t have assessments for. They
24 di dn i t choose between readi ng and math. Some used
25 readi ng fa r soci a 1 studi es and othe r thi ngs and they
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1 used math for science and made all kinds of choices.

2 Some di stri cts wanted to use the val ue-added resul t

3 to measure growth for this purpose. others wanted to

4 use 1 earni ng gai n. It doesn't say whi ch one you have

5 to use. It just says growth in learning. And this

6 is a temporary paragraph until July 1, 2015. But

7 then for the other group of teachers whose students

8 don't even take statewi de assessments, 1 et' s say they
i

9 teach eleventh and twelfth grade students all day

10 long, there i s no statewi de assessment for thei r
11 course associ ated wi th those ki ds even when they Ire
12 outsi de of the teacher's cl ass, then it's supposed to
13 be 1 earni ng targets that are establ i shed based on the
14 content of the course and that support the school
15 improvement plan. So as we mentioned, kids are

16 assessed, there are 1 earni n9 goal s for students 1 n
17 all of those courses. And so for those teachers the

18 di st ri ct can choose to 1 et it be an i ndi vi dual i zed

19 1 earni ng target between the teacher and the pri nci pal
20 similar to your individual professional development
21 pl an, that ki nd of thi n9, unti 1 such ti me as they
22 establ i sh the assessments they want to use for thi s
23 course.
24 The third choice is this last sentence here. A

25 school di stri ct superi ntendent may assi gn to
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1 instructional personnel ,n an instructional team the

2 student learning growth of the instructional team's

3 students on statewi de assessments" So in some

4 di stri cts an enti re school is consi dered an
5 instructional team or a whole grade level is

6 cons i de red an i nst ructi anal team. And so all of the

7 results from that entire school or that entire grade

8 level would be assigned for purposes of evaluation.

9 So that i s a choi ce the di st ri ct can make"

10 So that's -- those are the ki nds of thi ngs that
11 in thi s parti cul ar rul e for us to eval uate a di stri ct
12 system, has the di stri ct chosen to do these thi ngs
13 when they don't have assessments and whi ch ones have

14 they chosen and under what ci rcumstances, and all
15 that waul d have to be expl ai ned to us so that we

16 would know they covered all those for us to approve
17 thei r system"
18 And here is the 1 i st of the rest of the stuff in
19 the 1 aw that we have to check fo r" So in addi ti on to
20 instructional practice or leadership practice,
21 performance of students, there1s a set of other stuff
22 that we need to make sure the di stri ct has done. We

23 need to make sure they have observation instruments
24 wi th i ndi cators. Remember those i ndi cators that

25 apply to the Educator Accomplished Practices or the

I
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1 1 eadershi p standards, one or the other. We have to

2 make su re that they are i ncl udi ng two eval uati ons pe r

3 year for everybody who is a newly-hi red person,

4 i nstructi anal person in the di stri ct. And that's not
5 just through observation to get two evaluations.

6 They shaul d be havi ng a chat about student data some

7 way mi dpoi nt du ri ng the year when they have that

8 other observati on.

9 Evaluator training. We mentioned that earlier

10 with the guidelines for the evaluator training, make
11 sure they have a system for trai ni ng all thei r
12 eval uato rs. what is thei r p races s fo r 1 etti ng peopl e

13 who are in the system, whether they're eval uators or
14 they're teachers in the system or pri nci pal sin the
15 system, what's their process for informing everybody
16 about what lsi n the di st ri ct eva 1 uati on system.

17 Multiple data sources. That's something else.
18 There should be multiple data sources used in the
19 eval uati on system. Agai n, not every di st ri ct is
20 ready for mul ti pl e data sources in the very
21 begi nni ng, but we expect that by the ti me the
22 deadl i ne roll s around for all the excepti ons to
23 expi re that they waul d have mul ti pl e data sources for

24 everybody's eval uati on.
25 Have they 1 inked thei r professi anal development
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1 systems, eval uati on systems, and vi ce versa? And are

2 they usi ng the data from the eval uati on system for

3 school improvement?

4 parental input. For both teachers and

5 admi ni strators the 1 aw says that parents have to have

6 input into the eval uati on system as appropri ate, and

7 that's all it says. It doesn't say how. It doesn't

8 say how often. It doesn't say anythi ng el se. So we

9 don i t have any requi rements fa r how di st ri cts do

10 that, just that they do. So that's in there.
11 Teachi ng fi el ds needi ng speci al procedures. You

12 can also cons ide r thi s as speci a 1 ci rcumstances such

13 as someone bei n9 on mate rni ty 1 eave a r extended

14 substi tute, a r all ki nds of othe r consi de rati ons that
15 mi ght be goi n9 on. somebody who teaches hospi tal

16 homebound. There are lots of ki nds of di fferent
17 teachi n9 deal s that need speci al provi si ons that
18 don't cover the vast majority of teachers and
19 principals in the system. So has the district
20 addressed these thi ngs? We don't tell them how they

21 address them, but we have to make sure they have

22 addressed them.

23 Annua 1 revi ew by the di st ri ct. The 1 aw requi res

24 they look at it eve ry year to see how thi n9s went and

25 what imp rovements they can make. We want to make
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1 su re they have tal d us how they ire gai ng to do that.

2 Then they have some opti ons, too i whi ch are they can

3 include peer evaluations or peer review of documents.

4 They can i ncl ude an assi stance process for peopl e.

5 They can i ncl ude input from addi ti anal pe rsonnel into

6 the eval uati on system that mayor may not be pee rs .

7 They can include a process to amend evaluations if

8 they want to and they can i ncl ude addi ti anal

9 professional responsibilities in that third set of
10 cri teri a beyond what iS requi red by the state board.

11 The state board, as far as professi anal
12 responsi bi 1 i ti es, consi ders the code of ethi cs and
13 the pri nci pl es of professi onal conduct, what we have

14 covered in professional responsibilities. But
15 di stri cts have employment requi rements and all ki nds
16 of othe r thi ngs they may expect of its employees and

17 they're free to put those in the eva 1 uati on system if
18 they want.
19 So that's eve rythi n9 that's supposed to be in
20 that one Secti on 3 of the rul e. That's why Secti on 3
21 of the rul e is reall y 1 on9, because what rul es are
22 supposed to do is they 're - from the agency to
23 whoever they're affecti ng - they i re supposed to hel p

24 that affected group, whi ch in thi 5 case is school
25 di stri cts that have to have an approved system under
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1 the 1 aw, what are they supposed to do to get

2 approved. So we t ri ed to p rovi de all the thi ngs we

3 woul d need as evi dence to make su re a'l these thi ngs

4 are done in acco rdance wi th the 1 aw, so try not to

5 hi de anythi ng from them.

6 That was that rul e. Any questi ons on that rul e?

7 Yes, sir.
8 MR. CONNER: Is it substantially the same as the

9 criteria that they used for submission?

10 MS. HEBDA: Yes. It is substantially, I would
11 say 90 percent at 1 east is the same as what they
12 al ready di d to get thei r 11-12 approved.
13 MR. CONNER: what waul d be approved

14 MS. HEBDA: I'm sorry. Can you ask the question

15 again?

16 MR. CONNER: The changes that are in the area of

17 approval of procedures for determining student
18 growth, that iS whe re most of the changes are?
19 MS. HEBDA: Ri ght. The re i s a separate rul e that
20 we're goi ng to tal k about.
21 MR. CONNER: I mean in the submission.

22 MS. HEBDA: But in here they're pretty much the

23 same. They're pretty much the same. The monitoring

24 process, of course, is completely new because we
25 never monitored before. But I think if you sat down
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1 with the original checklist that we did for district
2 for back in 2010, it started with Race to the TOP,

3 you Ire 90i ng to see it matches up wi th thi s pretty
4 we 11. But one of the thi ngs when thi s rul e was fi rst

5 put forward we put that Secti on 3 i n a checkl i st just
6 1 ike di stri cts were used to a' ready and the judge

7 didn't like that. He didn't like -- didn't want it
8 ina form. So we took it out of the form and made a

9 rea 11 y 10n9 secti on 3. We put ita'l in the re, but
10 it i 5 the same ki nd of thi ng. We tri ed to chunk it by
11

12

13

he re i s the evi dence for pe rfo rmance of students,

he re IS the evi dence for i nstructi anal practi ce,

he re' s the evi dence for school 1 eadershi p, that kind

14 of thi n9, and then the evi dence for the rest of the
15 laundry list.
16 So the next rul e, so swi tch papers, thi sis the
17 compani on rul e, because even though we have a rul e
18 that says here's how we look at districts' evaluation
19 systems to see if they have all the criteria in the
20 law, we also have to set forth a rule that does some
21 other speci fi c thi ngs that support that process. So
22 this is the rule authority for this rule, 0411, and
23 these are the thi ngs we have to put i n the rul e. We
24 have to put every formul a that we use, the actual
25 math that's u sed fa r measu ri ng students' 1 earni n9
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1 growth that's approved by the commissioner. And

2 we i 11 tal k about whi ch ones are approved by the

3 commissioner and which ones are just district

4 opti ons. But if it's one that ri ses to the 1 evel of
5 havi ng to be approved by the Commi ssi oner, then

6 that i 5 the one that has to go into the rul e. At thi s
7 poi nt inti me we only have one of those and that' 5

8 the one that was used wi th FCAT data for the 11-12

9 school year.

10 We al so have to, in addi ti on to the measu re of
11 student 1 earni ng growth, we have to i ncl ude any

12 associ ated i mpl ementati on procedures. what that
13 means is we defi ne in the rul e and we descri be in the
14 rul e what ki nds of data wi 11 the di stri ct get once we

15 run thi s cal cul ati on usi ng the math in the rul e.
16 What can they expect to get from us, when can they
17 expect to get it, all of those di ffe rent thi ngs.
18 Agai n, the agency always has to p rovi de to the school

19 di stri ct what it is we're gai ng to do. So if we
20 don't do somethi ng 1 ike that we're as accountabl e as
21 they are.
22 And then we also have to i ncl ude in the rul e the
23 process by whi ch teachers may revi ew thei r cl ass

24 rosters. I say may because the department has --

25 provi des a tool the di stri ct can use to 1 et teachers
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1 revi ew thei r cl ass rosters or they can do thei r own

2 process. Either way, districts have to let folks
3 review their class rosters. So we have to provide

4 and expl ai n in the rul e how we're goi n9 to do

5 somethi n9 if di stri cts can i t do that on thei r own.
6 The othe r stuff we have to have in the rul e are

7 these thi n9s. Thi sis what we're goi ng to need a 1 at

8 of feedback from you on. These are the standards

9 that I was tal ki ng about earl i er, the performance

10 standards. So what the 1 aw requi res us to do is
11 establ i sh speci fi c di screet standards for each
12 pe rfo rmance 1 eve 1, hi gh 1 y effecti ve i effecti ve and

13 all that. That ensures consi stency in meani ng across

14 school districts. That's the purpose of the
15 standards to start wi th. So when you're thi nki ng
16 about usi ng data in performance of students, then
17 establishing standards so that if it's a statewide
18 assessment or if a district is creating its own
19 standards, how were those goi ng to be consi stent
20 across school di stri cts. That's a tall order, so
21 this is our first shot at it.
22 Then we have to establ i sh student 1 earni ng
23 growth standards that if not met will result in an
24 employee receiving unsatisfactory evaluation overall.
25 So not just the ones that woul d appl y to onl y the
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1 pe rfo rmance of students i c ri te ri a! but ones that

2 woul d apply to become the eva 1 uati on at some poi nt,

3 and the same thi n9 for setti ng a floor for effecti ve
4 and hi ghl y effecti ve that someone waul d need to

5 achi eve that if once combi ned wi th the othe r parts of

6 the evaluation system the person would be considered

7 effecti ve a r hi gh 1 y effecti ve. So what you wi 11 see

8 in the rul e - - remembe r the re i s a catego ry needs

9 imp rovement, deve 1 opi ng. what we have done in the

10 fi rst attempt is to defi ne these th ree thi ngs, and
11 then the remai nder! of course, wi 11 be needs

12 improvement or deve 1 opi ng i dependi n9 on how many

13 years the person has been teachi ng. But thi sis
14 everybody iS consi derat; on to start wi th. So if we
15 end up needi ng to defi ne needs improvement as well we

16 can do that as we go along. But thi sis what you
17 will see in a few minutes.
18 As I menti oned to you i there are two categori es
19 of growth formul as. There are the ki nd that go in
20 statewi de assessments that have to be approved by the
21 Commissioner that everybody has to use the same way

22 because they're statewi de assessment data in thei r
23 districts, and then there are local! growth formulas

24 for local assessments that they choose to measure

25 1 earni n9 9 rowth that di st ri cts adopt, they're thei r
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1 choi ces, but what we had to try to set forth in the

2 rul e is what does it mean for someone to adopt an

3 equally appropriate growth formula that would have

4 the same ki nds of resul ts as you mi ght see from a

5 statewide learning growth formula. And so we have to

6 provide examples for school districts. The examples

7 won't be in the rul e, but we have tri ed to defi ne
8 equally appropriate in the rules so when we do this

9 ki nd of techni cal ass; stance and provi de those

10 exampl es, then di st ri cts wi 11 have some opti ons fo r

11 how they can use them in the; r own systems and make

12 those good choi ces .
13 So as I menti oned, the onl y growth formul a we
14 have so far is the one that was adopted over a year
15 ago, June 2011, to use wi th FCAT data, and that i s the
16 one you're used to heari ng call ed the val ue-added
17 model. And it i S des; gned and we'll wal k through
18 that a little bit because it has to be in the rule
19 itself. It's designed for measuring learning growth

20 on courses associ ated wi th FeAT. So in thi s case
21 it's learning growth in grades 4 through 8 for

22 mathematics and 4 through 10 for reading. So since
23 we have to have the math and the model in the rul e
24 i'm goi ng to wal k you th rough the content 1 i ke I di d
25 wi th the othe r rul e of what you waul d expect to see
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1 in this draft.
2 Just a little background information to remind

3 peopl e. You probabl y al ready know thi s, but if you

4 don't, here it is again, or here it is for the first
5 time. when we developed this growth model for use

6 with FCAT data, before the Commissioner approved

7 anythi ng we establ i shed a commi ttee under Race to the

8 TOp call ed the student Growth impl ementati on

9 Commi ttee. And in fact they're meeti ng agai n

10 tomorrow to do the next set of things for Algebra 1
11 and other statewi de assessments. But these are the
12 gene ral catego ri es . The commi ttee is a maj a ri ty of,

13 a majority is based on teachers or includes teachers,
14 but these other fol ks are al so represented in the
15 commi ttee. You can go to thei r websi te and see who

16 thei r names are and what di stri ct they work in and

17 all those ki nds of thi ngs. And they wo rk th rough a

18 process to develop the model, make a recommendation

19 to the commissioner, and when he made his approval he

20 di dn i t change anythi ng about what they recommended.

21 He just accepted it after his review the way they
22 recommended it.

23 So what di d they recommend and what lsi n the
24 rul e? The commi ttee looked at ei ght di fferent ki nds

25 of growth models 0 r ways to meas u re 1 earni ng growth
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1 that caul d be used in personal eval uati ons and they

2 settled on what's called a covariate adjustment

3 model i and so the rul e sets forth what is a covari ate

4 adjustment model, what does that mean. It

5 essenti all y means, it starts wi th i as you menti oned

6 earl i er, a basel i ne set of data and then the current
7 year asses sment, how di d the student do on the next

8 assessment measured by grade and by subject. And the

9 covari ates are those adj ustments we make about

10 students based on thi ngs we know about the student
11 that i'll enumerate for you on the next sl i de that

12 hel p you establ i sh how much growth you shaul d expect

13 to see from that student based on thi n9s we know

14 about him or her.
15 A l' those covari ates or vari abl es or
16 characteri sti cs fall in three buckets: student
17 classroom and school characteristics. So here ls
18 thi s pi ctu re is not in the rul e i but it's you r
19 expl anati on today. Thi sis actuall y 1 ooki ng at how

20 the model works based on start; n9 wi th data from
21 one student. So we would do this very individual
22 look at how we expect students to pe rform. In thi s
23 case, agai n, thi s model is on1 y based on FCAT. The re

24 are model s that caul d be done for all ki nds of
25 assessments. This one happens to be FCAT. We would
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1 take for each student who is assi gned to a teacher,

2 thi sis one student, we waul d start wi th thei r pri or

3 year score. And if you noti ce, thi sis ki nd of
4 replicating the developmental scale. It's not levels

5 i, 2, 3, 4 and 5 and the FCAT 1 eve 1 s 1 th rough 5

6 don't matter a hi 11 of beans in thi s. Look at thei r
7 p ri or sco re. He re' s thei r cu r rent year score. And
8 if we weren't doing a covariate adjustment model, we

9 were just looking at something simple, like simple

10 growth, we woul d stop ri ght the re and we waul d

11 subtract and we would say that's the answer. But in
12 this case the covariate adjustment model establishes

13 a predi cted score for each student based on what

14 thei r pri or score was, however they started, however
15 they came to the teache r, and then also maki ng
16 adjustments based on how students typi cally perform

17 across the state who share those same
18 characteri sti cs. And i'll show -- and then once you
19 know the predi cted, once you loak at the predi cted

20 score, look at thei r current score, how did they
21 actua 11 y do, the re caul d be a di ffe rence. caul d be a
22 bi gge r di ffe renee, caul d actua 11 y be di fference in

23 the othe r di recti on. Maybe they di d exactl y as they
24 were predi cted. But each one of these di fferences,
25 an expected and actual pe rfo rmance, that's what roll s
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1 up to the teacher for all of her assi gned students

2 and that v s what produces the val ue-added score. So

3 it's the di ffe rence , all the di ffe rences put togethe r

4 on what we thought the student was goi ng to do based

5 on the thi ngs we know about them and whe re they

6 started and how they actua 11 y di d.

7 So how do we make adj ustments to that green bar?

8 what are the covari ates and the vari abl es we use to

9 adj ust that green bar and make that predi cti on? He re

10 are the th fee buckets. The student characteri sti cs.
11 Fi rst, up to two pri or years of achi evement scores"
12 So you menti oned earl i er: what's the pri or score and

13 what's the cu rrent score? In thi s case if we have
14 the pri or score and the previ ous year's pri or score

15 we'll use both. By far and away the pri or year
16 score, when you're looking at an assessment like FeAT

17 that i s offered year to year to year, is the bi ggest
18 predi ctor of anythi ng. You can roll all of these
19 othe r thi n9s up togethe rand it's not goi ng to come
20 close to how much p redi cted powe r you get from that

21 prior year score. But even having said that, another
22 prior year score and these other things can matter to
23 an i ndi vi dual teache r; maybe not statewi de, but to an

24 i ndi vi dual teache r they can matte r. Remembe r we di d

25 thi 5 mode 1 fo r pu rposes of an i ndi vi dual teache r IS
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1 evaluation. 50 having a lot of characteristics and a

2 1 at of vari abl es in the model s makes that equati on

3 longer and more compl ex and harder to understand, but

4 these are the thi ngs that are done that goes in the

5 eval uati on fa r an i ndi vidual teache r.

6 So two pri or years of achi evement scores.

7 Number of subject-relevant courses in which the

8 student is enroll ed. what does that mean? That

9 means I could be, as a kid I could be enrolled in

10 both a 1 anguage arts cou rse and a readi ng cou rse.
11 well, that's two subject-relevant courses. And when

12 we loaked at the data and the student growth
13 commi ttee exami ned all of the data they noti ced that

14 in some cases it made a bi g di ffe rence if the student
15 was in two courses that helped them specifically with
16 readi ng 1 ike that. So more mathemati cs. So that's
17 i ncl uded as a covari ate.
18 UNIDENTIFIED SPEAKER: So if they're ,n two

19 mathematic courses, then more than likely you want

20 they're predi cti ng a hi gher score.
21 M5. HEBDA: That is ri ght. And actuall y , n the

22 techni ca-I report that we put out every year, there's
23 one the re now fa r i 12 on the websi te, if you go to
24 the back af it, then actuall y all af those
25 coeffi ci ents and how much we waul d expect by grade
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1 and subject, something to go up or go down, the green

2 bar to go up or go down, are actually 1 i sted there so

3 you can see how that rel ates. It al so tell s you in
4 that report whether that difference is statistically
5 significant. Because it may look like it's a big

6 number or a really small number, but if you don't

7 look to the right of that and see if it's
8 statistically significant, then it may look like it's
9 havi ng a bi gge r impact on somebody' s val ue-added

10 score than it really is. So all those things are
11 ki nd of i mpo rtant to take into context.
12 student di sabi 1 i ti es are i ncl uded and thi sis
13 i mpo rtant the way the commi ttee deci ded to i ncl ude

14 thi s or recommended to i ncl ude thi s. It's not
15 whether or not the student is disabled, yes or no,
16 but it' s actual' y by di sabi 1 i ty. Because when you

17 look at the coeffi ci ents we we re j ust tal ki ng about

18 you can see that di ffe rent di sabi 1 i ti es have

19 di fferent effect si zes on how we woul d expect a
20 student to do. And all those are based, they i re not
21 based on theory or any ki nd of random wei ghti ng

22 p rocedu re i they're based on how ki ds actua'l y do on

23 the assessment around the state. That i s where they
24 come from.

25 Engl ish 1 anguage 1 earner status. That is a yes
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1 or no, Either they're in ELL services or they're not

2 the fi rst two years.
3 Attendance is what we call a rolling variable

4 because it i s the number of days present throughout

5 the whol e school year. As you waul d expect, the more

6 days a student is present, the bette r they're

7 expected to do. if they i re not in school they i re
8 probabl y not 1 earn; ng,

9

10

Gifted status. That's yes or no.

Mobil i ty and number of trans; ti ons. That means

11 1 n or out of school. One of the thi ngs the di stri cts
12 report to us ina standardi zed way throughout the

13 state is how many ti mes the student 1 eaves a school

14 and comes back. It caul d be to the same school and
15 it caul d be to di fferent school s, Doesn't matter.

16 We capture the number of transitions period, and that
17 has an effect,
18 Difference from modal age in grade, indicator of
19 retenti on, but also an i ndi cator of promoti on.
20 someti mes you have rea 11 y young ki ds that are way

21 advanced, and rathe r than just 1 ooki ng at the data to
22 say retai ned or not retai ned, the di fference in modal
23 age is a much more exact way to capture all of those
24 di ffe rent ci rcumstances . Because you caul d be behi nd
25 for all ki nds of reasons, not just because you Ire
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1 retai ned.
2 So those are those things, Also classroom

3 characteristics, class size. The homogeneity of

4 students' enteri ng test scores 1 n cl ass. That's an

5 icky way of sayi ng, one of the thi ngs the commi ttee

6 discussed, the teachers brought up, was what if i

7 have students who are basi call y all 1 evel 1

8 performers in my cl ass, does that matter, or does it

9 matter if I have all level 4's and 5's? Does it
10 matter if i have a mi x? So we ran data and someti mes

11 it can matter, And we run thi 5 data by grade and

12 subj ect, so you won't necessari 1 y expect i denti call y,

13 because it is based on how students do, you won't
14 expect to necessari 1 y see the exact same coeffi ci ent
15 fa r seventh grade math as fi fth grade readi ng.
16 They ire goi ng to be di ffe rent. But that's how we do
17 it, by grade and subj ect.

18 And then school characteri sti cs. There are
19 school s that reall y have a lot of growth, schools
20 that rea 11 y don't have much of any growth at all.

21 And when they're that di ffe rent - most school s are
22 somewhere in the mi ddl e - but when the school s are

23 that di ffe rent the commi ttee felt it was important to
24 capture that as a covariate, essentially, because
25 that can even i nfl uence more of student 1 earni ng that
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i the teacher can if you1re in a really high-growth

2 school or reall y low-growth school.

3 So as I menti oned iit's an ongoi ng process. The

4 onl y thi ng 1 n thi s rul e to date that W s been adopted

5 is the FeAT el, But, as I said, the student

6 growth commi ttee meets tomo r ro~ and they i re goi ng to

7 consider models for Algebra 1, biology and some of

8 the other end-of-course tests. So thi s wi'l be

9 ongoi ng. if those get approved by the Commi ssi oner,

10 then we go back to the rul e and put those in the rul e
11 too.
12 MS. MAHLMAN: I U m an Al gebra 1 teacher. So the

13 eval uian process that we just now got from 1 ast

14 year i s students, that may be out the door wi th

15

16

17

18

19 make a change. The same thing for two years ina

20 row, and then if the commi ttee recommends an Al geb ra

21 1 model and t e commissioner approves it, then that
22 waul d go into the rul e and woul d be effecti ve next

23 year. if it! s done thi s spri ng and we provi de

24 di stri cts wi th data they can choose to use that thi s
25 year if they wanted to but they waul dn i t be requi red

somethi ng new that's comi ng through for Algebra 1.

MS. HEBDA: But not thi 5 year. That waul d be

next year. Thi s year it IS goi ng to be the same as it
was 1 ast year i un"l ess ur di stri ct has chosen to
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2 MS. IV1AH So it will just be Algebra 1 and

3 bi 01 ogy wi 11 be the new ones?

4 MS. HEBDA: Those are the ones we're 1 ooki ng at.

5 pl us what's the thi rd one?

6

7

MS. MAH LMAN : lsi t geomet ry?

MS. HEBDA: We haven i t done geometry yet.

8 A 1 geb ra 1 and bi 01 ogy was on the agenda fa r tamar row.

9 And th meeti ng is webcast 1 i ve, but then the

10 recordi ng is al so put up on that same websi te I

11 showed you r SGIC, student growth commi ttee, ri ght

12 here. So it's in your powerpoint. So if you want to
13 follow from the department i s home page of from thei r
14 home p e you can or you can go back 1 ate rand look
15 at the recordi ng or look at the presentati on
16 mate ri al s or anyth i ng you want. All of our commi ttee

17 p roceedi ng s are ways webcast 1 i ve.

18 So remembe r I menti oned to you that we had to
19 put in the rul e those other i mpl ementati on procedures

20 and what are the other ki nds of data and what are the
21 thi ngs th we need to unde rstand about how thi s

22 parti cul a r model wo rks so we can even set pe rfo rmance

23 1 evel standards i what woul d the numbers even mean.

24 The fi rst thi ng we need to understand is what
25 ze ro mean 5 . In thi s ki nd of model and in many model s
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1 that are 1 i ke thi s, covari ate adj ustment model sand

2 others, what you're looking for is some difference,

3 as you saw the di ffe rence in the student's i ndi vi dual

4 sco re i you i re 1 ooki ng fa r a di ffe rence in typi cal

5 expected growth. And ze ro means that the student

6 performed typi call y 1 ike other students across the

7 state that shared those same characteri sti cs,

8 i ncl udi ng pri or sco re and eve rythi ng el se as well.

9 So a score of zero actually means that's good.

10 That's exactl y what everybody expected. It al so
11 mean s if it's above ze ro, then students on ave rage
12 for that teacher, once all those residuals are rolled
13 up to the teacher, on average outperformed what we

14 expected, or if it's a negati ve score that means on
15 average they di d 1 ess than what we expected. An
16 individual student may have done one or the other
17 thi ngs i but that score for the teacher puts all of
18 those data poi nts togethe r to ar ri ve at the sco re.
19 Another pi ece of data we get, and some di stri cts
20 use this instead of the score in their evaluation
21 system, is the -- because we do that for each
22 i ndi vi dual student, we know whi ch student met or

23 exceeded, or di d not, thei r expected score. So for
24 any teacher's cl ass roster what the di stri ct has 1 s
25 an i ndi cati on of whethe r 0 r not each i ndi vi dual
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1 student met or exceeded thei r expected score. So

2 what some di stri cts di d instead of usi ng the
3 value-added score itself the first year, they used

4 the number or the percent of students in each

5 teacher's cl ass that met or exceeded that green bar.

6 okay. Now, one of the thi ngs you lose in that - - you
7 don l t lose -- you lose the amount of gai n. It IS
8 al most 1 ike goi ng back to 1 earni ng gai ns whe re it l S

9 just a yes or no questi on. Di d you make a gai n or

10 not, yes or no. You don i t get to take into account
11 1 i ke the score does how far you may have moved a

12 student, but it is a pi ece of i nformati on that can be

13 hel pful, because one of the questi ons some peopl e
14 want to know is how many students is that teacher
15 reachi n9.
16 Another thi ng we get is a standard error of
17 meas u rement. And the standard e r ro r is i mpo rtant

18 because any ti me you use any ki nd of stati sti cal

19 measu re, any ki nd for any reason, you want to use it

20 wi se 1 y, So in thi s case one of the thi ngs you want
21 to know is how much vari abi 1 i ty is in that score,

22 meani n9 not shaul d it have been somethi ng thi s year,
23 but what if thi s same teacher was assi gned another
24 group of students, similar, but different kids, would
25 the results have been the same or how much -- what
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1 ki nd of range woul d we expect that score to be in.

2 And we rel ate it to somethi ng, it is the same process,

3 although I think this is a less important process,

4 because I i m not the presi dent, is a presi denti al
5 popularity poll. The question is, people ask them

6 all the time, is the president doing a good job or

7 not, yes or no. And they i 11 sampl e so many voters,

8 so many regi s te red vote rs in th ree states and they'll

9 say of the regi stered voters poll ed or sampl ed

10 50 percent said he's doing a good job. And they'll
11 say 50 percent pl us or mi nus three poi nts. YOU have

12 seen that before. That pl us or mi nus three poi nts is
13 somethi ng call ed a confi dence interval and it i s

14 constructed by that standard error, the standard
15 error of measurement. standard errors tend to be
16 small er when you poll or you sampl e or you have lots

17 of data poi nts. So one of the reasons why the bi 11

18 puts a premi um on havi ng three years' worth of the

19 teacher i s data 1 n her eval uati on or hi s eval uati on 1 s
20 because the more data poi nts you get the more
21 confi dent you can be that thi sis typical performance
22 for that teacher. It doesn't change what the score

23 is for that year. The score represents what

24 happened. But the confi dence interval s can be used
25 to say if I had, in the presidential poll, for
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1 exampl e, if i had gone to the same three states and I

2 had sampled another set of registered voters,

3 di ffe rent peopl e, but sti 11 met the same

4 qual i fi cat; ons, just 1 ike our students who waul d

5 share the same characteri sti cs, i waul d be confi dent

6 that that would necessarily be somewhere between 47

7 and 53 pe rcent. That i s what that means, pl usa r

8 minus three from what the actual number was. Those

9 regi stered voters that were poll ed sai d, 50 percent

10 of them said he's doi ng a good job. The confi dence

11 interval said if I had sampled another group r'm sure

12 that ; t waul d have been wi thi n thi s range. So

13 knowi n9 that is a good way to use stati sti cs and

14 because we ire tryi ng to use these numbers not just to
15 rank peopl e, but to say 1 n combi nati on wi th

16 instructional practice and all these other measures
17 we have in the system, how confi dent am I that thi s

18 1 show thi s teache r waul d normall y do in any othe r

19 ci rcumstances i then the confi dence interval becomes
20 important.
21 i knew I woul d put the cl i cker down somewhere

22 and I waul dn i t know whe re it was.

23 And that gets us to how are we then setti ng up
24 au r standards. So if we ire goi n9 to use au r
25 stat; sti cs wi sel y and use them the way we shaul d,



49

1 then one of the thi ngs that we want to do is to try

2 to construct a system where we aren't just ranking

3 people every year, so we actually set criteria for

4 the performance 1 evel that peopl e can work on

5 exceedi ng eve ry si ngl e year, And so if eve rybody

6 ends up effecti ve and hi ghl y effecti ve because they

7 have jumped over these standards every year, great,

8 because that means ki ds are 1 earni ng.

9 So one of the othe r pi eces of i nformati on that

10 waul d be important for you to know "i s what does the

11 VAM numbe r mean, what does the score mean. The

12 aggregate VAM score actuall y is a porti on of the

13 year 's growth. si nce we know what typi cal growth 1 s

14 every year by grade and subject, how much students on

15 average moved that year, then when we look at a VAM

16 score and a VAM score turns out to be .2, for
17 exampl e i .2 waul d be 20 pe rcent ave r typi cal

18 performance, which means that teacher's students on
19 ave rage when you put them all togethe r grew

20 20 percent more than the state average.
21 So what we would like to do, our proposal 1S -
22 peopl e are tal ki ng about whethe r thi sis a good idea

23 or not - we waul d start wi th 11-12 data and whatever

24 the typi cal growth was for 11-12 i we waul d use that

25 to set au r standards and then peopl e caul d try to --
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1 caul d then exceed those standards every year. We

2 waul d provi de di stri cts the standard error so they

3 caul d use the confi dence interval s, and I wi 11 show

4 you how we do that in just a minute. And then these

5 waul d be used begi nni n9 next school year, not thi s

6 schoo 1 year i but next school year, just to cl assi fy
7 teacher and pri nci pa-I performance and performance of

8 students. And that's part of the eva 1 uati on system

9 and rel ated on1 y to those courses that are rel ated to

10 FeAT data. okay. That's what these performance

11 standards are for.
12 So what are the standards we are proposi ng?
13 Here's a visual example of the things we just talked
14 about. In our vi sual the di amond represents the
15 score, the 50 percent of voters that sai d what they
16 said. This is the teacher's value-added score for

17 that year, what actuall y happened. We can construct

18 two 1 evel s of confi dence usi ng the standard error.

19 one 1 evel of confi dence uses one standard error, the
20 red secti on, and that says I i m 68 percent confi dent

21 that if thi s teacher had been assi gned another group

22 of students wi th si mi 1 ar characte ri sti cs, the score
23 waul d have ei ther been here or somewhere in thi s
24 range. if i use two standard errors to construct my

25 confi dence i nte rval, then you can thi nk of that as
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1 plus or minus one, plus or minus two, then I'm

2 95 pe rcent confi dent that it wi 11 be somewhe re 1 n

3 here. Doesn i t change what the score was. The score

4 is what it is and that i s what happened that year, but

5 what you're tryi ng to do is say how confi dent am lis

6 that typi ca 1 pe rfo rmance fo r that teache r so I can

7 combi ne it wi th the othe r thi ngs and make a reall y

8 good, sol i d judgment for eval uati on purposes.

9 Yes, ma'am.
10 MS. CORN: How do you get a negati ve confi dence

11 score, confi dence interval?
12 MS. HEBDA: The confi dence i nte rval is, whateve r

13 the standard error is, 1 et i s say the standard error
14 is .2 for a particular score, so the top of the

15 confi dence interval 1 S pl us .2 and the bottom of the
16 confi dence i nte rval is mi nus .2. So you take
17

18

19

20

21

22 to it and I subtract .4 and that's my VAM. That's my

23 VAM where I think 95 percent confidence, as positive

24 as anybody caul d possi bl y be usi ng numbers, that if

25 this teacher had been assigned another group of

whatever the standard error number is and you add it
to the score here and you subtract it from the score

there and that's your whol e VAM. And then you do

that for the two standard errors. So if the standard

error is .2, that means I take the score and I add .4



52

1 students her val ue-added score waul d have been

2 somewhe re in whateve r thi 5 range is, Now, you don It

3 see any numbe rs on thi s page because I 1m goi ng to

4 show you numbers on the next page. I want you to get

5 the vi sual. Score, one standard error, 68 percent

6 confi dence; two standard errors, 95 percent

7 confi dence. We Ire tryi ng to judge whether or not

8 based on state ave rage how ki ds typi call y do in

9 Flori da, if thi s teacher i s students outperformed or

10 underperformed that average,

11 So here's what we propose. we've already gotten

12 suggesti ons on how we can modi fy and add to thi s, so

13 we waul d 1 ave to take rna re, but he re' s what we i re

14 starti ng wi th . We're gai ng to call thi 5 ze ro, thi s
15 bl ack 1 i ne zero. We know what ze ro means in typi cal

16 performances. And I i m gai ng to start wi th the
17 outsi de edges fi rst because they're the cl earest. So
18 to be considered for performance of students section,

19 highly effective, you can see that I have a
20 value-added score that1s above zero, so my score
21 i tsel f is above typi cal. And I am 95 percent
22 confi dent i 95 percent confi dent that in any other
23 ci rcumstances my score waul d have been compl etel y

24 above ze ro. So my whole confi dence band of my range

25 of scores that caul d poss; bl y have happened based on
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1 all the thi ngs I know is sti 11 above state average

2 performance. That would be highly effective. And,

3 conversely, if I have a score that's below zero and I

4 constructed a 95-percent confi dence interval that

5 under any other ci rcumstances all of my on-average

6 student performance would have beEn less than state

7 average i then that waul d be an unsati sfactory resul t

8 for performance of students. Thereis still

9 instructional practicei there's still professional
10 and job responsibility, but that would be the piece
11 of the evaluation that pertains to performance of
12 student.
13 So there's highly ive, there's
14 unsati sfactory. Here i s our proposal for effective.
15 Two different defi ni ti ons for e cti ve. In the
16 fi rst one you can see the actual score i tsel f is
17 above zero i so it is better than the state average
18 and that's what actuall y happened that year. when i
19 tri ed to construct a 95-percent confi dence interval
20 that gi ven any othe r set of ci rcumstances it waul d

21 sti 11 be above zero, some of that confi dence interval
22 falls below. So thereis a chance, given a different

23 9 roup of students, that I mi ght not have done as

24 we 11, but thi 5 year I di d. So that's effecti ve
25 performance. I may not be totally positive it would
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1 al ways be that way, but for thi s year it was, so

2 that's effective.
3 Now, at the same time my score might be just

4 be low state ave rage when you roll eve rythi ng togethe r

5 and that's what my val ue-added score is. But when I

6 construct my confidence interval, even if i only use

7 68 pe rcent confi dent, it sti 11 coul d have been above

8 zero gi ven a di fferent group of ki ds. So 1 n thi s
9 case I can meet the de ni ti on fa r effecti ve fa r

10 performance of students ei ther way, ei ther starti ng

11 out wi th a score that i s above zero, peri ad, wi th or
12 wi thout a confi dence interval i or havi ng a score
13 that's just below ze ro but wi th a confi dence i nte rval

14 caul d have been above by a change of ki ds. So then
15 what you see is the remainder would be either needs
16 improvement or devel opi ng, dependi ng on whi ch year of

17 teachi ng the teache r waul d be in. So that's what we

18 propose to start.
19 NOW, one of the suggestions we have al ready

20 recei ved, whi ch is an i nte resti n9 one i is starti ng
21 wi th thi s set of defi ni ti ons, but then taki ng into
22 account that -- remember one of the things I said is
23 one of the ways to reduce your potenti al for error 1 s
24 to have a lot of data poi nts. So the re i s some
25 teache rs that even ave r the cou rse of th ree years
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1 don i t have that many students assi gned to them. So

2 by vi rtue of that they may have a 1 arger standard of

3 error or a larger confidence interval. We may be

4 1 ess su re than we waul d about a teache r who maybe

5 teaches middle school and has 120 different kids

6 every year as opposed to teachi ng fi fth grade or

7 fourth grade where I have only 20 different kids or

8 22 di fferent ki ds every year. So what caul d happen

9 1 S you caul d have two teachers wi th an i denti cal

10 score for the same year i but because of thei r
11 confi dence i nte rva' 9 one confi dence i nte rva 1 may

12 stretch out because we don't have as many data poi nts

13 and the error potential is pretty big, so that it
14 touches below ze ro, and fo r the othe r teacher I caul d

15 have a whole bi g bunch of data poi nts, a sma l'

16 standard of error, and I could be highly confident no
17 matter what i did she was going to be above zero, but
18 the real di ffe rence is that 1 eve 1 of confi dence. So
19 the suggesti on was to recti fy that was not to be 1 ess
20 confi dent, but to say that if we had a second cut
21 poi nt for hi ghl y effect; ve i that a second defi ni ti on
22 for hi ghl y effecti ve i and thi sis the one where we're
23 95 percent confi dent thi sis the way it's goi ng to
24 be, that if i for that year i because the score is

25 what happened, if i for that year had a rocki n i and
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1 roll i n i val ue- ded score even if my confi dence

2 interval might be too big, if i have a score that's
3 thi 5 hi gh i whateve r that second cut poi nt is, i caul d
4 sti'l be cons i de red hi ghl y effecti ve fa r that year.

5 That waul d be an her way to defi ne hi ghl y effecti ve.

6 That' 5 not 1 nor rule ri ght now but I wanted. to

7 present you that sug sti on to 1 et you know what some

8 peopl e have t ught abo and been consi de ri ng so you

9 can consider the same kinds of things in your

10 feedback.

11 MS. MAHLMAN: Then on the opposi te si de below

12 ze ro, then are u sayi ng that the needs improvement

13 is that, so u have two above, one effecti ve, and

14 then two be low?

15 MS. HEBDA: In that case we coul d sti'l keep the
16 two effect; ve de ni ti ons. We waul d just add a
17 second definition for highly effective as well. In
18 other words, we woul d keep these same four, the
19 definition r unsatisfactory, the two definitions

20 fo r effecti ve and then add a second way to be hi ghl y

21 effecti ve"
22 MS. MAHLMAN: But if you add a second way to be

23 highly effective shouldn't you have a second way
24 below the line?
25 MS. HEBDA: well, you could. You wouldn't have
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1 to i but you caul d. That caul d be a s uggesti on. It
2 may be that the on 1 y way you want to dete rmi ne

3 somebody is unsati sfactory is if you Ire 95 percent

4 su re thi sis the case. It may be i though, that 1 i ke

5 you Ire sayi ng that even if lim not 95 pe rcent su re

6 somebodyis value-added score is so low

7 MS. MAHLMAN: NO. I was thi nki ng between

8 unsati sfactory and the

9 MS. HEBDA: oh, r needs improvement.

10 MS. MAHLMAN: Yes.

11 MS. HEBDA: Fo r needs imp rovement, ri ght. So

12 what we caul d do is fi gu re out 0 r defi ne what the

13 remai nderi s, ¡\Jot just say the remainder is going to
14 be needs imp rovement i but actuall y put the defi ni ti on

15 around needs imp rovement. We coul d do that too.

16 That i s anothe r suggesti on.
17 Tom.
18 MR. CONN ER: So each teache r' s data poi nts waul d

19 dete rmi ne thei r i ndi vi dual standard e rro r of measu re?

20 MS. HEBDA: They do. That contributes to it.
21 It contri butes to it. A 1 arger number of data poi nts

22 allows you to be more confident than what you saw

23 could happen --
24 MR. CONNER: An el ementary teacher, 1 i ke you

25 said, who has 24 kids or whatever, you're saying that
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1 thei r standard error measure would be determined on

2 these 24 data poi nts i not fi h-graders who have the

3 same
4 MS. HEBDA: NO, no, no. The individual student

5 predi cti on is sti l' measured on how those kids do

6 around the state and the val ue-added score is sti'l

7 the di ffe rence between how each one of he r ki ds was

8 supposed to do a r we thought they we re gOi ng to do

9 and how they actually did. at's still the
10 teacher' 5 score. In add-¡ ti on to the score we get the
11 measu rement of what the vari abi 1 i ty in the score

12 could be if I had been assigned this group of kids
13 and that's what the standard error 1 s. It's a
14 separate piece of information from the score.
15 MR. CONN ER: But eve ry teache r wi'l have thei r
16 own individual standard error of measurement.
17 MS. HEBDA: They do ri ght now. Each i ndi vi dual
18 score has its own standard error of measurement.

19 That's right.
20 MR. CONNER: And that standard of error of

21 measure is only determined by the data points of that
22 i ndi vi dua-¡ .
23 MS. HEBDA: Not only, but it's largely
24 i nfl uenced by that. The re is al so some measu rement

25 error in any test you give. There's not as much
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1 measurement error in the FeAT as there would be for

2 textbooki but there's always a little bit of
3 measurement error taken into account anytime you do

4 assessment stati sti cs i but pri mari 1 y the standard
5 e r ro r is i nfl uenced by the numbe r of data poi nts you

6 have.
7 MR. CONNER: Just for clarification then, there

8 could be a substanti al vari ance between the standard

9 error in measure of a fi fth grader in Duval and one

10 in Dade?

11 MS. HEBDA: For any teacher, for any teacher.

12 It's not the fifth grader himself. It's the
13 teacher' 5 score, the actual val ue-added score.
14 Because it's a resul t of a stati sti cal cal cul ati on
15 there's variability in that score just like in the
16 presi denti al poll. if I sampl ed a di fferent group of
17 peopl e I mi ght have gotten a di fferent resul t, but
18 based on my stati sti cs and what I know about all

19 those peopl e I'm can dent that wi thi n th ree poi nts
20 either side it's going to be in that range. That's
21 the same thi ng we do wi th the val ue-added score.

22 MR. CONNER: For some reason when I read it I

23 thought it was all fifth-graders who had similar
24 characteri sti cs and VAM scores.
25 MS. HEBDA: It is how those fi fth-g rade rs do on
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1 the assessment, what their developmental scale score

2 1 s. That i s what the student i s predi cti on is based

3 on, the developmental scal e of the FeAT and how

4 1 et' s say they're predi cted to do a 220 and the

5 student actuall y di d 230 i 50 the re i 5 a ten pe rcent

6 di ffe rence. And I take those ten poi nts and I -- ten
7 poi nts, and I take all the othe r poi nts from all the
8 othe r students' di fferences in how we fel t they we re

9 gai ng to do and how they actuall y di d, and all the

10 other stuff in that green bar i the pri or score, the
11 student characteri sti cs, all those are the other
12 contri buti ons, i ncl udi ng the school, are the other
13 contri buti ons to student 1 earni ng, that di fference
14 between what we predi ct based on all those thi ngs we
15 know and what actua 11 y happened, that's the part
16 added by the teacher and that's why those resi dual s
17 are roll ed into the teacher i 5 val ue-added score
18 because the other stu ì 5 already accounted fo r 1 n

19 the model. And that i s why the commi ttee went wi th

20 the covariate-adjusted model, because this was before

21 an individual teacher's evaluation or an individual
22 pri nci pal' 5 eval uati on i and then when you measu re

23 learning gain you just do the subtraction, just
24 subtracti ng 1 earni ng gai n j anythi ng coul d have

25 i nfl uenced that 1 earni ng that day.
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ER: Is there a percent that's
2 needed of the number of students that you used or

3 should be used for sampling?

4 MS. HEBDA: We don1t have any strict guidelines

5 on that"

6

7

UNIDENTIFIED SPEAKER: I suggest you do.

MS. HEBDA: okay. Th is a good thi ng. That's

8 a good suggesti on. when we get to the comment part

9 make that suggesti on, we'll work on that. We

10 ce rtai nl y waul d say two is not enough. But what is
11 the ri ght numbe r? Ii m not pas i ti ve i but we can

12 research that.
13 UNIDENTIFIED SPEAKER: There's sti 11 some

14 can sian about the standard error around the
15 teache r. Bas i cà 11 y comes down to if you have if
16 cathy has a cl ass of 24 fi fth-graders and I have a
17 cl ass of 24 h-graders, our standard error

18 measu res i ou r confi dence i nte rva 1 s are goi ng to be

19 di fferent because we have di fferent students, but
20 it's all info rmed by the statewi de info rmati on that

21 we've gathered from all fifth-graders,
22

23

MR. CONNER: It would be compared to the --

THE COU REPORTER: 11m sorry, sir, I couldn't

24 hear you.
25 MS. HEBDA: He sai d you i d be compared to the
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1 state mean.

2 MR. CONNER: In relationship to the state mean.

3 That was just -- I had thought it woul d be 1 i ke

4 teache rs who waul d dete rmi ne the standard e r ro r

5 measure for teachers as opposed to an i ndivi dual

6 teache r who mi ght have - - she had menti oned a small

7 number.

8 MS. HEBDA: So those are what we propose to

9 start with and we want your feedback on whether you

10 1 ike those, don i t 1 i ke those i whi ch ones you do and

11 don i t 1 i ke and the other suggestions you have al ready
12 started to make about what we shaul d i ncl ude and

13 anythi ng else.
14 Most di stri cts around the state i because ri ght
15 now in 11-12 and in 12-13 i di stri cts set thei r own
16 cut poi nt for how these numbers are used, how the

17 value-added results are used, how instructional
18 practi ce is used, all those thi ngs i and they have
19 thei r own sco ri ng system. The maj a ri ty of the

20 di stri cts around the state use the score and use the
21 confi dence i nte rva 1 snow. As I menti oned to you,

22 there's probably eight or so districts that don't use
23 the score i they use the percent or number of students
24 in the cl as s that met a r exceeded thei r p redi cted
25 score. And within the districts who used the score
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1 with the confidence intervalsi some have this -- for

2 exampl e, Lee county was tell i ng me they use al most

3 the exact same thi ng in thei r eva 1 uati on system ri ght

4

5

6

7

8

9

10

11

12

now. Other di stri cts di d wh I menti oned a mi nute

ago, whi ch is why they had the suggesti on, that they

start wi th thi s and then set a separate cut poi nt for

hi ghl y effecti ve and effecti ve and a cut poi nt for

unsati sfactory. So one the benefi ts in not doi ng

thi s as a state yet, although we know we want to do

the consistency part across the state, is letting

peopl e work wi th what makes sense to them to start

wi th actuall y hel ps us get feedback on how we have to

13 set them in the state. Because if we weren't
14 expl ai ni ng thi s and the di stri cts weren i t usi ng thi s

15 al ready for a year and a hal f as it worked for them
16 in their own district, then we wouldn't probably get

17 any suggesti ons at all and nobody waul d understand
18 it.
19 So now here's the other part. Remember there

20 are two things we have to do with these performance

21 standards. I 1m goi ng to go back to the -- based on
22 what the law requires. We had to establish them for
23 performance of students so we have consi stency and
24 meani n9, but then we al so have to establ i sh them such
25 that they are used to determi ne the fi nal eval uati on
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1 for unsati sfactory and to set the floor for effecti ve
2 and hi ghl y effecti ve. So two uses for these

3 standards in the rul e. So one of the thi ngs we

4 thought waul d be very important is not just to

5 establ i sh what eve rybody thought we re the ri ght

6 performance standards i but how would they be used for

7 that second pu rpose and unde r what condi ti ons waul d

8 they be used for that second purpose. So here are

9 the condi ti ons that we thought waul d be important to

10 appl y for usi ng the performance standards, not just
11 pe rfo rmance of students, but to dete rmi ne the fi na 1

12 eva 1 uati on.
13 In the 1 aw you may remembe r that the di st ri ct
14 has the apti on to reduce the percentage of the
15 eva 1 uati on based on pe rfo rmance of students if
16 there v s not three years i worth of data for a teacher,
17 so we thought it waul d be i mpo rtant to not appl y

18 these standards as the ul ti mate eval uati on rati n9 if
19 we don i t have th ree years of data fa r that teache r.
20 So unti 1 there's three years of data for a teacher it
21 waul d onl y be used for performance of student

22 calculation.
23 The second thi ng is we saw that paragraph that
24 had all the temporary measures you can use until JUlY

25 2015. if a teache r -¡ s be"¡ ng evaluated on one of
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1 those thi ngs 1 ike team d a or 1 earni ng targets or

2 somethi ng 1 i ke that i then you woul d not appl y the

3 standard to affect the ultimate evaluation, It will
4 just be applied to performance of students and that's

5 all. And because nonclassroom instructional

6 pe rsonnel coul d use those othe r student outcomes,

7 then we're suggesting for your consideration that

8 noncl assroom i nstructi anal personnel waul d not be

9 i ncl uded for thi s use of the standards, The di stri ct
10 waul d need to set somethi ng comparable fo r

11 pe rfo rmance of students but they waul d not be used to
12 determine the final evaluation for nonclassroom
13 instructional personnel.
14 So those are the condi ti ons we i ncl uded in the
15 rul e, They ire set forth, One other thi n9 i'll call
16 your attenti on to in the rul e if you want to look at
17 it is the comparabl e standard by school di stri cts and

18 the; r opti on for doi ng that. Because, remember,
19 these standards are rel ated to FeAT data and the FeAT
20 model and we waul d have to set standards for an
21 Algebra i model at some point and all those things
22 once they i re approved, but then di stri cts wi l' be

23 setti ng those comparabl e standards for thei r own

24 assessment, the; r local assessments and how they
25 might do AP or any of those things.



66

1 So what waul d be page seven if they were

2 numbered, there's ali ttl e paren C that says

3 di stri ct-establ i shed performance 1 evel standards for

4 local assessment. And we provided two methods by

5 which districts could es blish their own standards,

6 how they waul d be comparabl e. One of the methods

7 uses that pe rcent meeti ng expectati on. So if a

8 di st ri ct went back and looked at how many teache rs in

9 thei r di st ri ct, all thei r hi ghly-effecti ve teache rs
10 1 n thei r di st ri ct based on the sco re and then looked
11 at how many pe rcent on ave rage of the ki ds in those

12 rooms met or exceeded expect ions, they caul d use
13 that to possi bly set performance standards for local

14 assessments and say I expect 75 percent of the
15 students i for exampl e i just off the top my head, on
16 average, in all their highly-effective teachers'
17 c1 as s rooms met a r exceeded thei r expected s co re, then

18 perhaps they'd set 75 percent as the bar for highly
19 effecti ve fa r numbe r of students that pas sed the AP
20 exam or number of students that passed the industry
21 cert exam or somethi ng 1 i ke that. So they caul d use

22 the data they al ready have on thei r other teachers'
23 performance to look at as one cri teri a and to look at
24 setti ng comparabl e performance standards.
25 The othe r waul d be an equal amount of 1 earni ng
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1 growth. if they are measuring a learning growth on a

2 di stri ct assessment wi th a pre- and post-test, then

3 we know the val ue-added score, the aggregate score is

4 turned in proportion of a year's growth. And so, for

5 exampl e, in 11-12, mathemati cs teachers around the

6 state that we re rated hi ghl y effecti ve by a school

7 di stri ct on average had a val ue-added score of

8 bas"ically, I think it was .19. So on average

9 mathematics teachers th were rated hi ghl y effecti ve

10 in the state, thei r students on average grew 20

11 pe rcent hi ghe r than typi cal. So a di st ri ct caul d

12 take that ki nd of i nformati on i a porti on of the
13 year i s growth on these measures and say, well, on my
14 own 1 earni ng assessment, my own pre- and post-test,
15 then I'm goi ng to expect 20 pe rcent above the mean
16 growth for the class for someone to be rated highly
17 effecti ve on pe rformance of students for those tests.
18 The thi rd opti on is if nei ther one of those
19 work, then propose what you want but give us the
20 instructional rationale for why.
21 Those are our three options for district setting
22 comparabl e standards on thei r tests.
23 i don It thi nk the re Us anythi ng el se I need to

24 tell you about thi s rul e. The re' son' y one document

25 that's incorporated in the school which lS, i
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1 menti oned the techni cal report that has the

2 coeffi ci ents in the back i because we have to put the

3 formula itself in the rule, we put the formula in the
4 rul e and we expl ai n the same thi ng you saw on the

5 51 i de, but then because full transparency, because we

6 own the val ue-added model, it i 5 not 1 i censed from a

7 company or anythi ng else 1 i ke that, the techni cal

8 repo rt, the methodology secti on of the techni cal

9 report actually tells you exactly what you would do

10 if you were some other stati sti cal company or anybody

11 who wanted to replicate this model, you can do it.
12 So that i 5 why that methodology secti on is

13 incorporated in the rule. So even if it doesn't
14 matter to you because you're not goi ng to go home and

15 try to cal cul ate the v ue-added model for the enti re

16 state of Flori da, because you don i t have access to

17 that data anyway i it is fu"11 t ran sparency. So the

18 whole model is here in the rule.
19 All right. I think that is everything. There
20 are some sl i des at the end that are on' y there for
21 people's information on what has happened in the past

22 and how di stricts worked on thei r evaluation systems

23 and things like that, but that's just for your
24 info rmati on. It's not reall y pe rti nent to what we
25 waul d be getti ng feedback on today.
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1 So are there other questi ons before we go into

2 comments? Anythi ng el se you thi nk you want to ask at

3 thi s poi nt?
4 Yes, rna i am.

5 MS. CORN: So agai n when you we re doi ng the

6 performance standards, that last slide, should it be,

7 when you i re a hal f-and-hal f person i who deci des whi ch

8 hal f
9 MS. HEBDA: The district does. That's why it's

10 important that we have those in there.
11 MS. CORN: Do we have that in wri ti ng 1 n our
12 district?
13 MS. HEBDA: What you mean?

14 MS. CORN: That the re is who whi ch one

15 1 S are chosen to do that, to do the -- whi ch one I
16 would be?

17 MS. HEBDA: It's actuall y gOi ng to be agg regated
18 together. So one of the thi ngs that we di d say 1 n
19 the rul es is, he re i s a teacher who teaches two

20 cl asses a day that rel ate to state assessments and
21 four classes a day that donlt. And if the districts
22 got the assessment they want for those courses and
23 they're us i ng those, maybe two of them are
24 performance measures and two of them are growth

25 measu res, but the di stri ct has set those comparabl e
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1 standards we just tal ked about for each one of those

2 courses. And so for your evaluation, if you have two

3 and two and two i then the thi rd-year pe rformance of

4 students' c ri te ri a is measu red on the state
5 assessment and the thi rd is measu red on the

6 performance standard, or achi evement standard they

7 have for those other two courses i and a thi rd is

8 measured on the growth standard they have for the

9 third--
10 MS. CORN: Are they usi ng the roste r

11 veri fi cations to fi gure out whi ch students were
12 i ti ne rant?
13 MS. HEBDA: They shaul d. i don it know how

14 roster verification works for itinerant teachers.
15

16

MS. CORN: well, everybody is supposed to

MS. HEBDA: should be. Did your district use

17 the tool 1 ast year to veri fy rosters?
18

19

MS. CORN: Yeah.

MS. HEBDA: okay. Di d you get to go 1 n and do

20 your
21 MS. CORN: A coup' e of the fou r, of the fi ve

22 school s I went to but not all of them.
23 MS. HEBDA: But not all of them. well, that's

24 somethi ng that needs to be worked on.
25 MS. CORN: I didnUt hear from them all and I'm
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1 not 1 abel ed the same way at all,

2 MS, HEBDA: That's somethi ng that you need to

3 tal k to somebody about for su re. Absol utel y.

4 Yes, sir,
5 MR. CONNER: The 1 i st of cou rses that are

6 associ ated wi th the base year.

7 MS. HEBDA: Yes.
8 MR. CONNER: So if the student was enrolled in

9 one of those cou rses and took the FCAT that year,

10 that data is in.
11 MS. HEBDA: And if they had a prior score from
12 the previ ous year.
13 MR. CONNER: calculus AS here and everything

14 that's on the 1 i st?
15 MS. HEBDA: All of these courses --
16 MR. CONN ER: So if they we re in the cou rse and

17 took the FCAT that year, then they Ire in thi s base
18 data.
19 MS. HEBDA: They are in the data as long as they

20 al so had a pri or score from the previous year.
21 MR. CONNER: Yeah, I mean pri or score.

22 MS. HEBDA: ThatWs right. what these courses

23 here are are those th are associated with FeAT.
24 That's all the courses that are here, are the ones
25 associated with FCAT because it's the only model we
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1 have. Once we have an Algebra 1 model, we'll use

2 Al geb ra 1, the Al gebra 1 cou rses that are affected.

3 MR. CONNER: The student database, when they

4 looked at it, the ki ds in thi s cl ass that took the
5 FCAT, so they ire ina base year. if they have two

6 prior years --
7 MS. HEBDA: That i s ri ght i that i s ri ght. One

8 prior year. We use the two prior years if we have a

9 second pri or year, but we have to have the one pri or

10 yea r to meas u re growth"

11 Yes, ma i am.

12 MS. CORN: Another questi on about the

13 FCAT-related scores or -related courses, and
14 there are course codes 1n there that are actually
15 only inclusive of ESC like special diploma kids or
16 alternate assessment kids. How can those courses be
17 cons i de red FCAT - re 1 ated?

18 MS. HEBDA: Some of those cou rses, the ki ds 1 n

19 those cou rses can be FCAT.

20 MS. CORN: But what if all of them in that cl ass
21 di d not?
22 MS, HEBDA: They waul dn i t be i ncl uded because

23 they don't have a score. They have to have the score
24 and they have to have the pri or year score, but
25 students enroll ed in those courses, those are all the
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1 cou rses whe re a student caul d be en roll ed who waul d

2 bee 1 i 9 i b 1 e tot a keF CA T, but i f the y don't t a k e it,

3 then they i re not i ncl uded. We can It i ncl ude them if

4 they don i t have new data.

5 MR. CONNER: could you tell us a little bit, you

6 and I were tal ki ng about thi s bri efl y before, if the
7 base year al ways stayed 11- 12, then you waul d have a

8 point from which you improve instruction. And our

9 history in Florida has been if we improve it, then

10 the board mi ght just put another base year, another
11 base year.
12 MS. HEBDA: That's a great question. What we

13 tried to do in the rule was say -- and there's still
14 debate yet on whether we shoul d use 11-12. There are
15 di stri cts that are sayi ng maybe we shaul d wait unti 1

16 we get 12-13 and do 11-12 and 12-13 together and

17 fi gu re out that l s goi n9 to be the base 1 i ne. The re
18 are lots of -- this is our suggestion, because what

19 we we re t ryi ng to prevent was eve ry year you don i t

20 know whe re you Ire goi ng to end up because you've got

21 to wai t and see how the other teachers do fi rst.
22 MR. CONNER: Stati sti call y you Ire goi n9 agai nst
23 yourself if you change the base year.
24 MS. HEBDA: That's right, it could, it could.
25 So what we wanted to do was keep that sol i d, and I
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1 thi nk what we sai din there was that the state board

2 waul d have to go back 1 n fi ve yea rs and revi ew the

3 standards i so try to put a ti me clock on it because,

4 you know, we could go on forever and nobody ever does

5 anythi ng. We don't want that to happen. I thi nk we

6 worded it so you woul dn' t have to actuall y change the

7

8

9

10

standards every fi ve years i but you WQul d have to go

back and revi ew them every ve years to see if they

were set ri ght. And we! re gai ng to need to revi ew

them anyway because once we change from FCAT 2.0 to

11 the PARCC Assessment in a few years, then we'll have

12 to readdress agai n and start from whatever that

13 basel i ne is. So thi 5 is -- thi s waul d work for what
14 we have ri ght now thi s very mi nute.

15 MR. CONNER: The base ar data the di str; cts

16 have recei ved they coul d compute it themsel f?

17 MS. HEBDA: Sever of them already have, yes,

18 usi ng these standards.
19 MR. CONNER: The st e is in the process of

20 computi ng it fa r them so di st ri cts that do not have a
21 robust Rand R waul d then recei ve data sayi ng thi s

22 woul d be the impact that if it had been i mpl emented
23 in the base year.
24 MS. HEBDA: Correct, correct. That i s what we 're

25 working on now. we're working on what we had
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1 proposed ri ght now and we're goi ng to provi de that to

2 the state board at the next meeti ng in March and just

3 so they can see and have an update. But then al so,

4 as I sai d, we're getti ng these othe r s uggesti on s. So

5 what we woul d 1 ike to do du ng the month of March 1 s

6 al so see if we employed those other suggesti ons too

7 or instead of or how that would work, what the impact

8 woul d have been at 1 east 1 ooki ng backward, what that

9 woul d be.

10 Now, one of the consi derati ons in usi ng 11-12 as
11 the basel i ne you ire al so -- at fol ks have brought

12 up to us is that one of the benefi ts of runni ng it,
13 of usl ng the di stri buti on you get from that year 1 n
14 that year is it takes into account what happened that

15 year. That v show ki ds di d that year. You know, the

16 reason for wanti ng to set a performance standard or
17 c ri te ri a and make ita c ri te ri a and refe rence

18 standard is we do want to have somethi ng that becomes

19 the ancho r that peopl e can then know what they're

20 shooting over. You know, is it 20 percent more
21 growth or 10 percent more growth or whatever that ls.
22 But, you know, especially with being 11-12, some
23 peopl e are concerned about that too because someti mes
24 there's an advantage of just usi ng what happened that
25 exact year.
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MR" CONNER: Are they goi n9 to equate FCAT 2 and

2 PARCC?
3 MS. HEBDA: The re i 5 goi ng to have to be

4 somethi ng done just not for the sake of thi s, but

5 just to go from one to another. i'm sure there

6 wi 11 be a lot of thi ngs that states have to do,
7 because we're 1 n the 26- or 28-state consorti um, so

8 we i re not at thi s alone" There wi 11 be a 1 at of

9 states that are goi ng from thei r own state assessment

10 to the nati anal assessment.
11 MR. CONNER: The re coul d be a good chance the re

12 waul d be anothe r basel i ne based on park.
13 MS. HEBDA: oh, yes. R-¡ght, right. Just like

14 we were sayi ng" if the assessment changes we're
15 goi ng to have to do thi saga in, too. One of the
16 thi ngs we don i t want lose 1S how well this model

17 wa rks . What i don i t have in he re is the impact data

18 from -12 that shows for teachers of these courses
19 how well it actual' y worked to 1 evel the pl ayi ng
20 fi el d wi th all those characteristi cs and everythi ng
21 else in it, So we don t want to lose that going

22 forward. We started di scussi ons wi th the fol ks that
23 do PARCC i and othe r states are in the same s i tuati on
24 we're in because lots of fol ks have thei r own growth
25 model sand eval uati on systems and all those thi ngs

~
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1 that are runni ng around the country now. so it's not

2 just Florida that's worrying about that, other people

3 are too,
4 Othe r questi ons be re we go to comments? okay.

5 We have 25 mi nutes for comments i so you shaul d have

6 pl enty of ti me to say wh eve r you waul d 1 i ke today.

7 And then a-I so ep, keep in touch wi th us and 1 et us

8 know whateve r el se you woul d 1 ike. when we go to the

9 comment secti on agai n i we won it respond and nobody

10 e -I se wi 1-1 res nd i so you wi 11 g1 ve you r comments,

11 the cou rt reporte r wi 11 captu re them, they wi 11 be on

12 the record as they are and we i 11 just say thank you

13 when you're done and then we i 11 adj ou rn the meeti ng

14 if there are no other questions after that.

15 So si nce there are just a few of you we'll start
16 from the front and go towards the back.
17 MS. MAHLMAN: Fi rst of all can I note that there

18 shaul d be a percentage of sampl es?
19 MS, HEBDA: You can say anythi ng you want i n

20 you r comment.

21

22

MS. MAHLMAN: okay.

MS, HEBDA: Any suggestions, anything else you

23 want. That' s what we want to hear. That's great.
24 And I 'm goi ng to retreat,
25 MS. MAHLMAN: Massive crowd.
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1 My name is Di anne Mahl man and i'm a teache r at

2 Mari ne r Hi gh school in lee County. And we just

3 recentl y got our VAM scores 1 ike everyone el se and I

4 was shocked. So thi sis pe rsonal but it iS al so some
5 comments from other teachers. It's not against you.

6 Our teachers teach seven of ei ght peri ods, block

7 scheduling. There's approximately 175 students per

8 teacher. Thi sis my 21st year of teachi ng. I have

9 taught el ementary, middl e and most recentl y hi gh

10 school. Every year that Lee County provi ded the

11 opportuni ty for teachers to recei ve a monetary bonus

12 for student performance I received it except for the
13 fi rst year of the port 1 i 0 system whi ch I di d not

14 appl y. Du ri ng the si 10 yea rs I even recei ved ext ra
15 money based on the fact I was in the top ten pe rcent
16 of my silo in the coun All of these performance

17 bonuses were based on student growth compari ng FeAT

18 to FeAT. Al though my cu r rent ove rall VAM sco re was

19 effecti ve i the student performance secti on showed I

20 needed improvement. The growth was compari ng the

21 eighth grade FCAT to the ni nth grade Algebra 1 Eoe.

22 where is the statistical growth comparing apples to
23 oranges?

24 Anothe r conce rn of au r teache rs is the numbe r of
25 students representing in the sampling. A sample is
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1 the representati on of the whol e from whi ch it is

2 taken. How can the scores of just fi ve students

3 represent 175, yet one of ou r teache rs recei ved a

4 needs improvement on student performance based on

5 just that. whi 1 e basi ng eval uati ons on readi ng, one

6 teacher had a sampling of five students. Four

7 exceeded the expected sc e by a consi derabl e growth

8 whi 1 e on1 y one di d not. That means 80 pe rcent

9 exceeded, yet the teacher's score was only 1.59,

10 bare 1 yin the effecti ve range. How was that score
11 dete rmi ned? othe rs we re based on 14 and 17 students.
12 pl ease expl ai n to me the 1 ogi sti cs of eval uati ng a

13 teacher based on only approximately three percent of
14 hi s or her students.
15 Our teachers are certified in their specific
16 area of expe rti se. I have a math ce rti fi cati on,
17 while others are certi ed 1n science, history, PE,
18 et cete ra. The on 1 y teache rs who are evaluated in

19 thei r speci fi c fi el dare Al gebra 1 and readi ng. Thi s
20 current year geometry wi 11 be added. The rest of the
21 teachers are eval uated on the readi ng scores of the
22 enti re school. Yes i we all i nteg rate readi ng into
23 our curriculum, but to evaluate nonreading teachers
24 whose students excel in thei r parti cul ar cl ass is not
25 j usti fi ed. Mari ne r has one teacher who taught upper
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1 1 evel math cl asses 1 ast year i had a sampl i ng of 17

2 students, It was based on readi ng scores and

3 recei ved a needs improvement student performance.

4 All but one of those 17 students passed the readi ng

5 FeAT but mayor may not have dropped ~- and made some

6 d rap from a fi ve to a fou r. Even the student who di d

7 not pass the FCAT met the expectati on. And we wanted

8 to know why deci mal s fo r -- why the re are deci mal s

9 for expectati on versus roundi ng for the actual

10 results. That can rna a difference.
11 I unde rs tand that the Flori da DOE has no pol icy

12 for credi t deni al due to absences, yet we are hel d
13 accountab 1 e fa r students who rarely come to school.
14 Our VAM scores were based on students from 211 to

15 212. We received those scores just last week. It is
16 now over hal fway through the thi rd quarter.
17 Evaluations are a tool for teachers to change his or
18 her teachi n9 in order to increase the students i
19 success rate. I have approxi matel y ei ght weeks

20 before the Al gebra 1 EOC. what do you expect from me

21 to better my chances of not recei vi n9 another needs

22 improvement?

23 i have seen the VAM equati on. Even as a math

24 teache r I fi nd it ext r'eme 1 y camp 1 i cated. How do

25 teachers know that thei r scores are accurate and
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1 fair?
2 i'm proud to say that Mariner High School

3 mai ntai ned its A 9 rade. It i S apparent that au r
4 admi ni strators are pl aci n9 the ri ght teachers in the

5 cl as ses . We have no cant rol as to whi ch students are

6 pl aced in those cl asses. I currentl y have three

7 students i cu r rentl y have students, one wi th a .3
8 AGPA and an her with a .13 GPA. I can only do so

9 much.
10 Al though the VAM ev uati on sounds good, it 1 s
11 not all real i sti c. The re are too many vari abl es that

12 don i t make the eva1 uati on fai rand consi stent for all

13 teachers. We need to be recrui ti n9 new teachers who

14 are eager to enter the professi on and keep the
15 veteran teachers who have the experi ence and
16 experti se to make students successful in thei r
17 educati anal caree r. e cu r rent VAM eval uati on

18 process is not goi ng to do that.
19 MS. HEBDA: Thi sis just a c1 ari fyi ng statement.
20 Di dn 't you want to say somethi ng else about the

21 percentage of s udents
22 MS. MAHLMAN: oh i yes.

23 MS. HEBDA: That was just a reminder.

24 MS. MAHLMAN: Because of the -- yes. Because of

25 what I sai d i when one teache r has 175 students and
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1 five was the sampling, that was not just one. There

2 was a coupl e. That's prepos rous. That i s

3 ri di cul ous. The re i S got to be a pe rcent. I real i ze
4 -- i have two daughters that teach el ementary school.

5 i real i ze - and I taught too - that you onl y have so

6 many students i but maybe you caul d come up wi th a

7 pe rcent of fu rthe r sampl i ng i because that was

8 ridiculous.
9

10

MS. HEBDA: Thank you. On the next row.

MS. MUTZENARD: Oi anne cove red about all of it.

11 The re i sane othe r facto r that can l t be
12 MS. HEBDA: I'm sorry. Could you give your

13 name.
14 MS. MUTZENARD: oh i su re. Donna Mutzenard. I

15 do have -- I di d wri te it out. M-U-T-Z-E-N-A-R-D.

16 And I l m the Executi ve Di rector for Isl and Coast FEA

17 servi ce uni on, whi ch is the teachers and support
18 associ ati on here. As I sai d, Di anne covered about
19 all of it. e only other issue is -- and it was in

20 today' s pape r about tragedy st ri kes immokal ee agai n.

21 Our students, of course, tad was Fl a ri da wri tes ,

22 whi ch i sn it part of the VAM score necessari 1 y, but

23 thi seoul d happen the day before FCAT Readi ng or

24 anythi ng el se, a student was ki 11 ed thi s week. And

25 in 21 months they've had ei ght immokal ee students
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1 killed in some -- either through car accidents or

2 shooti ngs or whatever. And those students today had

3 to do FCAT wri tes . How do we fi gu re that into a VAM

4 score? i know we have all those covariates in there

5 but you can't fi gu re somethi ng in that and those

6 students are taki ng that test today. That's

7 somethi ng that can it be gu red in anywhe re, and yet

8 that caul d affect eve ry teache r 1 n that bui 1 di ng,

9 what thei r VAM scores woul d be and what thei r rati ngs

10 would be.

11 MS. HEBDA: Than k you. Tom?

12 MR. CONNER: One comment. Tom Conner, Heartl and

13 Educational Consortium. The little c, parens,
14 di stri ct-establ i shed performance 1 evel of standards,

15 is just a lot for my slx districts that I represent
16 to swallow. We just re 1 yare struggl i ng. And the
17 other alternatives are assigning what some of the
18 other fol ks have asked questi ons about, general FeAT
19 scores to teachers to -- that they would assume the
20 readi ng scores of students by bei ng a part of the
21 1 i te racy p rag ram fa r the school. But I don i t real' y

22 know how we're goi ng to do that well. And in meeti ng
23 wi th some hi gh school pri nci pal s who had to meet wi th

24 thei r teachers and di scuss wi th them why they
25 received effective instead of a highly or needs
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1 improvement based on data that is 1 oosel y connected

2 to thei r students that they teach and what they teach

3 is pretty demoral i zi n9 to those teachers. The AP is

4 workable. The industry certifications are workable.

5 But there iS just so many teachers who aren't di rectl y

6 connected to the data for whi ch we waul d attach

7 si gni fi cance to and all of ou r fol ks who are just
8 rea'l y st ruggl i ng wi th how, how is that goi ng to
9 happen. And when we looked to the state and the

10 state cl earl y says we can't do that for you 1 ike we
11 have done wi th FCAT, we cannot, and I i m not su re we

12 woul d want the state to develop any of the cou rses
13 fo r band 0 r eve rythi n9 else that the re is. But that
14 one the state board reall y needs to unde rstand is
15 pretty frustrati ng to t ers. It is one thi n9 to
16 teach readi ng in fi fth grade and have readi ng FCAT

17 scores that you Ire accountabl e for. It v s qui te
18 another thi ng to teach ne arts at the hi gh school
19 and be hel d accountabl e for readi ng scores or a
20 readi ng score from pri or years that mi ght predi ct an

21 end-of-the-course score for the course they teach.
22 They're worri ed about th i how to handl e it.
23 Thatisall.
24 MS. HEBDA: Thank you. Anybody on thi s si de of

25 the room wants to speak, make comments 0 r
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1 suggesti ons?

2 MS. MAHLMAN: Can I ask a questi on?

3 MS. HEBDA: You can ask anythi ng you want.

4 MS. MAHLMAN: Thi sis probabl y back on the othe r

5 part.
6 MS. HEBDA: That i s okay.

7 MS. MAH LMAN : Geomet ry is comi ng fa rth . i mean

8 it's -- the ones i the scores we just got, geometry

9 teache rs, it was based on the readi ng. I don i t know

10 if that's statewi de 0 r if that i s just somethi ng the

11 district comes up with or what.

12 MS. HEBDA: The district.

13 MS. MAHLMAN: It i s the di stri ct. okay.
14 MS. HEB whi ch is what Tom was just tal ki ng
15 about.
16 MS. MAHLMAN: okay.

17 MS. HEBDA: It's that 1 i ttl e 1 ast sentence in
18 that paragraph that says a superi ntendent can --
19 MS. MAHLMAN: Ri ght. okay. Then maybe you

20 would know. th geometry coming into play for this
21 coming year or the year we're in now, what is it
22 goi ng to be compared to? Is it goi ng to be compared
23 to the Al geb ra 1 EOC? So wi th sophomo res the growth

24 is going to show from the Algebra 1 EOC to the

25 Geometry EOC, which again is apples to oranges?
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1 MS. MUTZENARD: I don i t know.

2 MS. HEBDA: Here1s one thing I can offer you.

3 As far as measu ri ng growth on geomet ry, 1 ike we Ire

4 working on a model to measure growth on Algebra 1,

5 that's somethi ng the student growth commi ttee is

6 gOl ng to work on doi ng and maybe we can fi nd a growth

7 model that works and maybe we can It.

8 M5. MAHLMAN: As opposed to FCAT compared to

9 EOC?
10 MS. HEBDA: Ri ght i ri ght. And it al so may be
11 that, and wh is pe rfectl y acceptabl e now is we

12 tal ked about how a di stri ct can use the data that
13 they have just to do an achi evement measu re instead

14 of a growth measure. For exampl e, live heard of

15 teachers th teach in e1 eventh and twel fth grade and

16 they have cou rses of just FCAT retakers. And thei r
17 focus j thei r goal for those ds is not necessari 1 y
18 to rna so many poi nts of growth j but to get into a

19 path so they can graduate hi gh school, for cryi n9 out
20 loud. 50 it is pe rfectl y acceptabl e fa r the
21 di stri ct i because we don It i ncl ude FeAT retakers in
22 the growth model, for them to say what we woul d 1 ike

23 for you to do l your standard is here i s how many ki ds

24 typi call y across the state wi 11 pass FCAT on a retake

25 and that's what we're shooti ng r for you for
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i effecti ve, and if you can do bette r than that, that's

2 highly effective or whatever those standards are.

3 They can use the data that they have that's rel ated

4 to what the pe rson actuall y teaches rathe r than

5 assigning a school rat"ing.

6 What I think Tom is get ing at is that -- and

7 I W ve heard thi rd grade teache rs say' ng it. The re' s

8 no growth fo r thi rd grade FeAT, but people have thi rd

9 grade resul ts and if they! re shooti ng the moon on

10 those thi rd grade resul ts and doi ng great, then they
11 want to get credi t for that rather than bei n9 --
12 worki ng to the school score. of cou rse they do.
13 i think where distr'icts are having a struggle

14 wi th that j because that sounds perfectl y 1 ogi cal, it
15 makes perfect sense, th ! 5 exactl y what you want
16 because it's based on wh the person is responsi bl e
17 for teaching, there are, there are times when little
18 di stri cts feel 1 i ke they can ~ t keep track of all
19 that. And so one of the thi ngs that's di ffi cul t for
20 them to do 1 S to make a deci si on about what can I

21 logistically handle and what really is the best thing
22 for that individual teacher in the evaluation system.
23 And it's not just litt-Ie districts. We talked with
24 ß roward i pal m Beach and Dade yeste rday, we we re on

25 that si de of the state and thei r probl em is the same
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1 one, not because they don't thi nk that i s a great way

2 to look at that pe rson! s own data, but they have so

3 many people they can i t keep t rack of them. They have

4 Rand D departments, 1 i ke Tom was tal ki ng about, they

5 have staff that do thi s ki nd of thi ng, mul ti pl e staff
6 that do it, but they sti 11 have to have a data system

7 where they feel 1 i ke they can keep track of all that.

8 So I think itls going to take a lot of people working

9 together, pitching in and saying here are the

10 suggesti ons we have as teache rs for the thi rd grade,
11 here are suggesti ons we have for teachers of
12 el eventh- and twel fth-g rade rs on what can be used and
13 here 1 s a -- here are our suggesti ons for how we can
14 keep track of thi s at the school 1 evel for ri ght now,
15 maybe 1 ate r at the di st ri ct 1 evel; he re are the
16 procedures we use; every dy knows it's above board

17 and we Ire bei ng fai r about thi s. i thi nk we Ire goi ng
18 to have to have a 1 at of di al ogue about that because

19 it i 5, it is - - I don i t know how to expl ai n that

20 someone' s bei n9 assi gned school data when they don i t

21 touch those ki ds at some poi nt duri n9 that school

22 YE:~ar. But 1 n absence of th then what is done?

23 What is to be done and how do we keep track of it and

24 how do we work together to make sure that those

25 peopl e get the data they need and that it i S kept 1 n a
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1 way that eve rybody feel s comfo rtabl e, that it's bei ng

2 used properly and everybody is getti ng a fai r shake

3 and all of those ki nd of thi ngs. It reall y does take
4 everybody Y s mi nds on it and everybody dedi cated to

5 .j t.
6 MS. MAHLMAN: But in the meanti me wi th all thi s

7 tweaki ng goi ng on I have an eval uati on in front of me

8 that says - - my ove rall eval uati on sai d effecti ve,
9 but i have an evaluation in front of me that says the

10 student performance needs improvement. I have never

11 had that -¡ n 1 i fe, you know. So two years down the

12 road if I'm sti 11 teachi ng, if reti rement doesn It
13 come soon enough and they fi nall y tweak it to make

14 it reasonab1 e and rel i abl e and stati sti call y okay, i

15 still have this, this current VAM score that i just

16 got. I mean I just "."-
17

18

19

MS. HEBDA: He re' 5 the benefi t i here's bonus

part of that. is is the good news pl ece. Your

eva 1 uati on r that year is what it is. i do not

20 know why you just got your results this past week.
21 That I caul d not possi bl y tell you.
22

23

MS. MAHLMAN: We di d,

MS. MUTZENARD: Because our research department

24 was double-checking and triple-checking everything.

25 MS. MAHLMAN: They were supposed to come out
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and then the deadl i ne changed, and the deadl i ne

2

3

changed and, you know i we just got them.

MS. HEBDA: So putting that aside --

4 MS. MUTZENARD: That was a 1 oca 1 deci sian.

5 Me':: . HEBDA: okay. Let i S go back to the questi on

6 of what about thi s year i s eval uati on two years from

7 now, what does that mean.

8

9

MS. MAHLMAN: Ri ght.

MS. HEBDA: You get eval uated every year the way

10 the 1 aw 1 ays out the process and that one year
11 - . . 11starting 1n _...1__. , all we have is one year of data.

12 But at the end of thi s school year we l,l have 11-12,
13 pl us we r 11 have 12 - 13 data. So the way the student
14 growth porti on is wri tten, all data that you have
15 shaul d be used in you r eval uati on, but you don't take

16 a needs imp rovement and ave rage ; t wi th somethi ng

17 el se. You just take all the data poi nts and put them
18 togethe r and you get a b rand- new score. So it
19 doesn1t matter how the district sets the cut point.
20 It mattered to you thi s year how they set the cut

21 poi nt for -12, but if they reset thei r cut poi nts

22 for 12-13 to deal wi th the issue that maybe it
23 shouldn't have been a needs improvement or whatever

24 they deci de, i don't know the answe r to that
25 quest; on, but you're sti 11 taki ng all those data
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1 poi nts from those two years and putti ng them together

2 in thi s new eva-i uati on, It's one year of

3 instructional practice, but itls up to three years
4 for the student 1 earni ng data. Then the next year

5 when we hi t 13- , then you wi '-1 have 11-12, 12-13

6 and 13-14 d a, but those resul ts for that year,

7 whateve r they we re i and they stand and they're ave r

8 wi th, eve ry yea r you get a brand - new eval uati on and

9 it's based on as much as th ree years' worth of data

10 if you have t and one year of i nstructi onal practi ce

11 for that year. So you don i t have to -- it doesn't --
12 di stri cts are changi ng i they ¡ re i mprovi ng thei r cut

13 poi nts, and eventuall y we 11 have state cut poi nts at
14 some poi nt, but then those wi 11 count for that year,
15 You won't go back and change what happened in

16 p revi ous years i and those poi nts all get roll ed up

17 together into d a points determi ned under these new

18 standards. what does that mean? So what would have

19 been a needs imp rovement inane year actuall y caul d
20 end up bei ng bette r the next year once it i S all
21 roll ed into a second data poi nt.
22 MS. MAHLMAN: And then the other questi on that

23 teache rs we re as ki ng i that thi rd year down the road,

24 that i 5 when money is ti ed in i ri ght?
25 MS. HEBDA: As of this point for 14-15 that's
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1 when the performance s ary schedul e starts. if

2 you're a PSC ¡ if you have a professi anal servi ces

3 contract i that is an opt-i n choi ce for you. You don't
4 have to opt in.

5 MS. MAH MAN: Ri ght.

6 MS. HEBDA: You can stay on the 9 randfathe r

7 schedul e. For brand-new teachers the performance

8 salary schedule will be there for them. They'll be

9 on it wi th t xcepti on of anybody who is on those

10 temporary measures that we talked about, the 7ee)
11 parag raph, th stay on the 9 randfathe r schedul e.
12 MS. MAHLMAN: okay. Let is say - I won't - but
13 let's say three years down the road i waul d go to the

14 performance, which means then i would go on annual

15 contract, is th state?
16 MS. HEBDA: Yeah.

17 MS. MAHLMAN: 0 peopl e want to know what's
18 the di ffe rence 1 n the money from hi ghl y effecti ve to

19 effecti ve . No dy knows.
20 MS. HEBDA: well, they don i t know yet because

21 the negotiations aren1t done yet. All the salary
22 stuff -is negoti ed. Just l-ike sa-laries right now
23 vary from district to district because they're
24 1 ocall y negoti ated. That i s no di ffe rent in
25 performance. erels a di rent framework for the
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i pe rfo rmance sal a sched e but it's sti'l 1 ocall y

2 MS. MAHLMAN: Even though it i S a state -- even

3 though the VAM is state, it i S not goi ng to be a set

4 amount r the state i it i S by the di st ri ct?
5 MS. HEBDA: salary or a mandatory selective

6 bargaining.

7 MS. MENARD: ere i s a fo rmu' a, though, that
8 the grandfather schedul e has to be di fferent than the

9 performanc(~ schedul e by a certai n percentage

10 dependi ng on i so there is
11 MS. HEBDA: So here i s the difference between the

12 grandfather and the performance schedule. within the
13 perfo nee schedul e alone, put the grandfather
14 schedule over here, in the performance schedule alone
15 there i s a rel i onshi p th the framework requi res
16 between the e cti ve increase, and it's a sal ary
17 increase iit i S not a bonus that comes and goes. You
18 get it and then it i s you r new base sal ary goi ng

19 forward. Yeah, n, ce. So if you get an effecti ve
20 increase one ar, th 's your new base salary for

21 the next year. Even if you i re needs improvement the

22 next year yo don't go back down. That's you r new
23 base s ary. So it has a relationship between the

24 base sal ary increase for effecti ve and the base
25 salary increase for highly effective, which it has to
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1 be either 50 percent or 75 percent of a relationship

2 between those two inc reases . So the re has to be some

3 differential. You can't make it a dollar more.

4 NOw, the rel ati onshi p between the grandfather

5 schedul e and the per rmance 5chedul e is that

6 whatever the highest salary increase is on the

7

8

9

10

11

12

13

grand her schedule no matter what step it is or

anythüiçJ else, 1 iSS it's $5,000 and it's at step

23 or something like i then the increase, the

salary increase for highly e cti ve has to be

greater than th

is in the grand

So whateve r the hi ghest inc rease

her schedule, highly effective has

to be bi gge r than th Doesn i t say anythi ng about

14 how bi g effecti ve has to be in re 1 ati on to that, onl y
15 highly effective"
16 MS. MAHLMAN: And when it comes to the

17 principal's evaluation of you, which is 50 percent of
18 the VAM --

19

20

21

MS. HEB Thatis right.
MS. MAHLMAN' I thi nk that I

MS. HEBDA: Fi fty pe rcent of the ove rall

22 eval uati on.
23 MS. MAHLMAN: Ri ght. i thi nk I counted 1 ike 21

24 criteria, 20 or 21 criteria, and maybe that's

25 district. I don't know.
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MS. HEBDA: That's district.

MS. MAHLMAN: And then 19 of the, you have 19 of

those 21 to be highly effective. okay. chuckle,

chuckl e.

1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

name.

MS. HEBDA:

MS. RN:

MS. HEBDA:

Yes. And then we! 11 go to Tom.

I di d have a comment,

okay. offi ci al comment. State you r

MS. CORN: linda Corn, (-O-R-N. I i m a teacher

at Fort Myers Hi gh School and five other school s at

the time on VAM scores, which I am also very

disillusioned with because, like she, I have an

effecti ve, you know i wi th my school and then I just

got a needs -¡ rovement based on s-¡ x ki ds. So my

p rob 1 em is th we we re not tal d, you know, anythi n9

about the roste r ve ri fi c ions were all mes sed up and

they sti 11 are. So I know that i s the di stri ct' s

responsi bi 1 i ty i but i just want it on the record.

I i m supposed to reti re in two years and i i min DROP,

so I'm actu ly thinking of, for my sanity, giving up

that $SOiOOOi you know.

MS. HEBDA: Any other comments or questions?

Tom.

MR. CONNER: I had one that one of our folks

rai sed. The use of the word --
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1

2

THE COURT REPORTER: The use of the wo rd what?

MS. HEBDA: Summative.

3 MR. CONNER: I'm sorry. They don't hear me at

4 drive-throughs either.

5 e use of summati ve sti 11 is a marri age of the

6 classroom walk-throughs, or in this case for this

7 i ndi vi dual that was rated needs improvement but got

8 effective avera 1, is that in 13-14, will that still
9 be the case?

10 MS. HEBDA: The way, the way thi s proposed rul e

11 works based on at the 1 aw' s requi red us to do, that
12 begi nni ng next ear it' 5 sti 11 the combi nati on of

13 50 percent, 40 percent i whatever the di fferent thi ngs
14 are in the eval uati on system in the di st ri ct to
15 arrive at the summative rating, which is highly
16 effecti ve, e ctive needs improvement, developing

17 or unsatisfactory. That's what we're saying, that's
18

19

20

21

the na1 eva uati on rat; ng .

MR. CONN ER: okay. So it's

Mc.: . HEBDA: NOW, let me finish though, okay.

Let mf~ nish. That's beginning next year if this

22 rul e -- if everythi ng stays in the p1 an and

23 da-da-da-da-da-da. So r ry. You p robabl y can't type

24 da-.da..da-da-.da-da. I was a music te.acher. i'll
25 start si ngi ng ina mi nute and then you 11' be rea'l y
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14

15

16

17
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22

23

24

25
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1 n t roubl e. Howeve r, the 1 aw says we have to

establ ish those standards al so 50 that they waul d

become the fi nal rati n9 of unsati sfactory or the

floor for e cti ve and hi ghl y effecti ve" so what

we said in the rule 15 that would only occur, we

waul d only use the pe r rmance standards fa r that

instance where they become the nal rati ng in the

(ondi ti ons whe re the teache r had th ree years wo rth of

data on the 5 ubj ect 5 he was actuall y teachi ng" So

none of the temporary measures in the iee) paragraph,

only actu per rmance measures the students that

you taught on ur subject matter for three years
caul d it be used to determi ne the summati ve rati ng

a-lone.

MR. CONNER: But it waul d dete rmi ne the

summati ve rati n

MS" HEB In th condi ti on that i 5 what the

1 aw says it needs to do, so that i 5 why we put the

condi ti ons in there. And when the condi ti ons aren It

there. then itls just used for performance of

students and it iS combi ned wi th the di st ri ct iS rati ng

and everything else.

MR. CONNER: So stati ng it anothe r way, the

other 50 percent of cl assroom wal k-throughs and

everything could not mitigate an unsatisfactory, an
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1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

effective or highly e ctive.

MS. HEBDA: It coul d not mi ti gate the

unsatisfactory rating if the conditions are met.

MR. CONNER: That ~ s what I thought.

MS. HEBDA. It waul d cant ri bute to a r be the

fl 00 r fa r e ecti ve and hi ghl y effecti ve. So if you

met whatever the standard was for effective, if all

the condi ti ons were gai n9 in and thi 5 is what they're

used for, then the districtls other part of the

eval uati on waul d sti 11 be determi nant on whethe r you

waul d be effecti ve or hi gh-I y effecti ve. But you

caul dn! t be an hi ng 9 reate r than effecti ve --

MR. CONNER: couldn!t be greater but you could

be lower.

un' ess you met the standard forMS. HEBDA:

hi ghl y effecti ve.

MR. CONNER' So it caul d on1 y --

MS. H EßDA: I mean you coul d even be needs

imp rovement if you met the standard fa r effecti ve 1 n

th case. Depends on what happened in the rest of

your eval u 1 on.

MR. CONNER: I waul d say as soon as you can get

the data out to the di st ri cts that waul d be great
because the re re 1 y wasn! t any about what the effect

would be. You said Broward had just a whole chunk in

_._--"-~._-,~--,-,._~---_...,.,.-------'~-"-~-'--'-'--'_._---
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deve 1 opment ~.-

MS" HEB

County"

MR" CONNER: Dade un 7

MS. HEBDA: uh-huh. Broward' s was more evenl y

di stri buted i they sai d.
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That was Dade county. That was Dade

other questions? I know we're at time.

okay. app reci e eve rybody comi n9 out and

aski ng questi ons and everythi ng else. And if you

think of other things there's a website with an

automati c e-m that bl i ps us a comment and a

questi on 0 r eve r else" And when the data are

ready and we present t m to the state board those

wi 11 be av 1 1 e" We i 11 1 you see what those are,

eve rythi ng e"i se.

MS. MAHL Just shocked this is all that
came,

(workshop concl uded at 6: 04 p. m,)

._-----~._"-"_._-_._..~~-~.._,.__._----_._--_.~--------
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1 STATE OF FLORIDA

2 COUNTY OF LEE

3 I, Janet K" North, RPR and Notary Publ i c, do

4 ce rti fy that I was autho ri zed to and di d stenog raphi call y

5 report the regoi n9 proceedi ngs and that the typewri tten

6 transcri pt i consi sti n9 of pages numbered 1 through 99, is

7 a true record,

8

9

10

11

12

13

Dated th-j s __L!Lr_~ day of March i 2013.
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