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Executive Summary

Introduction

Florida views this statewide plan to ensure highly qualified teachers (HQTs) for all students through the lens of an overall process of continuous improvement in our state’s education system that targets effectiveness in teachers, school leaders, support personnel, and operational systems, so that all factors are working together toward the singular goal of improved student achievement. Florida’s strategies for meeting the HQT goal are shaped not only by NCLB’s specific requirements for teacher quality, but by the state’s own accountability plan for improving school performance, and by macro-factors that include a steadily growing and diverse student population, the largest net interstate migration increase of all states in the past decade (a trend which the U.S. Census Bureau expects to continue), and a state constitutional amendment requiring sweeping reduction of class size at all grade levels.  
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The following graphs show Florida’s significant growth and its effect on staffing our schools. Increased recruitment efforts statewide and from local school districts enabled Florida schools to open with fewer vacancies in 2006 than in 2005; however, all needs were not immediately met, and efforts to ensure full staffing continue.
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The state’s approach to continuous improvement of the personnel directly responsible for student learning is, by necessity, comprehensive in that there are strategies that target recruitment, placement, preparation, development, and retention of highly effective teachers.  As a key element of that approach, Florida’s HQT Plan consists of strategies that are based on results of the data analysis of teachers and the core courses they teach in the pubic schools.  Additionally, as a growth state we are mindful that data collected at any point in time represent a static snapshot of each district’s progress in meeting and maintaining the goal of “100 percent HQT.” Therefore, our plan provides for flexibility and adaptability, because this goal is in reality not a singular achievement, but an ongoing process.  

The results of the data analysis compel us to expand upon our systemic approach by focusing on specific subject area and classification needs that are impacting the entire state:

· Tier One – secondary ESE, secondary reading

· Tier Two – elementary ESE, secondary language arts 

· Tier Three – secondary mathematics, secondary science, elementary self-contained 

In addition, further strategies target acute needs displayed in the data analysis in districts with the largest numbers and percentages of classes taught by teachers who are not highly qualified and schools that are not making AYP, and have the lowest performance levels in student achievement.  Florida’s plan includes an “equity” strategy specifically ensuring that poor or minority children are not taught by inexperienced, unqualified, or out-of-field teachers at higher rates than are other children.  This is described in the state’s HQT plan.  Analyses of these data were informative in adjusting strategies and will help to ensure that districts pay close attention to whether particular schools avail themselves of services to improve HQT status.  However, the subject area needs in the schools not making AYP and in districts with the highest percentages of not highly qualified teachers (NHQTs) are a reflection of the needs of the entire state.  Along with data revealing that over 73 percent of Florida’s schools failed to make AYP in 2005, our approach to improving HQT status must remain both statewide and vigilant in specific situations, as noted above.

Data Analysis

Florida’s revised plan for meeting the highly qualified teacher (HQT) goal is founded on a comprehensive analysis of the HQT status of all core academic subject classes, and includes coordinated strategies for addressing the requirements established by the U.S. Department of Education (USDOE) for states’ revised HQT plans.  The Florida Department of Education’s presentation of the plan herein addresses each of the federal requirements (including the USDOE’s plan-review questions for each requirement) in the same sequence in which they are presented in the USDOE’s peer-review document titled “Reviewing Revised State Plans.”  

Florida’s HQT course analysis includes state-, district-, and school-level results to provide a complete basis for comparing the status of schools and districts across categories and for identifying schools, districts, school groupings, subject areas, and individual courses for which HQT needs are most acute.  Among the classifications included in the analysis are high-poverty and high-minority schools.  Schools not making AYP are also analyzed as subsets of multiple classifications.

With the highest in-migration growth rate of all states, a steadily growing and diverse student population, and a state constitutional amendment requiring sweeping reduction of class size at all grade levels, Florida continues to face substantial challenges in its efforts to ensure that all students have access to highly qualified teachers.  For all but one of the school classifications shown in the chart on the following page (secondary high-poverty NAYP schools), schools that are not making AYP have a higher percentage of NHQT classes than for all schools in the grouping.

At the state level, school classifications with the most acute needs for teacher quality include secondary high-poverty schools (16.2% NHQT), secondary high-poverty schools not making AYP (16.1% NHQT), secondary schools not making AYP (13.1% NHQT), high-poverty schools not making AYP (12.9% NHQT), and high-minority schools not making AYP (12.9% NHQT).  However, it should be noted that there are other classifications that also have more than 10 percent of core classes taught by teachers who are not highly qualified.

	Classification
	% Core Classes Not Taught by HQT

	All Schools
	10.4%

	  All Schools Not Making AYP 
	11.8%

	High-Poverty Schools*
	12.0%

	  High-Poverty Schools Not Making AYP 
	12.9%

	Low-Poverty Schools*
	7.7%

	  Low-Poverty Schools Not Making AYP 
	9.7%

	High-Minority Schools
	11.7%

	  High-Minority Schools Not Making AYP
	12.9%

	
	

	Elementary Schools
	7.7%

	  Elementary Schools Not Making AYP 
	9.5%

	Elementary High-Poverty Schools
	11.2%

	  Elementary High-Poverty Schools Not Making AYP 
	11.8%

	Elementary Low-Poverty Schools
	6.1%

	  Elementary Low-Poverty Schools Not Making AYP 
	10.2%

	
	

	Secondary Schools
	12.8%

	  Secondary Schools Not Making AYP 
	13.1%

	Secondary High-Poverty Schools
	16.2%

	  Secondary High-Poverty Schools Not Making AYP 
	16.1%

	Secondary Low-Poverty Schools Not Making AYP
	9.0%

	  Secondary Low-Poverty Schools Not Making AYP
	9.5%


The current study provides results from five consolidated data-analyses at three levels (district, state, and school) for a comprehensive and detailed analysis of core subject classes that are not taught by HQTs.  The state’s analysis of all core courses indicates the subject/certification areas with the most acute needs, and compels that these areas be broken into tiers to prioritize the strategies:

· Tier One - Over 30 percent NHQT. Secondary ESE, secondary reading

· Tier Two - 15-30 percent NHQT. Elementary ESE, secondary language arts 

· Tier Three - 10-15 percent NHQT. Secondary mathematics, secondary science, elementary self-contained 

Districts with the highest counts of NHQT classes have been examined in greater detail to identify particular subject areas and levels of instruction with the most acute teacher quality needs.  Those needs mirror those of the entire state.

· For all NAYP schools statewide, most recent data reflect that the number of core classes that were NHQT was 65,837, of which 46,150 (70.1%) are accounted for by 10 of Florida’s 67 regular school districts:  Duval, Orange, Miami-Dade, Hillsborough, Palm Beach, Polk, Pinellas, Lee, Manatee, and Marion.   
· A substantial majority of Florida’s 65,837 NHQT classes for NAYP schools were taught in secondary schools, totaling 46,581 NHQT classes (70.8%).
Conclusion

Florida acknowledges that in a state as large as ours, a district’s attainment of 100 percent HQTs will be a snap-shot in time.  In fact, our districts are reporting now significant numbers of teachers that have met highly qualified status since the February 2006 data collection point. Due to the addition of the class size amendment to our constitution and its graduated implementation, a district’s HQT status can change instantly with the addition of as few as one student in a school. In looking at other causes of NHQT status for teachers, it should also be noted that: 

· we are taking a serious approach to dealing with reading deficiencies in our secondary school students by requiring more reading courses, and therefore, reading certified teachers, in our high schools than ever before; 

· we are conscientious in documenting successful completion of HOUSSE plans for our teachers; and,

· we have responded openly and thoroughly to results of recent monitoring visits, executing major changes in our HQT qualifications for exceptional student education teacher and elementary education teachers.  

It should be noted that in addition to our HQT Plan strategies Florida has undertaken significant reform activities in a number of areas that address issues facing those schools where high numbers of NHQTs are a symptom of systemic educational challenges, particularly our secondary schools.  For example, secondary school redesign was codified into Florida Statutes by the 2006 Florida Legislature, along with the STAR (Special Teachers Are Rewarded) performance pay program and appropriation, and DELTA (Developing Educational Leaders for Tomorrow’s Achievers) statewide system for school leader professional development. 
Therefore, in Florida, attainment and maintenance of 100 percent HQT is an ongoing process. With this in mind, Florida’s plan for meeting HQT requirements includes strategies that the state has put in place in recent years and months to address this issue and related issues of student success, as well as strategies that will be new this year (2006-07); and it looks to the future for improvements in this process.  Florida’s students have shown marked achievement on both state assessments and the NAEP results since the establishment of state and national accountability systems.  We have raised the performance bar on standards for student achievement more than once since our accountability system was initiated in 1997, and each time our students have met and exceeded new levels of performance. Our plan for meeting and sustaining the goal of 100 percent highly qualified teachers in all of Florida’s classrooms is key to our continuous improvement and rising student achievement.  Because the needs of all students are equally important, Florida will continue with a statewide approach that takes into account both immediate needs and adaptability to changing populations and future needs.
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