
  
 

   
 

  
 

  
 

   
 

  
  

  
 

  
 

 
  

   
 

    
  

   
   

     
        

  
 

 
 

 
 
 

 
 

 
 

 
 

 
 

 
 

        

         

  

        

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

        
             

  

Walton 2019-20 K-12 Comprehensive Research-Based Reading Plan 

Contact Information 

The district contact should be the person ultimately responsible for the plan. This person will be 
FDOE’s contact for the K-12 Comprehensive Research-Based Reading Plan. Please designate 
one contact for your district. 

District Contact: Kimberly Reilly Stafford 
Contact Email: staffordk@walton.k12.fl.us 
Contact Telephone: 850-892-1100 ext 1363 

District-Level Leadership 

District-level administrators must look at schools on an individual basis and distribute resources 
based on students’ and teachers’ levels of need. To describe the district system for monitoring 
reading instruction that differentiates school-level services, please address the following. 

1.	 Districts should match or exceed the State Board goals for increasing FSA-ELA 
achievement by six percentile points, increasing the percentage of students making 
learning gains on the FSA-ELA by seven percentile points and reducing the 
achievement gap for the identified sub groups on the FSA-ELA by at least one-third by 
2020. Please fill out the charts below with the actual results from the 2015-2016, 2016­
2017 and 2017-2018 FSA-ELA and the interim district goals for 2020 identified in the 
2017-2018 Comprehensive Reading Plan. 

Performance Goals 

2015-
2016 
Actual 

2016-
2017 
Goal 

2016-
2017 
Actual 

2017-
2018 
Goal 

2017-
2018 
Actual 

2018-
2019 
Goal 

2019-
2020 
Goal 

State Overall FSA-ELA 52 * 54 * 56 * 58 

District Overall FSA-ELA 60 61 61 62 62 

64 66 

Growth (Learning Gains) 
Goals 

2015-
2016 
Actual 

2016-
2017 
Goal 

2016-
2017 
Actual 

2017-
2018 
Goal 

2017-
2018 
Actual 

2018-
2019 
Goal 

2019-
2020 
Goal 

State Gains FSA-ELA 52 * 54 * 54 * 59 
District Gains FSA-ELA 55 56 56 58 54 60 62 
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State Achievement Gaps 
on FSA-ELA 

2015-
2016 
Actual 

2016-
2017 
Goal 

2016-
2017 
Actual 

2017-
2018 
Goal 

2017-
2018 
Actual 

2018-
2019 
Goal 

2019-
2020 
Goal 

White/African American 29 * 29 * 28 * 21 

White/Hispanic 15 * 16 * 14 * 10 
Economically 
Disadvantaged/Non-
Economically 
Disadvantaged 

27 * 27 * 26 * 19 

Students with 
Disabilities/Students 
without Disabilities 

37 * 38 * 38 * 25 

English Language 
Learners/ Non-English 
Language Learners 

30 * 32 * 31 * 20 

District Achievement Gaps 
on FSA-ELA 

2015-
2016 
Actual 

2016-
2017 
Goal 

2016-
2017 
Actual 

2017-
2018 
Goal 

2017-
2018 
Actual 

2018-
2019 
Goal 

2019-
2020 
Goal 

White/African American 36 26 36 33 34 

27 24 

White/Hispanic 17 16 17 15 16 13 11 
Economically 
Disadvantaged/Non-
Economically 
Disadvantaged 25 23 28 22 24 

20 17 

Students with 
Disabilities/Students 
without Disabilities 39 34 44 32 40 

28 26 

English Language 
Learners/ Non-English 
Language Learners 38 36 40 34 34 

32 30 

* Values for subsequent years will be entered once results are available in order to track progress 
toward the 2020 goal. 
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2.	 Explain how expenditures from the allocation are expected to impact student 
achievement in relation to your district goals. 

Expenditures from the reading allocation will be used for reading professional development, 
reading support personnel, interventions and Summer Reading Camp, and will impact 
student achievement in the following ways: 

A.	 Professional Development– 

1.	 Reading Endorsement: 
District Reading Coaches will provide Reading Endorsement professional development 
which includes an intensive yearlong PLC utilizing Voyager Sopris LETRS facilitated 
by the District Reading Coaches paid through the Reading Allocation. By the end of the 
year all teachers providing Tier 3 reading intervention (including ESE teachers) will 
have earned their Reading Endorsement either through the PLC or other means.  All K-
2 teachers are encouraged to participate in this PLC as well.  Increasing the number of 
Reading Endorsed teachers will enable the district to meet the legislative requirement 
related to Tier 3 instruction. It will also enable principals to create master schedules 
which include opportunities for Tier 3 students to receive supports from highly trained 
teachers.  The effective instruction provided by Reading Endorsed Tier 3 teachers will 
increase student outcomes for all students particularly those in the Lowest Performing 
Quartile. 

2.	 Using WIDA Assessment Data to Inform Instruction: 
By the end of 19.20 all Reading/ELA teachers with ESOL students will participate in 
professional development focused on using WIDA assessment data to inform 
instruction facilitated by either a District Reading Coach or a consultant.  Currently 
78% of WCSD schools with ELL subgroups are meeting ESSA benchmarks for ESOL 
student proficiency. With increased support in this area, 89% of schools will meet 
ESSA benchmarks for ELL subgroups by 2020.21 and 100% by 2021.22. 

3.	 ELA Instruction: 
District Reading Coaches will provide professional development and resources focused 
high quality ELA instruction.  High quality ELA instruction is described in the WCSD 
Progress Monitoring Guides (Decision Tree) and includes: 

a. Tier 1 Instruction using ReadyGen (K-5) or SpringBoard (6-12) curriculum and 
Phonics First or Tyner Framework in small group within the ELA block (K-5). High 
quality ELA instruction daily decreases the need for intervention and increases the 
outcomes for all subgroups. Therefore, teachers will have the opportunity to participate 
in core curriculum professional development provided by the District Reading Coaches 
district wide. Principals will ensure that all teachers new to ELA and all Instructional 
Coaches participate in this training (see Progress Monitoring Guide- Professional 
Development of ELA Teachers form). District Reading Coaches will provide an 
overview to Principals as well as ‘Look-for’ sheets to support administrative 
expectations for effective curriculum implementation. Each school’s core will be 
considered ‘Healthy’ when 80% of students or more meet benchmarks (see Progress 
Monitoring Guide for grade level benchmarks). WCSD has found that when more than 
20% of the student population requires Tier 2 instruction, effective supports get diluted 
which has a deleterious effect on accelerated learning outcomes experienced in small 
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Tier 2 groups comprised of students with similar needs. Therefore, when more than 
20% of students require Tier 2 support,  problem solving related to core instructional 
supports occurs between the school-based administrators, Coordinator of Instructional 
Support, Supervisor of Curriculum and Instruction, the District Reading Coaches and 
ELA teacher(s).  Professional development for Core Instruction will focus on 
curriculum implementation and effective instructional practices including student 
engagement strategies. These professional development opportunities will lead to an 
increased student achievement and learning gains as demonstrated on FSA, STAR and 
curriculum-based assessments. 

b. Tier 2 Instruction includes small group instruction 30 minutes daily in addition to the 
120 ELA block (K-5) using systematic, multi-sensory approach (Lexonik Leaps, 
Phonics First/Structures, Tyner Small Group Framework, Sonday or other district-
reviewed and approved program), or Intensive Reading course (6-12) utilizing 
Structures, Sonday or Lexonik Leaps as well as Achieve 3000, Teengagement for 
students who meet Tier 2 criteria (see Progress Monitoring Guide for Tier 2 criteria). 
Professional Development will be provided by District Reading Coaches and an 
overview will be provided to Principals.  Principals will ensure that all teachers 
providing Tier 2 instruction have been trained on the programs they are implementing 
and will coordinate with the Coordinator of Instructional Support and/or the school’s 
assigned District Reading Coach to schedule training as necessary. Additionally, 
Principals and District Reading Coaches will use the Tier 2 Look-for Form (see 
Progress Monitoring Guide –Tenets of Tier 2 Instruction) to inform conversations and 
support and will review data to monitor growth. Each K-5 Reading, 6-10 Intensive 
Reading, and Intervention teacher will submit a Progress Monitoring LongForm 
(LongForm) with their class data each quarter (see timeline in Progress Monitoring 
Guide). The Principal and the school’s assigned District Reading Coach will review 
LongForms to ensure that Tier 2 students are making accelerated growth (according to 
the Progress Monitoring Guide).  If a group of Tier 2 students is not making accelerated 
growth, the Principal, assigned District Reading Coach and teacher will engage in the 
problem-solving process.  The principal will request training by the District Reading 
Coach as necessary. Each Tier 2 group is considered healthy when 80% of the group is 
making accelerated progress.  When less than 80% of a Tier 2 group is making 
accelerated progress, problem-solving will occur between the Principal and District 
Reading Coach to determine additional supports needed (professional development on 
materials or reading components, eliminating implementation barriers such as 
scheduling interruptions, etc.). Each school’s Tier 2 system is considered healthy when 
80% of Tier 2 groups are making accelerated progress. When less than 80% of the 
school’s  or grade level’s Tier 2 groups are making progress, the Principal and District 
Reading Coach will engage in the problem-solving process to determine additional 
supports  needed (grade-level or school-wide professional development on materials or 
reading components, and analyzing/limiting barriers to success such as scheduling, 
etc.). Professional development for Tier 2 will increase learning outcomes for students 
performing in the Lowest Quartile which will increase overall Learning Gains and 
Achievement district-wide. 
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c. Tier 3 intensified intervention for students who meet Tier 3 criteria (see Progress 
Monitoring Guide). Tier 3 occurs in addition to Tier 1 and Tier 2 instruction. Principals 
will ensure that all teachers who provide Tier 3 interventions participate in Reading 
Endorsement Competencies unless they are already Reading Certified or Reading 
Endorsed. Additionally, Principals will schedule training with District Reading Coaches 
and/or the Coordinator of Instructional Supports to ensure all teachers implementing 
specific reading interventions are trained in the program. School-based MTSS teams will 
participate in the problem-solving process for students who are not making progress in 
Tier 3.  Additional funds from Student Services support Tier 3 intervention professional 
development. Professional development related to Tier 3 instruction will increase 
Learning Gains for students performing in the Lowest Quartile. 

4.	 Specific Conditions Impacting Reading: 
Professional development and materials for educators including teachers, Guidance 
Counselors, Instructional Coaches and Principals in effective methods of identifying 
characteristics of conditions such as dyslexia and other causes of diminished 
phonological processing skills; incorporating instructional techniques into the general 
education setting which are proven to improve reading performance for all students; and 
using predictive and other data to make instructional decisions based on indicial student 
needs. This customized training provided by District Reading Coaches will help teachers 
integrate phonemic awareness; phonics, word study and spelling; reading fluency; 
vocabulary, including academic vocabulary; and text comprehension strategies into an 
explicit systematic, and sequential approach for reading instruction, including 
multisensory intervention strategies. As a result, outcomes will increase for all students, 
particularly those performing in the Lowest Quartile and students in the SwD subgroup. 
Additional funds from Student Services will support Tier 3 instruction professional 
development. 

5.	 Early Intervention for Early Literacy: 
District data indicate many Kindergarten students are arriving without pre-reading skills. 
40% of the district’s Kindergarten cohort participate in VPK or PreKD. High quality 
instruction is the best intervention so PreK teachers will be offered training on effective 
early literacy instruction based on Voyager Sopris LETRS. As a result, overall FLKRS 
scores will increase for Kindergarten students who participated in WCSD Pre-K. 

6.	 ESE Teachers: 
By the end of 19.20 all ESE teachers who teach reading will participate in professional 
development around assessment data to inform instruction and multi-sensory 
instructional techniques provided by District Reading Coaches. Currently 63% of Walton 
County Schools with ESE subgroups are meeting ESSA benchmarks. With increased 
support in this area, 75% of schools will meet ESSA benchmarks for ESE subgroups by 
2020.21. Additional funds from Student Services will support Tier 3 instruction 
professional development. 

7.	 Writing Instruction: 
In 2018.19 TNTP (The New Teacher Project) supported District Reading Coaches with 
foundational writing instruction. The District Reading Coaches shared with K-2 teachers 
at their assigned schools. Walkthrough data reveals there continues to be potential for 
growth in writing. District Reading Coaches will offer writing professional development 
district wide (through webinar or face-to-face) for K-2 teachers. In June and July 2019 
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District Reading Coaches will participate in professional development related to writing 
instruction and FSA Writing implications. Professional Development Modules will be 
created to support 3rd – 10th grade teachers with writing instruction aligned to FSA 
Specifications (through webinar or face-to-face). District Reading Coaches will work 
with teachers to integrate FSA Writing-aligned tasks into ReadyGen and SpringBoard 
and will create quarterly District Writes as a tool to drive instruction and monitor 
progress. Principals will schedule these opportunities for their teachers as supported by 
data. As a result, overall FSA Writing achievement will increase. 

8. Self-selected Independent Reading: 
WCSD recognizes the importance of self-selected, just-right reading as a means to 
support the love of literacy. A professional development module has been created of 
exemplar practices in independent reading including student conferences and running 
records. Elementary District Reading Coaches will share this module with Principals and 
teachers and provide support for similar implementation district-wide. As a result, an 
increased number of teachers will implement self-selected independent reading 
conferences leading to increase student growth and achievement. 

9. Instructional Practice Guide: 
Instruction Partners and The New Teacher Project (TNTP) have supported administrators 
and coaches in using the Instructional Practice Guide (IPG) as a tool to drive 
conversations centered on teaching and learning. By ensuring teachers are using district-
approved materials for core ELA instruction (K-5: Ready-Gen and Foundations First or 
Tyner; 6-12 SpringBoard), administrators can focus on Core Action 2 and 3. Core Action 
2 analyzes questions and tasks and Core Action 3 focuses on student engagement. 
Supportive professional development, through TNTP, Instruction Partners or District 
Reading Coaches will be provided for administrators and coaches new to instructional 
leadership roles. This focus will enrich supports provided to teachers as they plan 
engaging and rigorous tasks connected to complex core materials. 

B. Instructional Support­

1. District Reading Coaches: 

District Reading Coaches are job-embedded professional developers who support 
teachers in implementing research-based best practices including providing engaging 
standards-aligned instruction; planning lessons which include complex text and 
scaffolded questions, as well as embedded formative assessments with exemplar 
responses; aligning Tier 2 interventions to student need and monitoring data to ensure 
accelerated growth; and facilitating Professional Learning Communities and other 
professional development opportunities focused on increased reading outcomes for all 
students. District Reading Coaches provide district-wide support to all schools (see 
professional development listed in item A of this District Leadership section), and more 
intensified supports to Tier 2 and Tier 3 schools. School tier determination is based on 
ELA data including subgroup data. The district has six District Reading Coach positions. 
Currently five of these positions are filled with 3.5 elementary coaches and 1.5 secondary 
coaches. A full cadre of District Reading Coaches will enable WCSD to provide job-
embedded professional development leading to increased learning outcomes for all 
students. 
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2. Coordinator of Instructional Supports: 

The Coordinator of Instructional Supports coordinates reading district-wide including 
supervision of District Reading Coaches, coordination of ongoing K-12 ELA 
Professional Development opportunities for District Reading Coaches, Instructional 
Coaches, Teachers, Administrators and Instructional Aides; implementation of ELA 
initiatives including coordination of standards-aligned materials and feedback related to 
ELA instruction; analyzation of student data and engagement in the multi-tiered problem 
solving process; and participation in ongoing School Improvement site visits which 
include classroom walkthroughs and feedback. The Coordinator of Instructional Support 
analyzes district-wide STAR data each quarter to re-align resources as needed. The 
Coordinator of Instructional Support reviews each school’s Literacy Care Plan which is 
created by the school’s assigned District Reading Coaches and Principal using STAR 
data, School Improvement Goals and classroom walkthrough data to support teachers in 
providing highly effective instruction leading to increased learning outcomes for all 
students. The District Reading Coaches and Coordinator of Instructional Support review 
each school's Literacy Care Plan after each data collection period (see Progress 
Monitoring Guide for plan template and data collection periods). The Coordinator of 
Instructional Support also collaborates with each school Principal to regarding classroom 
walkthroughs focused on standards-aligned instruction.  20% of the Coordinator of 
Instructional Supports salary is paid through the Reading Allocation. The remaining 
portion of the Coordinator of Instructional Supports salary is paid through other budgets 
related to other duties as assigned. Coordinated strategic and collaborative supports 
including coaching and professional development will lead to increased learning 
outcomes for all students. 

C. Instructional Materials 

To close the achievement gap, the WCSD District Reading Plan supports Tier 1, Tier 2 and 
Tier 3 instruction. Tier 1 reading materials are paid for through the Instructional Materials 
budget.  Tier 2 reading materials (Phonics First, Tyner, Achieve3000, Actively Learn, 
Teengagement) are paid for through the Reading Allocation, Instructional Materials or 
Supplemental Academic Instruction.  Tier 3 reading materials are paid for through Reading 
Allocation, Supplemental Academic Instruction or Student Services. Implementation is 
monitored through Literacy Walkthroughs or School Improvement Walkthroughs. Growth 
is monitored through STAR results, District Reading Assessments, program data (Lexiles, 
etc.) and reading records. Problem solving occurs between the District Reading Coach, 
school administrator, MTSS team including implementing teachers when less than 80% of 
students are making growth according SGP and other Tier 1, Tier 2 and/or Tier 3 data (see 
Progress Monitoring Guide for specifics). 

D. Summer Reading Camp 

WCSD offers Summer Reading Camp to 3rd Grade students who score Level 1 on FSA.  
Highly trained teachers and instructional aides provide interventions throughout the 
summer. Summer intervention has led to increased student outcomes for students 
performing in the Lowest Quartile. 
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3.	 In regard to district-level monitoring of student achievement progress, please address 
the following: 

A. Who at the district level is responsible for collecting and reviewing student progress 
monitoring data? 

The Coordinator of Instructional Support K-12 Literacy, the Coordinator of Instructional 
Support ESOL (ELL subgroup), Director of Student Services (Tier 3 students and ESE 
subgroup) and Coordinator of Federal Programs (all subgoups) collaborate to collect and 
analyze student progress monitoring data after STAR administration (each quarter) and 
when FSA results arrive. District Reading Coaches collaborate with the Coordinator of 
Instructional Support K-12 Literacy to analyze LongForm data to inform school-based 
Literacy Care Plans and to identify district-wide trends as well as school-based or grade 
level trends.  The Supervisor of Curriculum and Instruction, Assistant Superintendent and 
the Coordinators of Instructional Support will use school literacy data to inform 
conversations during School Improvement visits and district-wide trend data to inform 
professional development sessions for administrators, coaches and teachers. 

B. What specific school-level progress monitoring data will be collected at the district 
level to determine that students are progressing toward the district goals stated 
above? Please specify which grade levels are associated with specific school-level 
progress monitoring tools discussed in this section. 

The district will collect the following progress monitoring data to determine that 
students are progress towards district goals.  Benchmarks can be found in the 
Progress Monitoring Guide. 

Kindergarten:
 
Star Early Literacy Early Fall, Late Fall/Early Winter, Mid-Winter/ Early Spring, Late
 
Spring; STAR Reading Late Spring
 

1st Grade:
 
STAR Reading Early Fall, Late Fall/Early Winter, Mid-Winter/ Early Spring, Late 

Spring;    Running Records beginning Quarter 3 and end Quarter 4 ;  Phonics Assessment
 
Quarter 1, 2, 3 and 4; District Writes Quarter 1, 2, 3 and 4. Tier 2 and 3 schools: Running
 
Records at the beginning of Quarter 3 and the end of Quarter 4
 

2nd Grade:
 
STAR Reading Early Fall, Late Fall/Early Winter, Mid-Winter/ Early Spring, Late 

Spring; Phonics Assessment Quarter 1, 2, 3 and 4; District Writes Quarter 1, 2, 3 and 4. 

Tier 2 and 3 schools: Running Records Quarter 1, 2, 3 and 4 


3rd – 5th Grade:
 
STAR Reading Early Fall, Late Fall/Early Winter, Mid-Winter/ Early Spring, Late 

Spring. District Reading Assessment Quarter 1, 2, 3 and 4; District Writes Quarter 1, 2, 3 

and 4. 
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6th – 10th Grade:
 
STAR Reading Early Fall, Winter, Spring; Intensive Reading: Quarterly Achieve 3000 

data (qualitative: percent passed and quantitative: Lexile growth)
 

11th – 12th Grade:
 
Students scoring Level 1 on 10th grade FSA: STAR Reading Early Fall, Winter, Spring; 

FSA Retake data; ACT/SAT concordant score data
 

C. How often will student progress monitoring data be collected and reviewed by the 
district? 

After each administration, District Administrators and District Literacy Coaches will 
analyze the data for district-wide trends.  

Kindergarten – 2nd Grade  

Principals and District Literacy Coaches will analyze data for school-wide, grade level or 
teacher trends (see Progress Monitoring Guide for timeline). Problem solving regarding 
foundational skills instruction will occur between the school’s assigned District Reading 
Coach and the Principal as data submitted on the Progress Monitoring LongForm reveals 
needs.  Principals will schedule foundational skills professional development with the 
District Reading Coach and teachers as necessary and will support teachers in using 
STAR and other data for diagnostic information regarding each student’s foundational 
skill needs. When foundational skills are solidly addressed, the analysis will then focus 
on comprehension. After each quarter, the Principal, District Reading Coach and 
Teachers will review the previous quarter’s LongForm data to intensify supports as 
needed. 

3rd – 5th Grade 

Principals and District Literacy Coaches will analyze data for school-based trends (see 
Progress Monitoring Guide for timeline). Problem solving will occur between the 
school’s assigned District Reading Coach and the Principal as data submitted on the 
Progress Monitoring LongForm reveals needs.  Principals will schedule reading related 
professional development with the District Reading Coach as necessary and will support 
teachers in using STAR and other data for diagnostic information to inform tiered 
supports. After each quarter, the Principal, District Reading Coach and Teachers will 
review the previous quarter’s LongForm data to intensify supports as needed. 

6th – 10th Grade 

After each administration of STAR and after each quarter for Achieve 3000, the 
Coordinator of Instructional Supports and District Reading Coach will analyze data for 
district-wide trends. Principals and District Reading Coach will analyze data for school-
based trends.  Problem solving will occur between the Coordinator of Instructional 
Support, the assigned District Reading Coach and the Principal as STAR and Achieve 
3000 data indicates need. Principals will schedule professional development with District 
Reading Coach for Intensive Reading and/or ELA teachers as necessary. 
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11th – 12th student scoring Level 1 on 10th grade FSA: STAR Reading 

After each administration of STAR and after each quarter for Achieve 3000, the 
Coordinator of Instructional Supports and District Reading Coaches will analyze data for 
district-wide trends.  Principals and District Reading Coaches will analyze data for 
school-based trends. Problem solving regarding instruction will occur between the 
Coordinator of Instructional Support, assigned District Reading Coach and the Principal 
as data reveals needs.  Principals will schedule professional development with the District 
Reading Coach as necessary and will support Intensive Reading teachers in using STAR 
data for diagnostic information. 

4.	 Who at the district level is responsible for ensuring the fidelity of students not 
progressing towards district goals receiving appropriate interventions? 

For district-wide trends, the Supervisor of Curriculum and Instruction, Coordinator of 
Instructional Support K-12 Literacy, the Coordinator of Instructional Support ESOL (ELL 
subgroup), Director of Student Services (Tier 3 students and ESE subgroup) and Coordinator 
of Federal Programs (all subgoups) collaborate to collect and analyze student progress 
monitoring data after STAR administration (each quarter) and when FSA results arrive. 
District Reading Coaches collaborate with the Coordinator of Instructional Support to 
analyze LongForm data to inform school-based Literacy Care Plans and to identify district-
wide trends as well as school-based or grade level trends.  The Assistant Superintendent, 
Supervisor of Curriculum Instruction and the Coordinators of Instructional Support will use 
school literacy data to inform conversations during School Improvement visits and district-
wide trend data to inform professional development sessions for administrators, coaches and 
teachers. Principals and their designees understand implementation of the reading plan, 
including using high quality curriculum as intended, is necessary to maximize outcomes for 
all students.  The school-based Principal or designee (Assistant Principal, Instructional 
Coach), and the District Reading Coach conduct walkthroughs of Tier 1, 2 and 3 instruction 
to ensure fidelity. For Tier 1, the Principals/designee and the District Reading Coach utilize 
the Instructional Practice Guide (IPG) to ensure that core practices are being implemented 
and use the Beyond the Lesson: Discussion Guide to focus conversations around best 
practices. For Tier 2, the Principals/designee and the District Reading Coach utilize the Tier 
2 Look-for Form (see Progress Monitoring Guide – Tenets of Tier 2) as a tool for observing 
the components necessary for accelerated Tier 2 growth.  Principals and their designees 
understand that high quality implementation is necessary for growth for all students.   For 
individual students, the District MTSS Liaison from the Student Services Department will 
also observe all Tier 3 interventions as part of the MTSS problem solving process.   In 
situations where there is a lack of fidelity, the MTSS liaison will confer with the Principal to 
ensure that problem solving occurs. Problem solving considerations include:  resource 
alignment to student need, interventionist training on specific resources, articulation of 
Principal’s expectations to interventionist regarding implementation of resource (as 
scheduled/planned, with each necessary component in place), problem solving with the 
MTSS Liaison, District Reading Coach, Director of Student Services or the Coordinator of 
Instructional Support as necessary and increased Principal walkthroughs to ensure fidelity. 
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5.	 In regard to district-level monitoring of instructional alignment to grade-level Florida 
Standards, please address the following: 

A. Who at the district-level is responsible for ensuring classroom instruction is aligned 
to grade-level Florida Standards? 

The Specialist – School and Leadership Development and Assistant Superintendent 
collaborate with the Supervisor of Curriculum and Instruction, the Coordinators of 
Instructional Support (K-12 Literacy, Federal Programs, ESOL) to schedule and facilitate 
School Improvement visits which include classroom walkthroughs.  During School 
Improvement visits, each participant uses the Florida Standards app to confirm that grade 
level standards are being taught and that the demands on the student match the rigor of 
the standard.  The problem solving process occurs with the Principal, Specialist, 
Assistant Superintendent, Supervisor and Coordinators when it is noted that instruction is 
not in alignment with the standards, particularly if there are grade level or school-wide 
trends.  The Principal then problem solves with school based personnel to ensure that 
teachers are aware of rigor of the standards and/or if additional supports are needed.  The 
Principal then collaborates with the District Reading Coach or the Coordinator of 
Instructional Supports as needed to schedule professional development related to the 
standards and/or aligned implementation of core materials. 

The Coordinator of Instructional Supports coordinates professional development 
opportunities and uses data in a tiered approach to assign District Reading Coaches to 
schools. District Reading Coaches and school based Principals create a Literacy Care 
Plan based on student data, School Improvement goals and classroom walkthrough data 
to support teachers in providing standards-aligned instruction (see Progress Monitoring 
Guide). The District Reading Coaches and Coordinator of Instructional Support review 
each school's Literacy Care Plan after each data collection period. The Coordinator of 
Instructional Support also collaborates with each school Principal regarding classroom 
walkthroughs focused on standards-aligned instruction. The Coordinator of Instructional 
Supports collaborates with the Supervisor of Curriculum and Instruction and the Schools 
and Leadership Specialist to provide systemic support for school-based administrators 
through instructional rounds/ learning walks, and professional development in order to 
heighten focus on and maximize supports of standards-aligned instruction. 

B. What evidence will be collected to demonstrate that classroom instruction is aligned 
to grade-level Florida Standards? 

Principals utilize the WCSD Classroom Teacher Evaluation Instrument and the 
Instructional Practice Guide ensure classroom instruction is aligned to grade-level Florida 
Standards. As part of classroom walkthroughs, principals also utilize the Florida 
Standards app on their devices to determine if instruction and assignments meet the 
demands of the Standards. Results from the teacher evaluation instrument are uploaded 
into Baseline Edge, WCSD’s talent management system. Additionally, trend data from 
School Improvement walkthroughs is shared with the Principal and the Superintendent. 
This data includes standards implementation, informs the next School Improvement visit 
focus and drives coaching conversations between the Specialist and the Principal.  Also, 
teacher lesson plans are collected by the Principal to demonstrate that lessons are 
designed in alignment with the grade-level Florida Standards.  Principals may require 
teachers to include a goal in their Deliberate Practice tied to exploring grade level ELA 
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standards through coaching and/or professional learning opportunities and implementing 
the standards with scaffolded coaching or administrative support. Additionally, FSA and 
STAR data is analyzed for demonstration of student mastery of grade level standards.  
This data is used to inform tiered supports including the number of School Improvement 
visits, assignment of District Reading Coaches, allocation of professional development 
supports, and possible contracting with TNTP (The New Teacher Project), Instruction 
Partners or another consultative entity focused on effective implementation of grade level 
standards. 

C. How often will this evidence be collected at the district level? 

Evidence of standards-aligned instruction will be collected during School Improvement 
visits which are scheduled in a tiered manner with Tier 3 schools receiving the most 
frequent and intensive visits. Performance on grade level ELA FSA (Achievement, 
Learning Gains and Lowest Quartile Learning Gains) determine school tier. 
School Improvement visits include observations of Tier 1 ELA instruction using the 
Florida Standards app. Standards implementation feedback is shared with the 
Superintendent and the school’s Principal. 

6.	 As a separate attachment, please provide the meeting agenda which demonstrates the 
district contact for the K-12 Comprehensive Research-Based Reading Plan has 
developed the plan along with: the district contact for Exceptional Student Education 
(ESE) to discuss the alignment between the District's Special Programs and Procedures 
(SP&P) requirements, the district contact for Multi-Tiered Systems of 
Supports(MTSS), the district Management Information Systems  (MIS) contact to 
ensure accurate data reporting, the district ELL contact, a school based principal and a 
teacher. 

See Appendix A. 

Research-Based Reading Instruction Allocation 

As per Section 1011.62(c), F.S., funds allocated under this subsection must be used to provide a 
system of comprehensive reading instruction to students enrolled in the K-12 programs, which 
may include the following: 

•	 An additional hour per day of intensive reading instruction to students in the 300 lowest-
performing elementary schools by teachers and reading specialists who are effective in 
teaching reading; 

•	 Kindergarten through grade 5 reading intervention teachers to provide intensive 
intervention during the school day and in the required extra hour for students identified as 
having a reading deficiency; 

•	 Highly qualified reading coaches to specifically support teachers in making instructional 
decisions based on student data and improve teacher delivery of effective reading 
instruction, intervention and reading in the content areas based on student need; 

•	 Professional development for school district teachers in evidence-based reading 
instruction, including strategies to teach reading in content areas with an emphasis on 
technical and informational text; 

12 | P  a  g e  



  
 

 
  
  

   
  

   
  

 
  

     
 

 
 

 
 

   
  

 
    
   

 
  

  
   

 
   

   
    
 

 
  

 
 

  

    
      

    
 

 
  

   
 

  
 

 
   

 

•	 Summer reading camps, using only teachers or other district personnel who are certified 
or endorsed in reading consistent with Section 1008.25(7)(b)(3), F.S., for all students in 
kindergarten through grade 2 who demonstrate a reading deficiency as determined by 
district and state assessments, and students in grades 3 through 5 who score at Level 1 on 
the statewide, standardized English Language Arts (ELA) assessment; 

•	 Supplemental instructional materials that are grounded in evidence-based reading
 
research; and
 

•	 Intensive interventions for students in kindergarten through grade 12 who have been 
identified as having a reading deficiency or who are reading below grade level as 
determined by the statewide, standardized English Language Arts assessment. 

The following sections will require districts to submit their budget for these expenditures and to 
answer questions regarding the implementation of the plan. 

Professional Development 

As per Section 1012.98, F.S. each school district shall develop a professional development 
system which must include a master plan for inservice activities for all district employees, 
from all fund sources. The Just Read, Florida! office will review professional development 
related to reading instruction listed in this plan during monitoring. Please answer the following 
questions to assist with this process: 

1.	 Who is responsible for ensuring every professional development activity funded 
through the Research-Based Reading Instruction Allocation is appropriately entered 
into the Professional Learning Catalog pursuant to 6A-5.071 F.A.C.? 

The Coordinator of Instructional Support ensures that every professional development 
activity funded through the Research-Based Reading Instruction Allocation is 
appropriately entered into the district’s Professional Learning Catalogue pursuant to 6A-
5.071 F.A.C.. 

2.	 What is the total amount budgeted from the Research-Based Reading Allocation for 
these inservice activities? 

District Literacy Coaches are WCSD’s job-embedded professional developers.  They provide 
professional development related to Reading Endorsement, WIDA, ELA instruction (Tier 1, 
2 and 3), Early Intervention, ESE supports, and writing instruction (see complete descriptions 
in District Level Leadership section above). $42,479.85 (6%) will be budgeted from the 
Research-based Reading Allocation to pay for these school-based and district-wide 
professional development opportunities. 

3.	 Within the district professional development system, Section 1012.98 (4)(b)(11), F.S., 
states the district must provide training to reading coaches, classroom teachers, and 
school administrators in effective methods of identifying characteristics of conditions 
such as dyslexia and other causes of diminished phonological processing skills; 
incorporating instructional techniques into the general education setting which are 
proven to improve reading performance for all students; and using predictive and other 
data to make instructional decisions based on individual student needs. The training 
must help teachers integrate phonemic awareness; phonics, word study, and spelling; 
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reading fluency; vocabulary, including academic vocabulary; and text comprehension 
strategies into an explicit, systematic, and sequential approach to reading instruction, 
including multisensory intervention strategies. Each district must provide all 
elementary grades instructional personnel access to training sufficient to meet the 
requirements of Section 1012.585(3)(f), F.S.. 

Please list the course numbers from your district Professional Learning Catalog which 
cover this training. 

Component Number 2-100-002 
Component Number 2-013-002 

Reading/Literacy Coaches 

The Just Read, Florida! office strongly encourages district leadership to allocate 
reading/literacy coaches for schools determined to have the greatest need based on student 
performance data, especially achievement gaps. Please answer the following questions 
regarding reading/literacy coaches: 

1.	 What are the qualifications for reading/literacy coaches in your district? If there is a 
posted job description you may submit the link. 

http://www.walton.k12.fl.us/_cache/files/5/1/516d949b-036f-4842-a582-
4c269d0bdcd3/D6E07E2619523358D070D7ABEE82508E.reading-coach.pdf 

2.	 Which schools have reading/literacy coaches funded from the Research-Based Reading 
Instruction Allocation? 

WCSD fully engages in the MTSS (Multi-tiered System of Support) model. As part of the 
MTSS approach, District Reading Coaches are scheduled as follows: 

Tier 1 Schools (low-risk): Schools making adequate growth according to FSA and STAR 
data and who are implementing literacy instruction with a high level of fidelity will receive 
periodic visits from either the District Reading Coach or the Coordinator of Instructional 
Support. All teachers and administrators at Tier 1 schools will be offered district-wide 
reading professional development opportunities. 

Tier 2 Schools (moderate risk): Schools making uneven growth according to FSA and STAR 
data will receive scheduled visits by a District Reading Coach to provide feedback and 
support as part of the coaching process as well as customized, job-embedded professional 
learning opportunities based on need. 

Tier 3 Schools (high risk): Schools not making adequate growth according to FSA and STAR 
data and implementing literacy instruction with an uneven/low level of fidelity will receive 
more frequent intensive, regularly scheduled visits from a District Reading Coach to provide 
feedback and support as part of the coaching process as well as customized, job-embedded 
professional learning opportunities. 

FSA data will be used to finalize assignments of WCSD’s five District Reading Coaches. 
Based on current STAR data, the following schools will receive itinerant coaching supports 
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funded through the Reading Allocation:  Dune Lakes Elementary, Freeport Elementary, 
Mossy Head Elementary, Maude Suanders Elementary, Paxton, West DeFuniak Elementary, 
Freeport Middle, Freeport High School, WISE and Walton High School.  Other district 
schools will receive Tier 1 supports which include district-wide professional development 
opportunities, consultative coaching and School Improvement Visit feedback. 

3.	 Were these schools identified to have the greatest need based on a review of student 
achievement data? If not, please explain why reading/literacy coaches were placed at 
these schools. 

Yes. Each school’s ELA data including Achievement, Learning Gains and Lowest Quartile 
Learning Gains are used to determine the school’s tier.  This tier determines the placement 
and schedule of District Reading Coaches. 

4.	 How many total positions will be funded at each level using the Research-Based 
Reading Instruction Allocation: 

a.	 Elementary:5 
b.	 Middle:.5 
c.	 High:.5 

5.	 How is the effectiveness of reading/literacy coaches measured in your district? 

The WCSD Instructional Coach Evaluation Instrument will be used for the Administrative 
Evaluation component of the District Reading Coaches’ evaluations. This model can be 
found at http://www.walton.k12.fl.us/index.cfm?p=instructionevaluation-guideand. The 
Administrative Evaluation component comprises one third of the coaches’ evaluation. In 
addition, one third of the District Reading Coaches’ evaluation is comprised from state 
student performance measures and the final one third comes from the Reading Coaches’ 
administrator-approved Deliberate Practices. Deliberate Practice Goals are established by the 
District Reading Coach based on their assigned schools’ data. 

6.	 What is the total amount from the Research-Based Reading Instruction Allocation that 
will be expended on reading/literacy coaches? 

$426,944.00 (83%) 

Supports for Identification and Intervention of Students with Reading Deficiencies 

Districts are required to submit Identification and Intervention Decision Trees which can be 
found in Appendix B. 

Please answer the following questions regarding the use of the Research-Based Reading 
Instruction Allocation in support of the identification and intervention of students with reading 
deficiencies: 
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1.	 Which schools will be provided reading intervention teachers to provide intensive 
interventions funded through the Research-Based Reading Instruction Allocation? 

None 

2.	 Were these schools identified to have the greatest need based on a review of the students 
achievement data? If not, please explain why reading intervention teachers were placed 
at these schools. 

N/A 

3.	 How many total positions will be funded at each level through the Research-Based 
Reading Instruction Allocation: 

a.	 Elementary:0 
b.	 Middle:0 
c.	 High:0 

4.	 What is the total amount expended on these positions funded through the Research-
Based Reading Instruction Allocation? 

5.	 Please list any supplemental instructional materials, or interventions, which will be 
purchased using funds from the Research-Based Reading Instruction Allocation. These 
will be reviewed by the Just Read, Florida! Office to ensure the materials, or 
interventions, meet the requirements of Section 1001.215(8), F.S.: 

Sonday Systems
 
Phonics First
 
Structures
 
Lexonic Leaps
 
Teengagement 

Actively Learn
 

6.	 What is the total amount expended from the Research-Based Reading Instruction 
Allocation on supplemental instructional materials, or interventions? 

20,000.00 (4%) 

7.	 If the intensive, explicit, systematic and multisensory interventions required to be 
provided to students in grades K-3 were not purchased using the Research-Based 
Reading Instruction Allocation, please list the funding source. 

Instructional Materials, Student Services, Digital Classroom Plan and/or Supplemental 
Academic Instruction 
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Summer Reading Camps 

Please complete the following questions regarding SRC: 

1.	 SRC Supervisor Name:Kimberly Reilly Stafford 

2.	 Email Address:staffordk@walton.k12.fl.us 

3.	 Phone Number:850-892-1100 ext 1363 

4.	 Please list the schools which will host a SRC: 

Freeport Elementary
 
Maude Saunders Elementary
 

5.	 Provide the following information regarding the length of your district SRC: 

a.	 Start Date:June 19, 2019 
b.	 Which days of the week is SRC offered:Monday through Thursday 
c.	 Number of instructional hours per day in reading: 4 
d.	 End Date:July 24, 2019 
e.	 Total number of instructional hours of reading:68 

6.	 Per the requirements of Section 1008.25(7)(b)(3), F.S., are all teachers selected to 
deliver SRC instruction highly effective as determined by their evaluation under 
Section 1012.34, F.S.? 

Yes 

7.	 What is the anticipated teacher/student ratio? 

15:1 

8.	 Will students in grades other than grade 3 be served as well? If so, which grade level(s)? 

No 

9.	 What evidence will be collected that demonstrates growth in student achievement was a 
result of the instruction provided during SRC? 

Ongoing progress monitoring on Running Records, STAR, Imagine Learning, SAT-10, and 
Compass Learning. 
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300 Lowest-Performing Elementary Schools 

Section 1011.62(9)(d)(2), F.S., requires school districts that have one or more of the 300 lowest-
performing elementary schools, specifically delineate in the comprehensive reading plan, or in an 
addendum to the comprehensive reading plan, the implementation design and reading strategies 
that will be used for the required additional hour of reading instruction. 

This may be found in Appendix C. 

Budget Review 

Estimated proportional share distributed to district charter 
schools 

25,759.15 5% 

District expenditures on reading coaches 426,944.00 83% 

District expenditures on intervention teachers 0 
District expenditures on supplemental materials or 
interventions 

0 

District expenditures on professional development 42,479.85 6% 
District expenditures on summer reading camps 20,000.00 4% 
District expenditures on additional hour for schools on the 
list of 300 lowest performing elementary schools 

0 

Flexible Categorical Spending 0 
Sum of Expenditures 515,183.00 
Amount of district research-
based reading instruction 
allocation for 2019-2020 

515,183.00 
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APPENDIX A 

K-12 Comprehensive Research-based Reading Plan
 
April 19, 2019
 

8:00AM – 11:00AM
 

Participants: Randy Stafford, Director of Student Services; Cathy Hall, Coordinator of 
Instructional Support, ESOL; Kim Stafford, Coordinator of Instructional Supports K-12 
Professional Development and Literacy; Pam Jones, Principal Maude Saunders; Darlene 
Paul, Principal West DeFuniak; Tammy Smith, Principal Van R. Butler; Davidica 
McConnell, District Reading Coach; Carol Smith, District Reading Coach; Lynne Martin, 
District Reading Coach; Shannon Seigler, District Reading Coach 

I. Plan Requirements 

II. Progress Monitoring Guide aka Decision Tree 

III. Reading Plan Responses 

IV. Next Steps 
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K-12 Comprehensive Research-based Reading Plan 
June 6, 2019 

Participants: Lynne Martin, Literacy Coach; David Pert, ELA Teacher; Kelley 
Stephenson, ELA Teacher 

V. District Reading Plan 

VI. Progress Monitoring Guide aka Decision Tree 

VII. Capturing Suggestions 
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WCSD MIS / District Reading Plan Collaboration – Semester 2 SY 18.19 

MIS / District Reading Discussion 1.8.19 Survey 3 Coding Reading Interventions 
MIS / District Reading Collaboration 4.15.19 Intervention Course Code discussion 
Data Team Meeting including MIS / District Reading 4.30.19 11:30 AM – 1:30 PM 
Getting Data Right – ensuring all students are properly entered into courses 
MIS / District Reading Collaboration 6.18.19 District Reading Plan discussion 

MIS Representative: Chris Piland 
District Reading Representative: Kimberly Stafford 

I. Reading Interventions Course Code Considerations 

II. Getting Data Right – Supporting Schools with Coding Reading 
Interventions correctly 

III. Creating ‘Students Flagged for Reading Interventions’ Report in FOCUS 

IV. Coaches Accessing Reports in FOCUS to Monitor Data 

V. Survey 2 / 3 – School Discussion / Monitoring 
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APPENDIX B
 

Identification of Students with Reading Deficiencies and Intervention Supports 

In this section districts will describe how they identify students with substantial reading 
deficiencies and provide them with required interventions. Districts will create three 
Identification/Intervention Decision Tree charts to demonstrate how data from screening, 
diagnostic, progress monitoring, local assessments, statewide assessments or teacher 
observations will be used to determine specific reading instructional needs and interventions for 
students. It is important to note that a school may not wait for a student to receive a failing grade 
at the end of a grading period to identify the student as having a substantial deficiency in reading. 
If a local assessment is being used for identification, districts should internally analyze their data 
in order to ensure students are identified at similar rates as on statewide assessments. Districts 
who use a procured diagnostic, progress monitoring or assessment tool should, at a minimum, 
use the recommended ranges provided by the instrument developer; however, these districts 
should also ensure that rates of identification correlate to statewide performance. 

•	 DT1 – Elementary (K-5) 
•	 DT2 – Middle (6-8) 
•	 DT3 – High (9-12) 

The charts must contain the following information: 

•	 The grade level(s) of the student; 
•	 Name and performance benchmark on screening, diagnostic, progress monitoring, local 

assessment, statewide assessment or teacher observations used to identify students with 
substantial deficiencies in reading and subsequent interventions provided. FSA-ELA 
scores must be used for appropriate grade levels; 

•	 DT1 must clearly state the conditions the district uses to determine whether a student has 
a substantial reading deficiency and will subsequently notify the student’s parent as 
required in Section 1008.25, F.S. This also includes a description of the intensive, 
explicit, systematic and multisensory reading interventions which will be provided to 
students in grades K-3; 

•	 DT1 must include information on how the Florida Kindergarten Readiness Screener will 
be used to identify students for intervention. For each grade level on each chart, districts 
must include a description of which students will be reported in the Student Information 
System with an appropriate code for the Reading Intervention Component; and 

•	 An explanation of how instruction will be modified for students who have not responded 
to a specific reading intervention with the initial intensity (time and group size) provided; 
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Elementary Progress
 
Monitoring Guide
 

SY 2019-20
 

Each K-5 ELA teacher and administrator will 

receive a copy of this guide. 

For additional information, please contact  your 

school’s assigned District Literacy Coach. 



    

       

 

  

       

        

 

 

  

  

  

  

 

 

 

   

 

 

  

 

  

 

ElementaryProgressMonitoringGuide
 

Simplifyefforts inordertoamplifystudentlearning. 

Table of Contents: 

Topic Page 

WCSD Progress Monitoring Guide Q & A 1 

ProgressMonitoring FormProtocols 3 

Primary PM LongForm Information 5 

Intermediate PM LongForm Information 6 

Description of Tiers 7 

End of Quarter Benchmarks by Grade Level 8 

Data Discussion Tool 14 

Survey 2 & 3 Form 15 

ELA Assessments 19.20 16 

PAST Protocols 17 

Ongoing Data Discussion Tool for Coaching 18 

Literacy Care Plan 19 
ELA Instructional Model Diagram 24 

Professional Develoment for Teachers 25 

STAR Reading Elementary FAQ 26 

WCSD Tier 2 and Tier 3 Reading FAQ & List 27 

Tenets of Tier 2 Reading Instruction & Game Changers 29 

Parent-Teacher Reading Conference Sample 31 
Student Statement of Concerns 32 

For more information contact your school's assigned District Literacy Coach. 



       

 
    

    

 

        

            
              

    

      

               
               

               
       

            

                
            
          

              
          

              
           
             

              
   

 

Q. What is the Progress Monitoring Guide? 

A. A district-wide and school-wide plan for effective data use. Research supports the 
notion "the best intervention is effective instruction." The components in the guide 
are intended to be used for making effective instructional changes to improve student 
performance. The PM Guide is submitted to FLDOE as the Decision Tree portion of the 
District Reading Plan. 

Q. What does the Progress Monitoring Guide include? 

A. The guide includes a progress monitoring/data collectionspreadsheet referred to as the 
PMLongform,protocolsfor usingthePMLongform,endofquarter performancetargets,and 
a Data Discussion Tool. 

Q. What is the PM Longform? 

A. The PM Longform is a class wide data collection spreadsheet. The PM Longform includes 
individual student data collection forms (tabs at the bottom of the spreadsheet). The class wide 
and individual student forms provide a snapshot of the whole student which is a tool used 
for identifying and planning based on need. 

Q. Why does my school want to use the Progress Monitoring Guide? 

A. A clear plan for effective school wide data use is essential to developing a data-driven 
culturethat ensures individual studentsuccess (U.S.Department of Education, 2009, Using 
Student Achievement Data to Support Instructional Decision Making). The Progress 
MonitoringGuidesupportsschools in creatinga framework for effectivelyusing data to make 
instructional decisions. Effective data practices are interdependent among the classroom, 
school, and district levels. It is recommended that grade level "DataChats" occur quarterly 
to encourageschoolwide data interpretationand collaborativediscussion sessions among 
all teachers. The Data Discussion Tool provides guidance on how teachers can make 
instructional changes, instruct students in using their own data to createpersonal goals, and 
maximize student learning. 
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Q. Why do teachers and administrators want to use the Progress Monitoring Guide? 

A. Armed with data,educators can make instructional changes aimed at improving 
student achievement, such as: 

prioritizing instructionaltime 
providing additional targeted instruction for students who are struggling with 
particular readingcomponents(phonemicawareness,phonics, fluency,vocabulary, 
comprehension, and oral language) 
more easily identifying individualstudents’strengths and instructional interventions that 
can help students continue to progress 
gauging the instructionaleffectivenessof classroom lessons 
refining instructionalmethods 
examiningschoolwide data toconsiderhow to adapt the curriculum based on 
information about students’ strengths and weaknesses 

Q. Howdoesusingthe ProgressMonitoring Guidecorrelatetothe TeacherEvaluationTool? 

A. TheProgressMonitoringGuidesupportsteachers inaddressingthefollowing domains: 
1.4 Lesson plansare revised and/or differentiated based on studentneeds 
1.6 Uses data prior to planning instruction 
3.3 Monitor learning activities, including the use of formative assessment, provide 
feedback , and adjust instruction to meet student needs. 
3.4 Use a variety of instructional strategies &/or modifications/accommodations for all 
students including those with special needs or diverse backgrounds 

Q. What else do I need to know about the Progress Monitoring Guide? 

A. Generally, schools collect enormous amounts of data on student attendance, behavior, and 
performance. But when it comes to improving instruction and learning, it’s not the quantity 
of the data that counts, but how the information is used (Hamilton et al., 2009). The Progress 
Monitoring Guide will help teachers, school administrators, and district support teams simplify 
their efforts in order to amplify student learning through purposeful, relevant data 
interpretation and decision making discussions. 
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Accessing the PM Guide
 
To access the PMGuide and its contents, go toyour school’s Shared Drive.Open the folder titled,
 
2019-2020 PM Guide.
 

Accessing the PM Longform within the PM Guide folder: (may vary by school) 
Open the folder titled PM Longform and your grade level. Then open the folder titled with 
your name. 

PM Longform Format 
The PM Longform/Excel spreadsheet is designed to be printed on legal paper. Please do not 
scale the page any smaller because it will erase the code that ties the Longform to the student 
tab/Individual Student Pages. 

Individual StudentPages 
The PM Longformgenerates individual student pages (student tabs at the bottom of the 
spreadsheet).These sheets may be printed and used during MTSS meetings, data 
discussions, parent conferences, planning sessions, etc. 
Do NOT type on the data portion of the individual student pages. 

Entering Information on the PM Longform 
Teacher Name: Enter your name in the Teacher section of the spreadsheet 

Student name: First and Last name
 
*Ifastudentenrollsafterthebeginningoftheschoolyear,enterthestudent’sname intherow under
 
the last student on your list.
 

RetentionYr/Gr:Enter the grade level inwhich the student was retained. 

Absences: Enter the number of days missed during each quarter. 
*Ifastudentwithdraws,leavethestudentonyourlistandenter“W”underAbsencesinthe quarter/column 
in which he/she withdraws. 

ESE/ESOL: Enter X in the box if the student is ESE (IEP or 504) and/or ESOL 

RTI(ResponsetoIntervention)Tier: At theendofeachquarter,enter thecurrent RTITier status
 
for each student using the codes on the next page.
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Entering Achievement Data 
EnteringachievementdataonthePMLongformisexpectedtobecompletedon a 
quarterly basis. 

Achievement data must beaccurately enteredfor each datasource(see 
data entry protocols) on or before the dates listed in the chart below. The 
school administrator will use the PM Longform data to make administrative 
decisions such as: scheduling, supports, professional development, resource 
allocation, etc. The school’s Literacy Coach will use this data to partner in the 
problem solving process. The Coordinator of Instructional Supports will use PM 
Longform data to inform district-wide decisions such as allocating resources and 
scheduling supports. 

Quarter 

1st Quarter 
2nd Quarter 
3rd Quarter 
4th Quarter 

Data Entry Deadline 
Data Entries must be completed by 3:00 p.m. 

October 25, 2019 
January 10, 2020 

March 20,2020 
May 22, 2020 

Achievement Data Entry Protocols 
Achievement dataprotocolsmayvaryfor different gradelevels.Pleaserefer 
to theappropriatechart in the followingpagesdependingonyourgrade level. 

Kindergarten, 1st Grade, 2nd GradePrimary PM Longform→ 
Progress monitoring in primary grades should focus on the 
students’ achievements as they are “learning to read”. 

Intermediate PM Longform → 3rd Grade, 4th Grade, 5th Grade 
Progress monitoring in intermediate grades should focus on the 
students’ achievements as they are “reading to learn”. 
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Primary PM Longform (K- 2nd grade) 

“Learning to Read” 

Data Source What to enter on PM Longform 

DRA / Cold Read Enter the end of quarter cold read average as reported by FOCUS. 

ELA Grade Enter the end of quarter ELA average as reported by FOCUS. 

STAR 
Percentile 
Rank 

Enter the Percentile Rank for each quarterly assessment based upon 
DISTRICTbenchmarks. 

STAR Reading 
Lexile Level 

Enter the Lexile level for each quarterly assessment. 

WordStudy/Other Enter the final score for each quarterly word study assessment. 
Other word study indicators may be used as deemed appropriate by school. 

Book Level Enter current instructional book level as indicated by Running Records. 

District Writes 

Pur

Enter District Writes score for each quarterly assessment 
*Note:Enterscoresasshownbelowforgradelevelsusingrubricswith 3 
domains: 

pose/Focus/Organization 

Conventions 
Evidence & Elaboration 

Math Grades Enter the end of quarter average as reported by FOCUS. 

STAR Math Enter STAR Math Scaled Score. 
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Intermediate PM Longform (3rd-5th grade) 

“Reading to Learn” 

Data Source What to enter on PM Longform 

DRA / Cold Read Enter the end of quarter DRA average as reported by FOCUS. 

STAR Reading 
Percentile 
Rank 

Enter the Percentile Rank for each quarterly assessment. 

STAR Reading 
Lexile Level 

Enter the Lexile level for each quarterly assessment based upon 
FSA benchmarks. 

Math Grades Enter quarterly average as reported by FOCUS. 

STAR Math Enter STAR Math scaled score. 

District Writes 

Enter scores as shown below for each quarterly assessment. 

Purpose/Focus/Organization 

Evidence & Elaboration Conventions 

2018 FSA ELA Enter scale score/achievement level (if applicable) 

2018 FSA Math Enter scale score/achievement level (if applicable) 
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RTI Tier Description of Tiers 
(WCSD District Reading Plan, 2019.20) 

Code to 
Enter on 

PM 
Longform 

Tier 1 

High Quality Core Instruction: whole group, small group, and 
independent practice/reading 
Quarterly screenings: PM Longform(to ensure adequate progress) 
Expectation:80%ofstudentsclass-widearemakingadequate 
progress and proficient on grade level standards. 

*Example of healthy Tier 1 in a class of 20 students: 
16 students aremaking adequate progress and performing on grade level. 

T1 

Tier 2 

*Tier 1 instruction and screenings plus 
Tier 2: 30 minutes daily group interventions focusing on 
reading components (phonemic awareness, phonics, fluency, vocabulary, 
comprehension, oral language) using district-approved programs 
(see list on page 27) with 6 or less students per group 
Expectation: 20% or fewer students class-wide. 

* Note: 80% of Tier 2 students are expected to make accelerated 
progress. If not, problem solving must occur: materials/training/ 
scheduling/fidelity. If an individual student is not making accelerated 
progress, the teacher will create a Student Statement of Concerns. 

* Example of healthy Tier 2 in a class of 20 students: 
4 students are receiving Tier 2 interventions. 3 out of the 4 students 
are making accelerated progress. 

T2 

Tier 3 

* Tier 1 instruction and screenings, Tier 2 interventions, plus: 
Intensive interventions (to target student’s reading component 
deficits for the remediation of existing challenges and the prevention 
of more severe academic gaps) 
Weekly screenings (to ensure fidelity and problem-solving when 
necessary) 
E xpectation: Fewer than 5% of students class-wide. * 

Example of Tier 3 in a class of 20 students: 1 student 

T3 

` 

Note: Approximately 16 weeks of intensive and effective Tier 2 intervention
 

should promote students from Tier 2 to Tier 1 (grade level performance) 


status (Fountas & Pinnell, 2014). 


Also, please note these percentages include ALL students in ALL 


subgroups.
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End of Quarter Performance Targets:  KINDERGARTEN 
URGENT INTERVENTION TIER 2 ON WATCH AT GRADE LEVEL 

STAR Early Literacy 
Screening Report – District Benchmark – Percentile Rank. Pleasenote:Teachers will administer the first STAR assessment prior to the administration of 

FLKRS. BOTH ASSESSMENTS MUST BE ADMINISTERED. FLKRS is only administered in the Fall; STAR Early Literacy is administered each quarter. 

Option: STAR Reading can be administered during Quarter 4 in addition to STAR Early Literacy 

:Percentile Rank <10 Percentile Rank 10 – 24 Percentile Rank 25 - 39 Percentile Rank ≥40 

Word Study (Phonics First Assessment and LETRS Asssessments) Please note: Some schools may use other district 
approved assessments for Word Study. 

<60% End of Quarter 60-69% End of Quarter 70-80% End of Quarter >80% End of Qr 

District Reading Assessment (DRA/Cold Read) 
<60% End of Quarter Average 60-70% End of Quarter Average 70-79% End of Quarter Average ≥ 80% End of Quarter Average 

Instructional Book Levels (determined by using Running Records) 
Q1: Urgent Intervention: Not tracking print 
Q2: Urgent Intervention: Just tracking print 

Q3: F&P A or Rigby ≤2 
Q4: F&P ≤B or Rigby ≤3 

Q1: Just tracking print 
Q2: F&P A or Rigby ≤2 
Q3: F&P B or Rigby 2-3 
Q4: F&P C or Rigby 3-4 

Q1: F&P A or Rigby 1-2 
Q2: F&P B or Rigby 2-3 
Q3: F&P C or Rigby 3-4 
Q4: F&P D or Rigby 5-6 

Q1: F&P ≥B or Rigby ≥2 
Q2: F&P ≥C or Rigby 2-3 
Q3: F&P ≥D or Rigby 3-4 
Q4: F&P ≥E or Rigby 5-6 

CORE + T2 + T3 = MAXIMUM SUPPORT 

120 min ELA block including daily small 

group instruction with ≤6 students 

PLUS Tier 2 
30 mins systematic small group 

instruction with ≤6 students per group in 

addition to the ELA block using STAR 

diagnostic information and other data 

PLUS Tier 3 
Urgent Intervention 

See p 27 for district-approved T2 reading 

interventions 

Please note: 
* All students (including ESE & ESOL) 

predominantly in Red must be listed on 

Survey 2 & 3 Form and MUST be 
receiving intensive intervention using a 
district-approved program (see list on 
p27)* A Student Statement of Concern must 

be submitted to MTSS by the teacher for 

all students in Tier 3 for >1 quarter (see 

p 31).* 

Students ending year in Urgent 

Intervention must begin the following 

year in Tier 3 (interventions starting 

immediately). 

CORE + T2 
120 min ELA block including systematic 

phonics instruction daily small group 

instruction with ≤6 students per group 

PLUS Tier 2 
30 mins systematic small group 

instruction with ≤6 students per group in 

addition to the ELA block using STAR 

diagnostic information and other data. 

See p 27 for district-approved T2 

reading interventions 

* All students predominantly in Yellow 

should be listed on Survey 2 and 3 Form 

as Tier 2 (p27) and MUST be in a Tier 2 
group daily using a district-approved 
program (see list on p 27) 

CORE 
120 min ELA block including 

systematic phonics instruction as 

well as daily small group 

instruction with ≤6 students per 

group 

Tier 1 Instruction Core 

Curriculum: ReadyGen   

AND Phonics First or Tyner 
Framework 

CORE 
120 min ELA block including 

systematic phonics and 

writing instruction (see p24) 

Tier 1 Instruction Core 

Curriculum: ReadyGen 

curriculum AND Phonics 

First or Tyner Framework 

Healthy Core: ≤15% of students in Yellow AND ≤5% of students in Red 
Engage in Problem Solving Process w/ Reading Coach if ≥15% yellow or ≥5% red 

Healthy Core: ≥ 80% of students in Blue and Green 
Engage in Problem Solving Process w/ Literacy Coach if <80% in Blue 
and Green 

. 
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End of Quarter Performance Targets:  FIRST GRADE 
URGENT INTERVENTION TIER 2 ON WATCH AT GRADE LEVEL 

STAR Reading Percentile Rank 
Please note: Use STAR Screening Report – District Benchmark – Percentile Rank. 

:Percentile Rank <10 Percentile Rank 10 – 24 Percentile Rank 25 - 39 Percentile Rank ≥40 

Word Study: 

<60% End of Quarter 60-69% End of Quarter 70-80% End of Quarter >80% End of Qr 

District Reading Assessment (DRA/Cold Read) 
<60% End of Quarter Average 60-69% End of Quarter Average 70-79% End of Quarter Average ≥ 80% End of Quarter Average 

Instructional Book Levels (determined by using Running Records) 
Q1: F&P≤ C or Rigby ≤ 5 
Q2: F&P≤ D or Rigby ≤ 6 
Q3: F&P F or Rigby ≤ 10 
Q4: F&P ≤G or Rigby ≤12 

Q1: F&P D or Rigby 6-7 
Q2: F&P F or Rigby 8-9 
Q3: F&P or Rigby 11-12 

Q4: F&P H or Rigby 13-14 

Q1: F&P E; Rigby 7-8 
Q2: F&P G; Rigby 10-11 
Q3: F&P H; Rigby 13-14 
Q4: F&P I/J; Rigby 15-18 

Q1: F&P ≥F; Rigby >8 
Q2: F&P ≥G; Rigby >10-11 
Q3: F&P ≥H; Rigby >13-14 
Q4: F&P ≥J/K; Rigby >18 

STAR Reading Student Growth Percentile (3rd and 4th Assessment Period Only) Please 

note: This information can be used to see if Core, Tier 2 and Tier 3 instruction is accelerating growth; do not use for placing student in intervention 

<35 SGP 35 – 39 SGP 40 – 49 SGP ≥50 SGP 
CORE + T2 + T3 = MAXIMUM SUPPORT 

120 min ELA block including daily small 

group instruction with ≤6 students 

PLUS Tier 2 
30 mins systematic small group 

instruction with ≤6 students per group in 

addition to the ELA block using STAR 

diagnostic information and other data 

PLUS Tier 3 
Urgent Intervention 

See p 27 for district-approved T2 reading 

interventions 

Please note: 
* All students (including ESE & ESOL) 

predominantly in Red must be listed on 
Survey 2 & 3 Form and MUST be receiving 
intensive intervention using a district-
approved program (see list on p27) 
* A Student Statement of Concern must 

be submitted to MTSS for all students in 

Tier 3 for >1 quarter (see p 31) 

*Students ending year in Urgent 

Intervention must begin the following 

year in Tier 3 (interventions starting 

immediately). 

CORE + T2  
T2: Must administer LETRS asssessments 
to determine need 
120 min ELA block including systematic 

phonics instruction daily small group 

instruction with ≤6 students per group 

PLUS Tier 2 
30 mins systematic small group 

instruction with ≤6 students per group in 

addition to the ELA block using STAR 

diagnostic information and other data. 

See p 27 for approved T2 interventions. 
* All students predominantly in Yellow 

should be listed on Survey 2 and 
3 Form as Tier 2 (p27) and MUST 
be in a Tier 2 group daily using a 
district-approved program (see 
list on p 27) 

CORE 
120 min ELA block including 

systematic phonics instruction 

as well as daily small group 

instruction with ≤6 students per 

group 

Tier 1 Instruction Core 

Curriculum: ReadyGen  

AND Phonics First or Tyner 

Framework 

CORE 
120 min ELA block including 

systematic phonics and writing 

instruction (see p24) 

Core Curriculum: ReadyGen 

AND Phonics First or Tyner 

Framework 

Healthy Core: ≤15% of students in Yellow AND ≤5% of students in Red 
Engage in Problem Solving Process w/ Reading Coach if ≥15% yellow or ≥5% red 

Healthy Core: ≥ 80% of students in Blue and Green 
Engage in Problem Solving Process w/ Literacy Coach if <80% in Blue 
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End of Quarter Performance Targets:  SECOND GRADE 
URGENT INTERVENTION TIER 2 ON WATCH AT GRADE LEVEL 

STAR Reading 
Please note: Use STAR Screening Report – FSA Benchmark – Percentile Rank. 

:Percentile Rank <10 Percentile Rank 10 – 24 Percentile Rank 25 - 39 Percentile Rank ≥40 

Word Study  

<60% End of Quarter 60-69% End of Quarter 70-80% End of Quarter >80% End of Qr 

District Reading Assessment (DRA/Cold Read) 
<60% End of Quarter Average 60-69% End of Quarter Average 70-79% End of Quarter Average ≥ 80% End of Quarter Average 

Instructional Book Levels (determined by using Running Records) 
Q1: F&P< I or Rigby ≤14 
Q2: F&P≤ J or Rigby ≤ 17 
Q3: F&P≤ K; Rigby ≤ 19 
Q4: F& ≤ L; Rigby ≤1=21 

Q1: F&P I or Rigby 15-16 
Q2: F&P J or Rigby 18-19 
Q3: F&P K or Rigby 20-21 
Q4: F&P L or Rigby 22-23 

Q1: F&P J/K or Rigby 17-18 
Q2: F&P K or Rigby 20-21 
Q3: F&P L or Rigby 22-23 
Q4: F&P M or Rigby 24-25 

Q1: F&P >J/K or Rigby >18 
Q2: F&P >Kor Rigby >21 
Q3: F&P >L or Rigby >23 
Q4: F&P >M or Rigby >25 

STAR Reading Student Growth Percentile (3rd and 4th Assessment Period Only) 
Please note: This information can be used to see if Core, Tier 2 and Tier 3 instruction is accelerating growth; do not use for placing student in intervention 

<35 SGP 35 – 39 SGP 40 – 49 SGP ≥50 SGP 

CORE + T2 + T3 = MAXIMUM SUPPORT 

120 min ELA block including daily small 

group instruction with ≤6 students 

PLUS Tier 2 
30 mins systematic small group 

instruction with ≤6 students per group in 

addition to the ELA block using STAR 

diagnostic information and other data 

PLUS Tier 3 
Urgent Intervention 

See p 27 for district-approved T2 reading 

interventions 

Please note: 
* All students (including ESE & ESOL) 

predominantly in Red must be listed on 
Survey 2 & 3 Form and MUST be receiving 
intensive intervention using a district-
approved program (see list on p27) 
* A Student Statement of Concern must 

be submitted to MTSS for all students in 

Tier 3 for >1 quarter (see p 31) 

*Students ending year in Urgent 

Intervention must begin the following 

year in Tier 3 (interventions starting 

immediately). 

CORE + T2  
T2: Must administer LETRS asssessments 
to determine need 
120 min ELA block including systematic 

phonics instruction daily small group 

instruction with ≤6 students per group 

PLUS Tier 2 
30 mins systematic small group 

instruction with ≤6 students per group in 

addition to the ELA block using STAR 

diagnostic information and other data. 

See p 27 for district-approved T2 

reading interventions* 

. 

All students predominantly in Yellow 

should be listed on Survey 2 and 3 
Form as Tier 2 (p27) and MUST be in a 
Tier 2 group daily using a district-
approved program (see list on p 27) 

CORE 
120 min ELA block including 

systematic phonics instruction as 

well as daily small group instruction 

with ≤6 students per group 

Tier 1 Instruction Core 

Curriculum: ReadyGen AND 

Phonics First or Tyner 

Framework 

ENRICHMENT 
Compass Learning – grade level 
standards 
Independent Reading 

CORE 
120 min ELA block including 
writing instruction and 
independent reading 
conferences bi-weekly in self-
selected, just right text 

Core Curriculum: 

ReadyGen AND Phonics 

First or Tyner Framework 

ENRICHMENT 

Compass Learning - adaptive 

Independent Reading 

Healthy Core: ≤15% of students in Yellow AND ≤5% of students in Red 
Engage in Problem Solving Process w/ Reading Coach if ≥15% yellow or ≥5% red 

Healthy Core: ≥ 80% of students in Blue and Green 
Engage in Problem Solving Process w/ Literacy Coach if <80% in Blue 
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End of Quarter Performance Targets:  THIRD GRADE 
URGENT INTERVENTION TIER 2 ON WATCH AT GRADE LEVEL 

STAR Reading 
Please note: Use STAR Screening Report FSA Benchmark – Percentile Rank. 

:Percentile Rank <10 Percentile Rank 10 – 24 Percentile Rank 25 - 39 Percentile Rank ≥40 

Word Study (Structures Assessment) 
Please note: Some schools may use other districtapprovedassessments for Word Study. 

<60% End of Quarter 60-69% End of Quarter 70-80% End of Quarter >80% End of Qr 

District Reading Assessment (DFA/Cold Read/3rd Grade Portfolio) 
<60% End of Quarter Avg 60-69% End of Quarter Average 70-79% End of Quarter Average ≥ 80% End of Quarter Average 

Instructional Lexile Levels (determined by STAR Lexile or Running Records) 
Q1: ≤450 
Q2: ≤550 
Q3: ≤600 
Q4: ≤650 

Q1:450-499 
Q2: 550-599 
Q3: 600-649 
Q4: 650-699 

Q1: 500-575 
Q2: 600-625 
Q3: 650-675 
Q4: 700-725 

Q1: >575 
Q2: >625 
Q3: >675 
Q4: >725 

STAR Reading Student Growth Percentile (3rd and 4th Assessment Period Only) 
Please note:  This information can be used to see if Core, Tier 2 and Tier 3 instruction is accelerating growth; do not use for placing student in intervention 

<35 SGP 35 – 39 SGP 40 – 49 SGP ≥50 SGP 
CORE + T2 + T3 = MAXIMUM SUPPORT 

120 min ELA block including daily small 

group instruction with ≤6 students 

PLUS Tier 2 
30 mins systematic small group 

instruction with ≤6 students per group in 

addition to the ELA block using STAR 

diagnostic information and other data 

PLUS Tier 3 
Urgent Intervention 

See p 27 for district-approved T2 reading 

interventions 

Please note: 
* All students (including ESE & ESOL) 
predominantly in Red must be listed on 
Survey 2 & 3 Form and MUST be receiving 
intensive intervention using a district-
approved program (see list on p27) 
* A Student Statement of Concern must 

be submitted to MTSS for all students in 

Tier 3 for >1 quarter (see p 31) 

*Students ending year in Urgent 

Intervention must begin the following 

year in Tier 3 (interventions starting 

immediately). 

CORE + T2  
T2: Must administer 

LETRS asssessments to determine need 
120 min ELA block including systematic 

phonics instruction daily small group 

instruction with ≤6 students per group 
PLUS Tier 2 

30 mins systematic small group 

instruction with ≤6 students per group in 

addition to the ELA block using STAR 

diagnostic information and other data. 

See p 27 for approved interventions. 

* All students predominantly in 
Yellow should be listed on Survey 2 
and 3 Form as Tier 2 (p27) and MUST 
be in a Tier 2 group daily using a 
district-approved program (see list 
on p 27) 

CORE 
120 min ELA block including 
systematic phonics and writing 
instruction as well as daily small 
group instruction with ≤6 students 
per group 

Core Curriculum: ReadyGen 

ENRICHMENT 
Compass Learning – grade level 
standards 
Accountable independent reading 

CORE 
120 min ELA block including 
writing instruction 

Core Curriculum: ReadyGen 

ENRICHMENT 
Compass Learning – adaptive 
Accountable independent reading 

Healthy Core: ≤15% of students in Yellow AND ≤5% of students in Red 
Engage in Problem Solving Process w/ Reading Coach if ≥15% yellow or ≥5% red 

Healthy Core: ≥ 80% of students in Blue and Green 
Engage in Problem Solving Process w/ Literacy Coach if <80% in Blue 
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End of Quarter Performance Targets:  FOURTH GRADE 
URGENT INTERVENTION TIER 2 ON WATCH AT GRADE LEVEL 

STAR Reading 
Please note: Use STAR Screening Report – FSA Benchmark – Percentile Rank. 

:Percentile Rank <10 Percentile Rank 10 – 24 Percentile Rank 25 - 39 Percentile Rank ≥40 

Word Study (Structures Assessment ) 

<60% End of Quarter 60-69% End of Quarter 70-80% End of Quarter ≥80% End of Quarter 

District Reading Assessment (DRA/Cold Read) 
<60% End of Quarter Average 60-69% End of Quarter Average 70-79% End of Quarter Average ≥ 80% End of Quarter Average 

Instructional Lexile Levels (determined by STAR Lexile or Running Records) 
Q1: ≤740 
Q2: ≤765 
Q3: ≤790 
Q4: ≤815 

Q1: 740-749 
Q2: 765-774 
Q3: 790-799 
Q4: 815-824 

Q1: 750-775 
Q2:775-800 
Q3: 800-825 
Q4: 825-850 

Q1: >775 
Q2: >800 
Q3: >825 
Q4: >850 

Third Grade FSA Results 
ELA FSA Level 1: Good Cause Promoted ELA FSA Level 2 ELA FSA Level 3 ELA FSA Level 4 or 5 

STAR Reading Student Growth Percentile (3rd and 4th Assessment Period Only) 
Please note:  This information can be used to see if Core, Tier 2 and Tier 3 instruction is accelerating growth; do not use for placing student in intervention 

<35 SGP 35 – 39 SGP 40 – 49 SGP ≥50 SGP 

CORE + T2 + T3 = MAXIMUM SUPPORT 

120 min ELA block including daily small 

group instruction with ≤6 students 

PLUS Tier 2 
30 mins systematic small group 

instruction with ≤6 students per group in 

addition to the ELA block using STAR 

diagnostic information and other data 

PLUS Tier 3 
Urgent Intervention 

See p 27 for district-approved T2 reading 

interventions 

Please note: 
* All students (including ESE & ESOL) 

predominantly in Red must be listed on 
Survey 2 & 3 Form and MUST be 
receiving intensive intervention using a 
district-approved program (see list on 
p27)* A Student Statement of Concern must 

be submitted to MTSS for all students in 

Tier 3 for >1 quarter (see p 31) 

*Students ending year in Urgent 

Intervention must begin the following 

year in Tier 3 (interventions starting 

immediately). 

CORE + T2  
T2: Must administer LETRS asssessments 
to determine need 
120 min ELA block including systematic 

phonics instruction daily small group 

instruction with ≤6 students per group 

PLUS Tier 2 
30 mins systematic small group 

instruction with ≤6 students per group in 

addition to the ELA block using STAR 

diagnostic information and other data. 

See p 27 for district-approved T2 

reading interventions* 

All students predominantly in 
Yellow should be listed on Survey 2 
and 3 Form as Tier 2 (p27) and 
MUST be in a Tier 2 group daily 
using a district-approved program 
(see list on p 27) 

CORE 
120 min ELA block including 
systematic phonics and writing 
instruction as well as daily small 
group instruction with ≤6 students 
per group 

Core Curriculum: ReadyGen 

ENRICHMENT 
Compass Learning – grade level 
standards 
Accountable independent reading 

CORE 
120 min ELA block including 
writing instruction 

Core Curriculum: ReadyGen 

ENRICHMENT 
Compass Learning – adaptive 
Accountable independent reading 

Healthy Core: ≤15% of students in Yellow AND ≤5% of students in Red 
Engage in Problem Solving Process w/ Reading Coach if ≥15% yellow or ≥5% red 

Healthy Core: ≥ 80% of students in Blue and Green 
Engage in Problem Solving Process w/ Literacy Coach if <80% in Blue 
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End of Quarter Performance Targets:  FIFTH GRADE 
URGENT INTERVENTION TIER 2 ON WATCH AT GRADE LEVEL 

STAR Reading 
Please note: Use STAR Screening Report – FSA Benchmark – Percentile Rank. 

:Percentile Rank <10 Percentile Rank 10 – 24 Percentile Rank 25 - 39 Percentile Rank ≥40 

Word Study (Structures Assessment) 
Please note: Some schools may use other districtapprovedassessments for Word Study. 

<60% End of Quarter 60-69% End of Quarter 70-80% End of Quarter >80% End of Qr 

District Reading Assessment (DRA/Cold Read) 
<60% End of Quarter Average 60-69% End of Quarter Average 70-79% End of Quarter Average ≥ 80% End of Quarter Average 

Instructional Lexile Levels (determined by STAR Lexile or Running Records) 
Q1: ≤839 
Q2: ≤889 
Q3: ≤939 
Q4: ≤939 

Q1: 839-849 
Q2: 889-899 
Q3: 939-949 
Q4: 939-949 

Q1: 850-875 
Q2: 900-925 
Q3: 950-975 

Q4: 950-1010 

Q1: >875 
Q2: >925 
Q3: >975 

Q4: >1010 

Third Grade FSA Results 
ELA FSA Level 1 ELA FSA Level 2 ELA FSA Level 3 ELA FSA Level 4 or 5 

STAR Reading Student Growth Percentile (3rd and 4th Assessment Period Only) 
Please note:  This information can be used to see if Core, Tier 2 and Tier 3 instruction is accelerating growth; do not use for placing student in intervention 

<35 SGP 35 – 39 SGP 40 – 49 SGP ≥50 SGP 

CORE + T2 + T3 = MAXIMUM SUPPORT 

120 min ELA block including daily small 

group instruction with ≤6 students 

PLUS Tier 2 
30 mins systematic small group 

instruction with ≤6 students per group in 

addition to the ELA block using STAR 

diagnostic information and other data 

PLUS Tier 3 
Urgent Intervention 

See p 27 for district-approved T2 reading 

interventions 

Please note: 
* All students (including ESE & ESOL) 

predominantly in Red must be listed on 
Survey 2 & 3 Form and MUST be receiving 
intensive intervention using a district-
approved program (see list on p27) 
* A Student Statement of Concern must 

be submitted to MTSS for all students in 

Tier 3 for >1 quarter (see p 31) 

*Students ending year in Urgent 

Intervention must begin the following 

year in Tier 3 (interventions starting 

immediately). 

CORE + T2 
T2: Must administer LETRS asssessments 
to determine need 
120 min ELA block including systematic 

phonics instruction daily small group 

instruction with ≤6 students per group 

PLUS Tier 2 
30 mins systematic small group 

instruction with ≤6 students per group in 

addition to the ELA block using STAR 

diagnostic information and other data. 

See p 27 for district-approved T2 

reading interventions* 
All students predominantly in Yellow 

Ishould be listed on Survey 2 and 3 Form 
as Tier 2 (p27) and MUST be in a Tier 2 
group daily using a district-approved 
program (see list on p 27) 

CORE 
120 min ELA block including 
systematic phonics and writing 
instruction as well as daily small 
group instruction with ≤6 students 
per group 

Core Curriculum: ReadyGen 

ENRICHMENT 
Compass Learning – grade level 
standards 
Accountable independent reading 

CORE 
120 min ELA block including 
writing instruction 

Core Curriculum: ReadyGen 

ENRICHMENT 
Compass Learning – adaptive 
Accountable independent reading 

Healthy Core: ≤15% of students in Yellow AND ≤5% of students in Red 
Engage in Problem Solving Process w/ Reading Coach if ≥15% yellow or ≥5% red 

Healthy Core: ≥ 80% of students in Blue and Green 
Engage in Problem Solving Process w/ Literacy Coach if <80% in Blue 
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           Data Discussion Tool: Tell the class story by using the benchmarks for your grade level. 

Core ELA Teacher Name: _____________________________ Gr Level: ___________ District Literacy Coach: ________________________ 

Circle 
quarter of 
analysis 
Q1 Q2 Q3  Q4 

Which students are “Urgent Intervention” ? 

Name Data 

Which students are Tier 2? 

Name Data 

STAR 
Reading PR 

___________________________________ _____ ___________________________________ _____ 

Urgent: <10 
T2: 10 - 24 

___________________________________ _____ 
___________________________________ _____ 
___________________________________ _____ 
___________________________________ _____ 
___________________________________ _____ 

___________________________________ _____ 
___________________________________ _____ 

___________________________________ _____ 
___________________________________ _____ 

Word Study 
PF & LETRS 
end of quarter: 
Urgent: <60% 

T2:60%-69% 

___________________________________ _____ 

___________________________________ _____ 
___________________________________ _____ 
___________________________________ _____ 

___________________________________ _____ 

___________________________________ _____ 

___________________________________ _____ 
___________________________________ _____ 
___________________________________ _____ 

___________________________________ _____ 

DRA End of 

Quarter Average: 

Urgent: <60% 

T2 = 60% - 69% 

___________________________________ _____ 
___________________________________ _____ 

___________________________________ _____ 
___________________________________ _____ 
___________________________________ _____ 

___________________________________ _____ 
___________________________________ _____ 

___________________________________ _____ 
___________________________________ _____ 
___________________________________ _____ 

Instructional ___________________________________ _____ ___________________________________ _____ 

Book/Lexile ___________________________________ _____ ___________________________________ _____ 

Level (see ___________________________________ _____ ___________________________________ _____ 

benchmarks) ___________________________________ _____ ___________________________________ _____ 

SGP (Q3 & 4 

only) 

Urgent: <35 

T2 = 35 - 39% 

Class SGP: ____ 

___________________________________ _____ 
___________________________________ _____ 

___________________________________ _____ 
___________________________________ _____ 
___________________________________ _____ 

___________________________________ _____ 
___________________________________ _____ 

___________________________________ _____ 
___________________________________ _____ 
___________________________________ _____ 

Overall Number of students meeting Urgent Intervention criteria: _________ 
Percentage of class meeting Urgent Intervention criteria: __________ 
Below 5%? Yes  No If ‘No’ If ‘No’ schedule data session with 
District Literacy Coach re student response to T1 & T2; plans for T3 
Names of students in Urgent Intervention for >1 quarter: 
_____________________________________________________ 
Submit a Student Statement of Concern for student(s) 

Number of students meeting Tier 2 criteria: _________ 
Percentage of class meeting Tier 2 criteria: __________ 
Below 20%? Yes  No If ‘No’ schedule data session with 
District Reading Coach re student response to T1 & plans for 
T2:;Names of students in T2 for ≥2 quarters: 
__________________________________________________ 

Teacher signature/date: ______________________________________Principal signature / date: _________________________________________ 
District Reading Coach signature/date: __________________________________ Coordinator signature/date: _______________________________ 
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Please complete form and submit form to school’s DCS and District Literacy Coach each quarter. 

SURVEY 2 & 3 - STUDENTS RECEIVING TIER 2 INSTRUCTION 
ELA Teacher: _______________ Grade Level: _____ 

Tier 2 Plan Circle Quarter: 1 2 3 4 
Tier 2 30 minutes daily in addition to Tier 1 

Student T1 
Instructor 

T1 
Instructor 
received 
training 
on Core 

material? 

T2 
Instructor 

T2 
Schedule 
(must be 
30 mins 
daily in 

addition to 
ELA 

block) 

T2 
Program-
must be 
district 

approved 
- see pg 
27 in PM 

Guide 

T2 Instructor 
Trained on 

T2 
program? 

DCS: Please mark this student as receiving Tier 2 instruction for the ELA course. 

I have read and agree to the above information. 

Teacher sign & date: 

SURVEY 2 & 3 - STUDENTS RECEIVING TIER 3 INTERVENTION 
(In addition to Tier 2) 

ELA Teacher: _______________ Grade Level: _____ 

Tier 3 Plan  Circle Quarter: 1 2 3 4 

Tier 3 is in addition to Tier 1 and Tier 2 

Student T1 
Instructor 

T2 
Instructor 

T3 
Instructor 

T3 Schedule 
(must be in 
addition toT1 
and T2) 

T3Program – 
Must be district 
approved 

T3 
Instructor 
Trained 
on T3 
program? 

T3 
Instructor 
Rdg 
Endorsed? 

DCS: Please mark this student as receiving Tier 3 instruction for the ELA course.  

Tier 1 Instructor sign: __________________________________ date: _________________ 
Tier 2 Instructor sign:__________________________________ date: _________________ 
Tier 3 Instructor sign: __________________________________ date: _________________ 

Principal-All students who meet T2 and T3 criteria in this classroom are listed; expectations for T1, T2 & T3 
instruction have been shared with listed T1, T2 & T3 instructors; training has been scheduled in 
interventions listed as needed. Principal sign & date: ___________________________________ 

District Reading Coach- reviewed signed forms; all students who meet T2 and T3 are listed; T1, T2 and T3 
instruction has been observed. Problem solving with administrator and instructors has occurred as 
necessary. Training has been provided. Sign and date: __________________________________ 
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ELA Assessments 2019.20
­
Kindergarten 
District-Based Assessments 

STAR Early Literacy 
PAST (All Students: Beginning, Middle, and End of Year) 
DRAs 
District Writes 

School-Based Assessments 
Alphabet Knowledge 
ReadyGEN Assessments 
Sight Words/RED Words

First Grade 
District-Based Assessments 

STAR Reading 
DRAs 
District Writes 

School-Based Assessments 
Alphabet Knowledge 
ReadyGEN Assessments 
Sight Words/RED Words

Tier 2 and 3 Assessments: 
PAST: Beginning, Middle, and End of Year 
Phonics & Word Reading Survey: Middle and End of Year 
LETRS Spelling Screener: Beginning, Middle and End of Year

Second Grade 
District-Based Assessments 

STAR Reading 
PAST 
DRAs 
District Writes 

School-Based Assessments 
ReadyGEN Assessments 
Sight Words/RED Words

Tier 2 and 3 Assessments:
 PAST: Beginning, Middle, and End of Year 
Phonics & Word Reading Survey: Beginning, Middle, and End of Year 
LETRS Spelling Screener: Beginning, Middle, and End of Year

Third - Fifth Grade 
District Based Assessments 

STAR Reading
 DRAs
 District Writes 

Tier 2 and 3 Assessments:
 PAST: Beginning, Middle and End of Year
 Phonics & Word Reading Survey: Beginning, Middle, and End of Year
 LETRS Spelling Screener: Beginning, Middle, and End of Year 
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WCSD Literacy Department
­
Protocols for Administering the PAST Assessment
­

Goal: To increase the quality, consistency, and reach of classroom instruction by providing systematic and 

explicit initial instruction, and by providing differentiated instruction delivered individually or in small 

groups.
­

Action Plan: To administer timely and valid assessments to identify students who are behind in the 

development of critical reading skills and monitor progress of those skills.
­
Why are we administering the PAST (Phonological Awareness Screening Test)? 

1.	­ Phonemic awareness is necessary for learning and using the alphabetic code. 
2.	­ Phonemic awareness predicts later outcomes in reading and spelling. 
3.	­ Phonemic awareness weaknesses are common with poor readers and spellers. 
4.	­ Direct instruction in phonemic awareness benefits novice readers and spellers. 
5.	­ Phonological awareness interacts with and facilitates the development of vocabulary and word 

consciousness. 
Directions for administration & scoring: 

Read the instructions carefully before administering. 
Be certain you understand the rules for repeating an item, pacing, and providing feedback. 
Do not teach any item or level. You may give feedback, but no teaching, manipulatives, or
explanations. 

Do not give clues about the position of sounds within words. This is what is being tested.

Phonological awareness is being able to isolate sounds within words and word parts. 

When scoring the PAST, you may find inconsistencies in levels. This is due to the different types of

sound manipulations. It could be that this is where the student is weak, or it could be that the

 student’s phonological awareness is fine, but some other factor is at play. 

Please contact your school-based Literacy Coach if you have any questions about the PAST. We are always 
happy to answer any questions you may have! 

Anne Brinkmann anne.brinkmann@walton.k12.fl.us 
Lynne Martin martinl@walton.k12.fl.us 
Davidica McConnell mcconnelld@walton.k12.fl.us 
Shannon Seigler seiglers@walton.k12.fl.us 
Carol Smith carol.smith@walton.k12.fl.us 
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Ongoing Data Discussion Tool for Coaching– Grade Level/School: _________________________________ 

Directions: District Literacy Coach, please complete one form for grade level per quarter (after STAR). 

School: Grade: 
% of T2 students: 
Below 25%? Y N If no please answer questions below: 

Does it appear to be a grade level trend at this school; 
what makes you think that? 

List dates of T1 walkthroughs with grade level (if a 
trend) / teacher(s) (if a small number of classes): 

List dates of T1 coaching conversation(s) with grade 
level (if a trend) / teacher(s) (if a small number of 
classes): 

Based on the data, walkthroughs and conversations, 
what kind of T1 supports does this grade 
level/teachers/school need and how can it be provided 
(please consider professional development, materials, 
scheduling barriers, coaching etc.)? 

List dates above was discussed with Principal: 

Are there barriers to implementation? If so, what are 
they and how can they be addressed? 

Given information above, what are the next steps? 

District Literacy Coach: Quarter: 
% of T3 students: 
Below 5%? Y N If no please answer questions below: 

Does it appear to be a grade level trend at this school; what 
makes you think that? 

List dates of T2 walkthroughs with grade level (if a trend) / 
teacher(s) (if a small number of classes): 

List dates of T2 coaching conversation(s) with grade level (if a 
trend) / teacher(s): 

Based on the data, walkthroughs and conversations, what 
kind of T1 supports does this grade level/teachers/school 
need and how can it be provided (please consider 
professional development, materials, scheduling barriers, 
coaching etc.)? 

List dates above was discussed with Principal: 

Are there barriers to implementation? If so, what are they and 
how can they be addressed? 

What are the next steps? 

Are all these students flagged as receiving interventions in 
MIS? Yes No If no, please confer with Principal. 

Date conferred: 
Is the T3 instructor Reading Endorsed? If not, are they in the 
LETRS PLC? Y N If no, what is RE Plan? 

Update Literacy Care Plan according to Next Steps above. Meet with Principal and Coordinator of Instructional Support to 
review and sign plan. Submit copy of this form and Literacy Care Plan after each STAR administration.
 
District Reading Coach signature / date: ___________________________________________________________________
 
Coordinator of Instructional Support signature / date: ________________________________________________________
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2019 – 2020 K-5 LITERACY CARE PLAN 

School:        Principal: Assigned District Reading Coach: 

School Tier based on Tiered Matrix of Support: 

Directions: Enter and analyze data. Then, work with school Principal and Coordinator of Instructional Support. Update the data 

and plan (in response to data) each quarter. If the quarter’s plan was not implemented as intended/ please describe the barriers 

and action steps for overcoming barriers in next quarter. 

I. STAR Data 

K 

I. STAR Data 

K-2 Use District 

Benchmark 

3-5 Use FSA Benchmark 

Urgent Intervention Tier 2 Approaching 

Grade Level 

On / Above Grade 

Level 

Is this more than 5% of students? If yes for 

any grade level include T2 goal in this plan 

– consider T2 pd, materials, coaching, 

scheduling, etc.  

Is this more than 
25%? Include T1 

goal in this plan– 
considerT1 pd, 

materials, coaching, 
scheduling, etc. 

Is this less than 70%? Include T1 
goal in this plan – consider T1 pd, 

materials, coaching, scheduling, etc. 

AP 4 18.19 STAR EL K 

AP 1 19.20 STAR EL 

AP 2 19.20 STAR EL 

AP 3 19.20 STAR EL 

Ap 4 19.20 STAR EL 

AP 4 19.20 STAR Rdg 

1st AP 4 18.19 STAR Rdg 1st 

AP 4 18.19 STAR Rdg K 

AP 1 19.20 STAR Rdg 

AP 2 19.20 STAR Rdg 

AP 3 19.20 STAR Rdg 

AP 419.20 STAR Rdg 

2nd AP 4 18.19 STAR Rdg 

2nd 

AP 4 18.19 STAR Rdg 1st 

AP 1 19.20 STAR Rdg 

AP 2 19.20 STAR Rdg 

AP 3 19.20 STAR Rdg 

AP 419.20 STAR Rdg 

3rd AP 4 18.19 STAR Rdg 3rd 

AP 4 18.19 STAR Rdg 

2nd 

AP 1 19.20 STAR Rdg 

AP 2 19.20 STAR Rdg 

AP 3 19.20 STAR Rdg 

AP 419.20 STAR Rdg 

4th AP 4 18.19 STAR Rdg 4th 

AP 4 18.19 STAR Rdg 3rd 

AP 1 19.20 STAR Rdg 

AP 2 19.20 STAR Rdg 

AP 3 19.20 STAR Rdg 

AP 419.20 STAR Rdg 

5th AP 4 18.19 STAR Rdg 5th 

AP 4 18.19 STAR Rdg 4th 

AP 1 19.20 STAR Rdg 

AP 2 19.20 STAR Rdg 

AP 3 19.20 STAR Rdg 

AP 419.20 STAR Rdg 

STAR Trends: 

What trends are noted in STAR data? 

Page 19
	



 

   
  

 
  

 
  

 
 

 

 
  

 

  

   

  

 
 

  

 
 

 

 

 

 
 

  

      

   

                    
      

    

 
 
 
 
 

  
 
 

 

  
 

  

   

   

   

   

   

   
 

  

 
 

 

   

    

II. FSA Data 

FSA Data 2018.19 
% ≥L3 

2018.19 
% L1 

2018.19 
% L2 

2019.18 
Learning 
Gains 

2018.19 
Learning Gains 
L25% 

3rd 17.18 

3rd 18.19 

4th 17.18 

4th 

18.19 

5th 17.18 

5th 

18.19 

18. 19 
Subgroup1: 

18. 19 
Subgroup2: 

18.19 
Subgroup3: 

18.19 
Subgroup3: 

FSA Trends: 

What trends are noted in FSA data? 

III. Other School ELA Information 

ELA Teachers - # per grade level K: 1: 2: 3: 4: 5: 
Planning day, time, administrator responsible, chair/contact 

Day Time Admin Contact 
K 
1st 

2nd 

3rd 

4th 

5th 

New ELA 
Teachers 
Required 
Training 

RG with 
Questioning 
PD Date 

ELA Block (Whole 
group, small group, 
Independent Reading 
& Grade level Phonics 

Phonics Training Date  
Independent Reading & 
Running Records Training 
Date 

New ELA K 

New ELA 1st 

New ELA 2nd 

New ELA 3rd 

New ELA 4th 

New ELA 5th 

# of teachers 
in District 
Reading 
Endorsement 
PLC 

PLC Schedule: 

School Grade 17.18 18.19 

School Improvement Strategies for Reading: 
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Tier 1 Coaching Implications: 

Tier 2 Coaching Implications: 

Tier 3 Coaching Implications: 

Expectation for Independent Reading? 

AR school-wide? 
Student / Teacher Goal Setting? How often? 
Student / Teacher Reading Conferences? How often? 
Interest in Professional Partnering? Yes No 

Other school information helpful for informing Literacy Care Plan: 
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IV. Literacy Care Plan 
Use information in sections I – III to create a suggested, customized Literacy Care Plan 
Consider:  reading data (STAR percent of students in Urgent and Tier 2), Core Instruction, T2 
instruction and results, FSA Ach, FSA LG, FSA LGL25, subgroups, etc.), ELA observations, school 
receptiveness, School Improvement, number of new teachers, school tier (allotted time), etc. 
Possible options: 
Coaching Core Instruction:  Whole Group, Small Group, Independent Reading, specific reading 
components, Professional Partnering specific grade levels/groups? What would this look like? 

Coaching Tier 2 Instruction:  Specific programs or reading components, progress monitoring, 
running records, what the other students are doing during T2 instruction, specific grade 
levels/groups? What would this look like? 

Coaching Tier 3 Instruction:  Specific programs or reading components, progress monitoring, 
running records, what the other students are doing during T2 instruction, specific grade 
levels/groups? What would this look like? 

Phonics, PA, foundational skills: PLC, program implementation, strategies (prompting guide), 
etc. What would this look like? 

Literacy Care Plan for  ___________ Quarter: ___ District Literacy Coach: _____________ 

Component 1: What, Why, How, Intended Outcome, needed from coach, needed from 
administrator – be specific 

Component 2: What, Why, How, Intended Outcome, needed from coach, needed from 
administrator, needed from district – be specific 
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Component 3: What, Why, How, Intended Outcome, needed from coach, needed from 
administrator, needed from district – be specific 

Optional - Component 4: What, Why, How, Intended Outcome, needed from coach, needed from 
administrator, needed from district – be specific 

Signatures & dates: 

District Reading Coach: ______________________________ _______________ 
Administrator: ______________________________ ______________ 
Other School Personnel involved with implementing plan: 

______________________________ _______________ 
Coordinator of Instructional Support K12 Reading and Professional Development: 

______________________________ _______________ 
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! 
Tier2 &3: 
Teacher lead systematic, research­

Whole Group- Tier 1 

Read~GEN 
based program 

Tier 1: 
Meaningful, engaged 
literacy practice 

Whole Group 
Tier 1 

Phonics/Writing 
30 minutes 

Phonics First/Tyner 

30 min./day 

Small Group 
Literacy Stations 

Practice with a Purpose 
60 minutes - 3/20 min. groups 

or 4/15 min. groups 

ELA Block 120 minutes - 90 minutes uninterrupted 
Writing can be taught during whole or small group. 
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Professional De.-elopment for ELA Teachers 
WCSD 2019-20 

School: Priocipal: Distric1 Reading Coach: 

The district is responsible for offering ElA professional de\'elopment to teachers to eo.'ll!e students are recei\mg high quality 
ELA instruction. Reading Coaches are the district's job-embeddtd professional de\·elopers. Through the School lmproremenl 
Plan, Literacy Care Plan and Deliberate Practice process, die principal ensures that teachers recei\'e die required training_ 

Particioaot Professi<lnal Denloomeot 
New ELA Teachers -~ with Questioning, ELA Block (Whole group, small group, Independent Reading and Phonics 
Training Phonics Training Date (1 day) 

1. 6. 
2. 7. 
3. 8. 
4. 9. 
5_ 10. 
Experienced Teachers New to Walton EU!ll'!<tlllnitlal Training including planning ELA Block (Whole 
group, small group, Independent Reading & Gradelevelfh!!!!it§ (t day) 

1. 6. 
2. 7 . 

. ,3. 8. 
4, 9. 
5_ 10. 
Teachers Deti1·ering TJ who are not Reading [ .ndorsed either Reading Endorsement PLC 
OR - Reading Endorsement through other means (f;llil'i!G.etc.) (1 day) 

1. 6. 
2. 7. 
3. 8. 
4. 9. 
5. 10. 
T)'ner:~ Phonics First Any Sglldi!~; Any Ll.,I: Anvteacber Other d1stnct 

teacb.e.r each er teacher implementin~ LLI approved 

implementing mplementing implementing who has not een Intervention- teacher 
Phonics First who Sgndi!l' \rho has trained in LI.I must be trained 

'fy11er who hasn't 
been trained in llas not beM not been trained 

rained in Phonics in S2J1dal! Tvner ,,.., ·• 
1. 1. 1. I. 1. 
2. 2. 2. 2. 2. 
3. 3. 3. 3. 3. 
4. 4. 4. 4. 4. 
5. 5. 5. 5. 5. 

Additional PD opportunities offered upon request. 

- -
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STAR READING ELEMENTARY FAQ: What data should I use?  It depends on the purpose. 

What is SGP? SGP is Student Growth Percentile. This number tells us how a student is growing relative to similar 
students taking the STAR across the nation. STAR generates a student SGP. It also generates a Mean SGP which is the 
average SGP for a class/grade. This number is helpful because it follows the bell curve meaning that 40-60 SGP is within 
Average Range for growth. Anything below 40 is considered in Below Average Range which means that the 
student/class/grade is growing at a slower rate than similar students/classes/grades across the nation. Anything above 60 
SGP is within the Above Average Range for growth. This means this student/class/group is growing at a faster rate than 
others across the nation. 

Can I use SGP to predict Learning Gains on FSA? No, for several reasons. SGP is not designed to predict 
Learning Gains on FSA. It is designed to give us information about how we compare growth-wise to students across the 
nation. If a student’s growth is in the Above Average Range, it means they are growing and if the teacher is using the FSA 
Specifications to inform instruction (i.e. high exposure to complex text and thinking; writing in response to reading, etc.) 
then it is likely that the student will demonstrate Learning Gains on FSA. 

What should I use to predict FSA outcomes? There are two STAR reports that are helpful for FSA outcomes. 

1)	 Screening Report set to ‘Florida FSA’ Benchmark instead of ‘School’ or ‘District’. Schools use this report to 
monitor proficiency. This report is also used to estimate likely FSA growth. 

2)	 State Performance Report (under ‘See More Reports’ in Renaissance Place). This report will only be accurate after 
the third administration in a year. Also, there is a two-three week delay in generating this report. 

Are there any other helpful reports using STAR data? Yes, K-12 LIFT generates generates reports using 
STAR Percentile Ranks. Contact your Principal to learn more about these reports. 

What about my Lowest Performing 25%? This is a dynamic number. It will change as your population changes, 
so it must be revised in an ongoing basis. Your administrator can share your Lowest 25% data with you. 

Should I place all of my Lowest 25% in Tier 2? No, please refer to the WCSD Progress Monitoring Guide 
pages 8 -13 for your grade level benchmarks to determine which students should be in Tier 2. 

Should anyone scoring below the 40th Percentile Rank be placed in Tier 2? Not necessarily. Please 
refer to the WCSD Progress Monitoring Guide pages 8 - 13 for your grade level benchmarks to determine which students 
should be in Tier 2. 

What are some considerations that might affect the use of STAR data for monitoring FSA 

outcomes? STAR is not the same test as FSA, but Renaissance Learning has linked STAR results to FSA results. They 
have a preponderance of data that says, ‘if a student scores here, they will likely score here on FSA’. It is imperative that 
teachers expose students to instruction aligned to FSA Specifications (including writing; multiple texts, etc.). Also, adhering 
to STAR testing protocols is imperative. If not, STAR scores may be inflated relative to FSA scores. 

What can we do to ensure we are maximizing our potential for FSA proficiency, Learning Gains, 

and Lowest 25% Learning Gains? Ensure that students are receiving high quality instruction daily using high 
quality resources (ReadyGen) but be sure to embed questions aligned to FSA Specifications. In both portions of ELA FSA 
(Reading and Writing), success is contingent on the ability to analyze multiple complex texts. High quality core instruction 
will positively impact FSA proficiency, Learning Gains, Learning Gains for the Lowest 25% and all subgroups. 

Contact your District Reading Coach for more information. 
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WCSD K-5 Tier 1, 2 and 3 Reading FAQ 2019-20 

What are our core/Tier 1 reading programs?  ReadyGen in grades K-5. In addition to Ready 
Gen grades K-2 core includes Phonics First or Tyner. 

Which supplemental reading programs does WCSD support?  These are the Tier 2 
programs WCSD supports, depending on need: Phonics First, Fountas and Pinnell Phonics and 
Word Study Lessons, Fountas and Pinnell LLI, Lexonic Leaps, Sonday, Tyner and Structures. 
All teachers must participate in phonics training and training in the program the school is 
implementing (trainings are school-based; program and phonics training do not need to be two 
separate things – they may be combined). 

What about Tier 3? 
These are the Tier 3 programs WCSD supports depending on need: Compass, Explode the 
Code, Fountas and Pinnell Phonics and Word Study Lessons, Headsprout, Imagine Learning, 
Lexonik Leaps, Seeing Stars, Sonday, Sound, Stevenson, Verbalizing and Visualizing, Wilson, 
Fountas and Pinnell LLI and Structures.  The MTSS Team ~ including the classroom teacher 
and school administrator ~ determine the best intervention in consultation with the school’s 
assigned Literacy Coach.  Teachers must participate in training in order to use the selected 
program. All Tier 3 teachers must be in the process of earning Reading Endorsement (through 
Reading Endorsement PLC, Edivate or other) and have intervention professional development. 
This includes ESE teachers. 

What is Tier 2 and how do I know which students should be in it? Tier 2 Instruction 
at the elementary grades includes 30 minutes of reading instruction in addition to the 120 
minute ELA block. By reviewing data together, administrators, the District Reading Coach and 
teacher determine which students meet Tier 2 criteria according to the quarterly benchmarks 
Listed in the Elementary Progress Monitoring Guide and LongForm. 

With a ‘Healthy’ core, 20% or fewer students will receive Tier 2 instruction.  This means that in 
a class of 20, 4 students will require Tier 2.  If more than 20% require Tier 2 instruction, then 
core problem solving occurs with the administrator, teacher/teacher teams and District 
Reading Coach.  

Tier 2 groups are monitored by the administrator, teacher/teacher teams and academic coach 
(Reading and Instructional) for accelerated growth.  With high quality Tier 2 instruction, 3 out 
of 4 students should make accelerated growth.  

What if Tier 2 students aren’t making accelerated growth? Then the problem-solving 
process between the administrator, teacher/team and academic coach occurs.  Considerations 
in the problem solving process are: group size (maximum of 6 students per group), frequency 
(30 minutes daily, without exception), materials (must be district-approved), training (all 
teachers must participate in training for the materials they use during Tier 2), attendance 
(both student and interventionist), need (materials aligned with student’s need), etc. 

How can I get answers to any other questions I have as they arise? 
Refer to the WCSD Elementary Progress Monitoring Guide or contact your school’s assigned 
District Literacy Coach or Kim Stafford, Coordinator of Instructional Support at extension 
1363. 
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WCSD Tier 2 and Tier 3 Reading Interventions 
Phonemic Tter2 Tter3 r .. , r .. , r .. , r .. , r .. , r .. , r .. , r .. , 
A\vareness 2 3 2 3 2 3 2 3 

Phonics Vocabul:ary f luency Comprehension 

Compass Compass Achieve Great 
Learning x learning x 3000 x l eaps x x Achieve 3000 x 

Explode the Foundation Compass 
Code s l earning Compass 

x First x x Learning x x 

Fountas Comprehensio 
and n 
Pinnell Toolkit: Small 
Phonics Group lessons 
and 
Word 

Foundations Study Fountas and 
First x l essons x x Pinnell LU x x x x 
Fountasand 
Pinnell 
Phonics and 
Word Fountasand 
Study tll:il~lll!tll Imagine Pinnell 

Lessons x x t x Learniog x LU x x 
Imagine ~ 

Great Leaps x l earning A x Leaps x x U~ru:o~IJ!SJ!t x 

tll:il~lllrul> x ~ x x Structures x x Tyner x 
l eaps 

Imagine Saxon 
Learning x Phonics x Tyner x 

~leaps x x ~ x x 

Saxon x Seeing x 
Phonics Stars 

Seeing Stars x Sound x 
System 

~ x x Stevenson x 

Sound x Tyner x 
System 

\lecbaliziDi 
§, 

Stevenson x Visualizing x 

Tyner x Wilson x 

Verbalizing 
&Visualizing x 
Wilson x 

Tier 1 {Core) Inst ruct ion : K-1 Ready Gen & Foundat ions First; 2-5 Ready Gen; 6-12 SgringBoard 

Tier 2 Intervent ions are determined by teacher t eam and administ rator in consult wit h Literacy Coach in response to 

data Tier 3 Intervent ions are determined by MTSS team in response to student data 

Intervent ions not listed above must be approved by the dist rict 

Teachers must participate in t raining to ut il ize any of these intervent ions - See Literacy Coach for more informat ion 

I Need additional information? Contact your assigned Literacy Coach or MTSS Liaison 
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Tenets of Tier 2 Reading Instruction ~ Accelerating Growth 

• 

• 

• 

• 

T2 must happen for 30 minutes daily in addition to the 120 minute ELA block 

T2 groups must have 6 students or less (see criteria for T2 in Progress Monitoring Guide) 

T2 groups focus on the reading components that are getting in the students’ way. Reading components include: 

✓ oral language development to build oral vocabulary which supports reading and understanding 

✓ phonemic awareness: the ability to hear, id, manipulate sounds 

✓ phonics: relationship between letters and sounds – what efficient and effective readers do; using word 

patterns, cues (visual, semantic, syntax), decoding strategies; this should be a thoughtful and intentional 

approach, not just helping students sound out words they come across… mini-lesson in word parts or a 

strategy, based on student data, then practice opportunity in real reading 

✓ fluency: fluent reading helps students understand what they read… typically, a student who is disfluent really 

needs support with decoding… in other words, fluency is a by-product, not the sole focus 

✓ vocabulary: not vocabulary in isolation; vocabulary in context; using context clues, clusters of words, 

or word parts; nothing in isolation 

✓ comprehension: strategies for understanding; not a ‘main idea’ group but a strategy to help students 

(paraphrasing, notetaking, chunking, etc.) then practice in real text 

Use a multi-sensory approach – your District Reading Coach can support provide support through coaching, pd, co-

teaching and demonstration 

• Other students should be working independently on things that will help them grow as readers: 

independent/accountable reading (ensure that there is an accountability piece so ‘fake reading’ isn’t happening); 

research projects (extensions of what students are learning in ELA or Sc/SS); practice on computer (Compass 

Learning). Please keep in mind this is ELA time ~ math practice/computerized math should occur at a different time 

• 

• 

• 

• 

• 

• 

Positive reinforcement: T2 should not be a punishment; we are building student confidence through success with 

instructional level text; we need to authentically praise persistence and problem solving (using what they’re learning 

to solve unknown words) 

Specific feedback: Our striving students need to know what they are doing right as readers, specifically. When 

teachers say ‘good job’, it’s really hard for a striving reader to figure out what they’re doing right… specificity is 

important. For instance, instead of saying, “Good job reading that sentence” consider saying something that focuses 

on the new skill you’ve taught them such as, “I like the way you used the beginning sound to sound out that tricky 

word in the sentence.” Tell the students specifically (in small doses) what they need to do as a reader to improve. For 

example, when we say ‘sound it out’, that’s not specific enough for most striving readers. They need to hear exactly 

what to do, “I like the way you stopped to try to figure out that tricky word. What sound does this word start with? 

Specificity is key. 

Enthusiasm: If the teacher isn’t enthusiastic, it will be hard for the students to be. 

Text should be at the group’s instructional level; if the text is too hard, it will likely lead to frustration; if the text is too 

easy, growth will likely be limited; it needs to be tricky enough to try something new, but comfortable enough not 

to wear them out. 

T2 lesson: review, mini-lesson (based on a demonstrated need; focused on a reading component), practice out of 

context, practice in context, review 

Interruptions should be kept to a minimum: If there are many interruptions, we may need to invest in routines and 

procedures, show examples and non-examples of what this time should look like; and provide positive 

reinforcement. 

•Running records or other progress monitor must occur frequently to inform instruction 
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Tier 2 Game Changers ~ Things we do every day matter.
	

Page 30
	



     

   

 

 

 

  

  

 

  

  

    
   

 
      

      

      

      

Parent-Teacher Reading Conference 


This is conference form is an option for parent-teacher conferences. 

Student Name: ______________________________________________________________________ 

Class: ___________________________________  Date: ____________________________________ 

Attending Parents/Guardians: __________________________________________________________ 

Student Strengths 

Your child as a reader (noted interests, strategies owned, number of books read / AR points, 

anything interesting / positive noted from ongoing reading conferences) 

STAR Percentile Rank:       ELA Grade: 

Word Study Level: Previous FSA Score (if applicable): 

Book/Lexile Level: District Reading Assessment Average: 

Parent Noticings / Wonderings: 

Goals (include nightly reading goal and AR goal): 

Action Plan to reach goal 
What we can do in class: Things the parent/student can do at home: 

Signatures 
Name ____________________________________________________ Date ____________________ 

Name ____________________________________________________ Date ____________________ 

Name ____________________________________________________ Date ____________________ 

Name ____________________________________________________ Date ____________________ 
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Waltm 145 Park Street STUDENT STATEMENT OF ACADEMIC 
Oefuniak Springs, FL 32435 CONCERNS FORM 

COUNTY SCHOOLDISTRICT (850) 892-1100 

Student Name School Today's Date 

DOB I Age ICurrent Grade I Grade Retained I Parent Phone "'_...._. 
ParentlGuardian Name I Address 

Teacher's Name Absences I Tardies 

1. Initial Parent Notification Date 
Method of Notification: Clu tter to Parent/Guardian Cl Phone DJ conference ~ 

:Z. Second Parent Notification Date 
Method of Notification: DI u tter to Parent/Guardian DI Phone tileonference 

Concerns: Q;Academie lfilcommunieation CJ] Medh:al C]Other 

Does the student receive ESE services? [QJ ves 
Does the student l\ave a 504 Plan? crv .. 
Describe Specific Academic Concerns: 

Student Data , F 'f 1n ar, lnat appoy "' th the most current data 1 

FSA Level 

Reading 

Math 

STAR Scale 
Score 

STAR 
Percentile 

[gjNo 
CT No 

DFA 

What specif ic interventions are currently implemented for this s'tudent? 

Check all of the folloiMng tl\at appoar to affect the student's academic: 

O Absences 0 l imited English Proficie.m;y 0 Motivation 

CJI Medical Concerns[]PeerJFami1y Relationships D speech Articulation 

0 AzWous 0w;u1drawn 0 0 11-Task 

Additional Comments r~ 

Is tho student Homeless? 
a ·ves [gNo 

Other Data Source 
(if applicable) 

OHearingNision 

0 S ocia1S ki ls 

0 0lhe• 

O concentration 

D lmpulsivity 

No person shaN, on the basis of race. color, refigbn., gender, age. ethniaty, naJlonai ongin. marital status. disabltlty. polhx:at or 
reliaous befiefs be excluded from oarVCl'oatiOn In. be denied the betleli'ts of. or be subjected to discrimination under atYY education 

ramoracdv . or In an e conditions or racticesconductedb rhlsSchoolOJstnct exoe ras rovidedb law. 

Rewised AugU5t 2018 MTSS - Slatement cl A.eadlerric: Conoerns 
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Secondary ELA
 
Progress Monitoring
 

Guide
 
Simplify efforts in order to amplify student learning 

Each 6-12 ELA/Reading teacher and administrator will receive a copy of 
this guide semester 1. 

For additional information, please contact your school’s assigned District 
Reading Coach. 
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Secondary ELA Progress Monitoring Guide Q & A
 

Q.	 What is the Secondary ELA Progress Monitoring Guide? 
A.	 The Secondary ELA Progress Monitoring Guide is a school-wide plan for effective 

data use. Research supports the notion that the best intervention begins with 
effective core instruction. Each of the components in this guide is intended to be 
used for making effective instructional decisions to improve student performance. 

Q.	 What does the Secondary ELA Progress Monitoring Guide include? 
A.	 The guide includes an explanation of the Secondary ELA Tiered Approach, 

ELA Problem Solving Process Protocols, Progress Monitoring Protocols, ELA & 
Intensive Reading progress monitoring/data collection spreadsheet (referred to 
as ELA/Intensive Reading Progress Monitoring Form), and end of quarter 
performance targets. 

Q.	 What is the ELA/Intensive Reading Progress Monitoring Form? 
A.	 The ELA/Intensive Reading Progress Monitoring Form is a class-wide data collection 

spreadsheet for ELA and Intensive Reading and includes individual student data 
report forms (note the tabs at the bottom of the spreadsheet). The class-wide and 
individual student forms provide a snapshot of the “whole student” and are a tool 
used for identifying and planning based on student need. 

Q.	 Why should we use the Secondary ELA Progress Monitoring Guide? 
A.	 A clear plan for effective school-wide data use is essential to develop a data-informed 

culture that ensures individual student success (U.S. Department of Education, 2009, Using 
Student Achievement Data to Support Instructional Decision Making). The Secondary ELA 
Progress Monitoring Guide supports schools in creating a framework for effectively using 
data to make instructional decisions. Effective data practices are interdependent among 
the classroom, school, and district. It is recommended that data chats occur quarterly to 
encourage school-wide data interpretation and collaborative discussion sessions between 
and among ELA and Intensive Reading teachers. 

Q.	 Why should Intensive Reading and ELA teachers use the Secondary ELA Progress 
Monitoring Guide? 

A.	 Monthly data chats are highly recommended with teachers and Literacy Coaches to 
closely monitor student progress. Armed with data and the means to use/apply the 
information, teachers can make instructional decisions aimed at improving student 
achievement such as: 
•	 prioritizing instructional time 

•	 targeting additional individual instruction for students who are struggling with reading 
components (phonemic awareness, phonics, fluency, vocabulary, comprehension, and oral 
language) 

•	 identifying student needs to align instructional interventions to accelerated progress 
•	 gauging the instructional effectiveness of classroom lessons 
•	 refining instructionalmethods 

•	 examining classroom data to adapt curriculum based on information about students’ 
strengths and weaknesses 

SECONDARY ELA PROGRESS MONITORING 2 



      

             
   

          
    

             
       
          

   
            

          
  

           
         

  
           

     
 

               
           

           
                 
            
             

          
  

Q.	 How does using the Secondary ELA Progress Monitoring Guide correlate to the 
Teacher Evaluation Tool? 

A.	 The Secondary ELA Progress Monitoring Guide supports teachers in 
addressing the following domains: 

1.4	 Lesson plans are revised and / or differentiated based on studentneeds 
1.6	 Uses data prior to planning instruction 
3.4	 Monitor learning activities, provide feedback, and adjust instruction to 

meetstudent needs 
3.5	 Use a variety of instructional strategies and / or modifications / 

accommodations for all students including those with special needs or 
diverse backgrounds 

3.8	 Conduct progress monitoring through use of a variety of formative 
assessments to check comprehension and adjust instruction based on 
these assessments 

3.9	 Require student goal setting and assist in developing and monitoring 
their planfor academic improvement 

Q.	 What else do I need to know about the Secondary ELA Progress Monitoring Guide? 
A.	 Generally, schools collect enormous amounts of data on students’ attendance, 

behavior, and performance. However, when it comes to improving instruction and 
learning, it is not the quantity of the data that counts, but how the information is used 
(Hamilton et al., 2009). The Secondary ELA Progress Monitoring Guide will help 
teachers, school administrators, and district support teams simplify efforts in order to 
amplify student learning through purposeful and relevant data interpretation and 
decision-making discussions. 
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Secondary ELA: A Tiered Approach
 

Tier Descriptions 

Core = Tier 1 = 
Instruction 

every student 
receives in ELA 

Courses 

Tier 1 instruction: 

• High quality core ELA instruction occurs daily and reaches all students using 
Springboard Curriculum. 

• At least 80% of students are demonstrating proficiency on grade level 
standards by earning an average grade of C or higher on standards-based 
assignments associated with the ELA course code. 

• All students are scoring an SGP of 40 or higher on STAR (Progress Monitoring 
Assessment) – SGP is available after AP2. 

If these criteria are not met, then teachers engage in the Problem-Solving Process 
with administrators and Literacy Coach/Instructional Coach to address the needs 
of the core. 

Tier 2 = 
Intensive 

Reading IF 
instruction is 

differentiated 
for the 

student’s 
needs and 

includes small 
group support 

at the 
student’s 

Instructional 
Level (see 
Literacy 

Coach for 
more 

information) 

Tier 1 instruction (quality ELA instruction) PLUS Intensive Reading instruction which 
includes: 

• High-quality, small-group, differentiated instruction at student’s Instructional 
Level addressing student’s reading needs aimed at accelerating student’s 
ability to navigate increasingly complex text utilizing Teengagement, Achieve 
3000, Read 180, Structures, Sound System or other district-approved resources. 

• At least 80% of Tier 2 students are making adequate progress according to 
criteria included in this Secondary ELA Progress Monitoring Guide 

• All students are scoring an SGP of 40 or higher on STAR (Progress Monitoring 
Assessment) – SGP is available after AP2. 

If these criteria are not met, then teachers engage in the Problem-Solving Process 
with administrators and Literacy Coach/Instructional Coach to address the needs 
of the Intensive Reading class. 

If more than 20% of a school’s population is scheduled in Intensive Reading, then 
the Problem-Solving Process must occur with school administrators, the SIP Team 
and Literacy/Instructional Coach to address core (ELA) effectiveness. 

Tier 3 = 
Students 

referred to 
MTSS team for 

specific 
interventions in 

addition to 
Intensive 
Reading 

Tier 1 and Tier II instruction PLUS additional Intensive Interventions which include: 

• Targeted instruction to address reading component deficits 
• Weekly screenings to ensure accelerated progress 

If more than 5% of a school’s population is considered Tier 3 because they are not 
making adequate progress, then the Problem-Solving Process must occur with 
school administrators, the MTSS Team and Literacy/Instructional Coach to address 
Tier 2 (Intensive Reading) effectiveness. 
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Secondary ELA Problem Solving Process Protocols
 

Tier If Then Next Steps 

Tier Less than 80% Teacher and administrator engage • If training in knowledge of course 
1 of ELA students in Problem Solving Process to standards is needed, administrator 

are earning an ensure that: schedules training with Literacy Coach. 
average ✓ Teacher has adequate • If Springboard training is needed, 
grade of C or knowledge of course administrator schedules training with 
higher on standards. Literacy Coach. 
grade-level, ✓ Teacher has had adequate • If knowledge of STAR protocol is needed 
standards- Springboard training to include to ensure fidelity of administration, 
based unpacking Embedded designated STAR coordinator will provide 
assessments 
associated 
with the ELA 
course code 
– problem 

Assessments with students and 
impactful instructional delivery. 

✓ STAR is administered with 
integrity, fidelity, and high 
expectations for student 
performance. 

training and materials necessary. 
• If Springboard materials are needed, 

administrator will arrange to provide 
additional materials. 

• If training in aligning instruction and 
student tasks to course standards is 

solve for the ✓ Teacher has all necessary needed, administrator schedules training 
group resources with Literacy Coach. 

OR ✓ Instruction and student tasks 
fully align to the standards. 

• If students are not engaged, administrator 
schedules time for literacy coaching 

Individual ✓ Students are engaged in high cycle(s) with follow-up administrative 
students are quality instruction, bell-to-bell. walkthroughs during following quarter. 
earning less ✓ Grades are consistent with • If grades are not in alignment with course 
than 40 SGP – standards related to the ELA code standards, administrator schedules 
problem solve course code. data training with Literacy Coach. 
for those ✓ Students are regularly • If less than 80% of students are not 
students attending class. regularly attending class, administrator will 

meet with MTSS Team to intervene. 

Tier More than 20% Administrator problem solves Tier • If additional training is needed, 
2 of a school’s 

overall student 
population is in 
Intensive 
Reading 

I/Core Instruction with SIP Team 
and Literacy/Instructional Coach 
PLUS conducts frequent ELA 
classroom walkthroughs. 

administrator schedules professional 
learning with Literacy Coach. 

• If resources are needed, administrator 
arranges to order resources. 

• If classroom transfer of professional learning 
is lacking, administrator supports coaching 
cycle(s) with Literacy Coach and/or 
PLC focused on best practices with 
administrative walkthroughs and feedback 
to support. 

• If less than 80% of students are not 
regularly attending class, Administrator 
problem solves with MTSS Team. 
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3 
Less than 80% 
of Tier 
2/Intensive 
Reading 
students are 
making 
adequate 
progress 

OR 

Individual stude
are earning 
less than 40 

n

Administrator problem solves Tier I 
and Tier 2 instruction with teacher, 
SIP Team, and Literacy/Instructional 
Coach. 

ts 

• 

• 

• 

• 

If resource training is needed, 
administrator schedules training with 
Literacy Coach. 
If materials are needed, administrator will 
arrange for additional materials. 
Administrator schedules time for literacy 
coaching cycle(s) with follow-up 
administrative walkthroughs during 
following quarter. 
If less than 80% of students are not 
regularly attending class, administrator will 
meet with MTSS Team to intervene. 
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ELA/Intensive Reading Progress Monitoring Form Protocols
 

Accessing the SecondaryELA Progress Monitoring Guide 
To access the Secondary ELA Progress Monitoring Guide and its contents, go to your 
school’s Shared Drive. Open the folder titled 2018 - 2019 Progress Monitoring Forms. This 
guide and a master copy of the Secondary ELA/Intensive Reading Progress Monitoring Form 
for your school will be inside. 

Creating individual ELA/Intensive Reading Progress Monitoring Forms
 
Open the above-mentioned folder.
 
Open the ‘Master’ Progress Monitoring Form.
 
Save the Master Form as ‘Teacher Name. Class Period’. Do this prior to entering any data.
 

The ELA/Intensive Reading Progress Monitoring Form Format 
The Intensive Reading Progress Monitoring Form (Excel spreadsheet) was designed to be 
printed on regular 8 x 11 paper. Enlarging and/or minimizing the form on your computer 
screen may skew the format. Please note: this is just a visual change. The actual form is 
not changing. When the form is printed or scaled back on the screen, it will self-correct. 

EnteringInformation 

Teacher Name & School Name: Type your name in the ‘Teacher’ section of the 
spreadsheet and your school name in the ‘School” section of the spreadsheet 

Student Name: Enter each student’s first and last name under ‘Student Name’ 
*If a student enrolls after the beginning of the school year, enter the new student’s name in the row 
under the last original student on your list. 

Absences: Enter the number of days missed each quarter. 
*If a student withdraws, leave the student on your list and enter “W” under Absences i n the quarter 
column in which he / she withdraws. 

ESE/ESOL: Enter X in the box if the student is classified ESE (IEP or 504) and/or ESOL 

Tier 3 (T3): At the end of each quarter, enter X if a student has been referred to the MTSS 
Team for additional intensive interventions based on student performance in Intensive 
Reading. 
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Entering Achievement Data 
Enter achievement data on the Secondary Progress Monitoring Form quarterly. 

Achievement data must entered for each appropriate data source on or before the 
dates listed in the chart below. 

Quarter Data Entry Deadline 
Data Entries must be completed by 3:00pm 

1st Quarter October 18, 2019 

2nd Quarter January 8, 2020 

3rd Quarter March 25, 2020 

4th Quarter May 29, 2020 

Achievement Data Entry Protocols 

Data Source What to Enter on the Progress Monitoring Form 

STAR Student PR 
Enter the Percentile Rank (PR) for each assessment. 

STAR Student SGP 
Enter the Student Growth Percentile (SGP). These scores are 
available after the second STAR assessment has been 
administered. 

STAR SS Enter the Scale Score (SS) for each assessment. 

Achieve3000 
(Level Set) 

Enter the Lexile Level for the Level Set (taken at the 
beginning, mid-year, and end of each year). 

ELA/Reading 
Grades 

Enter quarterly average. 

Writing Score If routine writing assessments are given, enter the scores in a 
#/#/# (4/4/2) format for each quarter an assessment is 
given. These might include District Writes, WriteScore, etc. 

2019 FSA ELA Enter 2019 FSA ELA Scale Score (SS), Achievement Level 
(AL), & Writing Score (#/#/#). 

Re-Takes Enter score (if applicable). 

ACT / SAT Enter score (if applicable). 
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Secondary ELA Performance Targets
 

Use the appropriate following grade level charts as a reference guide for 
interpreting student data, conducting data discussions with colleagues and / 
or parents, and making instructional decisions. 

Lexile Levels (Achieve3000 and STAR Reading) 

Below Grade 
Level 

Approaching 
Grade Level 

(Tier 2) 
On Grade Level Above Grade 

Level 

6th Grade 
Lexile Band Below 830 830 – 920 925 – 1070 Above 1070 

7th Grade 
Lexile Band Below 925 925 – 965 970 – 1120 Above 1120 

8th Grade 
Lexile Band Below 970 970 – 1005 1010 – 1185 Above 1185 

9th Grade 
Lexile Band Below 1010 1010 – 1045 1050 – 1260 Above 1260 

10th Grade 
Lexile Band Below 1050 1050 – 1075 1080 – 1335 Above 1335 

11th -12th 
Grade 

Lexile Band 
Below 1080 1080-1180 1185-1385 Above 1385 

STAR Performance Targets by Percentile Rank 
Urgent Tier 2 On Watch At Grade Level 

Intervention 
Percentile Rank <10 Percentile Rank 10-24 Percentile Rank 25-39 Percentile Rank >40 
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Secondary ELA Decision Tree
 

WCSD Secondary ELA Decision Tree 
Progress 
Monitoring 

If Then Programs/Materials/Strategies 

FSA Reading 

Administer 
STAR to all 
students in 
grades 6-10 

Administer 
STAR to all 
students who 
have not 
passed FSA in 
grades 11 and 
12 

Dates: 

FSA Reading -
May 2019 

STAR -
Assessment #1 
Early Fall 
2019 

Assessment 
#2 
Winter 2019 

Assessment 
#3 

Spring 2020 

FSA 
Level 
1 or 2 

Use STAR 
into the 
reading 
(see next 

School-
team must 
review the 
of all Level 1 
students. 

The MTSS 
use the 
Secondary 
Monitoring 
determine if 
student is 
to 
proficiency 
if students 
proficiency 
trajectory, 
team will 
solve in 
increase 
support 

Urgent Intervention: FSA Level 1 and STAR or Running 
Records indicating Lexile more than 3 years below grade 
Level; ongoing progress monitoring related to intervention 
Intensive Reading 90 minutes daily with intensive small 
group instruction using Great Leaps, Language, Read 180, 
Structures or other district-approved intervention materials 

Intensive Intervention: FSA Level 1 and STAR or 
Running Records indicating Lexile 2-3 years below grade 
Level; ongoing progress monitoring related to intervention 
Intensive Reading or Reading for College Success 45 
minutes daily with intensive small group instruction using 
Great Leaps, Teengagement, Achieve3000, Structures or 
other district approved intervention materials matched to 
student need 

Intensive Support: FSA Level 1 or 2 and STAR or 
Running Records indicating Lexile Level 1-2 years below 
grade level; ongoing progress monitoring related to support 
Intensive Reading or Reading for College Success at least 45 
minutes daily using Teengagement, Achieve 3000, 
Structures, and/or other district approved support materials 

Content Support: FSA Level 2 and STAR or Running 
Records indicating Lexile Level less than 1 year below grade 
level can be supported in Science or Social Studies with a 
teacher who has a demonstrated history of using 
instructional and learning strategies to support students in 
navigating increasingly complex text. If no such teacher is 
available, then the student is placed in an Intensive Reading 
class. Ongoing progress monitoring using content area assessments. 

Ongoing Progress Monitoring related to supports provided; 
School-based analysis will occur between teacher/administrator and 
District Literacy Coach using the following guiding questions: 

Is student making accelerated progress?   Yes  No 
If no, what is the likely barrier, what can be done to address barrier and 
who will be responsible? 
If yes, is the student grade level proficient?    Yes No 
If no, continue with current supports and monitor trajectory; use 
decision tree after next assessment period 
If yes, analyze placement decision with consideration of 
schedule/support change 

FSA Needs SpringBoard or AP/Pre-AP 
Level met in 
3 or ELA 
above course 
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Addendum A: Survey 2 & 3 Students Receiving Tier 3 Intervention 
(in addition to Intensive Reading) 

SURVEY 2 & 3 - STUDENTS RECEIVING TIER 3 INTERVENTION 

(In addition to Tier 2) 
ELA Teacher: _ _ Grade Level: _ 

Tier 3 Plan Circle Quarter: 1 2 3 4 

DCS: Flag Course that student in which student receives Tier 3 reading interventions 
Student T1: ELA 

Instructor 
T2: 
Intensive 
Reading 
Instructor 

T3: Reading 
Interventionist 

T3 Schedule 
(must be in 
addition toT1 
and T2) 

T3Program – 
Must be district 
approved 

T3 
Instructor 
Trained 
on T3 

T3 
Instructor 
Reading 
Endorsed? 

program? 

DCS: The students in this Tier 3 chart should be scheduled in 5010020 – Functional Basic Skills in Reading. This course should 
be Flagged as Reading Intervention for students on this Tier 2 chart. 

Tier 1 Instructor sign: __________________________________ date: _____________ 
Tier 2 Instructor sign:__________________________________ date: _____________ 
Tier 3 Instructor sign: __________________________________ date: _____________ 

Principal-All students who meet T2 and T3 criteria in this classroom are listed expectations for T1, 
T2 & T3 instruction have been shared with listed T1, T2 & T3 instructors; training has been scheduled 
for interventions listed as needed. Principal sign & date: ______________________________ 

District Reading Coach- reviewed signed forms; all students who meet T2 and T3 are listed; T1, T2 
and T3 instruction has been observed. Problem solving with administrator and instructors has 
occurred as necessary. Training has been provided. Sign and date: _______________________ 

SECONDARY PROGRESS MONITORING GUIDE 11 



      

       
     

          
 

                  

 
                  

 

           
            

             
   

 
                  

   
 
 

                 
                

    

 
                  

                    
                

                        
                     

                    
                        

   

                
 

                  
     

 

                     
               

 

 
   

                     
      

 
             

      

Addendum B: Tenets of Tier 2 Instruction:
 
Intensive Reading for Accelerated Growth 

•	 T2 must happen daily in addition to the ELA 

•	 T2 should be less than 20% of school population; if more, engage in ELACore problem solving 

•	 T2 groups focus on the reading components that are getting in the students’ way. Reading components include: 

oral language development, phonemic awareness, phonics/word analysis, decoding strategies; fluency; 
vocabulary: in context and comprehension: strategies for analyzing and understanding multiple texts 
comprehension: strategies for understanding (paraphrasing, notetaking, chunking, etc.) with practicein authentic text, 
building broad knowledge 

•	 Use a multi-sensory approach – your District Reading Coach can support provide support through coaching, pd, co-
teaching and demonstration 

•	 Positive reinforcement: T2 should not be a punishment; we are building student confidence through success with 
instructional level text; we need to authentically praise persistence and problem solving (using what they’re learning 
to solve unknown words) 

•	 Specific feedback: Our striving students need to know what they are doing right as readers, specifically. When 
teachers say ‘good job’, it’s really hard for a striving reader to figure out what they’re doing right… specificity is 
important. For instance, instead of saying, “Good job reading that sentence” consider saying something that focuses 
on the new skill you’ve taught them such as, “I like the way you used the beginning sound to sound out that tricky 
word in the sentence.” Tell the students specifically (in small doses) what they need to do as a reader to improve. For 
example, when we say ‘sound it out’, that’s not specific enough for most striving readers. They need to hear exactly 
what to do, “I like the way you stopped to try to figure out that tricky word. What sound does this word start with? 
Specificity is key. 

•	 Enthusiasm: If the teacher isn’t enthusiastic, it will be hard for the students to be. 

•	 T2 lesson: review, mini-lesson (based on a demonstrated need; focused on a reading component), practice out of 
context, practice in context, review 

•	 Interruptions should be kept to a minimum: If there are many interruptions, we may need to invest in routines and 
procedures, show examples and non-examples of what this time should look like; and provide positive 
reinforcement. 

•T2 Resources; 
Achieve 3000: qualitative (percent passed – should always be 70% or above since text is adaptive and quantitative 
number of activities and Lexile growth 
Teengagement 
Structures or Sonday using a multi-sensory approach; always with additional practice in context 
Other resources listed in Addendum C 
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Addendum C: WCSD Tier 2 and Tier 3 Reading Interventions
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Addendum D: STAR Reading FAQ
 

STAR READING Secondary FAQ: What data should I use? It depends on the purpose. 

What is SGP? SGP is Student Growth Percentile. This number tells us how a student is growing relative to similar students taking 
the STAR across the nation. STAR generates a student SGP. It also generates a Median SGP which is the average SGP for a 
class/grade. This number is helpful because it follows the bell curve meaning that 40-60 SGP is within Average Range for growth. 
Anything below 40 is considered in Below Average Range which means that the student/class/grade is growing at a slower rate than 
similar students/classes/grades across the nation. Anything above 60 SGP is within the Above Average Range for growth. This 
means this student/class/group is growing at a faster rate than others across the nation. 

Can I use SGP to predict Learning Gains on FSA? No, for several reasons. SGP is not designed to predict Learning Gains on FSA. 
It is designed to give us information about how we compare growth-wise to students across the nation. If a student’s growth is in 
the Above Average Range, it means they are growing and if the teacher is using the FSA Specifications to inform instruction (i.e. high 
exposure to complex text and thinking; writing in response to reading, etc.) then it is likely that the student will demonstrate Learning 
Gains on FSA. 

What should I use to predict FSA outcomes? There are two reports that are helpful for FSA outcomes. 
1)	 Screening Report set to ‘Florida FSA’ Benchmark instead of ‘School’ or ‘District’. Schools use this report to monitor 

proficiency. This report is also used to estimate likely FSA growth. To estimate growth, the FSA Benchmark score is entered 
into our Learning Gains template which will determine which students are on track to make Learning Gains on FSA. 

2)	 State Performance Report (under ‘See More Reports’ in Renaissance Place). This report will only be accurate after the third 
administration in a year. Also, there is a two-three week delay in generating this report. 

FSA Benchmark and State Performance reports are highly aligned to FSA scores in WCSD and throughout the state. 

What about my Lowest Performing 25%? This is a dynamic number. It will change as your population changes, so it must be 
revised in an ongoing basis. Find your lowest 25% in FOCUS under Assessments then L25 Reports. You use this information to 
populate the Learning Gains template. 

Should I use the L25 list to place students in iii? No, please refer to the WCSD Progress Monitoring Guide to determine which 
students should be in iii. 

What are some considerations that might affect the use of STAR data for monitoring FSA outcomes? STAR is not the 
same test as FSA, but Renaissance Learning has linked STAR results to FSA results. They have a preponderance of data that says, ‘if a 
student scores here, they will likely score here on FSA’. It is imperative that teachers expose students to instruction aligned to FSA 
Specifications (including writing; multiple texts, etc.). Also, adhering to STAR testing protocols is imperative. If not, STAR scores may 
be inflated relative to FSA scores. 

What can we do to ensure we are maximizing our potential for FSA proficiency, Learning Gains, and Lowest 25% 
Learning Gains? Ensure that students are receiving high quality instruction daily using high quality resources (SpringBoard) but be 
sure to embed questions aligned to FSA Specifications. In both portions of ELA FSA (Reading and Writing), success is contingent on 
students ability to analyze multiple complex texts. High quality core instruction will positively impact FSA proficiency, Learning Gains, 
Learning Gains for the Lowest 25% and all subgroups. 

Contact your District Reading Coach for more information. 
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Addendum E: WCSD 6-12 ELA and Reading FAQ
 

What are our core reading programs? SpringBoard in grades 6-12 

Are teachers expected to use the core program? Yes, in all 6-12 ELA courses except AP courses. 
SpringBoard is aligned to the Florida Standards. Teachers work with the school’s assigned District Literacy 
Coach to embed additional texts as needed and align tasks to FSA. 

Which supplemental reading programs does WCSD support? These are the Tier 2 programs WCSD 
supports, depending on need: Phonics First, Fountas and Pinnell Phonics and Word Study Lessons, Fountas 
and Pinnell LLI, Lexonic Leaps, Sonday, Tyner and Structures (see Appendix C). Teachers implementing any of 
these programs must participate in phonics training and training in the program the school is implementing 
(trainings are school-based; program and phonics training do not need to be two separate things – they may be 
combined; 

What about Tier 3? 
These are the Tier 3 programs WCSD supports depending on need: Compass, Explode the Code, Fountas and 
Pinnell Phonics and Word Study Lessons, Headsprout, Imagine Learning, Lexonik Leaps, Seeing Stars, Sonday, 
Sound, Stevenson, Verbalizing and Visualizing, Wilson, Fountas and Pinnell LLI and Structures. The MTSS 
Team ~ including the classroom teacher and school administrator ~ determine the best intervention in 
consultation with the school’s assigned Literacy Coach. Teachers must participate in training in order to use the 
selected program. All Tier 3 teachers must be in the process of earning Reading Endorsement (through Reading 
Endorsement PLC, Edivate or other) and have intervention professional development. This includes ESE and 
ESOL teachers. 

What is Tier 2 and how do I know which students should be in it? Intensive Reading is Tier 2 
instruction at the secondary level. School’s use the Secondary ELA Performance Targets (page 9) to determine 
who should be in Intensive Reading and to monitor for accelerated growth. . 

With a ‘Healthy’ core, 20% or fewer students will receive Tier 2 instruction. This means that in a grade level of 
100 students, 20 or less will require Tier 2. If more than 20% require Tier 2 instruction, then the core problem 
solving process occurs with the administrator, teacher/teacher teams and District Reading Coach. 

Tier 2 groups are monitored by the administrator, teacher/teacher teams and District Reading Coach for 
accelerated growth. With high quality Tier 2 instruction, 75-80% of students should make accelerated growth 
(Learning Gains; SGP ≥50) 

What if Tier 2 students aren’t making accelerated growth? Then the problem-solving process between 
the administrator, teacher/team and academic coach occurs. Considerations in the problem solving process 
are: group size, frequency, materials (must be district-approved), training (all teachers must participate in 
training for the materials they use during Tier 2), attendance, need (materials aligned with student’s need), 
Core Practices (see Instructional Practice Guide), etc. 

How can I get answers to any other questions I have as they arise? 
Refer to the WCSD Elementary Progress Monitoring Guide or contact your school’s assigned Reading Coach or 
Kim Stafford, Coordinator of Instructional Support at extension 1363. 

Contact your District Reading Coach for more information. 
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Addendum F: Student Statement of Academic Concerns
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Addendum G: Professional Development for ELA& Reading Teachers
 

Professional Development for ELA & Reading Teachers 
WCSD 2019-20 

School: Principal: District Reading Coach: 

The district is responsible for offering ELA professional development to teachers to ensure students are receiving high quality 
ELA instruction. Reading Coaches are the district’s job-embedded professional developers. Through the School Improvement 
Plan, Literacy Care Plan and Deliberate Practice process, the principal ensures that teachers receive the required 
training. 

Participant Professional Development 
New ELA/Reading 
Teachers – Name & Grade 
(required) 

SpringBoard with Questioning 
scheduled PD Date (1 day 
required) 

FSA Specifications 
with Facilitated 
Planning (1 day 
required) 

Follow-up (1 
day 
required) 

1. 
2. 
3. 
4. 
5. 
Experienced ELA/Reading 
Teachers New to Walton 
(required) 

SpringBoard Initial Training 
including planning (1/2 day 
required) 

FSA Specifications with Facilitated 
Planning (1 day required) 

1. 
2. 
3. 
4. 
5. 
Teachers Delivering T3 who 
are not Reading Endorsed 
(required) 

Either Reading Endorsement PLC OR - Reading Endorsement through other 
means (Edivate, etc.) 

1. 
2. 
3. 
4. 
5. 
Teachers using these 
program (required) 

Achieve 3000 Teengagement Sonday Structures 

1. 
2. 
3. 
4. 
5. 

SECONDARY PROGRESS MONITORING GUIDE 17 


	Revised WCSD DRP 19.20_Secondary ELA Progress Monitoring Guide 19-20 Revised 6.18.19.pdf
	Each 6-12 ELA/Reading teacher and administrator will receive a copy of this guide semester 1.
	I. Progress Monitoring Guide Q & A 2
	II. Secondary ELA: A Tiered Approach 5
	III. Secondary ELA Problem Solving Process Protocols 6
	IV. ELA/Intensive Reading Progress Monitoring Form Protocols 7
	V. Secondary ELA Performance Targets 9
	VI. Secondary ELA Decision Tree 10
	Addendum:

	Secondary ELA Progress Monitoring Guide Q & A
	Q. What is the Secondary ELA Progress Monitoring Guide?
	Q. How does using the Secondary ELA Progress Monitoring Guide correlate to the Teacher Evaluation Tool?

	Secondary ELA Problem Solving Process Protocols
	ELA/Intensive Reading Progress Monitoring Form Protocols
	Secondary ELA Performance Targets
	Use the appropriate following grade level charts as a reference guide for interpreting student data, conducting data discussions with colleagues and / or parents, and making instructional decisions.

	Secondary ELA Decision Tree
	Addendum A: Survey 2 & 3 Students Receiving Tier 3 Intervention
	Addendum B: Tenets of Tier 2 Instruction:
	Addendum C: WCSD Tier 2 and Tier 3 Reading Interventions
	STAR READING Secondary   FAQ: What data should I use? It depends on the purpose.
	Contact your District Reading Coach for more information.




	Revised3 WCSD DRP 19.20_Progress Monitoring Guide Elementary Working Copy revised 9.30.19.pdf
	Blank Page
	Blank Page
	Blank Page


	2018 2019 Goal: 
	58: 
	60: 
	61: 
	61_2: 
	62: 
	62_2: 
	64: 
	66: 
	2018 2019 Goal_2: 
	59: 
	55: 
	56: 
	56_2: 
	58_2: 
	54: 
	60_2: 
	62_3: 
	2018 2019 Goal_3: 
	29: 
	fill_3: 
	29_2: 
	fill_5: 
	28: 
	fill_7: 
	21: 
	WhiteHispanic: 
	10: 
	19: 
	25: 
	20: 
	2018 2019 Goal_4: 
	36: 
	26: 
	36_2: 
	33: 
	34: 
	27: 
	24: 
	WhiteHispanic_2: 
	17: 
	16: 
	17_2: 
	15: 
	16_2: 
	13: 
	11: 
	25_2: 
	23: 
	28_2: 
	22: 
	24_2: 
	20_2: 
	17_3: 
	39: 
	34_2: 
	44: 
	32: 
	40: 
	28_3: 
	26_2: 
	38: 
	36_3: 
	40_2: 
	34_3: 
	34_4: 
	32_2: 
	30: 
	2575915 5: 
	District expenditures on reading coaches: 
	42694400  83: 
	0: 
	0_2: 
	4247985 6: 
	2000000  4: 
	0_3: 
	0_4: 
	Flexible Categorical SpendingRow1: 
	51518300: 
	51518300_2: 
	Core  Tier 1  Instruction every student receives i n ELA Courses: 
	Tier: 
	If: 
	Then: 
	Next Steps: 
	Tier 1_2: 
	Tier 2_4: 
	More than 20 of a schools overall student population is in Intensive Reading: 
	Administrator problem solves Tier ICore Instruction with SIP Team and LiteracyInstructional Coach PLUS conducts frequent ELA classroom walkthroughs: 
	3_21: 
	Data Source: 
	What to Enter on the Progress Monitoring Form: 
	STAR Student PR: 
	STAR SS: 
	Achieve3000 Level Set: 
	Enter the Lexile Level for the Level Set taken at the beginning midyear and end of each year: 
	Enter quarter l y average: 
	Writing Score: 
	2019 FSA ELA: 
	Enter score if appl i cable: 
	ACT  SAT: 
	Enter score if appl i cable_2: 
	If_2: 
	Then_2: 
	ProgramsMaterialsStrategies: 
	FSA Level 1 or 2: 
	Use STAR into the reading see next School team must review the of all Level 1 students The MTSS use the Secondary Monitoring determine if student is to proficiency if students proficiency trajectory team will solve in increase support: 
	Needs met in ELA course: 
	SpringBoard or APPreAP: 
	ELA Teacher_2: 
	Grade Level_2: 
	Tier 1 Instructor sign_2: 
	date: 
	Tier 2 Instructor sign_2: 
	date_2: 
	Tier 3 Instructor sign_2: 
	date_3: 
	for interventions listed as needed Principal sign  date: 
	occurred as necessary Training has been provided Sign and date: 
	Phonemic Awareness: 
	Tier2_2: 
	honi: 
	FlUency: 
	Tier2Compass Learning: 
	fill_118: 
	Tier 2Compass learning: 
	Achieve 3000: 
	Tier 3_4: 
	Tier 3_5: 
	Tier2Explode the Code: 
	x_23: 
	Compass Learning: 
	Great Leaps_3: 
	x_24: 
	x_25: 
	Compass Learning_2: 
	fill_121: 
	fill_122: 
	fill_11_2: 
	fill_123: 
	Great Leaps_4: 
	x_26: 
	x_27: 
	Co mp ehensio n T0oolkit Smal I Group Lessons: 
	fill_125: 
	x_28: 
	fill_127: 
	t: 
	fill_128: 
	Imagine Learning: 
	fill_129: 
	x_29: 
	x_30: 
	fill_130: 
	Great Leaps_5: 
	fill_131: 
	A_2: 
	fill_133: 
	Leaps_2: 
	fill_135: 
	fill_20: 
	x_31: 
	x_32: 
	fill_23: 
	fill_24: 
	fill_136: 
	Leaps_3: 
	fill_138: 
	Structures_2: 
	fill_140: 
	fill_25: 
	x_33: 
	x_34: 
	fill_28: 
	lmagirie Learning: 
	fill_141: 
	Saxon Phonics: 
	fill_30_2: 
	fill_31_2: 
	fill_32: 
	x_35: 
	x_36: 
	Tyner_3: 
	undefined_32: 
	fill_143: 
	undefined_33: 
	Tyner_4: 
	fill_37: 
	fill_38: 
	fill_39: 
	x_37: 
	x_38: 
	Tyner_5: 
	fill_43: 
	fill_44: 
	Saxon Phonics_2: 
	fill_45_2: 
	Seeing Stars_3: 
	Tyner_6: 
	undefined_34: 
	fill_48: 
	x_39: 
	x_40: 
	Tyner_7: 
	undefined_35: 
	Seeing Stars_4: 
	fill_146_2: 
	Sound Systern: 
	Tyner_8: 
	undefined_36: 
	fill_55: 
	x_41: 
	x_42: 
	Tyner_9: 
	undefined_37: 
	undefined_38: 
	fill_148: 
	Stevenson_4: 
	Tyner_10: 
	fill_61: 
	fill_62: 
	fill_63: 
	x_43: 
	x_44: 
	Tyner_11: 
	fill_67: 
	fill_68: 
	Sound SystJem: 
	fill_149: 
	Tyner_12: 
	fill_70: 
	Tyner_13: 
	undefined_39: 
	fill_72: 
	x_45: 
	x_46: 
	Tyner_14: 
	undefined_40: 
	Stenson: 
	Row1_3: 
	Tyner_15: 
	undefined_41: 
	fill_79: 
	x_47: 
	x_48: 
	Tyner_16: 
	undefined_42: 
	Tyner_17: 
	fill_83: 
	Wilson_2: 
	Tyner_18: 
	fill_86: 
	fill_87: 
	fill_88: 
	x_49: 
	x_50: 
	Tyner_19: 
	fill_92: 
	fill_93: 
	Verbalizing Visualizdng: 
	Wilson_3: 
	undefined_43: 
	Tyner_20: 
	undefined_44: 
	fill_97: 
	x_51: 
	x_52: 
	Tyner_21: 
	undefined_45: 
	Wilson_4: 
	Wilsonx_2: 
	x_53: 
	x_54: 
	Tynerx_6: 
	x_55: 
	x_56: 
	x_57: 
	xx_13: 
	xx_14: 
	Tynerx_7: 
	x_58: 
	x_59: 
	Student IName Todays Data: 
	ParentJGuardian Nam: 
	1 llnitial Parent Molification Date tfieQLI: 
	z Secoltd IParent Notification Data: 
	IMthOal of Notmoalio11: 
	OOtl11u: 
	Dnclibe Specifir Aeailemie Conoms: 
	FSA levelReading: 
	STAR Scale SooreReading: 
	STAR IPercenlilReading: 
	DFAReading: 
	OUu1r Data Source 1fepplicatileReading: 
	FSA levelMath: 
	STAR Scale SooreMath: 
	STAR IPercenlilMath: 
	DFAMath: 
	OUu1r Data Source 1fepplicatileMath: 
	Other: 
	School_3: 
	Principal_2: 
	District Reading Coach_3: 
	Participant_2: 
	SpringBoard with Questioning scheduled PD Date 1 day required1: 
	FSA Specifications with Facilitated Planning 1 day required1: 
	Followup 1 day required1: 
	SpringBoard with Questioning scheduled PD Date 1 day required2: 
	FSA Specifications with Facilitated Planning 1 day required2: 
	Followup 1 day required2: 
	SpringBoard with Questioning scheduled PD Date 1 day required3: 
	FSA Specifications with Facilitated Planning 1 day required3: 
	Followup 1 day required3: 
	SpringBoard with Questioning scheduled PD Date 1 day required4: 
	FSA Specifications with Facilitated Planning 1 day required4: 
	Followup 1 day required4: 
	SpringBoard with Questioning scheduled PD Date 1 day required5: 
	FSA Specifications with Facilitated Planning 1 day required5: 
	Followup 1 day required5: 
	SpringBoard Initial Training including planning 12 day required1: 
	FSA Specifications with Facilitated Planning 1 day required1_2: 
	SpringBoard Initial Training including planning 12 day required2: 
	FSA Specifications with Facilitated Planning 1 day required2_2: 
	SpringBoard Initial Training including planning 12 day required3: 
	FSA Specifications with Facilitated Planning 1 day required3_2: 
	SpringBoard Initial Training including planning 12 day required4: 
	FSA Specifications with Facilitated Planning 1 day required4_2: 
	SpringBoard Initial Training including planning 12 day required5: 
	FSA Specifications with Facilitated Planning 1 day required5_2: 
	Either Reading Endorsement PLC1_2: 
	OR Reading Endorsement through other means Edivate etc1_2: 
	Either Reading Endorsement PLC2_2: 
	OR Reading Endorsement through other means Edivate etc2_2: 
	Either Reading Endorsement PLC3_2: 
	OR Reading Endorsement through other means Edivate etc3_2: 
	Either Reading Endorsement PLC4_2: 
	OR Reading Endorsement through other means Edivate etc4_2: 
	Either Reading Endorsement PLC5_2: 
	OR Reading Endorsement through other means Edivate etc5_2: 
	Teachers using these program required: 
	Achieve 30001: 
	Teengagement1: 
	Sonday1_2: 
	Structures1: 
	Achieve 30002: 
	Teengagement2: 
	Sonday2_2: 
	Structures2: 
	Achieve 30003: 
	Teengagement3: 
	Sonday3_2: 
	Structures3: 
	Achieve 30004: 
	Teengagement4: 
	Sonday4_2: 
	Structures4: 
	Achieve 30005: 
	Teengagement5: 
	Sonday5_2: 
	Structures5: 


