Update to Florida Specifications for Upcoming Instructional
Materials Adoptions

Florida Embraces
the Continuous Improvement Model
& the Eight-Step Process

Disaggregate Data

Develop Timeline and Instructional Focus
Calendar

Deliver Focused Benchmark Lessons

Administer Mini-Assessments of
Benchmarks

Provide Tutorials for Non-Mastery Students

Provide Enrichments for Non-Mastery
Students

Monitor Instructional Delivery

Maintain Efficacy of the Process



Update to Florida Specifications for Upcoming Instructional
Materials Adoptions

Schools Are Encouraged To Initially:
m Disaggregate Their Data (By School, By
Classroom, By Subject, By Student)

m Develop a Timeline and Instructional Focus
Calendar Based on Weakest to Strongest
Benchmarks

Publishers are Encouraged to Deliver
Comprehensive Programs That

Include:
Focused Benchmark Lessons
Mini-Assessments
Tutorials
Enrichments
Correlations that Clearly Specify Locations
of Each of the Four Components Above



Update to Florida Specifications for Upcoming Instructional

Materials Adoptions

The Continuous Improvement Model

& the Eight-Step Process
Focused Benchmark Lessons (Embedded in
Instructional Materials Programs) are
Delivered in the Classroom
Mini-Assessments, Tied to the Benchmark
Lessons & Integral to the Instructional
Materials Program, are Delivered to
Determine Mastery
Based on Mini-Assessments, Non-Mastery
Students are Provided Tutorials Designed
as Part of the Instructional Materials
Program
Mastery Students are Provided Enrichment
Experiences Designed as Part of the
Instructional Materials Program
Teachers are Provided Professional
Development Opportunities When Student
Tutorials are Not Effective. These
Opportunities are Delivered via Chat
Rooms, Streaming Video of Master
Teachers, On-Line Professional
Development, or Training from Publisher
Consultants.



Update to Florida Specifications for Upcoming Instructional
Materials Adoptions

B The Instructional Leader of the School
Constantly Monitors Instructional Delivery
In the Classroom.

B The Eighth & Final Step Emphasizes
Maintaining the Instructional Focus and
Making Adjustments When Necessary Using
Common Planning Time, Professional
Development for All Staff, etc.



Florida’'s Instructional Materials
Specifications

K-12 Social Studies
2004-2005 Adoption

Florida Department of Education
Bureau of Curriculum, Instruction, and
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Florida Perspective

The vision for Social Studies is to help young people develop
the ability to make informed and reasoned decisions for the
public good as citizens of a culturally diverse, democratic
society in an interdependent world. An effective Social Studies
program provides coordinated, systematic study, drawing upon
such disciplines as economics, geography, history, law,
philosophy, political science, psychology, religion and
sociology. It prepares students to be personally and socially
aware, promotes multiple perspectives, encourages intellectual
curiosity, promotes critical thinking skills, reinforces a broad
range of communication skills, charges students to assume
responsibility for positive change and civic action, and
challenges them to imagine and create a better world.
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Social Studies is an umbrella term for the integrated study of
various disciplines such as history (time, continuity and
change), geography (people, places and environments), civics
and government (civic responsibility and citizenship) and
economics (production, consumption distribution, and choices).
As such, Social Studies must integrate knowledge, skills and
attitudes within and across disciplines to help students
construct knowledge and attitudes drawn from various
curriculum areas.

Social Studies education develops well-educated people who
share a body of knowledge, understand common cultural
references and are prepared to participate in political, economic
and social groups. These well-educated citizens internalize
information about people in time, in space and in culture. They
associate new experiences and events with the past and
establish a context in which they explain, sympathize, judge,
decide and act. They participate in intellectual adventures and
recognize their responsibility for changing conditions
detrimental to human development and opportunity. They
promote equity, tolerance, understanding and acceptance and
possess a sense of personal, social and civic efficacy. The major
purpose of a Social Studies education is to promote civic
competence, and to provide the knowledge, skills and attitudes
required of students assuming “the office of citizen” (as phrased
by Thomas Jefferson) in our democratic Republic.
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Publisher Submissions for
Florida’s 2004 Social Studies Adoption

Florida will accept for consideration Social Studies materials configured as follows:

®,
0.0

7
*

®,
*

K- 5 SOCIAL STUDIES

K-5 Social Studies Series

6-8 M/J SOCIAL STUDIES

2100010 - M/J U.S. History

2100020 - M/J U.S. History Advanced

2103010 - M/J World Geography

2103020 - M/J World Geography Advanced

2103030 - M/J Geography: Asia, Oceania,
Africa

2103040 - M/J Geography: Europe and the
Americas

2103050 - M/J Florida: Challenges and
Choices

2104000 - M/J Social Studies

2105020 - M/J World Cultures

2106010 - M/J Civics

2109010 - M/J World History

2109020 - M/J World History, Advanced*

7821010 - Social Studies: 6-8

9-12 SOCIAL STUDIES

2100310 - American History

2100320 - American History Honors
2100330 - AP US History

2102310 - Economics

2102320 - Economics Honors

2102360 - AP Microeconomics*
2102370 - AP Macroeconomics*
2103300 - World Cultural Geography
2104320 - Global Studies

2106310 - American Government
2106320 - American Government Honors
2106420 - AP United States Government and Politics*
2106350 - Law Studies

2106370 - Comprehensive Law Studies
2107300 - Psychology |

2107310 - Psychology Il

2108300 - Sociology

2107350 - AP Psychology

2109310 - World History

2109320 - World History Honors
2109420 - AP World History*
2109380 - AP European History
7921010 - Social Studies: 9-12

*Added to course call. Please refer to course description.



Florida Addresses the Curriculum Needs
of All Learners

Because Florida will not have a separate Social Studies call for
special education students, publishers who submit Social
Studies material for consideration will be required to
incorporate strategies, materials, activities, etc. that consider the
special needs of these students. In providing for students with
special needs, Florida evaluators will be guided by the research
reported in the document Universal Design for Curriculum Access.
The following Web sites can be accessed for detailed
information on this research:

http://www.trace.wisc.edu/
http://www.cast.org
http://www.darkwing.uoregon.edu/~ncite/

Although Florida is not having a separate call for ESE, that is
not to say that all materials will be equally suitable for all
children. Florida’s State Adoption Committees may, as always,
identify some submissions as *“especially suitable” for a
particular group of students. (Some groups may be reading
below grade level or above grade level, may include reluctant
readers or those with specific processing difficulties.)
Committee comments appear with adopted titles in the Florida
Catalog of Adopted Materials and serve as a guide for teachers
or administrators in search of materials. Each State Adoption
Committee has at least one member, though usually more than
one, who is or has been a certified teacher of ESE students.

Accommodations and Modifications
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http://www.trace.wisc.edu/
http://www.cast.org
http://www.darkwing.uoregon.edu/~ncite/

The following summary of information from the Department of
Education guide Accommodations: Assisting Students with
Disabilities (1999) is of help in addressing the ways that
materials may be developed or changed to meet the needs of
students of varied abilities:

Accommodations are changes that can be made in HOW
students learn to assure that students with disabilities can
participate as fully as possible in the general curriculum.
Accommodations:
do not lessen achievement expectations.
are a wide range of techniques and support systems that
help students with disabilities work around any limitations
that result from their disability.
Examples include Braille textbooks or books on tape.
may be needed by one student but frequently can also help
other students in a classroom.
“are made to the way students learn and how they are
tested” (page 2).

Accommodations may be provided in five general areas:
Instructional methods and materials
Assignments and classroom assessments
Time demands and scheduling
Learning environment
Use of special communication systems (page 2)

“Modifications are changes that can be made to WHAT students
are expected to learn” (page 48). They are used primarily for
students who cannot meet the Sunshine State Standards for
their grade level and require a modified curriculum.
Modifications change the goals and expectations for students.

Modifications may include:
partial completion of program or course requirements
curriculum expectations below age or grade level
alternate assessment criteria
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alternate curricular goals (page 48)

ESE COURSES

While it is true that Florida will not have a separate call for ESE,
and while it is true that many ESE students are included in our
regular education programs, it is still also true that some
students cannot neet the Sunshine State Standards for their
grade level and require a modified curriculum. For that
purpose Florida is also calling for Social Studies: 6-8 and Social
Studies: 9-12, which are Exceptional Student Education courses.
The course descriptions for these courses are highly detailed
and descriptive.

General Description

K-5 Series

To be acceptable for consideration, a K-5 Social Studies series
must cover all six grade levels. The curriculum must provide
explicit and systematic instruction, assessment, and remediation
that focus on content and skills for all students. Kits including
such things as big books, charts, and manipulatives are
acceptable for grades K-2; however, appropriate textbooks must
be provided for grades 35. The Social Sudies series must
explain and clarify a process for effective delivery of instruction
that is differentiated in support of the universal design concept.

The text provided within the Social Studies series must be
comprised of a variety of informational text styles that include
diverse informational material such as the following:

Maps

Charts
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Timelines
Photographs
Political Cartoons, etc.

All text materials and activities must be grade-level appropriate
and synchronized with specific word skills and vocabulary
development. Teacher instructional materials, teacher
guestioning strategies, and student assignments must contain
scaffolding that accommodates student wvocabulary and
cognitive growth for content reading mastery.
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Grades 6-12

For Grades 612, the Florida Department of Education Course
Descriptions will additionally guide publishers’ submissions.
The Sunshine State Standards, K-12, and the Course
Descriptions, 612, are easily accessible on the Department of
Education website, www.firn.edu/doe/. However, they are
also included in this document.

All Submissions, Grades K-12

Publisher submissions must address the developmental
readiness of the learner and include age appropriate text, as
well as other instructional material, which focuses on the
content and skills outlined in Florida’s Sunshine State Standards,
so that all Florida's students have appropriate opportunities to
learn content and skills. Instructional material submissions
must support student mastery of both declarative and
procedural knowledge in the social studies area.

Materials must address the various learning styles and abilities
of Florida's students. Examples include text on tape, video clips
with subtitles, posters, charts, maps, CD/DVD, Internet web
site access, music, printed lyrics, and transparencies.
Submissions must include parent communication and home
connection activities at the appropriate grade levels.

All submissions must include activities that encourage
interaction among groups of students to foster cooperation and
communication and wherever appropriate, must promote an
awareness of the interdependent nature of the world.

Publishers must submit materials that include content related to
the following topics, where appropriate, as named in
Authorized Instruction, stated in Florida Statutes.
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Programs to encourage patriotism and greater respect for
country.

- The content of the Declaration of Independence and how it
forms the philosophical foundation of our government.

- The arguments in support of adopting our republican form of
government, as they are embodied in the most important of the
Federalist Papers.

- The essentials of the United States Constitution and how it
provides the structure of our government.

- In order to encourage patriotism, the sacrifices that veterans
have made in serving our country and protecting democratic
values worldwide.

- Flag education, including proper flag display and flag salute.

- The elements of civil government must include the primary
functions of interrelationships between the federal government,
the state, its counties, and municipalities, school districts and
special districts.

Voting instruction, including the use of county voting
machines.

Character development, ethics, and law education.

Traffic and safety education.

Free enterprise and consumer education.

The history of the Holocaust (1933-1945) and the systematic
planned annihilation of European Jews and other groups by
Nazi Germany. This must be taught in a manner that leads
to an investigation of human behavior, an understanding of
the ramifications of prejudice, racism, and stereotyping, and
an examination of what it means to be a pluralistic society,
nurturing and protecting democratic values and institutions.
The history of African Americans, including the history of
African peoples before the political conflicts that led to the
development of slavery, the passage to America, the
enslavement experience, abolition, and the contributions of
African Americans to society.

The elementary principals of agriculture.

The history of Florida*.

The conservation of natural resources.

The study of Hispanic contributions to the United States.
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®  The study of women's contributions to the United States.

= A character-development emphasis at the elementary level,
secular in nature, with an accent on character qualities such
as attentiveness, patience and initiative.

With regard to the study of Florida history, Florida’s
Sunshine State Standards, Grade 3-5 cluster, emphasizes
Florida’s history. The study of Florida has traditionally
occurred at the 4t grade level; however, Florida studies
must not be taught to the exclusion of other Social Studies
content but rather included as a natural learning piece.

To support success in learning, instructional materials must
include clear presentation and explanation of the following:

= Purposes, goals and expected outcomes;

= Concepts, processes, rules, information, and terms;

= Models, examples, questions, and feedback

Submissions must also include appropriate instruction with
both primary and secondary sources, such as photographs,
diary/journal entries, letters, artifacts, music,
newspaper/magazine articles, interviews, maps, and video
clips.

Publishers must provide instructional activities that address the
various learning styles of students, and include those that
incorporate a variety of styles within any given lesson.

All submissions must include instructional activities that
integrate Social Studies content and skills into other areas of the
curriculum. Where feasible, integration must occur within the
four major strands identified in Florida's Sunshine State
Standards for Social Studies instruction which include:

Time, Continuity and Change (History)
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People, Places and Environment (Geography)

Civics and Government
Production, Consumption and Distribution (Economics)

All submissions must include expository text that addresses six
of the most frequently used cognitive patterns including
description, cause and effect, question and answer, problem and
solution, comparisons and contrasts, and sequence. Such
organization will facilitate student opportunities to acquire the
knowledge and skills assessed on the Florida Comprehensive
Achievement Test (FCAT).
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K-12 Submissions and Reading in the

Content Areas

In addition, materials must integrate with other areas of
instruction by supporting the notion that students in grades K-2
are learning to read and in grades 3-12 students are reading to
learn. Throughout each of these grade levels, student
vocabulary development, cognitive reasoning, and reading
acquisition are not yet fully developed. Additionally, reading is
a complex process and highly utilized in content area
assignments. Therefore, all submissions must integrate and
carefully scaffold reading and literacy instruction to directly
align with the corresponding text within each social studies
lesson. Both reading and writing instruction and assignments
must interface with social studies instruction. Just as reading is
a tool for learning and evaluation, writing must also be
integrated into any submission, as must mathematics, science,
music, and the arts.

Since student use of both text materials and the reading process
are expected, the instructional materials must systematically
include both content and processes for reading within each of
the three instructional stages related to text: the pre-reading,
during reading, and post-learning stage of a lesson. In the pre-
reading lesson, the instructional materials must provide word
exercises and practice that directly align with those words that
students will see in the subsequent text passages. To
adequately prepare students for learning, reading, and
comprehending content area vocabulary, the pre-reading
exercises must carefully scaffold prior and new knowledge in at
least but not limited to each of the following:

Structural analysis of content area words

Morphological approach to vocabulary development

Explicit and systematic instruction of content area

vocabulary

Content area word mapping

Meaningful dialogue and writing with new content area

vocabulary
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Following the pre-reading stage of a lesson, the instructional
materials must provide teacher guidance to intersperse
questioning techniques and strategies that follow concepts
throughout the text passages. Since research indicates that
inappropriate or inadequate chunking of text hinders student
reading comprehension, the manner in which a teacher interacts
with both the student and text during the reading process to
construct meaning is extremely important. Therefore, the
proposal must include such research-based practices as
reciprocal teaching and questioning-the-author to effectively
assist the teacher in dialogue that precipitates student
construction of meaning.

By the conclusion of a content area lesson, students have been
introduced to new word pronunciations and meanings, and
they have read these same words in context of the content area
passage to construct meaning. As the teacher interacts with
both the student and text in meaningful dialogue, what once
was a new word begins to evolve into a concept. In order
further clarify and refine this newly developed knowledge, both
the content and processes of the post-reading stage of the lesson
must align with that of the previous two stages. Without
limitation, the post-reading portion of the lesson must provide
additional opportunities for students to use what has been
introduced in the pre-reading and during text reading stages of
the lesson. Post-reading exercises can include the following:

Graphic organizers such as Venn diagrams

Semantic feature analysis

Timeline projects

Meaningful written responses to reading

Ideas and available resources for extended reading

Cooperative projects for further research and investigation

Technology-based presentations

Development of specific literacy skills through Social Studies
requires explicit and systematic instruction in especially
vocabulary and cognitive skills. Since the rate of reading
development varies significantly between students at all grade
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levels, all submissions must accommodate variance in students’
independent and instructional reading levels with the inclusion
of differentiated instruction as part of the instructional plan.
Ample opportunities for student practice of integrating new
with prior knowledge are essential to the learning process.

Explicit instruction includes successful modeling of the
following reading and thinking skills:

1. Listening skills (listening for meaning)
2. Vocabulary
3. Comprehension
- Questioning strategies and techniques for meaningful
student-teacher dialogue with text
- Prediction
- Main idea
- Details
- Sequence
- Causal relationships
- Comparison
- Conclusions
- Reasoning strategies including deductive search
strategies and use of reference materials
- Strategies for writing in response to reading
- Reading for information and pleasure

Brief, frequent practice activities and games must be provided
through careful scaffolding to procure mastery of each of the
processes and skills listed above. Activities must include
alternatives for students with disparity in abilities and
backgrounds providing teachers with variation to teach all
students the required skills and content. Practice opportunities
must reinforce and develop the following student abilities:

Reading of passages

Building schemata

Questioning techniques
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Predicting events/effects within text
Locating evidence/details within a passage
Clarifying

Summarizing

Comparing

Inductive thinking

Deductive thinking

Analysis

Abstracting

Drawing conclusions

Assessment Component

Assessments must be within the context of a course as opposed
to a separate activity. They must include essays of appropriate
length and follow-up activities that require thought at a higher
level of Bloom's Taxonomy. Assessments must require students
to find support for answers within expository text.

Publishers must include a variety of assessment tools that
include, but are not limited to, multiple-choice and short-
answer tests or quizzes, informal assessment checklists, rubrics
for projects and activities, authentic applications and
opportunities to use support from text in creating responses to
guestions. Other assessments may include opportunities to
assess student knowledge via oral presentations, group projects,
and/or visual displays.
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Major Priorities for Instructional
Materials

Learning

P-esantation

The priorities as described in this specification document were
developed from research findings about what makes
instructional materials effective. These priorities have
undergone review by individuals who have served on state and
district committees, by curriculum specialists, by instructional
designers, by evaluation specialists, and by administrators of
the statewide adoption system.

Instructional materials must be effective in three major priority
areas: content, presentation, and learning. The following
sections describe essential features for each of these priority
areas. These features generally apply to all formats of
instructional materials, whether print or other media/multiple
media formats.
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FLORIDA STATUTES

1006.34(2)(b)}—KEY
WORDS: educational
purpose... performance
standards... instructional
objectives... curriculum
frameworks

1006.38—KEY WORDS:
written correlations...
curricular objectives...
performance standards

1006.31(4)—KEY WORDS:
curricular objectives...
performance standards

1006.31— KEY WORDS:
independent
investigation

1003.42—KEY WORDS::
adopted standards

Content

Content

Some features of content coverage have received progressively
more attention over the past decade. These features include:

ALIGNMENT WITH CURRICULUM REQUIREMENTS

LEVEL OF TREATMENT OF CONTENT

EXPERTISE FOR CONTENT DEVELOPMENT

ACCURACY OF CONTENT

CURRENTNESS OF CONTENT

AUTHENTICITY OF CONTENT

MULTICULTURAL REPRESENTATION

HUMANITY AND COMPASSION

The following sections describe the content features
expected for each of these priority areas.

A. ALIGNMENT WITH CURRICULUM REQUIREMENTS
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Content must align with the state’s standards for the subject, grade
level, and learning outcomes.

Correlations. Publishers are expected to provide correlation
reports in the form provided by the Department of Education to
show exactly where and to what extent (mentioned or in-depth)
the instructional materials cover each required standard.

Scope. The content must address Florida’s required curriculum
standards for the subject, grade level, and learning outcomes,
including thinking and learning skills.

Completeness. The content of the major tool must be complete
enough to stand on its own. To be useful for classroom
instruction, instructional materials must be adaptable to the
instructional goals and course outlines for individual school
districts, as well as the state standards. Content must have no
major omissions in the required content coverage, and be free of
unrelated facts and information that would detract from
achievement of Florida’s specified grade level expectations.

B. LEVEL OF TREATMENT OF CONTENT

The level of complexity or difficulty of content must be
appropriate for the standards, student abilities and grade level,
and time periods allowed for teaching

Objectives. Content must match the intended objectives in
complexity and technicality.

Students. Content must be developmentally appropriate for the
age and maturity level of the intended students. It must contain
sufficient details for students to understand the significance of
the information presented and to engage in reflection and
discussion.

Time. The level of complexity or difficulty of content also must
allow for its coverage during the time periods available for
teaching the subject.
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FLORIDA STATUTES

1006.31(4)(e)(e}—KEY
WORDS: suited to the
needs and
comprehension of
pupils at their
respective grade
levels

1006.34(2)(a)—KEY
WORD: suitable

1006.34(2)(b)}—KEY
WORDS: the age of the
children

1006.34(2)(b) —KEY
WORDS:

the degree to which
the material would be
supplemented or
explained



FLORIDA STATUTES

1006.38—KEY WORDS :
free from all errors

1006.31(4)(e)(e)—KEY
WORDS: accurate,
objective

C. EXPERTISE FOR CONTENT DEVELOPMENT

Expertise in the content area and in education of the intended students
must be reflected in the authors, reviewers, and sources that
contributed to the development of the materials.

Authorship. The authors, consultants, and reviewers must have
actually contributed to the development of the instructional
materials and must have credentials that reflect expertise in the
subject area, course, course category, grade level, pedagogy,
education, teaching, or classroom instruction. Qualifications
may include expertise in educational psychology or
instructional design.

Sources. Primary and secondary sources must reflect expert
information for the subject, such as relevant data from research,
court decisions, diaries, autobiographies, artifacts, or historical
sites.

D. ACCURACY OF CONTENT

Content must be accurate in historical context and contemporary facts
and concepts. Note: For the subject area of Social Studies, the
information presented must be accurate in historical content,
have multicultural representation and offer contemporary facts
and concepts.

Objectivity. Content that is included in the materials must
accurately represent the domain of knowledge and events. It
must be factual and objective. It must be free of mistakes, errors,
inconsistencies, and contradictions within itself, and biases of
interpretation. It must be free of the biased selection of
information. Materials must distinguish between facts and
possible interpretations or opinions expressed about factual
information. Visuals or other elements of instruction must
contribute to the accuracy of text or narrative.
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Representativeness. The selection of content must not
misrepresent the domain of knowledge and events. It must
include the generally accepted and prevalent truths, major
concepts, standards, and models of the profession or discipline
of the subject area.

Correctness. Presentation of content must be free of
typographical and visual errors. It must include correct
grammar, spelling, linguistics, terminology, definitions,
descriptions, visuals, graphs, sounds, videos, and all other
components of the instructional materials.

E. CURRENTNESS OF CONTENT

Content must be up-to-date for the academic discipline and the context
in which the content is presented. Note: In the subject area of Social
Studies, currentness of the instructional materials is essential for
students to have a global perspective. It is encouraged that
publishers’ websites provide instruction in current events and
issues.

Dates or editions. Copyright dates for photographs and other
materials and editions must reflect currentness of content.
Copyright dates and editions serve as indicators about
currentness. However, neither the copyright date nor the
edition guarantees currentness. In fact, second or third editions
may or may not reflect more up-to-date information than first
editions.

Informed examination of the text, narrative, and visuals
contained in the materials must reveal the currentness of the

materials.
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FLORIDA STATUTES

1006.37(1)(e)—KEY
WORD: current

1006.38—KEY WORD:
up-to-date



FLORIDA STATUTES

1006.31(e)}—KEY
WORDS: suited to the
needs and
comprehension of

pupils

1006.31(4)(b)}—KEY
WORDS: humankind’s
place in ecological
systems...
conservation...danger
ous substances

1003.42—KEY WORDS :
civil government...
functions and
interrelationships

1003.42—KEY WORDS :
effects...upon the
human body and mind

1006.31(4)(b)}—KEY
WORDS: conservation
of natural resources

Context. Text or narrative, visuals, photographs, and other

features must reflect the time periods appropriate for the

objectives and the intended learners.

=  Sometimes context must be current. For example, a
photograph used to show stages of human growth and
development will be more relevant when the clothing,
hairstyles, and activities reflect present-day styles.

= Sometimes context must be historical. For example,
illustrations and photographs of historical events must
reflect the historical time period.

= Sometimes context must be both current and historical. For
example, historic images alongside modern ones would
convey changes in styles over time.

F. AUTHENTICITY

Content must include problem-centered connections to life in a context
that is meaningful to students. Note: In the subject area of Social
Studies, publishers are encouraged to include primary and
secondary materials for all appropriate content.

Life connections. Instructional materials must include
connections to the student’s life situations in order to make the
content more meaningful. Students might be expected to deal
with time constraints, consider risks and trade-off in decision-
making, and work with teams. Connections may be made to
situations of daily home life, careers, vocation, community
events and services, and leisure or recreation. Connections may
include hopes and dreams, choices and activities.
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Interdisciplinary treatment. Instructional materials also must
include interdisciplinary connections in order to make content
more meaningful. Examples of situations that connect a variety
of subject areas include building projects, playing sports,
finding information or objects, balancing budgets, creating
products, and researching information. In addition to subject
area connections, instructional materials must connect the
course or course category to other disciplines.

Examples of approaches to interdisciplinary
connections include:

= explanations and activities for using skills and
knowledge from other academic disciplines

= assignments that require students to use collateral learning
from other disciplines rather than isolated knowledge or
skills

= the focus on common themes across several subject areas
(infusion, parallel, transdisciplinary, or multidisciplinary
instruction)

G. MULTICULTURAL REPRESENTATION

Portrayal of gender, ethnicity, age, work situations, and various social
groups must include multicultural fairness and advocacy. Note: In
the subject area of Social Studies, appreciation for all ethnic,
racial, and cultural groups with a particular emphasis on those
identified in Florida Statute 1003.42 is essential.

Multicultural fairness. It is not the number of pages devoted to
diversity, equity, or work roles, but the substance of what is
stated and portrayed that matters most. For this reason, it can be
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misleading to count the number of pages or illustrations
devoted to a social issue or group. It is more important to focus
on the integration of social diversity throughout a set of
instructional materials.

Through balanced representation of cultures and groups in
multiple settings, occupations, careers, and lifestyles, the
materials must support equal opportunity without regard for
age, color, gender, disability, national origin, race, or religion.

In addition to balanced representations, the portrayal of
individuals and situations must exclude biases and stereotypes.
These portrayals must promote an understanding and
appreciation of the importance and contributions of diverse
cultures and heritage.

Multicultural advocacy. The understanding and appreciation of
multiple cultures extends beyond fair representation. It involves
embracing a multicultural context, not just through pictures, but
through information about ways to honor differences and deal
with conflicts, promote a positive self-image for members of all
groups, and provide for the development of healthy attitudes
and values.

Effective treatment of multicultural issues requires
consideration of the age and ability levels of students and
whether or not it is appropriate to include multicultural issues
in the study of a particular topic, such as the memorization of a
formula or equation. Overall, however, materials must reflect
both multicultural fairness and advocacy.
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H. HUMANITY AND COMPASSION

Portrayal of the appropriate care and treatment of people and animals
must include compassion, sympathy, and consideration of their needs
and values and exclude hard-core pornography and inhumane
treatment.

Inclusion of compassion. When providing examples in
narrative or visuals, materials sometimes depict the care and
treatment of people and animals. Generally, this means showing
in some way a measure of compassion, sympathy, or
consideration of their needs and feelings.

Exclusion of inhumanity. In the context of personal and family
values, Florida expressly prohibits material containing hard-core
pornography. In addition, although the definition of inhumane
treatment can sometimes appear to be controversial, as in science
research, there is general agreement that instructional materials
must not advocate any form of inhumane treatment.

As with the evaluation of multicultural representation, it is
important to consider the context of the subject and the age and
abilities of the students.

REFERENCES FOR CONTENT FEATURES

For a complete list of references and citations, please refer to
Destination: Florida Classrooms—Evaluator’s Handbook, or

request a list of references from the Department of Education, Bureau
of Curriculum, Instruction, and Assessment.
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Presentation

Features of presentation affect the practical
usefulness of materials and the ease of finding and
understanding content. These features include:

COMPREHENSIVENESS OF STUDENT AND TEACHER
RESOURCES

ALIGNMENT OF INSTRUCTIONAL COMPONENTS

ORGANIZATION OF INSTRUCTIONAL MATERIALS

READABILITY OF INSTRUCTIONAL MATERIALS

PACING OF CONTENT

EASE OF USE OF MATERIALS

The following sections describe the presentation features
expected for each of these areas.

A. COMPREHENSIVENESS OF STUDENT AND  TEACHER
RESOURCES

Resources must be complete enough to address the targeted learning
outcomes without requiring the teacher to prepare additional teaching
materials for the course. Note: For the subject area of Social
Studies, the following types of student and teacher resources
and methods are particularly important. They help a teacher’s
transition from the lecture-oriented teaching model to a
coaching and mentoring mode. This encourages students to
become informed, information literate and actively involved in
their community, nation, and world.
= Art, literature, and music
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= Simulation software and activities

= Primary sources

= Secondary sources

= Audiotapes, videotapes, websites
significant to the study of Social Studies

= Shared, guided, and independent readings
of nonfiction and historical fiction

= Activities that provide the development of
geography skills with regards to reading
and interpreting maps, charts, and graphs

= Activities that require research using a
variety of print, nonprint, and electronic
sources

= Activities that support the goals of multicultural
education, especially as they relate to African-American
history, the Holocaust, Hispanic studies, and women’s
history requirements

= Activities that promote civic responsibility and civic
participation

= Activities that develop a global perspective; and

= Activities that encourage the use of current technology

Materials must contain support for students in completing
instructional activities and assessments and for teachers in
implementing all of the instructional elements. A variety of
components can accomplish this purpose. Typically, materials
will include test items, study guides, outlines and strategies for
teaching, media supplements, learning activities, and projects.

The major components generally expected for student and
teacher resources are listed below.

Student resources. Student materials typically include the
major text or program with text or narration, visuals,
assignments, and assessments. Formats may include print,
audio, visual, computer, or other media.

Effective instructional materials generally integrate the use of
reference aids (e.g., index, glossary, maps, bibliography, graphic
organizers, and pictures) with the topic being studied. Items
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that guide students through materials might include clearly
labeled materials, directions and explanations, and assignments
with different options and choices.

Review and practice activities might include participation
activities such as simulations, role-playing situations,
investigations, and hands-on practice assignments. Review
activities might include self-checks or quizzes. Formats might
include worksheets, workbooks, journals, lab books, lab logs,
charts, or maps. Feedback might be in the form of answer keys
in student materials or in teacher materials.

Review works best as a logical extension of content, goals,
objectives, and lessons, with increased similarity to real-life
situations. Review activities must require students to recall or
apply previously taught knowledge and skills. Frequent short
reviews over time or space improve learning more than a
concentrated review. Assignments and stages of short practice
improve speed and accuracy.

Other components might include enrichment and remediation
activities, additional resources, and tests and assessment tools
either in the student materials or in the teacher’s guide or
edition.

Teacher resources. Teacher materials typically include a
teacher’s edition with the annotated student text and copies of
supplementary written materials with answer keys, worksheets,
tests, diagrams, etc., so that the teacher has to use only one
guide. Publishers may make available inservice training,
workshops, or consulting services to support teachers in
implementing instructional materials. However, teachers and
administrators tend to favor materials that do not require
extensive training.

Support, guidelines, resources, or features such as the ones
described below help teachers to effectively implement
materials in classroom and school settings.

(1) Components and materials that are easy to use:

Examples include clearance, license, or agreement for copying
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and use of materials; clear description and accurate directions
for use of required equipment, facilities, resources, and
environment; clearly labeled grade, lesson, content, and other
information to identify components; correct specifications for
making media and electronic programs work effectively.

2 Materials to support lesson planning, teaching, and
learning: Examples include overview of components and
objectives; background for lectures and discussions; technical
terminology, and reinforcement and review strategies; scope
and sequence chart for activities and planning; sample lesson
plans; suggestions for individualized study, small-group and
large-group presentations and discussions, school-to-work
activities, field or laboratory experiences, and other extension
activities; suggestions for integrating themes across the subject
area or course curriculum and forming connections to other
disciplines; suggestions for parental and community
involvement; cultural highlights to explain and expand on the
materials.

3) Suggestions for adapting instruction for varying needs:
Examples include alternative approaches to teaching, pacing,
and options for varied delivery of instruction such as media,
tools, equipment, and emerging technology; strategies for
engaging all students, such as open-ended questions to
stimulate thinking, journals, manipulatives, explorations, and
multisensory approaches; suggestions for addressing common
student difficulties or adapting to multiple learning styles; and
alternative reteaching, enrichment, and remediation strategies.

4) Guidelines and resources on how to implement and
evaluate instruction: Examples include answers to work
assignments, practice activities, and tests; possible outcomes of
projects or research; suggestions for using learning tasks for
classroom assessment; guidelines for alternative assessments,
such as sample checklists, peer or performance assessments,
portfolios, or projects.
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(5) Resources to use in classroom activities: Examples
include copy masters to use for displays or photocopies;
bibliographies or lists of resources and references, including
network resources; classroom management strategies and
documentation on the manageability of the entire instructional
program; in-service workshop or consultation support from the
publisher.

B. ALIGNMENT OF INSTRUCTIONAL COMPONENTS

All components of an instructional package must align with each
other, as well as with the curriculum.

All components of an instructional package—teacher’s edition
and materials, student’s edition and materials, workbook,
supplementary materials, and others—must be integrated and
interdependent and must correspond with each other. For
example, master copies of handouts in a teacher’s edition must
align with student activities or assignments. They must match
in content and progression of instructional activities.

C. ORGANIZATION OF INSTRUCTIONAL MATERIALS

The structure and format of materials must have enough order and
clarity to allow students and teachers to access content and explicitly
identify ideas and sequences.

Providing an explicit and teachable structure can double the
amount of information remembered. Clear organization allows
students and teachers to discriminate important pieces of
information through skimming, reading, or browsing.
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Clear organization may be accomplished through a combination
of features, but generally not through one feature alone.

Access to content. Some features help in searching and locating
information, such as a table of contents; menu or map of
content; directions on how to locate information or complete
assignments; an index for quick reference; goals and/or
objectives, outlines, lists, or checklists for major sections;
bibliographies and lists of resources; glossaries for quick access to
major terms; introductions, key concepts and themes, visual
cues, illustrations, labeled examples, and labeled reviews or
summaries.

Visible structure and format. Other at-a-glance features signal
the organization of content, such as chapter or unit titles and/or
frames; headings and subheadings; typographic cues such as
bold, italics or changes in size of type; divisions of content such
as borders, boxes, circles, highlighting, visual signposts, icons,
or color cues; diagrams, labels, and visuals placed near the
related content; and numbering of pages and other components.

Objectives or a content outline may serve a similar purpose by
introducing main ideas, providing guideposts to use in
searching for key information, or serving as a checklist for self-
assessment.

Certain types of brief narrative sections also contribute to clear
organization. For example, the statement of a clear purpose with
content organized around main ideas, principles, concepts, and
logical relationships supports the unity and flow of information.
Introductions also play a major role when they include
anchoring ideas, a list of key points, or conceptual schemes such
as metaphors. Summaries also can assist students in
understanding the logical order of topics presented.

Logical organization. The pattern of organization of the content
must be consistent and logical for the type of subject or topic.
Patterns of organization may include comparison and contrast,
time sequence, cause-effect or problem-solution-effect, concrete
to abstract, introduction-review-extension (spiral structure),
simple-to-complex, whole-part or part-whole, generalization-
examples-review-practice, and conflict-inside view-structure.
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D. READABILITY OF INSTRUCTIONAL MATERIALS

Narrative and visuals must engage students in reading or listening as
well as in understanding of the content at a level appropriate to the
students’ abilities.

Language style. Language style and visual features can
influence the readability of materials. Yet, a popular tool for
assessing readability has been the use of a readability formula of
one type or another. These formulas tend to focus only on a few
countable characteristics of language style such as the length of
words, sentences, and/or paragraphs.

Other features are more important in establishing the
readability of instructional materials, such as:
organized, coherent text
language and concepts familiar to the student
language that clarifies, simplifies, and explains
information
transition words such as “yet,” “also,” “next,”
“for example,” “moreover,” or “however”
other phrases that create logical connections
words with concrete and specific images
active rather than passive voice
varied sentence structures, which avoid both choppy
sentences and unnecessary words
specific questions or directions to guide student attention to
visuals or key information

Visual features. Visual features that improve readability
include
print that is dark and clear, with good contrast

paper with clean-cut edges without glare, or computer
screens without glare
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margins wide enough on a page or screen to allow easy
viewing of the text

visuals that are relevant, clear, vivid, and simple enough for
students to understand

guantity of visuals suitable for the intended students—both
lower ability students and higher ability students tend to
require more visuals

unjustified text (ragged on the right) rather than justified
(lined up on the right)

visuals that contain information in a form different from the
text

graphs, charts, maps, and other visual representations
integrated at their point of use

colors, size of print, spacing, quantity, and type of visuals
suitable for the abilities and needs of the intended students

E. PACING OF CONTENT

The amount of content presented at one time or the pace at which it is
presented must be of a size or rate that allows students to perceive and
understand it. Note: Work required of students in advanced,
honors, and advanced placement level courses must be
observably more comprehensive and at a higher level than the
work required of students in regular classes.

It is important that materials contain “bite-size” chunks or
blocks of information. The chunks must not be so large, nor the
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pacing so fast, as to overwhelm students. Neither must the
chunks be so small, nor the pacing so slow, as to bore them.

F. EASE OF USE OF MATERIALS

Both print and other media formats of instructional materials must be
easy to use and replace and be durable enough for multiple uses over
time.

Warranty. The actual physical and technical qualities of
materials must match the description contained in the
publisher’s warranty.

Use. Materials must be designed for practical use in the
classroom and school environments. They must be easy to
identify and store. Teachers and students must be able to access
and use the materials. Some of the factors influencing their ease
of use include number of components, size of components,
packaging, quality of materials, equipment requirements, and
cost to purchase or replace components.

The best choice about weight, size, and number of volumes
depends on several factors, such as the organization of the
content, how well separate volumes may fit time periods for
instruction, and the ages of students. Technical production
requirements, such as page limits or different types of bindings,
may lead to multiple volumes.

Examples of classroom use include repeated copying of
consumable materials and repeated use of other materials by
students over time. Students must be able to easily use the
materials and take home, in a convenient form, most of the
material they need to learn for the course.

Technology-rich resources must work properly and run without
error. Electronic media for student use must be encoded to
prevent accidental or intentional erasure or modification. As
with textbooks, electronic media must allow students to easily
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access and interact with them without extensive supervision or
special assistance.

The physical and technical qualities of materials must match
with the resources of the schools. Materials such as videos,
software, CD-ROMs, Internet sites, and transparencies may
serve instructional purposes well, but have little value unless
they can be implemented with the school’s equipment.
Sometimes, a publisher provides training, inservice, or
consultation to help in effective use of the materials.

Durability. Students and teachers must be able to have
materials that will be durable under conditions of expected use.
For example, boxes, books, or other materials must not fall apart
after normal classroom use. The packaging and form of
materials must be flexible and durable enough for multiple uses
over time. Durability includes considerations such as

high-quality paper, ink, binding, and cover

back, joints, body block, and individual pages

worry-free technology that runs properly, with easy to hear,

see, and control audio and visuals, and

the publisher’s guarantee for replacement conditions and
agreements for reproduction needed to effectively use the
materials

Cost. Florida’s Department of Education Commissioner will consider
the impact of cost in making final decisions. Cost, while not a direct
factor in ease of use, influences the ease with which materials
can be obtained or replaced. The impact of cost can be complex
to estimate. It requires considering the number of materials
available at no additional cost with the purchase of the major
program or text, the cost over the adoption period of several
years, and the number of free materials to support
implementation. Attractive features such as higher quality
paper and visuals and greater use of color may escalate cost,
without enhancing learning effectiveness.

REFERENCES FOR PRESENTATION FEATURES
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For a complete list of references and citations, please refer to
Destination: Florida Classrooms—Evaluator’s Handbook, or
request a list of references from the Department of Education,
Bureau of Curriculum, Instruction, and Assessment.
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The following features have been found t